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i&aby * Introduce yourself

KE E P * Why did you choose to come to this
session?

C A L M * What are some current challenges

AND administrators face with supporting

TURN ANLC early career teachers?
TALK

KeepCalmAndPosters.com
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SESSION OBJECTIVES

* Why focus on early career teachers’ classroom management
practices?

* What’s going on in teacher prep?
* How the ”Classroom Practices Video Analysis Tool” can help!
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RATIONALE
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“In Arizona, “As teachers

THE HEADLINES tcsencnte ) g8s 0
thousands of
absolutely no students wait

gin how to for permanent
” _The instructor” -
The Sun
Sentinel

“Teacher
shortage prompts
some states to
“Starting Monday;, lower the bar” -
Utah schools can hir The Wall Street
people without Journal shortage
education training,
experience.” — The Salt
Lake Tribune

gton Post

“Teacher shortage

equals summer school.”

priana, a‘last  *_ Thg philadelphia
Iring option has Inquirer
spiked —again.” —

Billings Gazette



WHAT DO YOU KNOW ABOUT
TEACHER ATTRITION?

University of Pennsylvania
ScholarlyCommons

Consortium for Policy Research in Education
(CPRE)

CPRE Research Reports

Teacher Turnover:

Why lt Matters 11-13-2018

Seven Trends: The Transformation of the Teaching
and What We Force — Updated October 2018

Can Do About It Richard M. Ingersall

University of Pennsylvania, rmi@upenn.edu

Elizabeth Merrill

Desiree Carver-Thomas Research Alliance for New York
and Linda Darling-Hammond Daniel Stuckey
Relay Graduate School of Education

\ J "
| : Gregory Collins
\ F LEARNING University of Pennsylvania
POLICY

e — . Ll INSTITUTE AUGUST 2017
[« ]

Sources
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TEACHER ATTRITION QUIZ!
QUESTION 1

Question Answers

Nationally, what percentage of =~ A- 3% and 25%

teachers leave the profession B. 5% and 33%
Y 0
cach year, and how many leave C. 8% and 44%
D. 25% and 66%

within five years?

Bucknell



TEACHER ATTRITION

* Varies by region: South and Midwest are
highest, Northeast and West are lowest

* Varies by subject area: Special Education and
ELL are highest

* Impact is greater for students who are
historically underserved

* Particularly detrimental for students of color

Bucknell



TEACHER ATTRITION QUIZ!
QUESTION 2

Question Answers

* According to survey responses, A. Salary and Benefits
teachers who leave the profession
most often report what factor as a B. Retirement

primary reason?
C. Family/Personal Reasons

D. Dissatisfaction

Bucknell



TEACHER ATTRITION:
DISSATISFACTION

Factors Teachers Report as Being Very Important for Leaving Teaching

Dissatisfaction Accountability pressures, administrative support, teaching conditions

0

18
10 20 30 40 50 60
PERCENT

Note: Percentages do not add to 100 as teachers may select more than one reason for leaving.
Source: Learning Policy Institute analysis of National Center for Education Statistics Teacher Follow-up Survey, 2012-13.

Bucknell
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TEACHER ATTRITION:

QUIZ QUESTION #3
Question Answer
. A. $2,000

How much does it cost to
replace each teacher who B. $20,000
leaves an urban school district?

C. $200,000

D. $2,000,000

Bucknell



WHAT’S THE IMPACT?

For one child Schools and society

Bucknell
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SOLVING THE PUZZLE

* Provide high-quality mentoring and induction to
beginning teachers

 Include observation and feedback

* Focus on classroom management practices

Bucknell




YOU MIGHT BE THINKING..

Bucknell



TEACHER PREPARATION
IN CLASSROOM MANAGEMENT

» Teachers report feeling unprepared and receiving
o insufficient training in classroom management

y W,

o
["COLLEGE]
21 .\ an /@' » Policy and practice gaps in preparation, particularly in

ﬂ‘ 1] ) :
A — i evidence-based classroom management practices

Sources: Freeman et al., * Reduced requirements for secondary and alternative
2014; Flower et al., 2017 Certiﬁcation programs
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CLASSROOM MANAGEMENT

What is evidence-based practice?

