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Abstract

A multi-tiered system of support (MTSS), such as Positive
Behavioral Interventions and Supports (PBIS), may provide
additional structure to support effective integration of school
resource officers (SROs) within the school environment and
promote a safer school environment for all students. The
purpose of this brief is to guide schools and district
leadership teams on the effective integration of SROs within
the MTSS/PBIS framework. This brief does not endorse or
recommend the general use of law enforcement or SROs in
schools. Instead, this brief provides guidance related to (a)
the decision to employ an SRO for schools or districts
considering this approach, and (b) improving the experiences
and outcomes of students, educators, and SROs in LEAs that
have already employed an SRO.
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Overview and Considerations for Integrating SROs within a Multi-Tiered System of Support Framework

A growing number of schools and districts are utilizing school resource officers (SROs) in an effort to improve
school safety (Irwin et al., 2024). Evidence on the effectiveness of SROs in schools is limited, but available
research suggests that the presence of security personnel on campus may improve perceptions of safety for
some, and schools with SROs may see reductions in fights and other minor disturbances (National Academies,
2025). However, there is no clear evidence that SROs prevent or deter firearm violence on school campuses
(National Academies, 2025). Further, the presence of law enforcement officers in schools is associated with an
increase in suspensions, expulsions, and arrests; and students with disabilities and Black students are at higher
risk for these outcomes (National Academies, 2025, Sorensen et al., 2023).

Though SROs can contribute positively to school safety initiatives, both school administrators and SROs
frequently report a lack of clear roles and responsibilities (Javdani, 2019). This lack of role clarity can lead to
ineffective and inefficient responses to student behaviors. Integrating SROs within a multi-tiered system of
support (MTSS) framework, like positive behavioral interventions and supports (PBIS), provides the
opportunity to establish shared goals, clarify roles, and enhance the effectiveness of the SRO by ensuring
alignment between schoolwide discipline procedures and law enforcement engagement and response.

What is the purpose of this brief?

This brief does not endorse or recommend the general use of law enforcement or SROs in schools. Instead,
this brief provides guidance related to (a) deciding whether to employ an SRO, for schools or districts
considering this approach, and (b) improving the experiences and outcomes of students, educators, and SROs
in LEAs that have already employed an SRO.

How is this brief organized?

This brief is organized in four main sections:

e Definitions and Considerations for Integrating SROs within a Multi-Tiered System of Support Framework
e Getting Ready Integrating SROs within a Multi-Tiered System of Support Framework

e Getting Started with Integrating SROs within a Multi-Tiered System of Support Framework

e (Case Studies: District and State Examples
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Definitions and Considerations for Integrating SROs within a Multi-Tiered System of Support Framework

What is an SRO?

We intentionally differentiate between the use of general law enforcement in schools and employing SROs. An
SRO is a sworn law enforcement officer that has been assigned to a local education agency (LEA). Unlike some
other security personnel, an SRO typically carries a firearm and other routine equipment issued to officers.
Unlike general law enforcement officers, SROs generally receive specialized training and experiences. The
National Association of School Resource Officers (NASRO) recommends that SRO candidates have at least 3
years of law enforcement experience; clean disciplinary records, especially with respect to interactions with
juveniles; and previous experience working with youth in some capacity. NASRO also recommends that SROs
receive additional specialized training on school-based law enforcement and crisis response practices. These
trainings may be offered by national organizations or by states (McCurdy, 2019). However, only 32% of SROs
reported receiving training from a national organization, 33% reported receiving training from their state, and
10% of SROs reported receiving training from both a national organization and their state (Bureau of Justice
Statistics, 2023). SROs may either be employed by law enforcement organizations and placed in one or more
districts through formal agreements or hired and supervised directly by the school district (Cray & Weiler,
2011). The hiring model can affect role clarity, training, and specific SRO activities.

Within each LEA, typical SRO activities vary. SRO roles primarily include three functions: law enforcer,
educator, and informal mentor (Javdani, 2019). Table 1 provides the percentage of SROs that report
engagement with each reported activity (Bureau of Justice Statistics, 2023).

