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Session Objectives

Participants will learn to...

« Use a number of tools and instruments that can be used
with this population

« Use SWIS to assist in making data based decisions
across tiers of support

« Use other methods to assist in making data based
decision making across tiers of support




Implications for Students with

Disabilities
« Students with disabilities spend the

majority of their time Iin general education
classrooms

« Effective classroom environments benefit
all students (including students receiving
special education services)

« Often, students with disabilities have
heightened reactivity to the quality of




Considerations

* Not all students require additional behavior
supports in the classroom beyond tier 1

* Not all students with disabilities require
additional behavior supports in the
classroom beyond tier 1

 However, some students who do not
recelve special education require additional
behavior supports




Students within the Classroom

Students
experiencing

difficulti
Students

with [EPs

All Students




Ineffective instruction and classroom management
contributes to low student achievement and increased
referrals to special education

(Donovan & Cross, 2002; Harrell, Leavell, van Tassel, & McKee,
2004; Oliver & Reschly, 2007)

Students with disabilities tend to be over-represented in
school discipline

(Cooley, 1995; Fabelo et al., 2011; Krezmien, Leone, & Achilles, 2006;
Rausch & Skiba, 2006; SRI International, 2006; Zhang, Katsiyannis, &
Herbst, 2004).




Percentage of students ages 6-21 served under the Individuals with

Disabilities Education Act (IDEA), Part B, by amount of time spent inside
general classes: Selected school years, 2000-01 through 2015-16
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30 /40%-79% of time inside general classes

‘Less than 40% of time inside general classes
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SOURCE: U.S. Department of Education, Office of Special Education Programs, Individuals with

Disabilities Education Act (IDEA) database, retrieved July 15, 2017,

from https://lwww?2.ed.gov/programs/osepidea/618-data/state-level-data-files/index.html#bcc.
See Digest of Education Statistics 2017, table 204.60.
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Is there anything IEP Teams should do differently as a result of the Endrew F.
decision?

The Court in Endrew F. held that to meet its substantive obligation under the IDEA, a
school must offer an IEP reasonably calculated to enable a child to make progress
appropriate in light of the child’s circumstances and expressly rejected the merely
more than de minimis, or trivial progress standard. Although the Court did not
determine any one test for determining what appropriate progress would look like for
every child, IEP Teams must implement policies, procedures, and practices relating to

1. identifying present levels of academic achievement and functional performance,;

2. the setting of measurable annual goals, including academic and functional goals;
and

3. how a child’s progress toward meeting annual goals will be measured and reported,
so that the Endrew F. standard is met for each individual child with a disability.

Separately, IEP Teams and other school personnel should be able to demonstrate that,
consistent with the provisions in the child’s IEP, they are providing special education
and related services and supplementary aids and services; making program
modifications; providing supports for school personnel; and allowing for appropriate
accommodations that are reasonably calculated to enable a child to make progress
appropriate in light of the child’s circumstances and enable the child to have the
chance to meet challenging objectives.
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Selection of data based tool

* What question/s are you answering?

 Based on the gquestion/s you want to
answer, what i1s most effective and efficient

tool/instrument you can use to answer the
question/s?




What Data are You Collecting on Students with
Disabilities?

 What data are you
collecting across
the tiers? /
 Complete activity A
(10 Minutes)




Tier 1
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School Discipline




Office Discipline Referrals

* Who (student) is involved?
 Where is It happening?
 When is it happening?
 How often is it happening
 What is the behavior?




Student Name Gender Grade HR #

Bernie
Saunders

Kamala Harris
Joe Biden

Pete
Buttigieg

Julian Castro
Elizabeth
Warren

Beto
O’Rourke

Kirsten
Gillibrand

Cory Booker

Tulsi Gabbard
Kamala
Harris

Beto
O’Rourke

Joe Biden

M 3 101
F K1 102
m 2 103
m 3 104
m 4 221
f 3 223
m 1 222
f 5 303
m 1 420
f 4 421
f K 102
m 1 302

2 103

&) pBis

Answering the Big 5 by Excel

Ethnicity Date Month Time
African
American 1/3/2012 January 8-8:30
Caucasian 5/5/2012 May 8:30-9
Hispanic/Latino 3/3/2012 March 9:30-10
African
American 2/23/2012 February 10-10:30
Native
American 4/14/2012 April 10:30-11
Multi Racial 6/8/2012 June 11-11:30
Other 2/6/2012 February 11:30-12
Asian 1/18/2012 January 12-12:30
Septembe
Hispanic/Latino 9/13/2011 r 12:30-1
Pacific
Islanders 6/2/2012 June 1-1:30
Septembe
Caucasian 9/21/2011 r 1:30-2
Other 11/3/2011 November2-2:30

12/15/201

Hispanic/Latino 1 December?2:30-3

Referring Staff

C Downs

C Downs
J Lartey

J Hudela

P Rosenbloom

J Lartey

K Breen

K Botwick

J Persons

J Persons

C Downs

J Hudela

M Jalloh

Location
Classroom
Cafeteria Lunch
Line

Hallway

Gym

Library
Auditorium
Bathroom

Playground

Parking lot

Intervention room

Office

AM Bus

PM Bus

Behavior Infraction

Abusive Language

Bullying
Defiance/Insubord/NC

Disrespect

Fighting

Abusive Language

Forgery/Theft

Weapons

Intimidate/Harass

Leave Class

Physical Aggression

Vandalism

Minor Defiance DisrespectOther

Others
Involved

Staff

Other
Unknown

Peers

Peers

Teacher

Teacher

Sub

Unknown

Other

Sub

Staff
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3.5

2.5

Location of Problem Behavior

L ocation
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Time of Day

Problem Behavior by Time of Day

3.5

2.5
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Number per Day Per Month

Behavior Referrals per Day per Month
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Students with Disabilities

Percentage of REG-SPED Students with Referrals

IEP
28%




Section A

School-Wide
Information
System (SWIS)

A
£ \PBISApps




What is SWIS?

