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“That’s me!” “That’s me!”
m How many of you... = How many of you...
COWork primarily with students and their families? CIWork primarily in early childhood?
CDWork primarily as school administrators? CJWork primarily in elementary schools?
OWork primarily at the district level? COWork primarily in middle schools?
OWork primarily at the state level? COWork primarily in high schools?
CJAre going to school to learn how to do one of JAre working in a school implementing PBIS?

these things? r1Have someone else from your team here?




Give me 5

= How well do you know PBIS?

Status Questlons
How much do you agree?

1. | am aware of my personal biases.

2. | am concerned about the consequences
of bias in education.

3. | have effective strategies for reducing
blas in educational decisions.

(Devine et al., 2012)

Overview of Today’s Session

1. Explore research on effects of PBIS on
equity in school discipline

2. Learn about strategies for making PBIS
systems more culturally responsive

Dlsproportlonallty in School
Discipline

Out of School Suspension Risk Index
2013-14 US Schools (n = 95,507)

American indian Black Hispanic/Latinoda)  Multiracial Paciic klander mglnn Learner  With Désability
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How well are we serving all

students?
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Effects of
PBIS on
Disciplinary
Equity

@ PBIS [=omie.. March 2018

Do Schools Implementing
SWPBIS Have Decreased Racial
and Ethnic Disproportionality in
School Discipline?

Hant Mclntosh, Cody Gion, & Eotn Bastable
University of Oregon

. have bean shown to be up 1o 4 tir y to be suspended than White
(Balfanz, Bymaes, & Fax, 2015; Loss

Teceipt of su

), Thesa findings arw espacially

d with negative student outcomes

[American Acaderny of Pediatri ouncil on School Health, 2013), including lower

acadernic achievernent (Davis & on (Ascia, 2006,

redan, 1994], future disciplinary

Mender & Knoft, 2003), and future juvenile justice involvernent (Fabelo etal, 2011 In

response to these dispa ate seeking eftective approaches 1o reduce

sciplinary cutcamaes (Skiba & Losen, 2016)

Tacial disproportionality in scho

e common spproach o reduce the sveral wse of Belurvoral Inservenesoos and Sappors, 3018, Home &
enchumony desciplne i schocl wale pouttve bebunions! Sagsi, 015). SWPBLS focwes on mproving beluvior by
wervennom aad upports (SWPHIS) SWPRElS @ a ey adents prosocial thals s pede gy whool
waika e Svmrwork Spbanested @ oo 100 R 12 dncoaape gl beban Caps &
sebencls for sgporting te uspleswrrancn of evdesrr- Hrnes, 2008). Muliple misks huve shows that SWPEIS
e pracrsces wrthan schools 12 mprove social asd ngmficansty reduces both mtisecial beburvior of studenty

descrplme by

http://www.pbis.orq/school/equib;zpbls.,m:_.sum..;_.,m,. ;
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Effects of PBIS on
Discipline Disproportionality
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Effects of PBIS on
Discipline Gaps

m Oregon
0 Gion et al., 2019

00 Mclntosh et al., 2018

Michigan

0 Payno-Simmons & Hill, 2018

m Minnesota

0 Osseo School District, 2018

Rhode Island

0 Nkomo & Baker, 2017

Virginia

O Loudoun County, 2016

Wisconsin

00 Swain-Bradway et al., 2019




Effects of PBIS on Out of School Susps

(WI Schools Implementing PBIS; Swain-Bradway et al., 2019)

20% [~ Students with IEPs

16.05% i Biack students

6% [~

. 15.68% J All Students
Hispanic Students

12% [~
10.77%

s% 8.06%
5 54% 6.01%
a% - 4.05%
2.82%
0 ]
2009-10 2015-16

Which PBIS Features are

Most Predictive of Equity?

m Significant predictors of decreased
disproportionality:
ORegular use of data for decision making
(Tobin & Vincent, 2011)

Olmplementation of classroom PBIS
systems (Tobin & Vincent, 2011)

OUse of formal reward systems
(Barclay, 2017; Tobin & Vincent, 2011)

‘“as much as |
could, | tried
to find the
good, and

praise it

G
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PBIS Cultural Responsiveness
F|e|d GUlde (Leverson et al., 2016)

m Three sections:

