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Using PBIS as a Framework to Organize Competing
Initiatives and Achieve Your Goals:

Achieving |
Alignmentand
Resisting the Allure
of the “The Next
Shiny Thing”

, Psy.D., BCBA-D, LBA

Cooperative Educational Services, Trumbull CT

Christine Peck,
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Logic

PBIS Systems
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v Tier 2: Targeted Support

v Tier 3: Individualized Intervention
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Your PBIS
Systems can be |
used as an anchor
to achieve |
alignment and |

Integration

Work Smarter Not Harder

EICEs,

NEPBIS Leadership Forum CES ~ 2019



AW S -

ngie. e g

. Useyour PBIS framework to

W create integration for

> efficiency and effectiveness
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"~ PBIS Framework Organizes:
¢ o Behavioral instruction and intervention
P o Academic instruction and intervention
- o Social emotional learning

N o Mental health services

e o Responsive classroom

- o Restorative justices practices

™ o Bully prevention

- o Social skill instruction

X

— The triangle logic is your framework to anchor your alignment
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“We have more programs,
inftiatives, or practices than
can be implemented well”
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What Does
Alignment and

Integration Look
Like?
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We Started
Here...

$

\

PBIS Systems

(e,
e-N

v Tier 1: Whole School
v Tier 2 : Targeted Support
v Tier 3: Individualized Intervention

......................

| .
& Integrating
¥ Behavioral and Academic Instruction
» ~ .
L Academic
¥ Systems
E 2
n
PR v P B I S (for some students)
* High Effici
/Rt oty
- 3 J
5 S—
L Universal Interventions
P (for all students)
{ E § * Preventive, Proactive

Designing Schoolwide Systems for Student Success

(!or individual students)
* Assessment-based

\_* Intense, durable procedures |

Behavioral Instruction

Tertiary Interventions
(for individual students)
* Assessment-based
* High Intensity J
S/

Secondary Interventions |
(for some students: at-risk) |

* Preventive, Proactive
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MTSS :
Umbrella

ii &tﬂ-wgeﬁed
Response to Positive Behavior
Intervention Intervention and
@ Supports
4C.ES.

Expanding the
conceptualization of
the MTSS umbrella

vEBIS
v RAl :
v Curriculum Design
v Collaboration
v Professional
- Development
v Progress
monitoring
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Aligning Frameworks
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SEL Mental Health PBIS Restor_ative
Justice
*  Resilience Crisis counseling r3:n +  Wraparound Family group
Education Individual support + Complex FBA/BIP conferencing
teams/plans +  Individual planning Community
Psychiatric care conferencing

«  Social Academic
Instructional
Groups

-problem solving

-pro-social skills

-academic behaviors

+ SEL Standards

*  School Climate

+  Cool tools

+ SEL/PBIS
Behavioral lessol

Brief FBA/BIP

Group counselin
Check-in/out

support groups
Staff & family Miap 4= Sepzpradje heck/Connect
R et JUIC F L)
Coordinated referral ial academic
process/p onal groups
monitoring
A
ntal Health . Scho;la-\ta_.ride
creening expectations
Prevention/Wellness Tier 1: U niversal +  Acknowledge tive*
promotion behaviors

« Data-based planni

plans

Pelated Initiatives working together in a Multi-Tiered
Systems of Support Frramework

PBIS Mentol Health

Acodemic Sociol E 1 R

EARZnzanaR 0=

$

.

o
N
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GOAL: Prevention and support for the optimization of learning in the least restrictive environment,
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Peer Jury
Conferencing
Problem-solving
circles

Circles
Restorative chats
Data-based
planning

e
Cooperative Educational Services

Qces

Cooperative Educational Services
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Selective or
Targeted
Interventions.

‘ ) Universal School-
- Primary Tier 1 for ALL wide Supports
& Prevention ‘
| |

Public Health Model RTI Model PBIS Model

Secondary
Prevention

Tier 2 for SOME

- ‘,
X |
. Intensive |
| Tier 3 |
i - Interventions
L for FEW \
3

i
24

Selective, Tier 2
Interventions.
for SOME

Y ¥
‘T“'eq,

Universal, Tier 1
Supports for ALL

MTSS Framework for Integrating School Mental Health ncc-E-s-

—ofX =

Comprehensive, Integrated, Three-Tier Model of Prevention
(Lane, Kalberg, & Menzies, 2009)