The School-Wide Information System (SWIS) is a web-based
decision system used to improve behavior support in schools
and other educational facilities by providing school personnel
and stakeholders with accurate, timely, and practical
information for making decisions about school environments.

ASWIS

22



Why |Is My School Adopting SWIS?

= To improve the quality of decisions about social climate and behavior

= To improve consistency in response to and documentation of problem
behavior across staff, locations, time of day, and students

= Regularly monitor patterns of problem behavior across the school to
identify contexts (e.qg., locations, time of day) where systems can be
improved to reduce problem behavior

= Consistently consider and report the WHY (perceived motivation) of the
behavior

= |dentify and reduce disproportionality in discipline across sub-groups
represented in our school (e.g., racial, ethnic, disability, gender)

23



Research on Sustainability of SWPBIS

What single factor is most related
to high sustainability of SWPBIS?

‘,

|
The frequency with which DATA
are presented to all school staff

Pinkelman, S., Mclntosh K., Rasplica, C. K., Berg, T., & Strickland-Cohen, M. K. (2015).



Why was SWIS developed?

Goal Strategy Rationale

Make schools more Repeatedly giving people Why behavior?
effective learning the right informatiqn  Student social
environments (data) at the right time, in behavior continues to

the right format is the
single most effective way
to improve decision
making and achieve valued
outcomes.

be the most common
reason why students
are excluded from
schools or instruction.

25



Multi-Tiered System of Supports (MTSS)  A\pBisAs

Il

Tertiary—intensive, individualized
5% of student population

®
2,

Secondary—targeted, small group
15% of student population

Universal—primary prevention provided to
all students, effective for approximately 80%

All specialized interventions are more effective
and more durable with universal, school-wide
behavioral expectations as a foundation.

26



Continuous Quality Improvement Cycle — #\peisiops

Identify current status &
problems with precision

Reassess and revise
solution(s) as needed

Monitor outcomes and
compare to goal(s)

Establish goal(s)

Develop solution(s)

Implement solution(s)
and an action plan

with integrity and fidelity

27



Using Data for Decision Making

Universal Screening Tool

Proportion of students with
* 0-1 Office Discipline Referrals (ODRs)

e 2-50DRs
* 6+ ODRs

Progress Monitoring Tool

Gather data to assess progress of intervention or on
action plan

Summative Evaluation

Summarize data across large date ranges (e.g., quarterly, annually) to
monitor and prevent previous problem patterns

28



Screening: Referrals by Student Report

Hallway Referrals by Student ID
Sept. 3-Nov. 9

#105 #106 #107 #108 #109 #110 #111 #112 #113 #114 #115 #116 #117 #118 #119 #120 #121 #122 #123 #124 #125

29



SWPBIS Basic Decision Guidelines

What are indicators that a student Is the problem a system-level or
needs additional supports for student-level issue (rule of 10)?
externalizing social behavior? A System Issue

10+ students within a similar
context (e.g., location, time of
day, grade) engaging in similar
behavior(s)

A Individual/Small Group
Fewer than 10 students within
similar context engaging in
similar behaviors

ATier | 0-1 major ODR
Fewer than X minor/total

Tier Il 2-5 major ODRs
X-X minor/total

ATier lll 6+ major ODRs
X+ minor/total

30



When should schools start screening?

Cumulative Mean ODRs Per Month for Elementary Schools

12
-=-0-1
. N
o 10 Differences — 2-5
o L
g . become clear -6+
= )
g L in October )
S
= 6
2
=)
(T
S 4
£
=
(@)
2
0 e — = = O O o =
X O o ™ e el @ v (AD AD AD
W8 o8 e (W0 g oo™ W o e (e
Mclntosh et al (2010)

31



The “October Catch” Possibilities

Hypothetical Cumulative Mean ODRs

12

10

Hypothesized Impact of October Catch

A \PBIS 005

—#-No Impact (0-
1)

Hypothesized
20% Decrease
(2-5)

In a school of 500
students this could
mean
150 less referrals
25-75 hours staff

time
per school year!