Table 1. The Percent of SROs that Report Engaging in Typical SRO Activities

Typical SRO Activities Percent of SROs
Law Enforcer
e Conducting Searches 54%
e Interviewing Students with a parent or guardian 59%
e Interviewing Students without a parent or guardian 55%
e Conducting physical surveillance of the campus or building 98%
e Conducting video surveillance of the campus or building 83%
e Conducting security audits 51%
e Participating on a school crisis preparedness or threat assessment team 45%
e Confiscating drugs 45%
e Deciding to arrest a student 68%
Educator
e Participating in positive school discipline 46%
e Providing specific safety training 49%
Informal Mentor
e Engaging in conflict resolution 49%
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What is PBIS?

PBIS is a proactive and evidence-based MTSS for improving student outcomes. When implemented with
fidelity, MTSS/PBIS provides the foundation for school safety efforts by creating safe, positive, and predictable
learning environments. Schools that implement with fidelity experience reductions in exclusionary discipline
(e.g., out-of-school suspensions) and increases in attendance, social-emotional-behavioral, and academic
outcomes (Santiago-Rosario et al., 2023).

The PBIS framework is organized around the equitable implementation of data, systems, and practices aimed
at achieving priority student outcomes (Figure 1). Outcomes are identified locally through school and
community input and are often defined in a school or district strategic plan. Practices are a small number of
evidence-based interventions or instructional procedures organized within a continuum and implemented to
support students. Systems are the support educators need to effectively implement the identified practices.
Systems can include training and coaching support, time and resources, and team-based decision-making
structures. Finally, teams use data is used to guide and evaluate implementation. Two types of data are
typically collected and reviewed: fidelity data, which measure how well key practices are implemented as
intended, and outcome data, which measure the extent to which all students are benefiting from the
interventions. See the PBIS Implementation Blueprint (Center on PBIS, 2023) for more information on the
essential elements of PBIS.

Supporting Staff
Behavior

SYSTEMS

Supporting Supporting
Decision Student
Making Behavior

OUTCOMES

Social Competence &
Academic Achievement

Figure 1. Essential Elements of PBIS
(Center on PBIS, 2023)
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Why Integrate SROs within an MTSS/PBIS Framework?

Implementing PBIS with fidelity provides a safe, positive, and predictable school environment (Santiago-
Rosario et al., 2023) and a strong foundation for all school safety efforts. SRO programs can provide additional
benefits with respect to school safety, expanded mentorship opportunities, and added safety and legal
expertise in districts that choose to use SROs. Integrating SROs within the school and district PBIS framework
can support identifying and mitigating concerns statistically associated with SRO programs.

Districts can use local data and routines for ongoing community engagement to ensure the SRO program is
aligned with district values and needs. Thoughtful integration can increase efficiency by combining training
and coaching or streamlining student access to support. Integration can also increase effectiveness by
expanding the available data and perspectives used to guide implementation decisions and ensure equitable
outcomes. Table 2 summarizes potential benefits of PBIS, SRO programs, and the benefits of integrating these
components to positively impact students, educators, and the community (Darling-Hammond, 2023; McCurdy
et al., 2019; NASRO, 2020).

Table 2. Benefits of PBIS, SRO Programs, and Integration of SROs within a PBIS Framework

PBIS SRO Programs
Clearly defined norms or °
expectations and evidence- o
based behavior support

Benefits of Integration

Students ° Increased consistency through
aligned language and

behavior support practices

Responding to safety issues o
Relationship building and
informal mentoring support

practices e FEducational resource on law ® Local data used to guide
e Schoolwide acknowledgement and safety topics decision-making and adjust
systems ° practices to ensure all

e Consistent instructional and students benefit equitably

restorative approaches to
contextually inappropriate
student behavior
Training and coaching support
® Assist in the development and
communication of the
PBIS/MTSS framework
Opportunities forinput and e
engagement
e Opportunities for community
providers participation on

Educators . Streamlined training and
coaching on integrated safety

and behavior supports

Assist in the development and
communication of school
emergency response efforts

Community e Consistent messaging from
school and community
partners regarding student

safety

Act as a bridge between the e
school, local law enforcement,
and the broader community

MTSS/PBIS leadership team
Communication routines that
ensure transparent
information sharing regarding
school safety

Use of community feedback
and local data to guide
decision-making on school
safety topics
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Getting Ready for Integration of SROs within an MTSS/PBIS Framework

