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Session Objectives

Participants will learn to…

• Use a number of tools and instruments that can be used 

with this population 

• Use SWIS to assist in making data based decisions 

across tiers of support 

• Use other methods to assist in making data based

decision making across tiers of support 



Implications for Students with 

Disabilities

• Students with disabilities spend the 

majority of their time in general education 

classrooms

• Effective classroom environments benefit 

all students (including students receiving 

special education services)

• Often, students with disabilities have 

heightened reactivity to the quality of 

school climate
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• Not all students require additional behavior 

supports in the classroom beyond tier 1

• Not all students with disabilities require 

additional behavior supports in the 

classroom beyond tier 1

• However, some students who do not 

receive special education require additional 

behavior supports

Considerations



Students within the Classroom

All Students

Students 

experiencing 

difficulties

Students 

with IEPs



• Ineffective instruction and classroom management 

contributes to low student achievement and increased 

referrals to special education 

(Donovan & Cross, 2002; Harrell, Leavell, van Tassel, & McKee, 

2004; Oliver & Reschly, 2007)

• Students with disabilities tend to be over-represented in 

school discipline

(Cooley, 1995; Fabelo et al., 2011; Krezmien, Leone, & Achilles, 2006; 

Rausch & Skiba, 2006; SRI International, 2006; Zhang, Katsiyannis, & 

Herbst, 2004).



Percentage of students ages 6–21 served under the Individuals with 

Disabilities Education Act (IDEA), Part B, by amount of time spent inside 

general classes: Selected school years, 2000–01 through 2015–16

SOURCE: U.S. Department of Education, Office of Special Education Programs, Individuals with 

Disabilities Education Act (IDEA) database, retrieved July 15, 2017, 

from https://www2.ed.gov/programs/osepidea/618-data/state-level-data-files/index.html#bcc. 

See Digest of Education Statistics 2017, table 204.60.

2005-06 2010-11 2015-162000-01

P
e
rc

e
n

t

80% or more of time inside general 

classes

40%-79% of time inside general classes

Less than 40% of time inside general 

classes

100

90

80

70

60

50

40

30

20

10

0

https://www2.ed.gov/programs/osepidea/618-data/state-level-data-files/index.html#bcc
https://nces.ed.gov/programs/coe/indicator_cgg.asp#info


The Court in Endrew F. held that to meet its substantive obligation under the IDEA, a 

school must offer an IEP reasonably calculated to enable a child to make progress 

appropriate in light of the child’s circumstances and expressly rejected the merely 

more than de minimis, or trivial progress standard. Although the Court did not 

determine any one test for determining what appropriate progress would look like for 

every child, IEP Teams must implement policies, procedures, and practices relating to 

1. identifying present levels of academic achievement and functional performance; 

2. the setting of measurable annual goals, including academic and functional goals; 

and 

3. how a child’s progress toward meeting annual goals will be measured and reported, 

so that the Endrew F. standard is met for each individual child with a disability. 

Separately, IEP Teams and other school personnel should be able to demonstrate that, 

consistent with the provisions in the child’s IEP, they are providing special education 

and related services and supplementary aids and services; making program 

modifications; providing supports for school personnel; and allowing for appropriate 

accommodations that are reasonably calculated to enable a child to make progress 

appropriate in light of the child’s circumstances and enable the child to have the 

chance to meet challenging objectives. 

Is there anything IEP Teams should do differently as a result of the Endrew F. 

decision? 



What Data Are You Collecting?



Selection of data based tool  

• What question/s are you answering?

• Based on the question/s you want to 

answer, what is most effective and efficient 

tool/instrument you can use to answer the 

question/s? 



• What data are you 

collecting across 

the tiers?  

• Complete activity 

(10 Minutes) 



Tier 1



School Discipline 



Office Discipline Referrals   

• Who (student) is involved?

• Where is it happening?

• When is it happening?

• How often is it happening

• What is the behavior?  