1. Ildentity awareness

2. TFI Cultural
Responsiveness
Companion

3. Appendices

&

PBIS ==,

PBIS Cultural Responsiveness
Field Guide: Resources for

Trainers and Coaches

hitp e phis.orgschocl fequiry - phis

http://www.pbis.org/school/equity-pbis

CORE school-wide
PRACT'CES expectations (i.e.,
social competencies)
of school-
i TEACH &
Wlde PBIS PRACTICE
expectations
MONITOR &
ACKNOWLEDGE

prosocial behavior

PROVIDE
INSTRUCTIONAL
CONSEQUENCES

for unwanted behavior

MAKE DECISIONS
based on information
collected

Coercive Cycle of

Inequities

Constructive Cycle of
Increasing Equity

Setting event Antecedent Behavior

Many pgsitive Fewer Student

ln?eractlons experiences uses

with adults of academic desired and
failure, functional

School more conflict with social skills

relevant adults

Consequence

Adult
responds
instructionally
to student
behavior

')
@_;2?@
zcedent > Behavior Consequencel
Few positive Negative Student Student sent
m{‘i-'af;‘f?-"-'s interactions, engages in to the office
with adults - perceived || unwanted [ | (escapes
slights, or social
School less conflict with | . unexpected interaction)
relevant adults mbehavior )
S
)
e
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Definition of Equity

(Great Lakes Equity Center, 2012)

m 4 Components
JAccess
1Representation
0Meaningful Participation
Positive Outcomes

DEFINE

CORE school-wide

PRACT'CES expgctations (i.e.,_
social competencies)

of school-

wide PBIS P

PRACTICE
expectations

MONITOR &
ACKNOWLEDGE

prosocial behavior

PROVIDE
INSTRUCTIONAL
CONSEQUENCES
for unwanted behavior

MAKE DECISIONS
based on information
collected

| DEFINE
CORE school-wide
PRACT'CES expectations (i.e.,
social competencies)
of school-

wide PBIS
Prairie Meuntain
Lineamientes

=

Somos Prudente

Somos Respetosos

Hacemos nueslm"m

mejor esfuerzo
personal

35 [ Tode 2 tiampe

Prairie l“loontéﬁ-{v"

Guidelines!

We Are Safe é

We Are Respectful

e Do Our.m

Personal Best




MENU OF ADAPTATIONS

DEFINE Build staff identit
CORE school-wide a]ﬁl/larenessl (fe)nég)
PRACTICES | seeraomie. |
of school- : i i
oide PBIS Examine expectations and

matrices for fit (p. 32)

Obtain student input

- Surveys (e.g., SISS)

- Blank matrix (p. 33)

- Rules gallery walk (p. 33)
- Equity advisory board

Obtain family input
- Use school events

- Surveys (e.g., SISS)
- Family focus groups

Common PBIS Activity:
School-wide Expectations Matrix

m Clarify what is expected for students
m Create consistency among staff

m Reduce miscommunication

m Make hidden curriculum visible

m Focus on prosocial behavior

O UNIVERSITY OF OREGON
4

| e

I'did'not'slap you

Matrix Evaluation

m Review the expectations matrix for the
high school in the handout. Identify
aspects that:

[1May reflect hidden biases

[1Could be rewritten in more student-friendly
language

1Could be made more student-centered
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CLASSROOMS  COMMONS/ HALLWAYS SCHOOL GROUNDS & |Restroom
SURROUNDING
CAFETERIA COMMUNITY
| |+ Beontime |+ Usetable manners |« Usethe bathroom and |» Drive safely |« Use the bathroom |
« Be prepared « Eat your own food get a drink during « Stay on public between classes
+ Be an active laamer and not share your | passing period property = Wash your hands.
ERSONAL + Complete assignments food with others |« Gather all materials for
«  Clean up after next class ; P ane :
RESPONSIBILITY poasmlder Arrival & Dismissal | Hallway & Transitions Bathroom Cafeteria Classroom
Te be accountable for your = Recycle
own actions, choices and the « Walk directly to my « Walk directly to my - Keep hands, feet, - Enter and exitwitha |- Listen
results = 1 | _— = designated area designated area and belongings to pass or my teacher « Follow directions the
b ?:r“:d‘ef_“:tf‘é':‘e::; . ‘-':f o I* IL:\egEage bl [ C‘G:al':elrfp after . :['L:’e"“rs“" vacy far - Stayin myarea myself - Throw away my trash | first time given
- i volul ¥ i
« Use eye contact + Bepolitetoothers |o Be considerate of others [» Follow all school | »  No videos or * Talk softly - Allow for the privacy and tray + Ask appropriately for help
ESPECT +  Stay focused on the personal space and e pictures + Keep hands, feet, of others + Clean up after myself |+ Clean up after myself