32
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SWIS Dashboard
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SWIS Additional Reports

* Multi-Year reports:
quarterly or as needed

 Staff Report: Restricted
to SWIS Admin for
coaching and support

 Suspension/Expulsion:

Date Range: Varies by report and local context Quarterly

* Ethnicity Reports:
Quarterly

* Triangle & Year End:
Annually for long-term
action planning

Purpose: Additional Reports provide perspectives
and summaries for a more balanced perspective of
school climate and problem behavior

35



SWIS Additional Reports
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Student Dashboard A \PBIS 005
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School Climate




School Climate & Disabilities

* Implementation of school wide positive
behavior support was found to improve
SCh OOI CI i m ate (Mitchell & Bradshaw, 2013)

* Higher school climate perceptions of

students with disabilities was correlated
with higher scores on mathematics and

read i n g teStS (Sanders et al., 2018)




School Climate

&) PBIS i

Measuring School
Climate
www.pbisapps

School Climate Survey Suite



http://www.pbisapps/
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School Screening Data




SAEBRS

SAEBIRS

Social, Academic, & Emotional Behavior Risk Screener

Teacher Rating Scale

School Academic
Emotional Behavior ... s et

Today's Date:

I a I S k S C re e n e r Using the following scale, identify how frequently the student has displayed each of the

following behaviors during the previous month. Circle only one number for each behavior.

(S/ \E B I 2 S) 0 = Never, 1= Sometimes, 2 = Often, 3 = Aimost Always

| Social Behavior |

Arguing

Cooperation with peers
Temper outbursts
Disruptive behavior

Polite and socially appropriate responses toward others

o O O o o o
O

N N NN NN

W W W W w w

Impulsiveness

[ Academic Behavior |

Interest in academic topics
Preparedness for instruction
Production of acceptable work

Difficulty working independently

O O O O D
-

N NN NN

W W W w w

Distractedness




SAEBRS Screening

 Individual Screening: By evaluating in which of the
three specific domains (i.e., academic, social, or
emotional) a student may be at risk, educators may
determine what type of supports are most appropriate
and which problem behaviors should be prioritized
through intervention.

* Group Screening: SAEBRS data Is also useful in
program evaluation, and in determining how groups
of students may be best supported at Tier 1.




100%

90%

80%

70%

60%

50%

40%

30%

20%

10%

9.7%

90.3%

Overall Bx

Stony Hill Fall 2018 SAEBRS

13.4% 13.1%
: - 18.4% -
e ————— ———
s,
86.6% 86.9%
81.6%

Social Academic Emotional

| At Risk
Not at Risk
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Student name

Student 1

Student 2

Student 3

Student 4

Student 5

Student 6

Student 7

Student 8

Student 9

Behawvior Social Behavior

Teacher Student Teacher Student

Academic Behavior Emotional Behavior

Teacher

Student Teacher Student

o

At Risk = <37 At Risk = <13

© 60090 o0|ofe

At Risk = <10




SAEBRS Class-Wide Planning

SAEBRS Area / Items

Measurable / Observable
Behaviors of Concern

Practices to Focus on

How will | use the PRACTICE to focus
on the identified BEHAVIORS?

How will | know
my practices were

effective?
SOCIAL dJ Moming Meeting
+ Behaviors: 4 Teacher Language
d Cooperation 4 Interactive Modeling
d Respectful Jd Role Play
< Social Acceptability 4 Teaching expectations
d  Environmental Changes
- Behaviors: 4 Other:
< Arguing
d Temper
4 Disruption
d  Impulsive
ACADEMIC 4 Morning Meeting
+ Behaviors: d Teacher Language
J  Academic interest 4 Interactive Modeling
J Academic readiness 4 Role Play
< Academic performance 4 Teaching expectations
J4 Engagement 4 Environmental Changes
4 Other:
- Behaviors:
J Lack of independence
4 Inattention
EMOTIONAL 2  Moming Meeting
+ Behaviors: 4 Teacher Language
J Adaptable 4 Interactive Modeling
4 Positivity <4 Role Play
J Resilient J Teaching expectations
d  Environmental Changes
- Behaviors: 4  Other:
J Sadness
J  Anxious
Jd Worry
d  Withdrawal




’ SAEBRS Area / tems

SAEBRS Class-Wide Planning

Measurabio / Observable
Behaviors of Concern

Practices to Focus on

How will | use the PRACTICE to focus
on the identified BEMAVIORS?

!

| SOCIAL | Q  Moming Meeting

i + Behaviors 3 Teacher Language

| o Cooperaton & Interactive Modelng
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| ¥ Socl Acceptabiity 9  Teaching sxpectatons
¥ Ernvironmental Changos
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W Amguing
; o Temper
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f - - - -
ACADEMIC \ W, Moming Mectng <r' | B 3 ' \{ —~
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Swift at CICO-SWIS

Introduction to the Check-In Check-Out SWIS Application

Version 2.0 February 2019
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VIulti-Tiered Systems of Support

Individualized, Tier Il

Tertiary Prevention: Systems for students requiring
more intensive and individualized supports for
academic, social, or mental health services.

Targeted, Tier Il

Secondary Prevention: Systems for targeted or
group-based interventions for students needing
additional support beyond the Universal, Tier |
system

Universal, Tier |

Primary Prevention: School-wide and classroom-wide
systems for all students and all staff in all settings

AN\PBISApps
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CO within a Multi-Tiered System

Targeted, Tier |l

CICO is a targeted or group-based
intervention for students needing
additional support beyond the Universal,

Tier | system

AN\PBISApps
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eck-In Check-Out (CICO)

CICO is the most widely researched and implemented Tier |l
intervention for students who need targeted social-behavioral
supports to engage successfully with peers and adults.

Similar Interventions:
~Behavior Education Program (BEP; original name)
~Check & Connect
~Hello, Update, Goodbye (HUG)
~Check, Connect, & Expect



A \PBIS 005

ritical Components of CICO

1.

