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 How many of you…
Work primarily with students and their families?
Work primarily as school administrators?
Work primarily at the district level?
Work primarily at the state level?
Are going to school to learn how to do one of 

these things?

“That’s me!”

 How many of you…
Work primarily in early childhood?
Work primarily in elementary schools?
Work primarily in middle schools?
Work primarily in high schools?
Are working in a school implementing PBIS?
Have someone else from your team here?

“That’s me!”



 How well do you know PBIS?

Give me 5

1. I am aware of my personal biases.
2. I am concerned about the consequences 

of bias in education.
3. I have effective strategies for reducing 

bias in educational decisions.

Status Questions:
How much do you agree?

(Devine et al., 2012)

1. Explore research on effects of PBIS on 
equity in school discipline

2. Learn about strategies for making PBIS 
systems more culturally responsive

Overview of Today’s Session Disproportionality in School 
Discipline



How well are we serving all
students? Effects of 

PBIS on 
Disciplinary
Equity

http://www.pbis.org/school/equity-pbis

Effects of PBIS on
Discipline Disproportionality

 Oregon
 Gion et al., 2019
 McIntosh et al., 2018

 Michigan
 Payno-Simmons & Hill, 2018

 Minnesota 
 Osseo School District, 2018

 Rhode Island 
 Nkomo & Baker, 2017

 Virginia 
 Loudoun County, 2016

 Wisconsin
 Swain-Bradway et al., 2019

Effects of PBIS on
Discipline Gaps



Effects of PBIS on Out of School Susps
(WI Schools Implementing PBIS; Swain-Bradway et al., 2019) A Framework for Equity

 Significant predictors of decreased 
disproportionality:
Regular use of data for decision making 

(Tobin & Vincent, 2011)
 Implementation of classroom PBIS 

systems (Tobin & Vincent, 2011)
Use of formal reward systems           

(Barclay, 2017; Tobin & Vincent, 2011)

Which PBIS Features are    
Most Predictive of Equity? 

“as much as I 
could, I tried 
to find the 
good, and 
praise it.”

Alex Haley



PBIS Cultural Responsiveness 
Field Guide (Leverson et al., 2016)

http://www.pbis.org/school/equity-pbis

 Three sections:
1. Identity awareness
2. TFI Cultural 

Responsiveness 
Companion

3. Appendices

DEFINE

school-wide 
expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

MONITOR & 
ACKNOWLEDGE

prosocial behavior

PROVIDE 
INSTRUCTIONAL 
CONSEQUENCES 

for unwanted behavior

MAKE DECISIONS
based on information 
collected

CORE 
PRACTICES
of school-
wide PBIS

1
2
3
4
5

Coercive Cycle of 
Inequities

Setting event Antecedent Behavior Consequence
Few positive 

interactions 

with adults

School less 

relevant

Negative 

interactions, 

perceived 

slights, 

conflict with 

adults

Student 

engages in 

unwanted 

or 

unexpected 

behavior

Student sent 

to the office 

(escapes 

social 

interaction)

5. Use Data

Constructive Cycle of  
Increasing Equity

Setting event Antecedent Behavior Consequence
Many positive 

interactions 

with adults

School more 

relevant

Fewer 

experiences 

of academic 

failure, 

conflict with 

adults

Student 

uses 

desired and 

functional 

social skills

Adult 

responds 

instructionally 

to student 

behavior



 4 Components
Access
Representation
Meaningful Participation
Positive Outcomes

Definition of Equity 
(Great Lakes Equity Center, 2012)
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DEFINE

school-wide 
expectations (i.e., 
social competencies)

CORE 
PRACTICES
of school-
wide PBIS

1
MENU OF ADAPTATIONS

Build staff identity 

awareness (p. 45)

Examine expectations and 

matrices for fit (p. 32)

Obtain student input
- Surveys (e.g., SISS)

- Blank matrix (p. 33)

- Rules gallery walk (p. 33)

- Equity advisory board

Obtain family input
- Use school events

- Surveys (e.g., SISS)

- Family focus groups

 Clarify what is expected for students
 Create consistency among staff
 Reduce miscommunication
 Make hidden curriculum visible 
 Focus on prosocial behavior

Common PBIS Activity: 
School-wide Expectations Matrix

Are we seeing the same events 
completely differently?