topic of discussion

property

and belongings to

« Follow lab rules and

To show consideration, |= Eliminate derogatory »  Move to the side to let myself procedures
appreciation, and acceptance  |anguage others pass by
. Gn;—;e respect and you | = Aveid interrupting classe: + Respect the space + Walk quietly in asingle,| « Conserve supplies: + Move away from + Accept feedback and
I g‘c yuz;tl own work s Wiait your tum '+ Have a pass if out of + Becourteousto | s Keep the stalls and ol.athers stralght;and sientline -2squirts of soap confict or distractions ﬂ;g‘vﬁrl\rt;ea’;ﬂ:'r: S‘;Helzlyion;
» Be patient with self and| « Pay for all purchases class community walls graffiti free 50 that others can -2 pushes/turns on + Ask for help when and following directions
others + Bewelcomingand | s Exit the building after members rk conl\pueleammg and the paper towel needed the first time.
NTEGRITY . $h:rehrets9$sam|1ues :\tclude ov.:\ers nch sclt\ootl day or approved mﬂv‘:mg e dlipe‘“e’F i . :‘ P“'I"“ + Beready to learn
« Take hatsoff inclass |« tend only one lund activities + Walk to the right side - Dispose of trash in - Stay in line + Be present and focused
+ Be (xuaal:ed -plan [ Mr::e healthy food |+ Move promptiy to class |« ‘"‘d'“’e “’"W“‘WE + Cean ‘]'rn aher + Keep to your own + Remain quietin + Flush + Maintain a clean space | + Attend class daily and
m\‘l“’ work or chaices :Smrl::murv yourme business QUIET ZONES « Wash my hands and conversation on time
ETERMINATION «  Learn from mistakes resources + Carry my own « Keep food on my tray + Clean up after myself

* Ask for help when you
To sat goals and meat
@xpectations | =

= Produce quality work | e

need it

g e

|+ Retum to class

cept

belongings
+ Keep lockers locked
+ Walk directly to my

« Use appropriate fixtures
- Go

orin my mouth

+ Be prepared for
instruction with all
necessary materials

a Challenge yourself to friends to clean up picking it up community in a promptly and RESPOHSIblllty designated area
take a chance » If you see a visitor, say positive way quietly
XCELLENCE *  Use school resources hello and offer assistance| »  Be a role mode! + Teachers will supervise | - Teachers will « Teachers will stand by | - Teachers will arriveon | - Teachers will supervise
= Strive for perfect groups of students enforce safety bathrooms to monitor time and pick up groups of students
;‘:.::'" todothabastatall | attendance atalltimes + Teachers will monitor the noise and behavior |  students on time atalltimes
L + Teachers will ensure students by being at from the hallway « Teachers will walk + Teachers will
uide Me | that they know the their doors and in students directly be prepared for class
location of all the hallways into the cafeteria - Lesson plans posted
Engaged and present
students - Observable outcomes
0 | Input and Satisfaction Survey — Student MIDDLE/HIGH (SISS MIDDLEHIGH)
UNIVERSITY OF OREGON version 0.1
M E N U OF ADAPTATIO N s Wi would like to hear from you about how you feel about your schoal. This survey asks what you
think about behavior at school and what should be done to enhance howwe treat and relate to each
other. You da not have to answer all of the questions
This survey is anonymous — nobody will know that your answers came from you.
CORE - Stakeholder -~
school-wide

expectations (i.e.,

Please answer these questions by drcling one answer:

PRACTICES
of school-
wide PBIS

social competencies) What is your ethnicity?

HispaniciLatino/a Net Hispanic/Latinafa | prefer not to answer

Input &

What is your race (please circle all that apply)?

S a t i S fa ct i 0 n American Indian/Alaska Native Asian BlackiAfrican American
Pacific IslanderMative Hawaian White | prefer not to answer
Obtain student input EXPECTATIONS (how your teachers want you to behave at school)
. SUfVGyS (e.g.’ SISS) Do you know how your teachers want you to behave at school? YES [ NO
What are the school-wide behavior expectations?
Are the school-wide behavior expectations meaningful or important to you? YES / NO
If not, what do you think the expectations should be?
Are the school-wide behavior expectations the same as they are in your home? YES [ NO
If not, what expectations are different at school?

If not, what expectations are different at school?




YES / NO
MIVERSITY OF OREGON Do teachers usually follow the schookwide behavior expectations? YES /| NO

0 Do students usually follow the schookwide behavior expectations?
If not, give an example

ACKNOWLEDGEMENT (catching you doing things the right way)
In the past week, did you see teachers and staff reward or praise other students for following the
school expectations? YES / NO

In the past week, did teachers and staff reward or praise you for following the school expectations?
YES / NO

If so, were you rewarded or praised in ways that are meaningful or important to you?
YES [/ NO

If not, how could it more meaningful or important to you?

Do you feel safe at school? YES [ NO

The places in the school | feel the MOST safe are:

7

What makes these places safe?

The places in the school | feel the LEAST safe are:

Ask your local PBIS
Assessment coordinator

for access

WWhat makes these places NOT safe?