Efficient for large groups of students
(e.g., 10%-15% of student population)

Effective for 65%-75% of students at risk for behavior

Daily “check-in” and “check-out” opportunity with
respected and encouraging adult(s)

Start each activity/class period with
positive staff-student interaction

Increase frequency of contingent feedback from
teachers/supervisors



A \PBIS 005

CICO Program Logistics

- Daily Progress Report (CICO Point Card)

. Built upon the school-wide behavioral expectations
@ Same expectations for all

. Generalizable across varying student schedules

. Staff are taught their role in accepting, completing, and returning the card

- Sharing student progress with family

. Can be the Daily Progress Report or another structured way

A A (s
Al kPB'S—f_[._»



A \PBIS 005

O Daily Progress Report

Built upon 3-5
school-wide expectations

Generalizable across
student schedules

Three-point rating
scale

Defined number times for
feedback (10 or fewer)

CICO-SWIS Daily Progress Report

Name: Rating Scale CQCO-SWIS Goal: ___%
Date: / / 2 = Maet all expoctations (Great job!) Points Earned:
Parent/Guardian Signature: 1= Met some expectations (Good work) Points Possible:
0 » Met few or no expectations (Room for impravement) Goal Met: YES NO
- Period 1 Period 2 Period 3 Period 4 Period 5 Period 6 Period 7
Safe 210 210 210 210 210 210 210
Respectful 210 210 210 210 210 210 210
Responsible 210 210 210 2:1::0 210 210 210
Total Points
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lomination and Implementation

[ Student nominated for CICO ]

] ) CICO Plan
Nomination Process Morning
* ODR level/Screening Check-In
* Request Class
Check-Out

* Review/Approval Home

Check-In

CICO Implementation

e Student invitation
within 3 days Afternoon

Check-Out ©

* QOrientation

EXIT
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orning Check-In & Afternoon Check-Out

|

Morning
Check-In

CICO Plan

Class
Check-Out Progrgss Report

Home
Check-In Update

\ Afternoon
Check-Out 4

EXIT




Section B

CICO-SWIS and
Data-Based
Decision Making

Back to Index




£ \PBISA0ps

Tertiary—intensive, individualized
5% of student population

Secondary—targeted, small group
15% of student population

Universal—primary prevention provided to
all students, effective for approximately 80%

All specialized interventions are more effective
and more durable with universal, school-wide
behavioral expectations as a foundation. o
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CICO Enrolled Students
Enroll Students
Unenroll Students
Update Students

Student Success
* (Last 4 Weeks)

CICO-School-wide Report

T ————
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The School-wide
Report helps evaluate:

() How are we doing

with CICO

implementation?
How well are students

responding to CICO?

School-wide Report
Out01,18100ct 31, 18

Daily % of Total Points

TW T FEMTWTFNTWTFWN
10108

072
School Days

.....

A

/‘ng.s

+ b o
High Score
Mean Score
Low Score

w Mo Dats

W o Schoo

1 hoEmy
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ool-wide Report

Ot 01,1810 0ct 39, 18

Daily % of Total Points

M T WTFMTWTFNTWTFMNTWTEF
1008

ll‘m:s

N Coiea

High Score

Low Score
o N Dats
W o Schod
1 MoEry

Guiding Questions:

What are the school-wide
patterns for:

e High score
* Mean score
* [ow score

*  Number of students
contributing data daily

ANPBISApES




The Average Daily Points
By Student Report helps
evaluate:

) How is each student
doing in relation to
the school-wide goal?
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Average Daily Points By Student Report
CONFIDENTIAL
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Days with Score | Student

Student ~ Days of Data Avg Daily % of Points Distance from Goal of 80% |
Brian Bender 30 50.99% -29.01%
Chris Black 32 81.55% +1.55%
Dana Jarvis 25 70.51% 9,49%
Serena Johnson 31 78.84% -1.16%

Guiding Questions:

* How is Serena doing in
relation to the school-wide
goal?

* How is Brian doing in relation
to the school-wide goal?

*  Who will we focus our energy
on for quality improvement?

’-ﬁ‘ \PBISApps




udent Count Report

I The Student Count
. Report helps evaluate:

() What is one student’s
pattern over time?

Daily % of Total Points

AW

1]

Individual Student Count Report

CONFIDENTIAL

Saunders, Amie, All, Oct 01, 18 to Oct 31, 18
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— Goal Met
= Goal Not Met

4 Incomplete

A Absent
ND No Data

NS No Scheol
NA Not Applicable
? NoEntry

| Pian Change
(2 Notes Entered
[7] ODR Count
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dent Count Report

Daily % of Total Points

Individual Student Count Report

CONFIDENTIAL

Saunders, Amie, All, Oct 01, 18 to Oct 31, 18
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— Goal Met
- Goal Not Met
® Complete

A Absent
ND No Data

NS No School
NA Not Applicable
? NoEntry

3 Notes Entered
[7] ODR Count

Guiding Questions:

* What can we learn
from Amie’s last four
weeks of data?

* What patterns are
evident?

ANPBISApDs




l The Student Period
' Report helps evaluate:

() What does one
student’s average day
look like?