Answering the Big 5 by Excel 

Student Name Gender Grade HR # Ethnicity Date Month Time Referring Staff Location Behavior Infraction

Others 

Involved

Bernie 

Saunders M 3 101

African 

American 1/3/2012 January 8-8:30 C Downs Classroom Abusive Language Staff

Kamala Harris F K1 102 Caucasian 5/5/2012 May 8:30-9 C Downs

Cafeteria Lunch 

Line Bullying Other

Joe Biden m 2 103 Hispanic/Latino 3/3/2012 March 9:30-10 J Lartey Hallway Defiance/Insubord/NC Unknown

Pete 

Buttigieg m 3 104

African 

American 2/23/2012 February 10-10:30 J Hudela Gym Disrespect Peers

Julián Castro m 4 221

Native 

American 4/14/2012 April 10:30-11 P Rosenbloom Library Fighting Peers

Elizabeth 

Warren
f 3 223 Multi Racial 6/8/2012 June 11-11:30 J Lartey Auditorium Abusive Language Teacher

Beto 

O’Rourke m 1 222 Other 2/6/2012 February 11:30-12 K Breen Bathroom Forgery/Theft Teacher

Kirsten 

Gillibrand f 5 303 Asian 1/18/2012 January 12-12:30 K Botwick Playground Weapons Sub

Cory Booker
m 1 420 Hispanic/Latino 9/13/2011

Septembe

r 12:30-1 J Persons Parking lot Intimidate/Harass Unknown

Tulsi Gabbard f 4 421

Pacific 

Islanders 6/2/2012 June 1-1:30 J Persons Intervention room Leave Class Other

Kamala 

Harris f K 102 Caucasian 9/21/2011

Septembe

r 1:30-2 C Downs Office Physical Aggression Sub

Beto 

O’Rourke m 1 302 Other 11/3/2011 November2-2:30 J Hudela AM Bus Vandalism Staff

Joe Biden
m 2 103 Hispanic/Latino

12/15/201

1 December2:30-3 M Jalloh PM Bus Minor Defiance DisrespectOther
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Number per Day Per Month 

Sept Oct Nov Dec Jan Feb Mar April May June
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Students with Disabilities 

IEP
28%

504
32%

Regular ED
40%

Percentage of REG-SPED Students with Referrals



School-Wide 
Information 
System (SWIS)

Section A



What is SWIS?

The School-Wide Information System (SWIS) is a web-based 
decision system used to improve behavior support in schools 
and other educational facilities by providing school personnel 
and stakeholders with accurate, timely, and practical
information for making decisions about school environments. 
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Why Is My School Adopting SWIS? 

▪ To improve the quality of decisions about social climate and behavior

▪ To improve consistency in response to and documentation of problem 
behavior across staff, locations, time of day, and students

▪ Regularly monitor patterns of problem behavior across the school to 
identify contexts (e.g., locations, time of day) where systems can be 
improved to reduce problem behavior

▪ Consistently consider and report the WHY (perceived motivation) of the 
behavior

▪ Identify and reduce disproportionality in discipline across sub-groups 
represented in our school (e.g., racial, ethnic, disability, gender)

23



Research on Sustainability of SWPBIS

What single factor is most related 
to high sustainability of SWPBIS? 

The frequency with which DATA 
are presented to all school staff

Pinkelman, S., McIntosh K., Rasplica, C. K., Berg, T., & Strickland-Cohen, M. K. (2015).
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Why was SWIS developed? 

Goal

Make schools more 

effective learning

environments

Strategy

Repeatedly giving people 
the right information
(data) at the right time, in 
the right format is the 
single most effective way 
to improve decision 
making and achieve valued 
outcomes. 

Rationale

Why behavior?  

Student social 
behavior continues to 
be the most common  
reason why students 
are excluded from 
schools or instruction.
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Multi-Tiered System of Supports (MTSS)

All specialized interventions are more effective 
and more durable with universal, school-wide 
behavioral expectations as a foundation.