Goal: Reduce Harm
% Specialized Individual Systems . ‘ . .
for Students with High-Risk ertia tion (Tier 3)

- 15% Goal: Reverse Harm ;

Specialized Group Systems
Secondary Prevention (Tier

for Students At-Risk

¥

O ) PBIS Framework i
=) ‘ |
R [ |
& Goal: Prevent Harm |
| School/Classroom-Wide Systems for I
[ All Students, Staff, & Settings Validated Social
a2 L Skills/ Character \
2 Education Curricula |
& Primary Prevention (Tier ”; \
» |
L |
1 Academic Behavioral i
L 7

rr—

TOceEs.
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| | =

- Why only 1| triangle? =
> Keepallinitiatives and practices focusedon 3
- common goals —the goals in the school 2
- improvementplon— - - ———— — — e
- » Useof common outcome measures, =
- common data based decision making R e oo
~ practices, common progress monitoring

L ¢ Fifclentuseofclaft e F 0  E L
> Integrated professional development —a el

NEPBIS Leadership Forum CES ~ 2019



oo b S -0 4

Responsive Classroom

v Evidence based
SEL program

Three Tiers of Support

PBIS calls for schools to provide three tiers of positive behavior support to meet students’ dif -
fering needs (PBIS OSEP Technical Assistance Center, n.d., Secondary Level). Here are the
Responsive Classroom practices that align with each tier.

Tier 1

Classroom and schoolwide practices that support all students in all situations. These practices

together create a positive social climate in which positive behaviors are explicitly taught
and reinforced and all adults respond to problem behaviors in a consistent way.

Responsive Classroom practices:
“C ly ag wide discipline policy
«» Creation of o rules that.

«» Positive teacher language: reinforcements, reminders, redirections
++ Interactive Modeling
+» Guided practice
+» Role-playing
«» Frequent
- Morning Meeting
« Academic Choice
» Closing circles
« Logical consequences
+» Problem-solving conferences
«» Problem-solving class meetings
+ Student-student conflict resolution
F SR

Tier 2

Additional supports for times when a student needs an extra boost
to remember behavior expectations but doesn't need the highly
individualized interventions of Tier 3.
Responsive Classroom practices:
+» Additional modeling
+» Additional role-playing
= Buddy teacher time-out
+ Additional collaborative problem-solving
+ Additional student-student conflict resolution
» Individual written agreements

. Probl

g
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i Second Step SEL Program

ITSS/RTI/PBIS Col

DESCRIPTION: Teach foundational SEL
skills 1o all students using high quality

Tier1
Primary

Universal

instructional techniques. Strategies at this

and

D
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Tier3

Highly individualized interventions for serious behavior prob-
lems. Educators draw on the range of Responsive Classroom
principles and practices to craft supports that work for each
child. Here is an example from a school in St. Paul, Minnesota,
that uses the Respansive Classroom approach and PBIS.

“Oliver” a second grader, hasa pattern of unsafe and disrup-
tive behavior, including shouting out during small-group
work, being physically aggressive during structured play,
and destroying his work in a fit of rage during academic
times. After determining Oliver’s unmet social and
academic needs, the school’s behavior specialist works
with Olivers teacher to design interventions that use
elements of the following Responsive Classroont
practices:

= Inferactive Modeling. To address his shouting during group work, Oliver's teacher starts
using this madeling practice with him, cne-on-ane, to show him how to raise a hand as
away to get attention. Oliver’s gym and computer teachers agree that he'll use the same
method during their classes.

=+ Prohlem-Solving Conference. To reinforce Qliver's use of a positive behavior he's learning
(such as playing safely during structured play), his teacher begins having brief conversations |
with him that thil i tice. She hi ific helpful i
behaviors she noticed and asks him what he noticed. They talk about how he felt when he
chose that behavior and how it helped everyone. They then agree on strategies to help him
continue that behavior, induding the teacher’s giving him a quick reminder before struc-
tured play and checking with him afterward to see how things went.

= Academic Choice. To give Oliver a greater sense of control and accomplishment with his aca-
demic wark, his teacher begins offering him choicas in how to complete assignments, such
as which specific topic to leam about, what supplies to use, which books or other resources
to book at, and how to show what he leamed. The teacher also provides doser supervision
of his academic work time until he is able to independenty manage his behavior.