Avg Dally % of Total Points

Individual Student Period Report
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Avg Dally % of Total Points
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Individual Student Period Report A
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Guiding Questions:

e For the last 4 weeks:

* In which period(s) was Amie
most successful?

* In which period(s) was Amie
least successful?

ANPBISApES
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Individual Student Single Period Report Apos
. CONFIDENTIAL
I The Student Single e
. 1 k - GoalMet
' Period Report > bR
.
helps evaluate: " = e
0 4 :::m
| P e
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single classroom : \ g
40+ 2
period? % \
This is Period 4, Amie’s
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What can we learn?
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Individual Student Single Period Report ALPBIS?\ DPS
CONFIDENTIAL ol
Saunders, Amie, Period 3, All, Oct 01, 18 to Oct 31, 18
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A \PBIS 005

Less than 6 weeks of success
and upward trend

Less than 6 weeks of success
and/or even or downward trend

At least 6 weeks with
4 days per week of success

2 weeks without improvement after
fidelity has been monitored and
modifications have been made

4-6 weeks of success on
fading/self-management
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A \PBIS 005

sing Data to Establish Goals

1. Define the problem precisely and clearly
2. Measure the current “status” (level, amount, trends/patterns)

3. Determine the goal or change you want to see

What would be considered “good” or “good enough” to move to another problem?
SMART = specific, measurable, achievable, realistic, timely

4. Use the goal to guide the solution

How can we move from where we are to where we want to be?
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Current:

“Period 1: Reading earning an
average of 55%

“Consistently turning in work late
“Many tardies

“Has difficulty with three
students in the class

Goal:

“Period 1 Reading: Earn an average
of 80%

“Turn in work on time - 80% of the
time

“No tardies in Period 1




Activity
Book
Page 16

Preventlon How can we avoid the problem context?
Examples: schedule change, curriculum adjustment, staff training

Teaching — How can we define, teach, & monitor what we want?
Hint: Teach positive behavior and use problem as negative example

@ Recognition — How can we systematically reward positive behavior?

Extinction — How can we prevent problem behavior from being rewarded?

Q Consequences — How can we systematically correct problem behavior?

Data How can we collect and use data to evaluate fidelity and impact?



£ \PBISA0ps

Prevention

Teaching

Recognition
Extinction

Corrective Consequence

Data collection

Change Kiera’s seating to be away from students with whom she
is having difficulty.

Provide extra support for her in Period 1 Reading class

Give Kiera a Pride ticket each day she is on time for reading.

What data will we look at?

Who is responsible for gathering the data?
When/How often will data be gathered?
Where will the data be shared?

Who will see the data?



Resources and Support

User Guides & Materials Video Tutorials

Back to Index  A\psissops




Check in Check Out

Daily Check In Check Out Data Summary

Student's Name George Bush .l MolYear | 2017
Comments Absent on 12/1 Standard

Data Entry Section

Possible Points .
Ll Points Earned Ll

Daily Percentage of Points Earned

12/1/2012 48 0.00

12/2/2012 48 33 0.69

12/312012 48 36 0.75 1.00

12/4/2012 48 45 0.94 090 J

12/5/2012 48 36 0.75 '

Total | 240 150 0.80

0.70 -
0.60 -
0.50 -
040 -
0.30 -
0.20 -
010 -
0.00

12/1/2012  12/2/2012  12/3/2012  12/4/2012  12/5/2012




Check In Check Out

Weekly Check In Check Out Data Summary

Student's Name | Jane Doe | Year
Comments Goal
Data Entry Section
o Possible Points Weekly Weekly Percentage of Points Earned
eeck L
Points Earned %

12/13/2012 50 45 0.90 1.00
1712013 50 40 0.80 :
1/14/2013 50 45 0.90 0.90 4
1/21/2013 50 35 0.70
1/28/2013 50 44 088 0.80
2/4/2013 50 45 0.90 070 -
2/11/2013 50 40 0.80
2/18/2013 50 45 0.90 0.60 A
332013 50 35 0.70 050 4
310/2013 50 44 0.88
3172013 50 45 Q.90 0.40 A
324/2013 50 40 0.80 0.30 J
331/2013 50 45 0.90 :
4/7/2013 50 35 0.70 0.20
4/14/2013 50 44 0.88
4/21/2013 50 50 100 0.10 A

0.00 4

13- 07- 14- 21- 28- 04- 11- 18- 03- 10- 17- 24- 31- 07- 14- 21-
Dec.Jan JJan Jan Jan FebFebFebMar Mar Mar Mar Mar Apr Apr Apr




Improving Problem Behavior in an
Inclusion Class

(Feinberg & Hardy, 2013)




Data Based Decision Making

within Inclusive Classrooms

* Large amounts of disruptive in an inclusive
5th classroom

« Approximately 40% of 15 second intervals
showed disruptive behavior




Disruptive Behavior

Disruptive Behavior

100%
Pre-intervention
80%
60%
40% — — %
20%
0%




Class Man Assess 3

Classroom Management: Self-Assessment?