Tertiary—intensive, individualized
5% of student population

Secondary—targeted, small group
15% of student population

Universal—primary prevention provided to 
all students, effective for  approximately 80% 
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Continuous Quality Improvement Cycle

Identify current status & 
problems with precision

Establish goal(s)

Develop solution(s) 
and an action plan

Implement solution(s) 
with integrity and fidelity

Monitor outcomes and 
compare to goal(s)

Reassess and revise 
solution(s) as needed

27



Using Data for Decision Making

Universal Screening Tool
Proportion of students with 

• 0-1 Office Discipline Referrals (ODRs)

• 2-5 ODRs
• 6+ ODRs

Progress Monitoring Tool
Gather data to assess progress of intervention or on 
action plan 

Summative Evaluation
Summarize data across large date ranges (e.g., quarterly, annually) to 
monitor and prevent previous problem patterns 
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Screening: Referrals by Student Report 

0

2

4

6

8

10

12

#105 #106 #107 #108 #109 #110 #111 #112 #113 #114 #115 #116 #117 #118 #119 #120 #121 #122 #123 #124 #125

Hallway Referrals by Student ID
Sept. 3-Nov. 9

System Issue
10+ students in the 
same context 

Individual Issue
Fewer than students in 

the same context

29



SWPBIS Basic Decision Guidelines

What are indicators that a student 
needs additional supports for 
externalizing social behavior? 

▲Tier I 0-1 major ODR
Fewer than X minor/total

▲Tier II 2-5 major ODRs
X-X minor/total

▲Tier III 6+ major ODRs
X+ minor/total

Is the problem a system-level or 
student-level issue (rule of 10)? 

▲System Issue
10+ students within a similar 
context (e.g., location, time of 
day, grade) engaging in similar 
behavior(s)

▲Individual/Small Group
Fewer than 10 students within 
similar context engaging in 
similar behaviors

30



When should schools start screening? 
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The “October Catch” Possibilities
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SWIS Basic 
Reporting & 
Analysis

Section F



SWIS Dashboard

▪ Dashboard Reports
Overview of current school year

▲Average Referrals Per Day Per 
Month 

▲Referrals by Time

▲Referrals by Location

▲Referrals by Day of Week

▲Referrals by Location

▲Referrals by Problem Behavior

▲Referrals by Grade

▲Referrals by Student

▪ Latest Referrals

▪ Data Integrity Summary
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SWIS Additional Reports 

Date Range: Varies by report and local context

Purpose: Additional Reports provide perspectives 
and summaries for a more balanced perspective of 
school climate and problem behavior

• Multi-Year reports: 
quarterly or as needed

• Staff Report: Restricted 
to SWIS Admin for 
coaching and support

• Suspension/Expulsion:
Quarterly 

• Ethnicity Reports: 
Quarterly 

• Triangle & Year End: 
Annually for long-term 
action planning
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SWIS Additional Reports 

36



Student Dashboard

The Student Dashboard provides a set 
of reports for an individual student 
(parent-teacher conference, consideration 
for additional supports, school transcript)
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SWIS Drill Down 
Tool 

Section G



School Climate 



School Climate & Disabilities 

• Implementation of school wide positive 

behavior support was found to improve 

school climate (Mitchell & Bradshaw, 2013)

• Higher school climate perceptions of 

students with disabilities was correlated 

with higher scores on mathematics and 

reading tests (Sanders et al., 2018)



School Climate   

Measuring School 

Climate 

www.pbisapps

http://www.pbisapps/






School Screening Data 



SAEBRS

School Academic 

Emotional Behavior 

Risk Screener 

(SAEBRS) 



SAEBRS Screening 

• Individual Screening: By evaluating in which of the 

three specific domains (i.e., academic, social, or 

emotional) a student may be at risk, educators may 

determine what type of supports are most appropriate 

and which problem behaviors should be prioritized 

through intervention.

• Group Screening: SAEBRS data is also useful in 

program evaluation, and in determining how groups 

of students may be best supported at Tier 1. 



90.3%
86.9%

81.6%
86.6%

Stony Hill Fall 2018 SAEBRS

9.7%



Student 1

At Risk = <37                             At Risk = <13                                At Risk = <10                    At Risk = <13 

Student 2

Student 3

Student 4

Student 5

Student 6

Student 7

Student 8

Student 9







Swift at CICO-SWIS
Introduction to the Check-In Check-Out SWIS Application

Version 2.0  February 2019



Multi-Tiered Systems of Support

ALL
ALL

SOME

FEW

Universal, Tier I

Targeted, Tier II

Individualized, Tier III

Primary Prevention: School-wide and classroom-wide 
systems for all students and all staff in all settings

Secondary Prevention: Systems for targeted or   
group-based interventions for students needing 
additional support beyond the Universal, Tier I 
system

Tertiary Prevention: Systems for students requiring 
more intensive and individualized supports for 
academic, social, or mental health services.