 Review the expectations matrix for the 
high school in the handout. Identify 
aspects that:
May reflect hidden biases
Could be rewritten in more student-friendly 

language
Could be made more student-centered

Activity: Matrix Evaluation



DEFINE

school-wide 
expectations (i.e., 
social competencies)

CORE 
PRACTICES
of school-
wide PBIS

1
MENU OF ADAPTATIONS

Build staff identity 

awareness (p. 45)

Examine expectations and 

matrices for fit (p. 32)

Obtain student input
- Surveys (e.g., SISS)

Stakeholder 
Input &
Satisfaction
Surveys

Ask your local PBIS 
Assessment coordinator 

for access 
(it’s on our FieldTest site)



Stakeholder 
Input &
Satisfaction
Surveys

Ask your local PBIS 
Assessment coordinator 

for access 
(it’s on our FieldTest site)

Stakeholder 
Input &
Satisfaction
Surveys

Ask your local PBIS 
Assessment coordinator 

for access 
(it’s on our FieldTest site)

 If you are a PBIS 
Assessment Coordinator
 Email kentm@uoregon.edu with your 

PBISApps username and district(s)

 If you are not
 Ask your PBIS Assessment Coordinator 

to email me

 If you don’t have one
 Become one! 
 https://www.pbisapps.org/Applications/

Pages/Getting-Started-
With.aspx#assessment

Can’t get no (input and) 
satisfaction? Get on 

Fieldtest!

DEFINE

school-wide 
expectations (i.e., 
social competencies)

CORE 
PRACTICES
of school-
wide PBIS

1
MENU OF ADAPTATIONS

Build staff identity 

awareness (p. 45)

Examine expectations and 

matrices for fit (p. 32)

Obtain student input
- Surveys (e.g., SISS)

- Blank matrix (p. 33)

- Rules gallery walk (p. 33)

- Equity advisory board

Obtain family input
- Use school events

- Surveys (e.g., SISS)

- Family focus groupsADD/ADJUST/ABANDON?



Is posting 
expectations 
enough?

DEFINE

school-wide 
expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

CORE 
PRACTICES
of school-
wide PBIS

1
2

DEFINE

school-wide 
expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

CORE 
PRACTICES
of school-
wide PBIS

1
2

MENU OF ADAPTATIONS

Personal matrix (p. 41)

Include students in 

planning/teaching lessons

Teach equity and social 

justice skills

Class-wide reset lessons

Introducing the 
Personal Matrix 
Activity



 A whole-class student activity similar to the 
existing school-wide behavior matrix

 The tweak:
Take school expectations and have students…

 Add examples at home
 Add examples in community

Personal Matrix
Expectation At SCHOOL            

it looks like…
At HOME                  
it looks like…

In my
NEIGHBORHOOD
it looks like…

Be Safe

• Keep hands and 
feet to self

• Tell an adult if 
there is a 
problem

Be Respectful

• Treat others how 
you want to be 
treated

• Include others

• Listen to adults

Be Responsible

• Do my own work
• Personal best 

• Follow 
directions

• Clean up 
messes

1. Ask students about the purpose of expectations.
2. Review the school-wide expectations and specific 

examples with students.
3. Ask students to write down multiple examples of 

following each of the expectations at home. 
4. Ask students to write down multiple examples of 

how their friends expect them to behave. 
5. Ask students to share similarities and differences 

in expectations across settings.
6. Have students turn in matrices for staff review. 
7. Return the matrices to students for their personal 

reference.

Steps for the Activity
Expectation At SCHOOL            

it looks like…
At HOME                  
it looks like…

In my
NEIGHBORHOOD
it looks like…

Be Safe

• Keep hands and 
feet to self

• Tell an adult if 
there is a 
problem

• Protect your
friends and 
family

• Don’t talk back

• Stick up for your 
friends

• Don’t back down

• Look the other 
way

Be Respectful

• Treat others how 
you want to be 
treated

• Include others

• Listen to adults

• Do exactly what 
adults tell you 
to do

• Don’t stand out

• Don’t bring 
shame

• Text back within 
30 seconds

• Be nice to 
friends’ parents

• Share food

Be Responsible

• Do my own work
• Personal best

• Follow 
directions

• Clean up 
messes

• Help your family 
out first

• Own your 
mistakes

• Share credit 
for successes

• Have each
other’s backs

• Own your 
mistakes

• Check in about 
what to do



1. Fill in the school-wide expectations for 
your school
 e.g., be safe, be respectful, be responsible

2. Complete the “AT SCHOOL” column with 
examples across school settings

3. Complete the “AT HOME” and “IN MY 
NEIGHBORHOOD” columns for you 
personally
 Alternative: “WITH MY FRIENDS”

Activity: Complete Your Own
Personal Matrix

 What do you think you might see on 
students’ personal matrices?
What might be similar or different from school:

 at home
 in their community

Discussion Question

Debriefing the 
Personal Matrix 
Activity

 What went well?
 How did the students respond?
 How easy or difficult was it for them?