(it's on our FieldTest site)

In the past week, have you witnessed bullyng or harassment at your school?  YES / NO
In the past week, have you been bulied or harassed at your school? YES [ NO

If 50, where did it happen?
UNIVERSITY OF OREGON

RESPECT (how we treat each other)

Are students at your school respectful to other students? YES / NO
Are students at your school respectful to teachers? YES / NO
Are teachers at your school respectful to students? YES / NO
Are teachers at your school respectful to other teachers? YES / NO
Do you feel connectad to adults at your school? YES [ NO
If you have a problem, is there an adult at your school you would tell? YES / NO

Satisfaction
Surveys

YOUR PERSPECTIVE
The biggest problem with behavior in my schools is:

One thing teachers and staff could do better to improve behavior in my school ks

Cne thing teachers and staff are doing in my school that they should keep daing is:

One thing | wish my teachers knew about me is:

Ask your local PBIS
Assessment coordinator
for access
(it's on our FieldTest site)

THANK YOU FOR YOUR TIME!

UNIVERSITY OF OREGON

Can’t get no (input and
satisfaction?

m If you are a PBIS
Assessment Coordinator

O Email kentm@uoregon.edu with your
PBISApps username and district(s)

m |f you are not

O Ask your PBIS Assessment Coordinator
to email me

m |f you don’t have one
O Become one!

O https://www.pbisapps.org/Applications/
Pages/Getting-Started-
With.aspx#assessment

MENU OF ADAPTATIONS

Build staff identity
CORE school-wide 4
PRACTICES | | owsbeme, | /S/E1558 (040
\?\;jgh;gll's Examine expectations and

matrices for fit (p. 32)

Obtain student input

- Surveys (e.g., SISS)

- Blank matrix (p. 33)

- Rules gallery walk (p. 33)
- Equity advisory board

Obtain family input
- Use school events

- Surveys (e.g., SISS)
- Family focus groups

BANDON?

ADD/ADJ
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4 IF YOUR DoG D AR A

P oop s 3 CORE school-wide

A Pick 1T UP . PRACTICES e

of school-
] wide PBIS TEACH S

Is posting
expectations,
enough?

0 UNIVERSITY OF OREGON

CORE school-wide
PRACT'CES expectations (i.e.,

social competencies)

of school- MENU OF ADAPTATIONS .
wide PBIS TEAGH & Introducing the
expectations Personal matrix (p. 41) P ersona | M atri X

Include students in Act|v|ty
planning/teaching lessons

Teach equity and social
justice skills

Class-wide reset lessons




Personal Matrix

m A whole-class student activity similar to the
existing school-wide behavior matrix

m The tweak:

[1Take school expectations and have students...

= Add examples at home
= Add examples in community

Expectation

At SCHOOL
it looks like...

At HOME
it looks like...

In my
NEIGHBORHOOD
it looks like...

Be Safe

* Keep hands and
feet to self

+ Tell an adult if
there is a
problem

Be Respectful

* Treat others how
you want to be
treated

¢ Include others

« Listen to adults

Be Responsible

+ Do my own work
« Personal best

* Follow
directions

» Clean up
messes

Steps for the Activity

Ask students about the purpose of expectations.

2. Review the school-wide expectations and specific
examples with students.

3. Ask students to write down multiple examples of
following each of the expectations at home.

4. Ask students to write down multiple examples of
how their friends expect them to behave.

5. Ask students to share similarities and differences
in expectations across settings.

Have students turn in matrices for staff review.

Return the matrices to students for their personal
reference.

Expectation

At SCHOOL
it looks like...

At HOME
it looks like...

In my
NEIGHBORHOOD
it looks like...

Be Safe

+ Keep hands and
feet to self

+ Tell an adult if
there is a
problem

* Protect your
friends and
family

Don't talk back

+ Stick up for your

friends
Don't back down

* Look the other

way

Be Respectful

* Treat others how | *

you want to be
treated

¢ Include others

« Listen to adults

Do exactly what
adults tell you
to do

Don't stand out

Don't bring
shame

* Text back within

30 seconds

Be nice to
friends’ parents

+ Share food

Be Responsible

* Do my own work
* Personal best

* Follow
directions

+ Clean up
messes

Help your family |+

out first

* Own your
mistakes

» Share credit
for successes

Have each
other's backs

* Own your

mistakes

» Check in about

what to do




Complete Your Own
Personal Matrix

1. Fill in the school-wide expectations for
your school

0 e.g., be safe, be respectful, be responsible
2. Complete the “AT SCHOOL” column with
examples across school settings

3. Complete the “AT HOME” and “IN MY
NEIGHBORHOOD” columns for you
personally

00 Alternative: “WITH MY FRIENDS”

RAN
Discussion Question ‘ ‘Ig

= What do you think you might see on
students’ personal matrices?
0What might be similar or different from school:
= at home
= in their community

O UNIVERSITY OF OREGON

Debriefing the
Personal Matrix
Activity

Thinking about how % AK_¥1=4
the activity went...

= What went well?
= How did the students respond?
m How easy or difficult was it for them?