CICO within a Multi-Tiered System

ALL
80%

15%

5%

Targeted, Tier II
CICO is a targeted or group-based 
intervention for students needing 
additional support beyond the Universal, 
Tier I system



Check-In Check-Out (CICO)

CICO is the most widely researched and implemented Tier II 
intervention for students who need targeted social-behavioral
supports to engage successfully with peers and adults. 

Similar Interventions: 
oBehavior Education Program (BEP; original name)
oCheck & Connect
oHello, Update, Goodbye (HUG)
oCheck, Connect, & Expect



Critical Components of CICO

1. Efficient for large groups of students 

(e.g., 10%-15% of student population)

2. Effective for 65%-75% of students at risk for behavior

3. Daily “check-in” and “check-out” opportunity with  

respected and encouraging adult(s)

4. Start each activity/class period with 

positive staff-student interaction

5. Increase frequency of contingent feedback from 

teachers/supervisors



Daily Progress Report (CICO Point Card)

Sharing student progress with family

Built upon the school-wide behavioral expectations

Generalizable across varying student schedules

Can be the Daily Progress Report or another structured way

Same expectations for all 

Staff are taught their role in accepting, completing, and returning the card

CICO Program Logistics



Built upon 3-5 
school-wide expectations

Generalizable across 
student schedules

Three-point rating 
scale

Defined number times for 
feedback (10 or fewer)

CICO Daily Progress Report



Nomination Process

• ODR level/Screening

• Request

• Review/Approval

CICO Implementation

• Student invitation 
within 3 days

• Orientation

Nomination and Implementation

Student nominated for CICO

Team Meeting

Progress Report

Program Update

EXIT

CICO Plan

Morning 
Check-In

Afternoon 
Check-Out

Home 
Check-In

Class 
Check-In

Class 
Check-Out   .

Teacher 
Checks



• Daily Student/Coordinator 
Process

• Daily Student/Teacher 
Process

• Coordination Team 
Process

Team 
Meeting

Progress Report

Program Update

EXIT

CICO Plan

Morning 
Check-In

Afternoon 
Check-Out

Home 
Check-In

Morning Check-In & Afternoon Check-Out

Class 
Check-In

Class 
Check-Out   .

Teacher 
Checks



Section B

CICO-SWIS and       
Data-Based 
Decision Making

Back to Index



Multi-Tiered System of Supports (MTSS)

61

All specialized interventions are more effective 
and more durable with universal, school-wide 
behavioral expectations as a foundation.

Tertiary—intensive, individualized
5% of student population

Secondary—targeted, small group
15% of student population

Universal—primary prevention provided to 
all students, effective for  approximately 80% 



CICO Enrolled Students

Enroll Students

Unenroll Students

Update Students

Student Success 
• (Last 4 Weeks)

CICO-School-wide Report

CICO-SWIS Dashboard



The School-wide 
Report helps evaluate: 

How are we doing 
with CICO 
implementation?
How well are students 
responding to CICO?

School-wide Report



Guiding Questions:

What are the school-wide 
patterns for: 

• High score

• Mean score

• Low score

• Number of students 
contributing data daily

School-wide Report



The Average Daily Points 
By Student Report helps 
evaluate: 

How is each student 
doing in relation to 
the school-wide goal?

Average Daily Points By Student



Guiding Questions:

• How is Serena doing in 
relation to the school-wide 
goal?

• How is Brian doing in relation 
to the school-wide goal?

• Who will we focus our energy 
on for quality improvement?

Average Daily Points By Student



The Student Count 
Report helps evaluate: 

What is one student’s 
pattern over time?

Student Count Report



Guiding Questions:

• What can we learn 
from Amie’s last four 
weeks of data?

• What patterns are 
evident?

Student Count Report



The Student Period 
Report helps evaluate: 

What does one 
student’s average day 
look like?

Student Period Report



Guiding Questions:

• For the last 4 weeks:

• In which period(s) was Amie 
most successful?

• In which period(s) was Amie 
least successful?

Student Period Report



The Student Single 
Period Report 
helps evaluate: 

What is one student’s 
pattern over time in a 
single classroom 
period?