Why is it so important?

Bucknell



CLASSROOM MANAGEMENT DEFINED

Focuses on prevention and being proactive

Environments are nurturing, structured, have routines

Expectations and clear, stated positively, and are taught

Instruction is engaging and appropriate for the students

Continuum of strategies for recognizing appropriate behavior

Continuum of strategies for addressing inappropriate behavior

Bucknell




CLASSROOM MANAGEMENT




CLASSROOM MANAGEMENT OUTCOMES

For Teachers For Students
* Increased job satisfaction * Improved academic outcomes
* Reduced stress and burnout * Improved social, emotional, and
* Increased motivation and behavioral outcomes
commitment to teaching * Improved long-term life outcomes

Bucknell



THE CLASSROOM MANAGEMENT
VIDEO ANALYSIS TOOL

Help has arrived!

UNIVERSITY




GROUNDED IN RESEARCH

» Research results have demonstrated that video analysis is an
effective strategy and can be beneficial for both in-service and
pre-service teachers

- : ) - =
|y % ks
Tl “_‘ &’ f ]
R - »Q.; : /A
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WILL VIDEO ANALYSIS HELP STUDENT
TEACHERS TO IMPROVE CLASSROOM
MANAGEMENT PRACTICES?

Let’s examine one research study!




METHOD
PARTICIPANTS AND SETTING

T X XX

Participant #1: Participant #2: Participant #3: Participant #4:
“Maria” “Karly” “Joe” “Gabrielle”
Second grade Middle School High School Fourth Grade
General Education Music Education Music Education Special Education

All participants completed one classroom management course
All participants are in inclusive settings

Bucknell

UNIVERSITY




VIDEO ANALYSIS: ONE STUDY

* Independent Variable: multi-component intervention that
combines explicit instruction, modeling, video self-analysis,
self-monitoring, and performance feedback

* Dependent Variable: student teachers’use of behavior
specific praise, an evidence-based classroom management
practice.

Bucknell




BEHAVIOR SPECIFIC PRAISE

* An evidence-based classroom management strategy
* Can be easily implemented (no cost, little time)

Multi-purpose
* Examples?

Bucknell



ADDITIONAL MEASURES:

Implementation fidelity of trainings

Participant adherence to procedures

Knowledge test (pre/post trainings)

Social Validity

Bucknell



PARTICIPANT KNOWLEDGE

Three of four participants correctly defined BSP and provided acceptable examples and
non-examples of BSP on pre-test.

One participant’s responses were partially acceptable, as the response did describe
BSP, but also included error corrections as part of the definition and example on pre-
test.

All participants correctly defined BSP and provided acceptable examples and non-
examples of BSP on post-test

All participants correctly described study procedures

Bucknell
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SOCIAL VALIDITY

Question Mean Range Standard
Deviation

This intervention improved my ability to use evidence- 5 5.00-5.00 O

based classroom management skills.

This intervention increased appropriate behavior in my 4 4.00-4.00 O

students.

This intervention decreased inappropriate behavior in my 4 4.00-4.00 O

students.

This intervention was easy to use 5 5.00-5.00 O

This intervention took more effort than it was worth 1 1.00-1.00 O

This intervention should be recommended to teacher 5 5.00-5.00 O

preparation programs to aid in the development of pre-
service teachers’ classroom management skills

Bucknell
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[Classroom Manag, Video Analysis Guided Reflecti

n—vp——— RESEARCH TO PRACTICE

Cooperating teacher Supervisor/Faculty Peer Self only

Evidence-Based Classroom Management: The “Big Five™ 1)

(1) Maximize structure in your classroom
(2) Post, teach, review, monitor, and reinforce positively stated expectations
(3) Actively engage students in observable ways

(4) Establisha of -gics for responding to appropriate behavior
(5) Establisha i of strategies for responding to inappropriate behavior
I read/discussed “The Big Five” (circle one): Agree Disagree ’ ®
Directions: Watch 15 minutes of your teaching video. Select video clips where you are actively engaged
with students for the best results (i.c. direct instruction). While you are watching the video put a tally
when you observe the following:
Teaching Behavior: Tally Total
Specific, contingent praise

Can be academic, social, or

e
behavioral
Opportunities to respond
One student, small group, whole

class
Error Correction
Calm and quick, can include

performance feedback

In a few sentences for cach question, di and respond in writing to the following reflection questions I
after watching the video clip: B

1) How was specific, contingent praise used during this video? What was the purpose and possible
result? Can you identify a time that it could have been used?