Ay Yi=1

Review your Matrices — —

= What was consistent with what you
expected?

= What was surprising?
= What was something positive you saw?

Interpreting the

Personal Matrix

m Where are there similarities across school
and home/neighborhood?

m Where are there differences?

Interpretlng the
Personal Matrix

m For the differences between school and
other settings:

1. Are the “different” school rules necessary
for positive student development?

0 NO: Change the rules to align more with
home and neighborhood

0 YES: Acknowledge explicitly and provide
additional teaching, practice, and
acknowledgment

%
| i SCHOOL HOME NEIGHBORHOOD
What doas safaty fook asound | Whiat doas safety Jook Bke/sound ke “";::?:;“x:m”"r’“m“"
s ¢ schood? af homa? in 1 I
' L=t _'; L ler
| SAFETY " Vo T/Lal '!' ﬂ”ﬁ TS g
A |isista .,.. f., J,f "
L =0 = ~||I )\ ) Adese i ,J 2 m%; ‘i\ 4 &y
h r 95 o bl
) i# [vghing | ° kh? féals Jnlmi& "‘m g
' \What cdes rokbect ook Gib/sound | What doas respect look fke‘sound mmdmmmﬂmww_ vl
ow it school? £ Wea al hame? In your [
. 1 . )(l[ I} .Abﬁﬂ);gﬁjlf
| [TERAY A 3
i . ,-")'...l_I _".‘—r;;n'l‘l fcﬁ \- l\; ||.>¢? Ci-‘i':z g’/llgirai—h'
1 Ml cufcing : Jﬁ?ﬂ ,,;,;,,Hm - Noyellng
|'_' What does responsibily fook What does mmﬂhﬂyhﬂk What does responsibibty look
| LITY D lIJIj ff Foi:lﬂ )/ C}ﬂ'}ﬂjﬁ ‘})ﬂ Sl'nig
RESPONSIB Lot LA .
| L--...f.j:ﬁ vl [ WbK ji’%%;’{' for Fjﬂ Ji 3 2 U
| ety Jour| (92 o boed o ? w}m d
Baks ¢ TMe.




Review your Matrices

LOES

CORE school-wide
PRACTICES s
) .. . . of school- MENU OF ADAPTATIONS
= How might you use this information in your wide PBIS TEACH &
instruction? o™ Personal matrix (p. 41)
Include students in
planning/teaching lessons
Teach equity and social
justice skills
Class-wide reset lessons
ADD/ADJ BANDON?
(11
as much as |
CORE school-wide co u I d I tri ed
PRACTICES cxpeniaos (0. -
of school- to find the
wide PBIS RSt
expectations g o o d a n d
MONITOR &
ACKNOWLEDGE

prosocial behavior

praise it.

Alex Haley




When we look for the behavior we want to see,
we will see it more often.

DEFINE

CORE
PRACTICES
of school-
wide PBIS

school-wide
expectations (i.e.,
social competencies)
MENU OF ADAPTATIONS
TEACH &
PRACTICE ) )
expectations Increase contingent praise

- Assess equitable use

MONITOR & :
AcKNOwWLEDGE - Fraise Drefgrgnce survs.
prosocial behavior - Include families

Increase non-contingent
praise

- Micro-affirmations

- Greet at the door

= Get to know students

0 UNIVERSITY 0

Parent Acknowledgement Story

“Yes, made me proud since | had no idea he
even did it. It's those little things that make
me think maybe we are doing something
right. Makes parents not give up&)”




Positive Calls Home

Ry : =%
ol A Fnone Tome

High S Home Note!
Date:

To:

For:

Teacher or Principal

m http://www.weteachwelearn.org/2015/07/p
ositive-phone-calls-to-parents-is-like-
money-in-the-bank/

This letter is to nform vou that your child
mads some exceptionally sood choices m school today. 1am very proud
of how well your child was able to handle herselfhimself and be an
example for other students

You should kmow how wour child iz behaving i school. Tz2m
proud of your child's behavior! Thope that vou will spend fust 2 few
pracious moments with vour child znd let them know how proud you are
of their behavior.

Your child was... Location

On the playground
Beimg Safe In the hallway
Being Cooperativ At an assembly
Being Peacesi On the bus

In the cafeteria
Bemg Kind In the bathroom
Being Responsible During dismissal

__ Inthe classroom
Comments

0 UNIVERSITY OF OREGON 0 UNIVERSITY OF OREGON

“Positive Parent Postcards” Increase Positive Interactions
m Give teachers a stamped, pre-addressed = Two ways

postcard for each student in their OIncrease contingent praise

classrooms at the start of the year = Delivered (immediately) after

desired behavior

m GOAL: send a quick, positive note home | i { orai
for each student in the school Hihcrease non-confingent praise
Meteeseas s see e = Delivered regardless of behavior

—~A—— = Ok to praise fixed traits for behavior
: Good news '\ = Ok to praise potential
A\ from school! / o See them as who they want to be, not as who they are

now

................