Integration can be challenging and typically requires a level of compromise and new approaches to working
together. Successful integration starts with intentional conversations and getting ready steps aimed at (a)
determining fit with community strengths and needs, (b) establishing a clear vision or “why” for the work, (c)
understanding differences across organizations, (d) establishing shared goals and desired outcomes, (e)
ensuring adequate support is in place for supporting skill development and effective implementation. Given
the implications for resource allocation, policy considerations, and differences in operating procedures in this
process, it is imperative that leaders with clear decision-making authority (e.g., district superintendent,
police chief or sheriff) be directly engaged in these conversations. Even in cases where the state or district
requires the use of an SRO or where an SRO is already employed, school teams may benefit from exploring
these questions to guide implementation decisions.

Determining Fit

The decision to employ an SRO should not be influenced by external pressures. Given the potential for
concerning outcomes, especially among historically marginalized student groups, the decision to employ an
SRO should be a local one and should be grounded in community-specific data. The following guiding
guestions may be helpful for districts considering employing an SRO.
e Isthere a legal mandate to employ an SRO? If so, jump to the next section on “understanding differences.”
e What data support the need for increased law enforcement presence on campus?
e What are the unique roles that an SRO could fulfill that other school personnel cannot.

O Are these needed in our school?

O Are there other existing school or community resources that could be leveraged for prevention or to

support the identified need?

e What funding and resources are available to support the use of an SRO?

O Are they adequate for sustained and strong implementation?

o0 What other programs or supports may be impacted by the decision to fund an SRO program?

e How do students, staff, school administrators, and community members feel about engaging an SRO?
O Are there specific groups of students, staff, or community members that feel differently about the
presence of an SRO or law enforcement in schools?
0 How can these groups be further engaged in the process to ensure concerns are addressed?

Understanding Differences

Educators and law enforcement officers have different training, backgrounds, and responsibilities. Taking time

to understand these differences up front will support more effective integration of SROs within a MTSS/PBIS

framework. The following questions may be helpful for both parties to explore:

e What is your community’s history with law enforcement and how might that impact your potential SRO
program?

e What supervision structure do you operate under, and what level of autonomy do you typically have with
respect to decision-making in your role?

e What are the metrics that you use to judge “success” in your role?

e How do you define unsafe behaviors?
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o How have you been trained to respond when a student engages in unsafe behaviors?

o How does your training differ for other inappropriate but not unsafe behaviors?

What differences might exist with respect to responsibilities or legal obligations in the following areas:
O Responses to school-based discipline concerns vs. legal or safety issues,

Use of restraint or seclusion practices,

Search and surveillance practices,

Data and information sharing practices, and

Student and family engagement practices?

O O OO

Establishing Shared Goals and Desired Outcomes

Effective and integrated implementation of MTSS/PBIS and an SRO program begins with clearly defined goals
and desired outcomes. Identified goals should be closely connected to previously identified local data and
needs.

How have students, families, and educators been engaged with the formation of SRO program goals?
What do we hope to accomplish by integrating these initiatives? How is this related to the district's overall
goals or strategic improvement plans?

What data will we collect to know if we are on track or when we’ve accomplished these goals?

How will we know if there are unintended impacts?

How frequently will we monitor implementation, experiences, and outcomes? How will we use data to
adjust practices or systems as needed?

Ensuring Adequate Support

One final consideration prior to integrating SRO programs within an MTSS/PBIS framework is ensuring
adequate resources and support for effective and sustained implementation. Districts should assume training
and coaching support will be needed for both educators and SROs to ensure a shared understanding of goals
and responsibilities and to support ongoing problem-solving and continuous improvement conversations. The
following questions may be helpful to consider:

What initial training may be required for both educators and SROs?

O What existing training structures exist?

0 How could they be adjusted to support this initiative?

What ongoing coaching will be provided to support effective implementation?
O What existing coaching structures exist?

o0 How could they be adjusted to support this initiative?
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Getting Started with Integration of SROs within an MTSS/PBIS Framework

Once a decision has been made to employ one or more SROs and to integrate the SRO program within the
PBIS framework, teams can leverage the essential elements of systems, practices, and data, centered in
equity, to support the rollout and implementation of the SRO program.