n
Teacher Rater Date )
Instructional Activity Time Start %
Time End 3
Tally each Positive Student Contacts Total # Tally each Negative Student Contacts Total # =
Ratio® of Positives to Negatives: tol ; ' g;
Classroom Management Practice Rating % O I
1. | have arranged my classroom to minimize crowding and distraction Yes No x — I \
2. | have maximized structure and predictability in my classroom (e.g., explicit Yes No _(n O m
classroom routines, specific directions, etc.). CD < )
3. | have posted, taught, reviewed, and reinforced 3-5 positively stated Yes No _‘U: U) r l
expectations (or rules). — —
L I | <
4. | provided more frequent acknowledgement for appropriate behaviors than Yes No 8
inappropriate behaviors (See top of page). O > CD
5. | provided each student with multiple opportunities to respond and participate j
P . Yes No
during instruction.
6. My instruction actively engaged students in observable ways (e.g., writing, Yes No QO U) —
verbalizing) CD QJ
7. | actively supervised my classroom (e.g., moving, scanning) during instruction. Yes No (Cf) m U)
8. lignored or provided quick, direct, explicit reprimands/redirections in response (Q
’ | h Yes No
to inappropriate behavior. m
9. | have multiple strategies/systems in place to acknowledge appropriate Yes No o
behavior (e.g., class point systems, praise, etc.). I\) O
10. In general, | have provided specific feedback in response to social and academic O CD O
. Yes No
behavior errors and correct responses. O 3
Overall classroom management score: \ N, '_|. ;
10-8 “yes” = “Super”
# Yes

7-5 “yes” = “So-So”

www.pbis.org/evaluation/evaluation

& PBISEE R

*To calculate, divide #

tools




Example: Classroom Self-Assessment

100%8

90%8

80%"

70%a-

60%0

509

40%a"

30%E

80%0

100%8

Pre-Assessment

Teacher reported
that she had all
features in place
with the
exception of
minimizing
crowding and
distraction and
multiple systems
to acknowledge
students.

Shaping Futures, Changing Lives



Data Collection

« Data was taken on
— General praise
— Behaviorally specific praise
— Negative statements




Intervention

* Consultation was provided to develop a
Class-wide Behavior Support Plan

* Performance feedback was provided on the
use of behaviorally specific praise and
negative statements




SUMMARY of CLASSROOM OBSERVATION

(Handler & Putnam, 2000)

Classroom Teacher:

Grade:
School:

Subject Area:

Instructional Format: Large Group or Class
Small Group _
Independent Seatwork __
Small Group / Independent Seatwork

Target Student:

(if applicable)
Date:
Time:

Observer:

Reliability:

Staff : Student ratio:

% of Intervals

# of Intervals / Total#of x 100 =
Teacher Behaviors the Behavior Intervals
was Observed  Qbserved
Instructional Activities (“Instruction™) - _x100 =
Monitoring [ x 100 =
Praising L x 100 =
Behavior Correction (BC)
Positive (1) [ x 100 =
Negative (-) L= x 100 =
Total Behavior Correction (TBC) L x 100 =

(BC intervals with either + or -

#of Intervals / Total#eof x 100 = % of Intervals
Student Behaviors the Behavior Intervals
was Observed  Observed

On-task

:




Rate of Praise and Negative Statements Per I\Illinute

25 I
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|
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Rate Per Minute
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Rate Per Minute

2.5 1

20 -

15 1

1.0 1

0.5 1

0.0 -

Rate of Praise and Negative Statements Per I\Illinute
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Disruptive Behavior

Disruptive Behavior

100%
Pre-intervention Intervention
80%
60%
40% - r—
20% \
0% Bi—




Disruptive Behavior

Disruptive Behavior

100%
Pre-intervention Intervention 3 month

80% follow-up

60%

40% - —

20% \

\N\u
0%
0 2 4 6 8 10

Shaping Futures, Changing Lives



Disruptive®Behaviorf

100% 30

Baselinel Plan@mplemented? ’;/kl)lnth
%0 - - 0]
90/ Baseline Intervention:
80%8 3
e month
follow

60%8

_up

50%8

Percentage®fintervalsi

40%0 40.0%

30%8

28.0%0)

20%8

10%8
¢ 7.0%0

5.0%R

I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
0%2 I

I
I
I
I
I
I
I
I
I
I
I
I
I
I
I
i
I
I
I
I
I
I
I
I
I
I
I

Observation®Phasel

Shaping Futures, Changing Lives



-SWIS
Overview

_-A.u PRISAnnc




Multi-Tiered System of Supports

@ Tertiary—intensive,
- Individualized

2

| ) Secondary—tagted, small
== group

< 15% of student population
@ Universal—primary

- prevention provided to
all students, effective for
All spegializechiatenyentions

are more effective and more

0)rrs?
AN :
oy lpstitute



What is I-SWIS?

The Individual Student Information System (I-SWIS) is a
web-based decision system used to improve behavior
support in education by providing staff with accurate,
timely, and practical information for making decisions
about the fidelity and impact of individualized
interventions across the school.




Advantages of I-SWIS

« Structured « Equal access » Supports » Files and
creation and to quality compliance measures
maintenance support plan with federal tailored to a
of student management procedures student’s
files - Enabling of for Tier Ill needs

 One home for clear roles, support
progress responsibilitie  Comprehensiv
monitoring, s, and e student file
goal setting, predictability for quality
and decision decision
making making 10
Information « Documentatio

* Instantaneous n of progress
access to data and

Shaping Futures, Changing Lives.