Micro-affirmations in the

classroom

O UNIVERSITY OF OREGON

Micro-Affirmations

JOSEPH

WHAT DO
YOU SEE?

We Are Teachers: https://www.youtube.com/watch?v=Z5EAwzEbTyc

O O -
What are micro-affirmations? Two Types
= Non-contingent acknowledgment of _ _
students’ presence, efforts, or talents = Group Affirmation
ORandom acts of kindness O Class cheer, motto
(non-contingent praise) m Individual affirmation
OVerbalization of student self-worth 10ne-on-one statement to a student

m Micro-affirmations can

0Open door to a enhance a relationship with
students who may feel less valued

[DReduce or repair harms caused by micro-
aggressions




0 e 0 Y
When should | use How we can model micro-
micro-affirmations? affirmations in the classroom?
= Anytime! = “| might make mistakes”
= As part of a regular routine " I will learn from them” ”
m Before challenging activities or situations - “I’can pers.e\:ere through challenges
where student self-efficacy might be = “I've got this
threatened (pre-correction) m “Great job (student’s name)”
0 e 0 e
Student-led example Micro-Afirmations: Elementary

- . _
4 g = 5 3
% I
<
g

Source: Andreal Davis
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1. Complete the
form

2. Discuss with an
elbow partner

3. Share out

ALY I=S

Planning Fomm: Mi

Mic: g k igment of students’ presence. sfforts. or talents. Thay
€an bé used any time of befare chalisnging activities. Lise Bis workshest to outine a plan to
impiement micro-affimations.

1. Specific strateqy to use (e.q. class activity, general interaction]

2. Yihen do | need 1o use 117

3. What are the steps for implementing?

UNIVERSITY OF Haseline
100

Percentag:
]
\/[

L]

f Intervals On-task
£33 8
X

Percentage of Intervals On-task
5

Percentage of Intervals On-task
-
k=

Kiry

= _| Allday & Pakurar
9 10 1 (2007)

0 UNIVERSITY OF OREGON

Results also
replicated in a
larger study

(Cook et al., in press)

|||||

0 UNIVERSITY OF OREGON

m Stand at the door as
students arrive and:

1. Greet them by
name

2. Say something
positive or neutral

3. Direct to the first
activity

Jamie Judy
Lastinger Primary School
Tifton, GA




Jamie Judy, Lastinger Primary School, Tifton, GA

Key steps

1. Stand just inside or just outside of the
door

1. Not hallway monitor — focus on positivity with
your students!

2. Positively interact with students
3. Provide a precorrective

1. Maybe not necessarily DIRECTIVE

2. Ex: “Thank you for...[what you’re asking
them to do next].”
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Non-elementary examples

m High school

1YouTube: “Greeting physics students at the
door”

m Middle School

0YouTube: TUMS at the Door (Edutopia)
= Touch (appropriately)
= Use names
= Make eye contact
= Smile
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m How do you already do it?
= How well does it work?




Complete the o —————— m Attend student extracurricular events

form i e = Strengths & interests assessments
Discuss with an . (surveys or interviews)

elbow partner = Student/teacher “About Me” poster activity

Share out

m Values cards activities
m Share yourself too!

GETTING TO KNOW YOU

M m Background
Something | am really good at is: .
1Do you have a nickname?

My favorite thing to do oulside of school is: 1Who do you live with/takes care of you/knows
you best?

Here is how |'d like you let me know when I'm doing a good job: .

Circle things you'd liyke and cross out things you woguldi't Ilktja: D What Iang uages are Spoken In yOU r home?

Tell me quietly Tell the whole class Give me a school-wide ticket

High-five Fist bump Secret signal between you and

Other:

To be even more successful, here is the help | need from you:




m Strengths
1Something I'm good at is...
0Something | want to get good at is...
0Something | like to do outside of school is...
0Something I’'m proud of about...

m Interests
1Who is your hero?
OWhat do you want to be when you grow up?
OWho is your favorite musician?
COWhat makes you laugh?

= Myself... 1What is your biggest fear?
= My family... 0If you could eat one thing for the rest of your
= My culture.... life, what would it be?

m Support m If you're proud of me, | hope you...

0 The things | most need help with are:
0 The things that get me angry are:

[1To be even more successful, here is the help |
need from you:

O1If 'm not doing what you want, | respond best
when you tell me this way:

= If I'm angry, please...

= When I'm not in school, my responsibilities
include...