Systems

Systems are essential for the effective implementation of any identified practice or intervention and are
especially important when implementing school safety procedures. Any decision regarding physical security
measures, including the use of SROs in schools, should be locally determined and collaborative, and should
specifically include input from students, families, educators, school leaders, and the wider community.
School and district leadership teams should be able to articulate the goals and objectives of the SRO program
clearly and describe how those goals are rooted in school-wide and community data (NASRO, 2020). In this
section, we describe the key policy agreements, training and coaching, and teaming practices, needed for
effective integration of SROs within PBIS.

Policy/procedural agreements. Clarifying SRO roles and responsibilities is a critical first step to ensuring
effective integration. For law enforcement employed SRO positions, this is done through a Memorandum of
Understanding; and for district positions, role responsibilities may be detailed in the job description and
evaluation criteria. In either case, policy agreements must document the roles (including membership on the
school PBIS leadership team), responsibilities, and expectations of the SROs, school officials, and outside law
enforcement both in day-to-day school operations and during emergency responses. In addition, agreements
should clarify training expectations, reporting and accountability structures, and data sharing agreements with
clear protections for student information. Agreements should also clearly indicate that SROs are not used for
routine discipline or to enforce school expectations that are more effectively addressed by educators. Policy
agreements should be reviewed at least annually by all involved to identify and update as needed (U.S.
Department of Justice, Office of Community Oriented Policing Services, 2021). In addition to individual
personnel evaluations, the overall SRO program should be evaluated annually. Policy agreements should detail
those responsible for conducting the evaluation and ensure that access to relevant disaggregated data is
available to identify and address any disproportionate outcomes.

Training and coaching. Though PBIS training for SROs is not typically required, some states and districts are

aligning training with PBIS principles. Common approaches include:

e State SRO certification requirements that include adolescent development, de-escalation, and crisis
intervention

e District-led professional development that integrates SROs into PBIS structures

e Partnerships with MTSS/PBIS Technical Assistance to support systems alignment

Providing high-quality training for SROs on key topics may help address the disproportionate impacts of SRO
presence in school buildings among students who identify as disabled or Black (Darling-Hammond, 2023).
Specific training topics offered through the district or law enforcement agency, may include behavioral threat
assessment, child development (including development of students with disabilities), PBIS practices, de-
escalation practices, trauma-informed practices, social-emotional learning, restorative practices, implicit bias,
and cultural competence to align with school, rather than strictly law enforcement, goals.
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Wherever possible, schools should consider including SROs in all training and coaching opportunities provided
to the PBIS leadership team to strengthen relationships and a shared understanding of each other’s roles and
responsibilities. These joint trainings can support clarification around discipline management responsibilities
and when and how educators can appropriately request assistance from the SRO. Shared training
opportunities also support alignment of language and consistent adult responses to student behavior
throughout the building.

Teaming. MTSS/PBIS leadership teams meet regularly to review schoolwide data and the implementation of
schoolwide behavior practices. PBIS leadership teams should include the building administrator, a
representative group of educators, the PBIS coach or coordinator, students, family members, members of any
identified marginalized groups, and relevant community partners. In schools or districts with an SRO, including
that person on the MTSS/PBIS leadership team would expand the team's areas of expertise and facilitate the
integration of school safety practices within the broader system of behavioral supports. This is best
accomplished when the SRO role is defined and understood within the school. If the SRO cannot be a regularly
contributing member of the PBIS team due to contractual or other barriers, the SRO should, at a minimum,
regularly communicate with members of the established PBIS team. This collaboration ensures that the SRO is
fully aware of schoolwide behavior support practices and that the PBIS team has information from the SRO
related to student behavior and safety protocols.

Practices

Within an MTSS/PBIS framework, leadership teams develop a continuum of practices to prevent contextually
inappropriate behavior and encourage contextually appropriate behavior. Specific practices are locally
selected and vary across schools and districts, but typically include defining, teaching, and reinforcing 3-5
positively stated schoolwide expectations. Additionally, MTSS/PBIS teams develop operational definitions of
contextually inappropriate behaviors and a continuum of instructional and restorative responses to support
consistency in adult responses to student behavior throughout the building. SROs can support and enhance
your school’s established PBIS practices by focusing on preventative schoolwide safety within the following
areas (see Table 3).