This is Period 4, Amie’s 
least successful 
period? 

What can we learn?

Student Single Period Report



Period 3

Guiding Questions:

Period 2 was Amie’s best period. 

• What patterns do we see in 
the data from that period? 

• What was the plan change?

Student Single Period Report



Kiera Candy’s Reports (Current Goal is 70%)

Current goal: 70%

Current Avg.: 
72.82%

Meeting goal in 
all periods except 

First Period.

Only met 
her goal 

during First 
Period one 

day.



Example Decision Rules

CICO Decision Rules Criteria

Stay as is
Less than 6 weeks of success
and upward trend

Make modifications
Less than 6 weeks of success
and/or even or downward trend

Move to fading or 
self-management

At least 6 weeks with
4 days per week of success

Move to more intensive supports
2 weeks without improvement after

fidelity has been monitored and   
modifications have been made

Graduate off CICO
4-6 weeks of success on
fading/self-management



Kiera Kandy’s Summary Report

Student
Days 
with 
Data

Student 
Goal

Average 
Daily 

Points
Progress/Success Barriers/Challenges Recommended Status

(see Decision Rules*) 

Kiera 30 70% 72.82%
She is meeting her 
goal in Periods 2-5.

Period 1: Reading
• Earns average of 

55% 
• Consistently 

turning in work
late

• Many tardies 
• Has difficulty 

with 3 students 
in the class

Needs modifications



Using Data to Establish Goals

1. Define the problem precisely and clearly

2. Measure the current “status” (level, amount, trends/patterns)

3. Determine the goal or change you want to see
What would be considered “good” or “good enough” to move to another problem? 
SMART = specific, measurable, achievable, realistic, timely 

4. Use the goal to guide the solution
How can we move from where we are to where we want to be?



Kiera’s Current Status and Goal

Current:

▪Period 1: Reading earning an 
average of 55% 

▪Consistently turning in work late

▪Many tardies 

▪Has difficulty with three 
students in the class

Goal:

▪Period 1 Reading: Earn an average 
of 80%

▪Turn in work on time - 80% of the 
time

▪No tardies in Period 1



Using Data to Develop  Solutions

Prevention – How can we avoid the problem context?
Examples: schedule change, curriculum adjustment, staff training

Teaching – How can we define, teach, & monitor what we want?
Hint: Teach positive behavior and use problem as negative example

Recognition – How can we systematically reward positive behavior? 

Extinction – How can we prevent problem behavior from being rewarded?

Consequences – How can we systematically correct problem behavior? 

Data – How can we collect and use data to evaluate fidelity and impact? 

Activity 
Book  

Page 16



Solution Development (Kiera)

Solution Component Action Step(s)

Prevention
Change Kiera’s seating to be away from students with whom she 
is having difficulty.

Teaching Provide extra support for her in Period 1 Reading class

Recognition Give Kiera a Pride ticket each day she is on time for reading.

Extinction

Corrective Consequence

Data collection

• What data will we look at?
• Who is responsible for gathering the data?
• When/How often will data be gathered?
• Where will the data be shared?
• Who will see the data?



User Guides & Materials Video Tutorials Support

Back to Index

Resources and Support



Check in Check Out 



Check In Check Out



Improving Problem Behavior in an 

Inclusion Class

(Feinberg & Hardy, 2013)



Data Based Decision Making 

within Inclusive Classrooms  

• Large amounts of disruptive in an inclusive 

5th classroom 

• Approximately 40% of 15 second intervals 

showed disruptive behavior 



Disruptive Behavior 
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Class Man Assess 3 

Classroom Management: Self-Assessment2 
 

Teacher__________________________   Rater_______________________ Date_____________ 

Instructional Activity Time Start_________ 

Time End _________ 

Tally each Positive Student Contacts 

 

Total # Tally each Negative Student Contacts 

 

Total # 

Ratio
3
 of Positives to Negatives:  _____ to 1 

 

Classroom Management Practice Rating 

1. I have arranged my classroom to minimize crowding and distraction Yes    No 

2. I have maximized structure and predictability in my classroom (e.g., explicit 
classroom routines, specific directions, etc.). 

Yes    No 

3. I have posted, taught, reviewed, and reinforced 3-5 positively stated 

expectations (or rules). 