= | hope this is a class where...
= | hope we don't...
m | respect teachers who...
(Erin Olsen)




m Letter to Teacher = Administer to everyone
10n the first day of school m Administer to a few
or semester . .
( ) . m Use as 1-on-1 interview
» Ask students to write you ] ) )
a letter as if it is the last m Use as reciprocal interview

day of school

= Explain why being in your
class was their best year
ever

(Barbara Blackburn)

m Drip a question a week

F O F
m Complete the student assessment m Strengths
handout as a 1-on-1. Something I'm good at is...
[0 Take turns asking each other the questions 1Something | want to get good at is...
00Ok to “pass” 0Something | like to do outside of school is...
m Discuss how you’d use in your classroom [0 Something I'm proud of about...
= Myself...
= My family...

= My culture...
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Strengths & Interests

Assessment: Preparation

m Come up with your own survey questions
= How will you administer it?
m How will you use it to guide instruction?
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“About Me” Poster Activity
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Cabridge

The abifity to
| pe in more

The Shack

and ALL of mry daughters!

Early Learning Center, Nashville TN

m Tell the class the story of how you became

a teacher — show a picture that symbolizes
the story

m Ask students to share a story about them

in small groups (perhaps with a picture on
their phones)

m With permission, ask one student in each
group to share the story of someone else
in their group

v8|=

1. Take a look at your phone’s pictures. Find
one that represents something about who
you are or aspire to be

2. Find another partner you've not talked

with yet

3. Take turns introducing yourself through

this picture

2. Discuss with an

3. Share out

vielz

1. Complete the
form

Integration Planning Form: Getting to Know You Activities
5@ this workaheset 1o cutiing & plan 1o IMEsemant srafegies 1o learm atout students

elbow partner

3




Discuss...

LIS
m How can we intentionally bring this new

knowledge to improve relationships with
students?

m Some ideas...

OOFind similar interests/strengths for students
with weaker relationships

1Look for down times to discuss students’ lives

[1Look for times during the day when
commenting on strengths would be useful

Discuss...

OIS

m So what is the connection between
getting to know you activities and equity?

CORE school-wide

PRACT'C ES expg(l:tations t(i.e.,_ ;
social competencies

of school- MENU OF ADAPTATIONS

wide PBIS el ' '
expectations Increase contingent praise

- Assess equitable use
AckomRS . - Praise preference survs.
wior - Include families

Increase non-contingent
praise

- Microaffirmations

- Greet at the door

ADD/ADJ BANDON? Get to know students

CORE school-wide
PRACT'CES expectations (i.e.,
social competencies)
of school-
1 TEACH &
Wlde PBIS PRACTICE
expectations
MONITOR &
ACKNOWLEDGE

prosocial behavior

PROVIDE
INSTRUCTIONAL
CONSEQUENCES

for unwanted behavior
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How am I doing today?

e —
&n‘ Y. |

I R 4

e ez . e

m Praise can be pubilic...
corrections should be private

A thought experiment...

mAsK...

“Who are the
students who are
always on red?”

Ways to #DitchtheClip

m “Praise around”
m Nonverbal signal + time delay
m Interdependent group reward systems

CORE school-wide
PRACTICES [ ) cpmciom o,
of school- MENU OF ADAPTATIONS
wide PBIS TEAGH & -
expectations Quick redirects

MONITOR & 0
acknowience  INonverbal redirects

prosocial behavior

OWL Feedback

PROVIDE
INSTRUCTIONAL

CONSEQUENCES VABB (p 47)

for unwanted behavior

Use neutralizing routines




DEFINE DISCOURAGE
school-wide UNWANTED

expectations (i.e.,

social competencies) BEH AVlORS

TEACH &
PRACTICE

expectations

CORE
PRACTICES
of school-
wide PBIS

REDIRECTS

MONITOR &
ACKNOWLEDGE

prosocial behavior

PROVIDE
INSTRUCTIONAL
CONSEQUENCES
for unwanted behavior sisistaard

You might be

| hear you.

(Katrina Ayers)
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A Cycle of Mistrust

(Yeager et al., 2014)

Student produces poor

quality work
Teacher lowers Teacher provides
standards and withholds o P
" critical feedback
critical feedback
Student responds
with unwanted Student perceives
behavior or feedback as
withdrawal racially biased

0 SR
A Cycle of Mistrust

(Yeager et al., 2014)

Student produces poor

quality work
Student does not receive Teacher
critical feedback to overpraises poor
improve quality work

Student Student perceives
withdraws from .p
: praise as
schooling insi
insincere
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Breaking the Cycle of Mistrust: Wise Interventions to Provide Critical
Feedback Across the Racial Divide

Dawvid Scott Yeager Valerie Purche-Vaughns
University of Texas at Austin Columbia University
Julio Garcia Nancy Apfel
University of Colorado at Boulder Yale University

Patti Brzustosk Allison Master

Columbia University Unzversity of Washingion
William T. Hessert Matthew E. Williams
University of Clucago Bronx Construction and Design Acadenty