Thinking about how 
the activity went…



 What was consistent with what you 
expected?

 What was surprising?
 What was something positive you saw?

Review your Matrices

 Where are there similarities across school 
and home/neighborhood?

 Where are there differences?

Interpreting the
Personal Matrix

 For the differences between school and 
other settings:

1. Are the “different” school rules necessary 
for positive student development?
 NO: Change the rules to align more with 

home and neighborhood
 YES: Acknowledge explicitly and provide 

additional teaching, practice, and 
acknowledgment

Interpreting the
Personal Matrix



 How might you use this information in your 
instruction?

Review your Matrices DEFINE

school-wide 
expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

CORE 
PRACTICES
of school-
wide PBIS

1
2

MENU OF ADAPTATIONS

Personal matrix (p. 41)

Include students in 

planning/teaching lessons

Teach equity and social 

justice skills

Class-wide reset lessons

ADD/ADJUST/ABANDON?

DEFINE

school-wide 
expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

MONITOR & 
ACKNOWLEDGE

prosocial behavior

CORE 
PRACTICES
of school-
wide PBIS

1
2
3

“as much as I 
could, I tried 
to find the 
good, and 
praise it.”

Alex Haley



When we look for the behavior we want to see, 
we will see it more often.

DEFINE

school-wide 
expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

MONITOR & 
ACKNOWLEDGE

prosocial behavior

CORE 
PRACTICES
of school-
wide PBIS

1
2
3

MENU OF ADAPTATIONS

Increase contingent praise

- Assess equitable use

- Praise preference survs. 

- Include families 

Increase non-contingent 

praise

- Micro-affirmations

- Greet at the door

Get to know students

Parent Acknowledgement Story

“Yes, made me proud since I had no idea he 
even did it. It's those little things that make 
me think maybe we are doing something 
right. Makes parents not give up😉”



 http://www.weteachwelearn.org/2015/07/p
ositive-phone-calls-to-parents-is-like-
money-in-the-bank/

Positive Calls Home

 Give teachers a stamped, pre-addressed 
postcard for each student in their 
classrooms at the start of the year

 GOAL: send a quick, positive note home 
for each student in the school

“Positive Parent Postcards”

 Two ways
 Increase contingent praise

 Delivered (immediately) after                         
desired behavior

 Increase non-contingent praise
 Delivered regardless of behavior
 Ok to praise fixed traits for behavior
 Ok to praise potential

 See them as who they want to be, not as who they are 
now

Increase Positive Interactions



Micro-Affirmations

Micro-affirmations in the 
classroom

We Are Teachers: https://www.youtube.com/watch?v=Z5EAwzEbTyc

YOU GO 
AVA!

YOU GOT 
THIS!

JOSEPH 
WHAT DO 
YOU SEE? 

 Non-contingent acknowledgment of 
students’ presence, efforts, or talents
Random acts of kindness                      

(non-contingent praise)
Verbalization of student self-worth

 Micro-affirmations can
Open door to a enhance a relationship with 

students who may feel less valued
Reduce or repair harms caused by micro-

aggressions

What are micro-affirmations?

 Group Affirmation
Class cheer, motto

 Individual affirmation
One-on-one statement to a student 

Two Types



 Anytime!
 As part of a regular routine
 Before challenging activities or situations 

where student self-efficacy might be 
threatened (pre-correction)

When should I use                  
micro-affirmations?

 “I might make mistakes”
 “I will learn from them”
 “I can persevere through challenges”
 “I’ve got this”
 “Great job (student’s name)”

How we can model micro-
affirmations in the classroom?

Student-led example

Source: Andreal Davis

Micro-Afirmations: Elementary



1. Complete the 
form

2. Discuss with an 
elbow partner

3. Share out

handout

Activity:
Integrating Micro-affirmations

Allday & Pakurar
(2007)

Results also 
replicated in a 
larger study      
(Cook et al., in press)

Greet Students at the Door
 Stand at the door as 

students arrive and:
1. Greet them by 

name
2. Say something 

positive or neutral
3. Direct to the first 

activity

Greet Students at the Door

Jamie Judy
Lastinger Primary School 
Tifton, GA



Greet Students at the Door

Jamie Judy, Lastinger Primary School, Tifton, GA

1. Stand just inside or just outside of the 
door

1. Not hallway monitor – focus on positivity with 
your students!

2. Positively interact with students 
3. Provide a precorrective

1. Maybe not necessarily DIRECTIVE
2. Ex: “Thank you for…[what you’re asking 

them to do next].”