Yes    No 

4. I provided more frequent acknowledgement for appropriate behaviors than 
inappropriate behaviors (See top of page). 

Yes    No 

5. I provided each student with multiple opportunities to respond and participate 

during instruction. 
Yes     No 

6. My instruction actively engaged students in observable ways (e.g., writing, 

verbalizing) 
Yes     No 

7. I actively supervised my classroom (e.g., moving, scanning) during instruction. Yes    No 

8. I ignored or provided quick, direct, explicit reprimands/redirections in response 
to inappropriate behavior. 

Yes    No 

9. I have multiple strategies/systems in place to acknowledge appropriate 

behavior (e.g., class point systems, praise, etc.). 
Yes    No 

10. In general, I have provided specific feedback in response to social and academic 

behavior errors and correct responses. 
Yes    No 

Overall classroom management score: 

10-8  “yes”  =  “Super” 

7-5  “yes”  =  “So-So” 

<5  “yes”  =  “Improvement Needed” 

# Yes________ 

 

                                                
2
 Revised from Sugai & Colvin 

3
 To calculate, divide # positives by # of negatives. 

www.pbis.org/evaluation/evaluation

_tools



Example: Classroom Self-Assessment
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Pre-Assessment	 Post-Assessment	

Pre-Assessment

Teacher reported 

that she had all 

features in place 

with the 

exception of

minimizing 

crowding and 

distraction and 

multiple systems 

to acknowledge 

students.



Data Collection 

• Data was taken on

– General praise 

– Behaviorally specific praise 

– Negative statements 



Intervention 

• Consultation was provided to develop a 

Class-wide Behavior Support Plan

• Performance feedback was provided on the 

use of behaviorally specific praise and 

negative statements 





Baseline Intervention 3 month 

follow-up



Baseline Intervention 3 month 

follow-up



Baseline Intervention 3 month 

follow-up



Disruptive Behavior 
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Disruptive Behavior 
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I-SWIS 

Overview



Multi-Tiered System of Supports 
(MTSS)

All specialized interventions 

are more effective and more 

durable with universal, 

school-wide behavioral 

expectations as a foundation.

Tertiary—intensive, 

individualized

5% of student population
Secondary—targeted, small 

group

15% of student population
Universal—primary 

prevention provided to 

all students, effective for  

approximately 80% 
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What is I-SWIS? 

The Individual Student Information System (I-SWIS) is a 
web-based decision system used to improve behavior 
support in education by providing staff with accurate, 
timely, and practical information for making decisions 
about the fidelity and impact of individualized 
interventions across the school. 
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Advantages of I-SWIS

Efficiency

• Structured 
creation and 
maintenance 
of student 
files

• One home for 
progress 
monitoring, 
goal setting, 
and decision 
making
information

• Instantaneous 
access to data

Equity

• Equal access 
to quality 
support plan 
management

• Enabling of 
clear roles, 
responsibilitie
s, and 
predictability

Quality

• Supports 
compliance 
with federal 
procedures 
for  Tier III 
support

• Comprehensiv
e student file 
for quality 
decision 
making

• Documentatio
n of progress 
and 
intervention 
history

Flexibility

• Files and 
measures 
tailored to a 
student’s 
needs
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Tier III = Individualized or Intensive

Focus Few students; 

3-5% of overall population

Setting Individual or 

small group instruction

Instruction Individualized, explicit,

focused on remediation of 

skills, matched to students 

needs; 20+ weeks

Assessment Individual diagnostic; at 

least weekly progress 
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Monitoring Implementation Fidelity

School-wide Tier III Coordination 

Team

Individual Student Support Teams

School-Wide Fidelity Measures Student-Level Fidelity measures

• Identify tools to assess the level or 

quality of Tier III SWPBIS 

implementation across the school to 

make system-level decisions 

(e.g., TFI-Tier III, SAS, I-SWIS 

Readiness Checklist)

• Identify to what extent all student 

support teams are collecting fidelity 

data 

(e.g., I-SWIS School-Wide Reports)

• Identify systems to ensure all 

implementers are delivering a student’s 

Tier III support plan strategies                           

(e.g., staff self-report, observations) 

• Identify to what extent the plan is being 

implemented as designed (integrity)