Geoffrey L. Cohen
Stanford Unaversity

Three double-blind Gald d the sffect: of 2 strategy to restore gust on
munority adolescents” responzes to cnitical feedback In Studies 1 and 2, Tib-grade students recerved
entical feedback from thew tacher that, m the treatment condition, was designed to assuage mustrust by
emphauzng the macher's high standards and belief that the student waz capable of meeting those
standards—a strategy known as wize feedbock. Wise feedback incrwased students” hikelibood of subeut-
ting 3 revinion of an eszay (Stady 1) and unproved the quality of thew final drafls (Stady 7). Effects were
penenlly sronger among Afnican American shadents than among White students, and particularly soong
among Afican A who falt oo of school, Indesd, among this latter Erowp of
stadentz, the 2-year declme m trust evident in the control condition waz, m the wise feedback condition,
halted Seudy 3, undertaken i a low-income public high school. nsed amributional retraining to teach
smdents to attribute entical feedback m school to thesr teachers’ high standards and behwf in ther
potwnnial It raised Afncan Amencans’ grades, reducing the achwvement gap. Discusnion cesters on the
roles of trust and recurave socl processes m adolescest development

Eeywords: trust, stereotype threat, entical feedback, stipma, atmbutional ambigusty




Wise Feedback

(Yeager et al., 2014)

m Middle and high school students were
assigned essays to write

m Teachers provided substantial criticism
and one of two notes at the end:
0“I'm giving you these comments because |

have very high expectations and | know that
you can reach them.”

O0“'m giving you these comments so that you'll
have feedback on your paper.”

100% —

75% — =

50% —

Percent Revising Essay

25% —

62% 87% 171% 72%

0%

White Students African American Students

Wise Feedback

(Yeager et al., 2014)

m 3 parts
1 Critical feedback

1Communicate high standards
= Not just “do better”

1Provide resources (time and feedback)

Think...
OWL




= Overpraise

& | mediocre work

= Withhold
constructive
feedback

m Low expectations

m Offer critical
feedback

= With high
expectations

m _adder statement

0 s
OWL Spotting

m Count the elements of:
OBAD OWL

= Overpraise mediocre work | —_—_
= Withhold constructive feedback
= Low expectations
O0GOOD OWL
m Offer critical feedback
= With high expectations
= Ladder statement

0 UNIVERSITY OF OREGON

OWL Spotting

= What would you add to complete it?

O0GOOD OWL

m Offer critical feedback
= With high expectations
m Ladder statement
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Wise Feedback

m With a partner, come up with a wise
feedback intervention for behavior
1Academics

= “I'm giving you these comments because | have
very high expectations and | know that you can
reach them.”

O Think OWL
m Offer critical feedback
= With high expectations

0 S
Wise Feedback

= What do high
expectations mean?

O The task is difficult!

1Acknowledge
explicitly — mistakes
are expected

O Teach a growth
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m Ladder statement mindset
CORE school-wide CORE school-wide
PRACTICES e PRACTICES e ] L
of school- MENU OF ADAPTATIONS of school- MENU OF ADAPTATIONS
wide PBIS Jrf:g;:gé wide PBIS ;Ff:g;:gé
expectations Quick redirects expectations Data r ePOI’tS
acrmomes. Nonverbal redirects Ackmomi s . Student surveys
vior prosocial behavior
OWL Feedback Quick student activities
JE PROVIDE
ONAL INSTRUCTIONAL
:NCES VABB (p 47) CONSEQUENCES

>ehavior

Use neutralizing routines

ADD/ADJ

BANDON?

for unwanted behavior

MAKE DECISIONS
based on information
collected

Student/family focus
groups




CORE

school-wide

PRACTICES | | somalonge.
of school- MENU OF ADAPTATIONS
wide PBIS TEAGH S

expectations Data reports

MONITOR &
AckNOwLEDGE  Student surveys

vior

Quick student activities
)CI)ENAL
NCES  Stydent/family focus

>ehavior

roups
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‘mation

ADD/ADJ BANDON?
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Orhink Pair share [ AN Yi=1

and Steps Forward

m Turn to partner
and share:
10ne aha
[10ne ah...huh?
10ne next step

O [ormemrmes & pois e
Research Opportunity!
Implementation & Sustainability of Tier 2&3 PBIS
m Eligibility

0 Any schools completing the TFI at all 3
tiers (2018-19, 2019-20, and 2020-21)
m Participation (one per school)

1 SCHOOLS: One 40-minute survey
(for a $20 Target gift card)
= Coaches can participate for their schools
[ DISTRICTS: a new district capacity
measure ($50 per year for 3 yrs.)

Survey link: http://bit.ly/sustainPBIS
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m Kent MclIntosh
Special Education Program
University of Oregon
kentm@uoregon.edu
L | @_kentmc
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