Tier Il = Individualized or Intensive

Focus Few students;
3-5% of overall population

Setting Individual or
small group instruction

Instruction Individualized, explicit,
focused on remediation of

skills, matched to students
a

Assessment |ndividual diagnostic; at
least weekly progress

Shaping Futures, Changing Lives



Monitoring Implementation Fidelity

School-Wide Fidelity Measures Student-Level Fidelity measures

- Identify tools to assess the level or * |dentify systems to ensure all ,
quality of Tier Il SWPBIS implementers are delivering a student’s

Tier Il support plan strategies

implementation across the school to _
(e.q., staff self-report, observations)

make system-level decisions

(e.g., TFI-Tier lll, SAS, I-SWIS « Identify to what extent the plan is being
Readiness Checklist) implemented as designed (integrity)

* Identify to what extent all _stud.ent. « Identify whether the plan is a good
support teams are collecting fidelity contextual fit for the environment and
data that sufficient resources have been

(e.q.. I-SWIS,School-Wide Reparts)
I: P bid wéiRt3iefhent the systems and

Shaping Futures, Changing Lives



Monitoring Outcomes

School-wide Tier lll Coordination | Individual Student Support Teams
Team

School-Wide Outcome Measures Student-Level Outcome Measures
C |dent|fy the number of students ° |dent|fy progress toward student-
recelving Tier Ill supports specific academic, social, life skill, and

« Screening and student identification for mental health goals

Tier Il supports « Compare progress with short-term and

« Identify trends in overall long-term targets

“implementation status” across student . |dentify overall “implementation status”

supports
(e.g., starting, progressing, not * Record plan changes and anecdotal
progressing, needs revision) notes likely to impact progress

Outcomes: Is the plan resulting in progress toward our valued outcomes

Shaping Futures, Changing Lives



Assessment & Hypothesis

Operational description
of problem behavior

Identification of context
where problem
behavior is most likely
occurring

« Maintaining reinforcers
(e.g., behavioral
function) in the
identified context

Shaping Futures, Changing Lives



Problem Behavior Pathway

Targeted Routine:




Competing Behavior Pathway

Targeted Routine:

Alternative
Behavior




Support Strategies

» Operational description + Teaching strategies

of problem behavior « Specific recognition

* |dentification of context for desired behavior
where problem
behavior is most likely
occurring

« Strategies for
removing rewards for
problem behavior

« Maintaining reinforcers
(e.g., behavioral
function) in the
identified context

Safety elements, as
needed

Shaping Futures, Changing Lives



Example: Harriett

Targeted Routine: Independent Math

Work
AN mT—_
Prevent: Make the problem Teach: Make Respond: Make
irrelevant the problem the problem
Remove antecedents that inefficient Ineffective
trigger problem behavior Teach a Elevate

Examples: change schedule, tasks, better. faster rewards for




Evaluation/Monitoring System

Operational description
of problem behavior

Identification of context
where problem behavior
IS most likely occurring

Maintaining reinforcers
(e.g., behavioral
function) in the identified
context

Teaching strategies

Specific recognition for
desired behavior

Strategies for removing
rewards for problem
behavior

Safety elements, as
needed

Clear, measureable
goals

Process for assessing
implementation fidelity

Process for assessing
student outcomes

Action plan for
Implementation

Shaping Futures, Changing Lives



Study Using I-SWIS (pPinkelman & Horner,

2016)

HH\\‘\\:',' INSTITUTE

Article ON DISABILITIES
Journal of Positive Behavior Interventions
- . =t
Improving Implementation of © Hammil Insonueson Disbilte 2016
- - Bascline Treatment Package
Function-Based Interventions: i i
M M ~ ww . { g G4 190 .
Self-Monitoring, Data Collection, ‘\//\/ P g\ 1Y -
. o ‘. J 4 i k a ® i i

and Data Review £

" ” Dyad 1
Sarah E. Pinkelman, PhD, BCBA-D' and Robert H. Horn: e

100 : N 0
Abstract : a
The success of function-based interventions depends not just on the quality of | §" i - E
procedures are implemented as planned. Too often in schools, effort is comm § i laid
support plan design, only to be followed by weak implementation. This study o i S Dpd2
design to examine whether a functional relation exists between a treatment packa ? *° i o g
fidelity, (b) collecting data on student behavior, (c) entering fidelity and student bi 3 E -
application, and (d) reviewing those data weekly using graphs generated by the app - . » . i o=
fidelity and student behavior were associated with the treatment package. Potel X i i

i

establishing efficient systems for schools that provide the structure for effective IM|. - r———————