• Identify whether the plan is a good 

contextual fit for the environment and 

that sufficient resources have been 

allocated Implementation Fidelity: Did we implement the systems and 

strategies as agreed upon? 
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Monitoring Outcomes

School-wide Tier III Coordination 

Team

Individual Student Support Teams

School-Wide Outcome Measures Student-Level Outcome Measures

• Identify the number of students 

receiving Tier III supports

• Screening and student identification for 

Tier III supports

• Identify trends in overall 

“implementation status” across student 

supports 

(e.g., starting, progressing, not 

progressing, needs revision)

• Identify progress toward student-

specific academic, social, life skill, and 

mental health goals

• Compare progress with short-term and 

long-term targets

• Identify overall “implementation status” 

• Record plan changes and anecdotal 

notes likely to impact progress 

Outcomes: Is the plan resulting in progress toward our valued outcomes 

(goals)? 
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Assessment & Hypothesis

Hypothesis Statement
Comprehensive 

Support Strategies 

Systematic Evaluation

(Progress Monitoring) 

• Operational description 

of problem behavior

• Identification of context 

where problem 

behavior is most likely 

occurring

• Maintaining reinforcers 

(e.g., behavioral 

function) in the 

identified context

Comprehensive Assessment
Observations, Interviews, Record Review
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Problem Behavior Pathway

Targeted Routine: 

________________

Setting 
Event

Problem 
Behavior

Maintaining 
Consequen

ce
Antecedent
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Competing Behavior Pathway

Targeted Routine: 

________________

Setting 
Event

Antecedent
Problem 
Behavior

Maintaining 
Consequen

ce

Desired 
Behavior

Natural 
Consequen

ce

Alternative 
Behavior
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Support Strategies

Hypothesis Statement
Comprehensive 

Support Strategies 

Systematic Evaluation

(Progress Monitoring) 

• Operational description 

of problem behavior

• Identification of context 

where problem 

behavior is most likely 

occurring

• Maintaining reinforcers 

(e.g., behavioral 

function) in the 

identified context

• Teaching strategies

• Specific recognition 

for desired behavior

• Strategies for 

removing rewards for 

problem behavior

• Safety elements, as 

needed

Comprehensive Assessment
Observations, Interviews, Record Review
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Example: Harriett

Targeted Routine: Independent Math 

Work

Recent 
academic 
correction

Double-
digit 

addition 
problems

Crying, 
pushing 

papers off 
desk

Escape 
task (Sent to 

calm down)

Complete 
assignme

nt

Success; 
teacher 

acknowled
gment 

Raise 
hand, ask 
for break

Prevent: Make the problem 

irrelevant

Remove antecedents that 

trigger problem behavior
Examples: change schedule, tasks, 

transitions

Teach: Make 

the problem 

inefficient

Teach a 

better, faster, 

“cheaper” 

alternative
Examples: break 

routine, ask for help

Respond: Make 

the problem 

ineffective

Elevate 

rewards for 

desired & 

alternative

Remove 

reward for 
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Evaluation/Monitoring System

Hypothesis Statement
Comprehensive 

Support Strategies 

Systematic Evaluation

(Progress Monitoring) 

• Operational description 

of problem behavior

• Identification of context 

where problem behavior 

is most likely occurring

• Maintaining reinforcers 

(e.g., behavioral 

function) in the identified 

context

• Teaching strategies

• Specific recognition for 

desired behavior

• Strategies for removing 

rewards for problem 

behavior

• Safety elements, as 

needed

• Clear, measureable 

goals 

• Process for assessing 

implementation fidelity

• Process for assessing 

student outcomes

• Action plan for 

implementation

Comprehensive Assessment
Observations, Interviews, Record Review
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Study Using I-SWIS (Pinkelman & Horner, 

2016)
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I-SWIS School-Wide Reports
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Student Case File Dashboard
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I-SWIS Student Case File Reports
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Student Report: Measure
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Student Report: Segment
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Student Report: Single Segment
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Summary 

• There are many tools  

• Selection of the tools should be guided by 

the questions you are asking (don’t drown 

in data!)   



For More Information …

Contact

Bob Putnam 

bputnam@mayinstitute.org

Susannah Everett 

susannah.everett@uconn.edu

mailto:bputnam@mayinstitute.org

