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Reducing Restraints and Seclusions:

0k The Application of a
“me="  PBIS Framework to Residential
Treatment
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PACES Clinical Services Case Manager, PBIS
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Workshop Objectives

e Participants will understand the impact of the
Positive Behavior Interventions and Supports
framework on the reduction of restraints and
seclusions.

e Participants will be able to identify strategies that
assist with infusing therapeutic settings with PBIS
interventions.

* Participants will be able to take away ideas for
implementing consistent positive reinforcement
interventions and supports across all milieus.
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:00z Workshop Expectations

Dnsine RESPECT...

e Get comfortable!
e Stretch and stand as needed

e Cell phones on “silent”
OTHERS e Side conversations to a minimum

e Please discard unwanted items in the
appropriate place

ENVIRONMENT




@“"_"% Positive Attitudes Concerning Education and
% Socialization (PACES)
“rse Who Are We?

* PACES is a Residential Treatment Program (RTP)
established in 1982

* Designed to meet the needs of deaf and hard of
hearing children and young adults with significant
emotional and behavioral challenges, including
hearing, non-verbal students on the Autism
Spectrum

* These students were not successful in more
traditional settings (“mainstreamed” programs at
schools for the deaf ), specialized programs for
children with Autism and/or public schools

’?Safe
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,,QQ% What PACES Looked Like 1982-2012
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- From 1982-2012, PACESuseda  *"——— e

traditional Point and Level peaveme G
System Circle one: ;A:n ;‘Ze ;\:)ed ‘gl”:u ;2
e Complicated and ineffective AT —| e
* Physical restraints and = —g—
seclusions were the “go-to” o e e e e s s oo e 4
response to challenging 11—
behaV|Or 3= No Problem 03 Some problems h_‘
* Punitive model with a focus on eyyirsopoions SRR ’
“mistakes” T— T
* Difficult for students to N (— | ===
experience success i ]
* Authority driven ZTIEEIiE| [EIEEIE| =i
* A “trigger” for acting-out /
Notes/Comments: o




Then Came...

Positive Behavioral

Interventions and Supports

(PBIS)

Implemented school year
2011-2012

PACES initiated a unique
application to 24/7/365
Residential Treatment
Significant reductions of
Protective Holds/Restraints
and Seclusions since
implementation of the PBIS
framework
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DCF and the Six Core Strategies

(_Six Core Strategies developed developed by the National Association of State Mental Health Directors)
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ASD adopted a PBIS framework, with a roll-out and implementation in school year 2011-12.
The mission statement for the framework was approved by the Board of Directors to be part
of the Strategic plan.

ASD uses the School Wide Information System (SWIS), collects data to inform practice, and

applies the ABC’s (antecedent, behavior, consequence) concept to daily logs and Treatment
Plans.

Ongoing Professional Development through the State Department of Education/State
Education Resource Center reinforces the sustainability of the framework.

PACES implements strengths-based interventions and strategies such as Sensory and Comfort
Rooms, a Safe Room added to residential settings, “therapeutic respite” replaces punitive terms
such as “In House Suspension”, and Detention Halls are no longer used. Time-Out Rooms (TOR)
were eliminated in 2011-12.

Students are stakeholders in the PBIS framework, and give feedback on reinforcement
choices (Menus), and Behavioral Lesson Plans.

Post-vention or debriefing of an event includes a review of the “ABC’s and SWIS data
with an eye on the prevention of future emergency interventions.
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Supports at All Levels
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Tier lll
e Supports for students in this Tier have access to enhanced Tier |
and Tier Il supports

Tier Il
Increased data review
e Enhanced supervision
e Scheduled home visits
e Check in/Check out
e Access to Comfort/Quiet rooms and Sensory supports, and
Therapeutic Respite
e C(Clinical services
e Students who are on the secondary level have access to support
in both the Primary and Secondary levels.

Tier |
e Data Review
e Interdisciplinary Team Meetings
e Increased independence and potential for mainstreamed classes
in the Core program
¢ Individual and group Clinical services
e Frequent home visits
e Comfort/Quiet Room and Sensory supports available




Responses to anxiety , sensory
needs

Se
/730,]/ "
Ygs



%\asne%

2 QQ& Data Collection with SAFE Forms (ODR)
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Heightened Visual Cues:
Respectful, Responsible and Safe behavior
posted in all milieus
(school day and residential)
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 Behavioral Lesson Plans displayed and taught real-time, in all areas;

* Re-teaching behavior is done within the context of the three school-
wide expectations (“That was really responsible of you, John-good
job!” “Sue, standing on a chair isn’t safe, please get down and return
to your seat.);

* Menus of positive reinforcers developed with the students;
« “Earning for Others” as a reminder to give as well as receive;
* Recognition “Boards” for students and staff;

* Flexibility in the residential settings to meet the individual needs of
students in each residence.
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PACES ASD TIGERS Ticket Exchange Meny What does PBIS look like in the Classroom?
The list below is for UNSCHEDULED activitie
and items.
*Before a student can purchase something from
the list below they must get approval and a
supervisor must be included in all decisions*
;”Schbol‘ Supplies-Pencil, Pen, Eraser or 13 Tickets
| Folder | Raise your hand to -
Gum 3 tickets ParRce i Keep hands to yourself
| Additional 15 Minutes of Sleep in the 5 Tickets Be patient
| Morning {can only use 1 time per day, — Come prepared to learn Keep amolfgs on
| must get approval the night before, must Follow staff
shower the night before) . sean Participate in class TR T
| Rent MP3 Player to Use During Lunch 5 Tickets emergency
| Time Help others —_—
T T K“p area mt =
| Independent Study 5 Tickets — lfg:;:ee somet:\gng.
| Go to the Gym for 1Hour (Not on 5 Tickets Be nice ROmEN
i Wgé{}esq;}{s_)ﬁ 1 - Allow others to focus i =
| Extra Time in the Cafeteria During Lunch | 5 Tickets on thelr works
| Time
| Red Box Movie Rental S Tickets
| 1 Piece of Duct Tape for End of Year “Tape |5 Tickets The:o'n:'icm Scm x :WZ) Deaf '::n":,e?-;m learning
Elan Administrator to the Wall” (sescheyenne) | Responsiblity, and Safety for each individual as
| Teach the Class a Game 5 Tickets demonstrated in the dassroom by these benchmarks.
Additional 30 Minutes at Bedtime (can 10 Tickets
| only use 1 time per day)

Revised 08/12/1%
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Q0 sIndividual and Collective Earning
Tsinye
e Students earn e Students have
privileges, and positive ownership of the
reinforcers when they reinforcement system
display Respectful, by helping with the
Responsible and Safe development of
behavior in both the reinforcement “menus”
therapeutic school day for the unique settings
and the residentia

setting




:00:  The Story Gets Told
e in the Data!
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fQQ sWhat PACES Looks Like Now
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Restraints reduced by 79%
Seclusions reduced by 99%
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