&) pBis




I-SWIS School-Wide Reports

/ﬁ\ﬁ ﬂ hool Wide K& Tool SWIS Demo School ~

ISIS School-Wide Reports

{\" Summary Report

() Refresh Report &
2014-15 School Year Current as of Apr 22, 2015
School Enroliment 500 Scheol Enroliment
Swdents in 1SIS 0 500 200% Swdents in ISIS B | 00
Discontinued this Yoar 2 10 Starting or Progressing 7 ] 87.50%
On IEP 6 ( On EP 5 | a8 82.50%
On 504 Pan o / 10 o00% On 504 Par 0 0,00%
Students in CCO R / 800 08I% Students in CXCO 4 / 0.80%
Stodents wih Redarras a1 500 65.20% Students with Reterrss Jar S0 68.20%
Students Status for 2014-15 School Year (10)
¢ Show Names Filtar ¢ active ¥ Inactive v archived
Studert Fle Student Coordinstor On IEP Assessmen| Suppor P Last Fidukty Last Quicoms mplementation
Statua In Place In Placa Data Enterad Data Entsred Status
) Ancerson, Neal Rose, Margie Yes (] X Sartng
» Ancerson-Jones, Davie Rase, Margle Yes O o Agr 10, 2015 4/15/1 Neods Revision
> Ardes, BU Stone, Agrl Yes o o Feb 13, 2015 Discontinued
» Armack, Lou Stone, Agel No Q O Sating
» Banks, Mark Raose, Margie Yes o O Apr 17, 2015 41815 Progressing
» Bender, Brian Rose, Margie Yes (V] V] Jun 8, 2012 6812 Progressing
’ Bler, Michelie Raosu, Margie No X< X Satng

&) PBIS s

Shaping Futures, Changing Lives




Student Case File Dashboard

’ Carty Johnson Implementation Status: Progressng v 45

@ ovashboard = § Sudent m smirits / 8 s | i@ Al 7

Student File for Carly Johnson Start Date: 10/1/15 | &8 modiy
Coardinator: April Stone

Student File Summary Measures (3)

Descrplion Value Status Name Measure Type Next Collection
Assessment In Pace (] » On-Task Porks (Rm 12) Outcome

et ast Enlry Date Dec 18, 2015 » Pan Implementation Figeity Fidelty

Impiemerdation Status ’ Rate of Deruption Qutcome

Outcome Data Last Entry Date Dec 18, 2015

Stucent Fe Status Actve

Suppoct Fan In Place o

Assessments / BSP [ Documents (10) Team Members (6)

Name Type Dae Added Name Type Team Role Access Lovel
Behavior Suppo Pan Apr 12, 2016 = Amokds, Amy St Lunchy/Aftermoon

Carly Narrative Assessment Apr 12, 2016 Bobbsey, Bert Staft Maming Ade Fid Access
Carty Student He Set-Up Checkist Other Apr 12, 2016 Jobason, Cart Non-Staff Parent No Acoess
Carly’s Scheduke Othey Apr 12, Rose, Msge Stalt Adven Full Access
Datasheet (D&rupbon/Fdeity) (e

Datas t (On Task) Other User, Demo St Teacher

FACTS intervew Assessment

FEA Observation Data Assessment =

&) pBis o




I-SWIS Student Case File Reports

» Carly Johnson € Open Report =

Measure @
Report 0 Info
Report Type:
Measure About Measure Repo
Generated Line graph of "Primary Measurs” and (if zslected) any "Comparative Measzure" with data for a student

plotted by day from the date requested fo either the current date or any eardier date. The data are also

provided in a table of numbers.

| Rese
Student File for Carly Johnzon

Options Measures

Mame Type First Day with Data Last Day with Data
Start™ End* i )

On-Task Points ... Points [/ Count [ Duration Mow 2, 2015 Deac 18, 2015
72317 | 82117 |

e e Plan Implement... Scale Maw 2, 2015 Dec 18, 2015
Rate of Disrupti... Rate Mow 2, 2015 Dac 18, 2015

Primary Measure

Plan Implementation Fidelity | >

Comparative Measure

Ld
Ld
Ld
o

Show Student Name
Show Goal Lines
Show Support Plan Changes

Chruse Bl~bar




Student Report: Measure

ISIS Measure Report

Plan Implementation Fidelity

Carly Johnson, 11/21/15 to 12[,’\118/15 N
\\\J \’]\,)

5 -
> — Goal Met
K \ — Goal Not Met
44 g e Complete
/ » \j \' 4 Incomplete
A Absent

No Data

NS No School

2 NA Not Applicable
2 No Entry

| Plan Change

2 Notes

NSNS A
S S TNT FSSMTWT F S S MTWIF SSMTWT F_
11/23 11/30 12/07 12114
Days

Scale for Plan Implementation Fidelity
=]

Shaping Futures, Changing Lives




Student Report:. Segment

ISIS Time Segment Report

Plan Implementation Fidelity Max Scheduled: 20
Carly Johnson, 11/21/15 to 12/18/15

5 £
447
418 419
4
e
o
Q
2 &
%
o
> 27
o
QO
>
< .
]_
0 1 1 I
18 18 17
Morning Lunch/Recess Afternoon

Number of Time Segments With Data | Time Segments




Student Report: Single Segment

Scale for Plan Implementation Fidelity

ISIS Single Time Segment Report

Plan Implementation Fidelity - Lunch/Recess

Carly Johnson, 11/21/15 to 12/18/15

S D
o N
N\ O
\A /Lh\ ® L =
NSNS A

S S HTIT F S S MTT F S MTWIF S S MTWT F
1123 11730 12/07 12114

Days

Goal Met
Goal Not Met
Complete
Incomplete
Absent

No Data

No School
Not Applicable
No Entry

Plan Change

> Notes




 There are many tools

» Selection of the tools should be guided by

the questions you are asking (don’t drown
In data!)




For More Information ...

Contact

Bob Putham
bputnam@ mayinstitute.orqg

Susannah Everett
susannah.everett@uconn.edu



mailto:bputnam@mayinstitute.org