Northeast Positive Behavioral Interventions and Supports Practice Brief
8



Integrating School Resource Officers within a Multi-tiered System of Support Framework

Table 3. Possible SRO Activities Across Tiers of PBIS Practices

Tier of Support Possible SRO activities within PBIS practices
Tier 1 e Support schoolwide efforts related to a safe school climate
(Universal) e Support awareness of reporting mechanisms for concerning behaviors
e Foster positive relationships with students
e Deliver positive and instructional feedback to students related to schoolwide
expectations
e Provide schoolwide instruction on safety-related topics
Tier 2 e Provide small group relationship building activities
(Targeted) e Support small group instructional practice opportunities (guided by school
staff)
e Support restorative alternatives to exclusionary discipline practices
Tier 3 e Address and de-escalate behaviors that are imminently dangerous on school
(Individualized) grounds or at school events

e Support referrals to outside community supports
e Participate in behavioral threat assessment and management (BTAM)

Data

PBIS leadership teams use data to select and evaluate practices and measure progress toward identified
outcomes. When implementing an SRO program within a PBIS framework, data can support identifying

strengths and opportunities to improve implementation. PBIS teams typically review two types of data:

implementation fidelity and student outcomes.

Implementation Fidelity. Implementation fidelity is the extent to which practices are implemented as
intended. PBIS fidelity is measured using a validated instrument, like the Tiered Fidelity Inventory, which
indicates the extent to which core PBIS practices and systems are in place. When integrating an SRO,
MTSS/PBIS teams should also consider opportunities to measure the fidelity of implementation for practices
that the SRO will deliver or support and any other school safety practices that the SRO supports. Measuring
fidelity of SRO and school safety activities could take many forms including, for example reviewing SRO activity
logs, assessing implementation during scheduled walkthroughs, or reviewing student or educator feedback.
These data are used to answer the following critical questions:

e Are SROs responding to the right things?

e Are SRO responses aligned with school expectations and the established vision for the SRO program?

It is critical to measure implementation fidelity before evaluating outcomes to ensure the practices were fully
implemented and delivered as intended. If fidelity is lacking, MTSS/PBIS leadership teams should consider
increasing systems of support including clarifying roles, providing additional training or coaching, and ensuring
the SRO is an active participant in team meetings.
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Student Outcomes. Once implementation fidelity is
assessed, the MTSS/PBIS team should evaluate students’
experiences and outcomes. Student experiences and

outcomes should be assessed using multiple sources of O ’]

data (e.g., attendance; grades and academic indicators; E;;C"g\z:gﬁsafmmd. :

office referrals, suspensions, and expulsions; student, What is happening? reasons why the

staff, and family climate surveys), disaggregated by g:ﬂ;:‘:émm

race/ethnicity and disability status, to identify and /- Why is this

intervene early where concerns are identified. past | contmiions: ) flappenng
O 4 Improvement | STEP

Process -

Consistent with a PBIS/MTSS framework, leadership Evaluate the i O 2

teams use data to guide a continuous improvement s ekl A :

process (see Figure 2). Using this approach, teams Is our plan working?

identify goals and objectives, celebrate strengths, and '"‘I""e"“"“ff’pl"’",“s'{‘g

identify any areas of concern (Step 1). Then, teams STEP aow".i'f,o"in?fs°'"" to

engage in a data-driven problem-solving process to OS :

address any areas of concern and develop a data-
informed plan (Step 2). Next, teams implement the plan
(Step 3). Finally, teams monitor implementation and
outcomes and evaluate the plan (Step 4), which leads to
back into Step 1 of the continuous improvement cycle.

Figure 2. Continuous Improvement Process
(Center on PBIS, 2023)

Because research indicates that the use of SROs in schools may have some disproportionate impacts on
students who identify as Black and/or with disabilities, it is essential that MTSS/PBIS Leadership teams
regularly review disaggregated data to ensure that no student groups are disproportionately negatively
impacted. Due to our history of systemic racism, disproportionality will likely be present despite a school’s
intensions, and being aware of these differences is an important first step in mitigating disproportionate
impacts. Regular review of data is essential even if the change is slow. If disproportionate impact is identified,
teams should assess the appropriateness of the disciplinary or law enforcement response relative to other
students and explore opportunities for engaging students, families, and educators in addressing the concerns.