All the while, the Tier 1 supports that the school provides to all students and the Tier 2

supports it provides to those needing extra help are creating a strong foundation that

enables these individualized interventions for Oliver to work at their best

3
T N Coooerstie Eoucaticnsl Servces

S

Student Support Frameworks (MTSS/RTI/PBIS)

Second Step SEL Program

DESCRIPTION: The Second Step Social-Emotional Learning (SEL)
Program Is a Tier 1, universal, classroom-based curriculum for
teaching ial-emotional and self-regulation skills
1o all students, Early Leaming-Grade 8.

Tier 2
Secondary

Targeted
decision making.

level are implemented with all children in
a classroom or schaol. — =80% E E
of students will master IS8l STRATEGIES: The Second Step Program teaches specific
STRATEGIES: Set and teach classroom skills thraugh this level 7B skills that strengthen students’ abilities for learning, empathy,
and schoolwide behavioral expectations of support. [fsfl ™menacing emotions, and solving problems. With the abilly to
for all stulents (walking in hallways, focus, listen, and stay calm and in control, students are better
keeping hands and feet to themselves), able 1o meet schoolwide behavioral expectations and attend to
establish recognition and correction their learning.
systems; use data-driven decision making.
DESCRIPTION: Some students will : Some had success
require extra support in order to master using the Second Step Program in small groups. Since the
the skills and behaviors taught at the — =15% " program s designed as a Tier 1 universal intervention, the best
universal level. - = small-group
of students will need this 3 classroom program.
STRATEGIES: Use small-group level of intervention in [}
Interventions aimed at teaching addition to the universal = STRATEGIES: Typicaly, these programs pre-teach Second Step
specific skill sets; use data-driven programming. £ lessons in the small group befare they are presented 1o the.

whole class. This provides students in the small group with an
y encounter it in the

to lesson
whole-class setting.

will need more intensive nterventions
Tier3 in order to move toward mastery of the
universal skills and behaviors.
Tertiary

STRATEGIES: Create support plans
Indicated that include individualized therapeutic
supports; use data-driven decision

making.

SecondStep.org | 800-634-4449

NEPBIS Leadership Forum

DESCRIPTION: A small subset of students.

=5%
of students will need this
level of intervention in
addition to the universal
programming.

Skills for Social and Academic Success | Early Learning Through Grade 8

DESCRIPTION: Although the Second Step Program is not a Tier 3
strategy, the Skills for Learning (like listening, focusing attention,
and using self-talk) and the calming-down and problem-solving
skills taught in the program could inform Tier 3 interventions.

@
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=
=
2
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SIX PILLARS OF CHARACTERS

DESCRIPTION

CHARACTER COLOR

5/17/2019

£ Character

Blue:
Think True Blue

TRUSTWORTHINESS

* Be honest

ble-do what you say you'll do
« Have the courage to do the right thing

« Build a good reputation
« Be loyal-stand by your family,
friends and country

Yellow/Gold:
Think the Golden Rule

Education

bad language
« Be considerate of the feelings of others

« Don't threaten, hit or hurt anyone
« Deal peacefully with anger, insults
and disagreements

Green:

Embedding within PBIS

like an oak

RESPONSIBILITY ’

« Dowhatyou are supposed to do
« Persevere: keep on trying!

« Always do your best

« Use self-control

« Be self-disciplined

« Think before you act-consider the
consequences

* Beaccountable for your choices

framework

Orange :

Think of dividing an orange

into equal sections to share
fairly with friends

=

« Play by the rules
« Take turns and share

« Be open-minded; listen to others
« Don't blame others carelessly

v Specific behaviors
associated with character

Red:

CArING Think of a heart

« Bekind
« Be compassionate and show you care
« Express gratitude

« Forgive others

* Help people in need

traits can be defined

Purple:
‘Think regal purple as
representing the state

CITIZENSHIP

» Doyour share to make your school
and community better
« Cooperate

» Be a good neighbor
« Obey laws and rules
« Respect authorities

« Get involved in
« Stay informed; vote

 Protect

v These behaviors can be
aligned with school-wide
expectations
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——
PBIS