Greet Students at the Door
Key steps

 High school
YouTube: “Greeting physics students at the 

door”
 Middle School
YouTube: TUMS at the Door (Edutopia)

 Touch (appropriately)
 Use names
 Make eye contact
 Smile

Greet Students at the Door
Non-elementary examples

 How do you already do it?
 How well does it work?

Share Out: 
Incorporate Greetings



1. Complete the 
form

2. Discuss with an 
elbow partner

3. Share out

handout

Activity:
Integrating Greet at the Door

 Attend student extracurricular events
 Strengths & interests assessments 

(surveys or interviews)
 Student/teacher “About Me” poster activity
 Values cards activities
 Share yourself too!

Get to Know Students and 
Their Lives

Strengths & Interests 
Assessment

 Background
Do you have a nickname?
Who do you live with/takes care of you/knows 

you best?
What languages are spoken in your home?

Strengths & Interests 
Assessment: Possible Items



 Strengths
Something I’m good at is…
Something I want to get good at is…
Something I like to do outside of school is…
Something I’m proud of about…

 Myself…
 My family…
 My culture…

Strengths & Interests 
Assessment: Possible Items

 Interests
Who is your hero?
What do you want to be when you grow up?
Who is your favorite musician?
What makes you laugh?
What is your biggest fear?
 If you could eat one thing for the rest of your 

life, what would it be?

Strengths & Interests 
Assessment: Possible Items

 Support
The things I most need help with are:
The things that get me angry are: 
To be even more successful, here is the help I 

need from you:
 If I’m not doing what you want, I respond best 

when you tell me this way:

Strengths & Interests 
Assessment: Possible Items

 If you’re proud of me, I hope you…
 If I’m angry, please… 
 When I’m not in school, my responsibilities 

include…
 I hope this is a class where…
 I hope we don’t…
 I respect teachers who…

(Erin Olsen)

Strengths & Interests 
Assessment: Another Example



 Letter to Teacher
On the first day of school 

(or semester)
 Ask students to write you 

a letter as if it is the last 
day   of school

 Explain why being in your 
class was their best year 
ever

(Barbara Blackburn)

Strengths & Interests 
Assessment: Another Example

 Administer to everyone
 Administer to a few
 Use as 1-on-1 interview
 Use as reciprocal interview
 Drip a question a week

Strengths & Interests 
Assessment: Options

 Complete the student assessment 
handout as a 1-on-1.
Take turns asking each other the questions
Ok to “pass”

 Discuss how you’d use in your classroom 

Strengths & Interests 
Assessment: Activity

 Strengths
Something I’m good at is…
Something I want to get good at is…
Something I like to do outside of school is…
Something I’m proud of about…

 Myself…
 My family…
 My culture…

Strengths & Interests 
Assessment: Possible Items



 Come up with your own survey questions
 How will you administer it?
 How will you use it to guide instruction?

Strengths & Interests 
Assessment: Preparation “About Me” Poster Activity



Cambridge Early Learning Center, Nashville TN

 Tell the class the story of how you became 
a teacher – show a picture that symbolizes 
the story

 Ask students to share a story about them 
in small groups (perhaps with a picture on 
their phones)

 With permission, ask one student in each 
group to share the story of someone else 
in their group

Classroom Storytelling Activity

1. Take a look at your phone’s pictures. Find 
one that represents something about who 
you are or aspire to be

2. Find another partner you’ve not talked 
with yet

3. Take turns introducing yourself through 
this picture

Storytelling activity

1. Complete the 
form

2. Discuss with an 
elbow partner

3. Share out

handout

Activity:
Integrating GTKU Activities



 How can we intentionally bring this new 
knowledge to improve relationships with 
students?

 Some ideas…
Find similar interests/strengths for students 

with weaker relationships
Look for down times to discuss students’ lives
Look for times during the day when 

commenting on strengths would be useful

Discuss…

 So what is the connection between  
getting to know you activities and equity?

Discuss…

DEFINE

school-wide 
expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

MONITOR & 
ACKNOWLEDGE

prosocial behavior

CORE 
PRACTICES
of school-
wide PBIS

1
2
3

MENU OF ADAPTATIONS

Increase contingent praise

- Assess equitable use

- Praise preference survs. 

- Include families 

Increase non-contingent 

praise

- Microaffirmations

- Greet at the door

Get to know studentsADD/ADJUST/ABANDON?
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 Praise can be public…
corrections should be private

Ask...
“Who are the 

students who are 
always on red?”