It is important to separate the evaluation of the SRO program overall from the evaluation of individual SRO
personnel. In both cases, evaluation will be most effective if it is conducted as a collaboration between the
school and the law enforcement agency. In this section we focus on the evaluation of the overall SRO
program. PBIS leadership teams in collaboration with the law enforcement agency should determine if
identified outcomes and goals of the SRO program have been achieved using a continuous improvement
process. If SRO program objectives are met, teams can update and refine goals; if program objectives are not
met, teams can analyze data to identify barriers to achieving the desired outcomes. Based on this information
PBIS leadership teams may decide to adjust implementation of key practice or select different practices better
aligned with identified needs or the team may decide to intensify systems to support SRO and educator
implementation. Once implementation adjustments are in place the team repeats the cycle measuring both
fidelity and outcomes to assess progress toward desired outcomes and ensure equitable outcomes for all
students. For more information on this continuous improvement process see the PBIS Implementation Blueprint.
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Table 4. Getting Started Worksheet
This worksheet can be used alongside the above content to document team action steps.

Step

Guiding Questions

Action Steps (by whom, by when)

1. Determine if an SRO
is needed in your school
or district.

What local data or need is guiding
this decision?

How have students, families, and
educators been engaged with the
decision to hire or contract with an
SRO?

Note: if an SRO is required in your district

or state start with step 2.

2. Engage in a process
for understanding
differences

What is your community’s history
with law enforcement and how
might that impact your potential SRO
program?

What supervision structure is best
for your school or district?

What differences in training,
supervision, and legal requirements
should be considered when
developing our SRO program goals?

3. Identify clear goals or
outcomes that the SRO
program will support

How have students, families, and
educators been engaged with the
formation of SRO program goals?
How will you measure SRO program
outcomes?

How and when will data be shared
with students, families, and
educators?

4. Develop (or review)
policy agreements.

To what extend do our MOUs or job
descriptions clearly include these
features?

Roles and responsibilities, available
training, accountability and reporting
structures, and protections for
student rights and data.

A statement clarifying that school
discipline is not the responsibility of
the SRO and should be handled by
school-based administrators and
educators.

A statement clarifying how the SRO
will be evaluated individually, and
how the overall SRO program will be
evaluated at least annually.
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Step

Guiding Questions

5. Provide training and
coaching for SROs,
educators, families, and
students

What training content is needed and
by whom? Consider training needs of
SROs, educators, students, families,
and community members

What existing training and coaching
support could be integrated?

What ongoing training and support
will be provided to ensure high
fidelity integration of the SRO
program within MTSS/PBIS?

6. Include your SRO on
your PBIS leadership
team or determine a
regular communication
routine for sharing
information.

What onboarding support is needed
to clarify the SROs role on the team
and review team norms and
operating procedures.

What barriers need to be removed to
ensure the SRO is able to attend
team training and access team
coaching support.

What are the key practices across
tiers that the SRO can actively
support.

7. Plan for and regularly
evaluate fidelity and
outcomes and assess
progress toward goals
and outcomes.

What data routines need to be
established to ensure both fidelity
and outcome data are readily
available to guide decision making?
How often will data be reviewed by
the MTSS/PBIS leadership team?
How often will data be reviewed by
the broader community?

What adjustments need to be made
to improve outcomes?

Northeast Positive Behavioral Interventions and Supports Practice Brief
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Case Studies: District and State Examples

District Example: Community Engagement and Data Review

In December 2020, following a comprehensive program review, the School District of La Crosse shifted its
approach to school safety by establishing an advisory board to guide the SRO program. This transition
included the creation of a community-representative SRO Advisory Committee designed to provide ongoing
oversight, transparency, and community voice. This committee actively reviews the district's progress on
implementing the recommendations outlined in the initial SRO Program Evaluation Report and makes
recommendations to the district on the design and implementation of the program. By shifting the

district's philosophy and practices, the district was able to focus on reducing exclusionary discipline and
expanding proactive social services, restorative practices, and a comprehensive alternative response to
support student behavior.