2) Were OTRs appropriately engaging for the type of instruction? Was there some variation to the
types of OTRs used? Were students actively or passively engaged?

3) Were crror corrections used during the clip? Were they cffective?

4) Have students been taught routines and expectations in class? Is there a need for any reteaching?

5) Onascale of 1-10 (1 being lowest, 10 being highest) rate the level of active supervision
(walking/looking d, closely itoring students) by adults. What was the result?

6) Tier 2/3 Supports: Are there any students in need of additional supports to meet classroom
expectations for behavior? What supports arc in place or available to them?

Bucknell

[1] Simansen, B., Fairbanks, S., Brigsch, A., Myers, D., & Sugas, G. (2008). Evidence-based peactices in cl g Cansid
for research to practice. Education and Treatment of Children, 31(3), 351.350. UNIVERSITY




STEP #1: EXPLICITLY REVIEW PRACTICES

[Classroom Management Video Analysis Guided Reflection
Name: Date:

This form was completed with (circle one):

Cooperating teacher Supervisor/Faculty Peer Self only
Evidence-Based Classroom Management: The “Big Five™ (1)

(1) Maximize structure in your classroom

(2) Post, teach, review, monitor, and reinforce positively stated expectations

(3) Actively engage students in observable ways

(4) Establish a continuum of stratcgies for responding to appropriate behavior
(5) Establish a continuum of strategies for responding to inappropriate behavior

Bucknell
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STEP #2: WATCH VIDEO

I read/discussed “The Big Five™ (circle one): Agree Disagree

Directions: Watch 15 minutes of your teaching video. Select video clips where you are actively engaged

with students for the best results (i.c. direct instruction). While you are watching the video put a tally
when you observe the following:

Teaching Behavior: Tally Total

Specific, contingent praise
Can be academic, social, or
behavioral

Opportunities to respond

One student, small group, whole
|_class
Error Correction

Calm and quick, can include

performance feedback

Bucknell
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STEP #3: GUIDED OR SELF REFLECTION

In a few sentences for cach question, discuss and respond in writing to the following reflection questions
after watching the video clip:

1) How was specific, contingent praisc used during this video? What was the purposec and possible
result? Can you identify a time that it could have been used?

2) Were OTRs appropriately engaging for the type of instruction? Was there some variation to the
types of OTRs used? Were students actively or passively engaged?

3) Woere crror corrections used during the clip? Were they effective?

4) Have students been taught routines and expectations in class? Is there a need for any reteaching?

5) Onascale of 1-10 (1 being lowest, 10 being highest) rate the level of active supervision
(walking/looking around, closcly monitoring students) by adults. What was the result?

6) Tier 2/3 Supports: Arc there any students in need of additional supports to mect classroom
expectations for behavior? What supports are in place or available to them?

Bucknell

UNIVERSITY



IMPLEMENTATION

With student teachers With early career teachers

. Sgrpe;stgr Prior t;) S.tude.nt Teaching: . As part of induction program
initia Yldeo analysis with faculty * As early as possible: introduce tool,
SUpCIVISOT use practice video to complete VA

» Start of Student Teaching: Repeat with mentor

* Student Teaching: meeting with » Start of year one: complete VA with
mentor teacher to review tool mentor teacher 1-2x or as needed

« Complete VA with mentor teacher 1- ) Trans%t%on to peer VA
2x, with peer 1-2x, and self reflection Transition to self VA

as needed.  Alternative for administrator
evalualtion?

Bucknell



NEXT STEPS

P e
* Feedback from field experts and ~37
tool users ~S
« Continued research with both ?' 5‘
student teachers and early career 0
teachers to test effectiveness " i

Bucknell



QUESTIONS?

Thank you!

For more information email.:

janet.vanlone(@bucknell.edu

Bucknell