A thought experiment…

Ways to #DitchtheClip

 “Praise around”
 Nonverbal signal + time delay
 Interdependent group reward systems

DEFINE

school-wide 
expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

MONITOR & 
ACKNOWLEDGE

prosocial behavior

PROVIDE 
INSTRUCTIONAL 
CONSEQUENCES 

for unwanted behavior

CORE 
PRACTICES
of school-
wide PBIS

1
2
3
4

MENU OF ADAPTATIONS

Quick redirects

Nonverbal redirects

OWL Feedback

VABB (p. 47)

Use neutralizing routines



DEFINE
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expectations (i.e., 
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TEACH & 
PRACTICE
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MONITOR & 
ACKNOWLEDGE

prosocial behavior

PROVIDE 
INSTRUCTIONAL 
CONSEQUENCES 

for unwanted behavior

CORE 
PRACTICES
of school-
wide PBIS

1
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3
4

DISCOURAGE 
UNWANTED 
BEHAVIORS

QUICK    REDIRECTS

I understand.
Probably so.

Nevertheless…
I’m sorry.

You might be 
right.

Yes, this is hard.

I hear you.

(Katrina Ayers)

Student produces poor 
quality work

Student perceives 
feedback as 

racially biased

Teacher provides 
critical feedback

Student responds 
with unwanted 

behavior or 
withdrawal

Teacher lowers 
standards and withholds 

critical feedback

A Cycle of Mistrust
(Yeager et al., 2014)

Student produces poor 
quality work

Student perceives 
praise as 
insincere

Teacher 
overpraises poor 

quality work

Student 
withdraws from 

schooling

Student does not receive 
critical feedback to 

improve

A Cycle of Mistrust
(Yeager et al., 2014)



 Middle and high school students were 
assigned essays to write

 Teachers provided substantial criticism 
and one of two notes at the end:
“I’m giving you these comments because I 

have very high expectations and I know that 
you can reach them.”

“I’m giving you these comments so that you’ll 
have feedback on your paper.”

Wise Feedback 
(Yeager et al., 2014)

 3 parts
Critical feedback
Communicate high standards

 Not just “do better”
Provide resources (time and feedback)

Wise Feedback 
(Yeager et al., 2014) Think…

OWL



 Overpraise 
mediocre work

 Withhold 
constructive 
feedback

 Low expectations

BAD OWL

 Offer critical 
feedback

 With high 
expectations 

 Ladder statement

GOOD OWL

 Count the elements of:
BAD OWL

 Overpraise mediocre work
 Withhold constructive feedback
 Low expectations

GOOD OWL
 Offer critical feedback
 With high expectations 
 Ladder statement

OWL Spotting

 What would you add to complete it?

GOOD OWL
 Offer critical feedback
 With high expectations 
 Ladder statement

OWL Spotting



 With a partner, come up with a wise 
feedback intervention for behavior
Academics

 “I’m giving you these comments because I have 
very high expectations and I know that you can 
reach them.”

Think OWL
 Offer critical feedback
 With high expectations 
 Ladder statement

Activity: Wise Feedback

 What do high 
expectations mean?

The task is difficult!
Acknowledge 

explicitly – mistakes 
are expected

Teach a growth 
mindset

Wise Feedback
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OWL Feedback

VABB (p. 47)

Use neutralizing routines
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MENU OF ADAPTATIONS

Data reports

Student surveys

Quick student activities

Student/family focus 

groups
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expectations (i.e., 
social competencies)

TEACH & 
PRACTICE

expectations

MONITOR & 
ACKNOWLEDGE

prosocial behavior

PROVIDE 
INSTRUCTIONAL 
CONSEQUENCES 

for unwanted behavior

MAKE DECISIONS
based on information 
collected

CORE 
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of school-
wide PBIS

1
2
3
4
5

MENU OF ADAPTATIONS

Data reports

Student surveys

Quick student activities

Student/family focus 

groups

ADD/ADJUST/ABANDON?

 Turn to partner          
and share:
One aha
One ah…huh?
One next step

Think Pair Share                   
and Steps Forward

 Eligibility
 Any schools completing the TFI at all 3 

tiers (2018-19, 2019-20, and 2020-21)
 Participation (one per school)

 SCHOOLS: One 40-minute survey    
(for a $20 Target gift card)
 Coaches can participate for their schools 

 DISTRICTS: a new district capacity 
measure ($50 per year for 3 yrs.)

Survey link: http://bit.ly/sustainPBIS

Research Opportunity!
Implementation & Sustainability of Tier 2&3 PBIS
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