In addition to advising the district on the program, the SRO Advisory Committee regularly reviews specific
program data, including calls for service, juvenile arrest rates, and youth diversion data related to the district's
System of Care program. Additionally, the committee reviews SRO response ratios, tracking how often
specially trained SROs respond to incidents versus non-SRO patrol officers, to ensure students are

interacting with officers equipped to support the needs of school-aged youth. This data-driven, community-
advised approach has been highly effective. The district has seen reductions in both juvenile arrest rates and
out-of-school suspensions, indicating they are maintaining a safe environment while minimizing youth
exposure to the criminal justice system.

State Example: Aligning Training Requirements

The Maine School Safety Center, established within the Maine Department of Education under 20-A M.R.S.
§6557, serves as a statewide resource to help schools mitigate, prepare for, respond to, and recover from
hazards and threats. The Center provides training, guidance, and technical assistance to schools and public
safety partners while promoting youth violence prevention, positive school climate, emergency preparedness,
restorative practices, and behavioral threat assessment programs.

Consistent with its statutory responsibility to provide best practices and training related to school resource
officers and law enforcement working with youth, the Maine School Safety Center collaborates with the Maine
Criminal Justice Academy to support the state’s SRO Certification Course. Partnerships also include
collaboration with federal and state agencies such as the Maine Department of Health and Human Services,
Maine Department of Education, and the Maine Department of Corrections to provide best practice and
content delivered to the SRO Academy by subject matter experts. This collaboration also allows for
information sharing and Statewide training opportunities. Training emphasizes role clarity, developmentally
appropriate responses to youth behavior, and alignment with school-based frameworks, such as MTSS/PBIS. A
central goal is ensuring SROs function as part of a multidisciplinary school team. Maine School Safety Center
training emphasizes the following:
e Clarifying Roles: SROs respond to immediate or imminent safety concerns. Educators maintain
responsibility for instructional and restorative responses to student behavior.
e Defining imminent threat to safety: Staff may request the presence of the SRO when there is a reasonable
and articulable concern of an imminent threat to safety. This may include assaultive behavior, credible
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threats of violence, significant property damage, or situations where immediate safety cannot be
maintained through school staff intervention alone.

The SRO curriculum addresses topics such as crisis intervention, de-escalation, trauma-informed practices,
brain development, emotional intelligence, mentorship, ethics, and officer wellness. Additional available
training includes behavioral threat assessment and management, restorative practices, youth diversion,
cyberbullying, substance misuse, suicide prevention, autism awareness, violent extremists' awareness, and
recognizing victims of human trafficking. Officers are also introduced to school-based systems and legal
considerations affecting students, including IEPs, 504 plans, FERPA, food insecurity, Title IX, McKinney-Vento,
and the role of Child Advocacy Centers.

Through the Maine School Safety Center, schools also receive guidance related to emergency operations
planning, school climate and site assessments, restorative practices, and multidisciplinary safety planning. The
Maine School Safety Center encourages SRO participation in additional regional and national training
opportunities, including those offered by Cybersecurity and Infrastructure Security Agency, Federal Emergency
Management Agency, and NASRO. MSSC also hosts an annual school safety and transportation conference
that brings together educators, law enforcement, mental health professionals, and community partners.

The Maine Department of Education has partnered with the University of Maine system to provide PBIS
training and coaching for schools and districts throughout the state. Within the PBIS training sequence, there
is an emphasis on having someone on the team with knowledge of safety and crisis plans- which an SRO could
be an example of. While SROs are trained in MTSS/PBIS principles, PBIS teams are trained in SRO integration
as well.

Through this collaborative and prevention-focused approach in Maine, the Maine School Safety Center and
the PBIS team supports the evolving role of SROs within Maine’s K—12 school communities while
strengthening safety, trust, and positive relationships by creating a culture of care. Moving forward, the team
aims to expand training opportunities, deepen partnerships with schools and community stakeholders, and
continuously refine practices based on data and feedback to ensure sustainable and responsive school safety
efforts.

Conclusion

With the increasing number of schools utilizing a PBIS framework and the increasing presence of SROs in
schools, effectively aligning SRO programs within the tiers of prevention is necessary to promote consistency
among all members of the school community and ensure equitable outcomes. SROs are uniquely situated to
provide support and can be a valuable member of the PBIS leadership team supporting school goals and
promoting a safer environment to support the academic, social, emotional, and behavioral competence of all
students.
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