o Individuahzed services

for students in need of

one on one and family

SERC graphic

" Restorative | &t
- Plans
g *  Ongoing support of Tier 3
» a Multi-disciplinary Team
[ Efactices S M ,
/ Circles of support and accountability m -
~ for re-entry and re-integration
L s s e e o [ St g groups
- Embedd mg within PBIS S e ot conterencing focuzing on repairing o Checkin/Checkout
_ framework baprgosad Har |
| that are tsught I
- and positively Restorative Practices: I
=R reinforced. Alternatives to suspension that support conflict resolution, peer mediation, |
‘J = o P B ' S in p I ace / famidy and community conferencing and dircles for problam-sohing, |
|
v Staff buy-in — li
~ v School has capacity to b ‘
e = 2 Practices that build and s through trust and shared values. Practices
L engagein cu Iture shift inclusde. commun ty-buildng crcies, sffective quessons/statements
r to embed new

practices

ol 2
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MTSS

-Organizing your
- systems and
~ practices

LU LR AR A Rb: P A LA B T U R AER 7

H ) Multitiered Systems of Support
Supporting Students to Achi
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Mdtitiered Systems of Support
r

Review of Practice

MTSS Review of
Practice

- v Data based
decision making
tool review current

Y ;

$

‘j practices
- v CES.2018
¥ -

The Next Shiny / \ N
Thing / |
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Remember the PBIS Emphasis

support that include proactive strategies
for defining, teaching, and supporting
appropriate student behaviors to create
positive school environments”

To create “school-wide systems of !—4

pbis.org

BR AR IEER 2 0

gk 2

- When reviewing new
initiatives or practices:

Ask the following:

Does the underlying philosophy aligh?

Do the core features align?

Are the outcomes similar?

Are we already doing this?

Does this add value to what we are already doing?
/s this an evidence-based practice? Does the evidence support our goals?
Do we have the resources to implement this with fidelity?

g mi S0 BT - - AR S0 N »

GO UG BEI GLN G

P YT vY. T
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Go back to
your triangle

o Keep a copy of a triangle with all of
the practices you currently engage in
sl List out the practices of the new
- initiative or program
o Fit them into the tiered logic
o Is there overlap?
o Does this new practice add value?

31

Another tool

The Hexagon Tool Nas

> Use this to make decisions when
considering adapting new
- programs or initiatives

32
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The Hexagon Tool

Exploring Context

The Hexagon Tool can be used as a
planning tool to evaluate evidence-
based programs and practices during
the Exploration Stage of
Implementation.

e

Can be used to

See the Active Implementation Hub
Resource Library
http://implementation.fpg.unc.edu

Capacity to Implement
+  Staff meet minimum qualifications
+  Sustainability
«  Staff Competencies

*  Organization
*  Leadership
« Financial

*  Buy-in process operationalized

*  Practitioners
«  Families

5/17/2019

Need in school, district, state

* Academic & socially significant Issues

* Parent & community perceptions of need
+ Dataindicating need

Fit with current Initiatives

+ School, district , state priorities

+ Organizational structures
Community values

CAPACITY

Readiness for Replication

«  Maturesites to observe
*  Operational definitions of

«  Implementation components

lized:

READINESS RESOURCES

Resources and supports for:
+ Curricula & Classroom

+ Technology supports (IT dept.)
« Staffing

+ Training

* Data Systems

+ Coaching & Supervision

- Administration & system

EVIDENCE

«  Staff Competency

+ Org.Support
* Leadership,

e EBP:

. evaluate new 8

2 H H 5 Point Rating Scale:

- and existing

- }| i Midpoints can be used and scored asa 2 or 4
.. interventions o e
| Qualfied purveyor
S « Expertor TAavailable

Need .

Vi *  Several replications
s Fit essential functions
;
.V Resource
. Availability

,
oy Evidence

|

o Readiness for

l» Replication

'\1 I(apacuy to

implement
Total Score

Session Objectives:

¢ Use a framework of Multi-Tiered Systems of Support

p to align competing initiatives

\" Bully Preveﬁ%%

- Mental Health Supports
~  Academic Curriculum

P

L Responsive Classroom
Wv e

NEPBIS Leadership Forum

Evidence
+ Outcomes~Isitworthit?
« Fidelity data
« Cost-effectiveness data
* Number of stus
+ Population sin
+ Diverse cultur .
« Efficacy or Effectiveness

©2013 Laurel Kiser, Karen Blase, and Dean Fixsen
Adapted from work by Laurel ), Kiser, Michelle Zabel, Albert A. Zachik, and Joan Smith (2007)

Skilggtstruction |

Restorative Practice |
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Any questl ns?

Christine Peck
Cooperatwe‘EElucatlonaI Servnces S

- peckc@ceskl2.ctus
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