Intervention
Group

Check-in,
Check-out
(Cico)

Small Group:

Emotional
Regulation

Small Group:

Social Skills

Small Group:

Attendance

Intervention Menu with Entry/Exit Criteria - Sample & Blank Template

Skills

academic

preparedness, rapport

building, reinforce
school-wide
expectations

Self-regulation
strategies, how to
utilize calm down
spaces, scenario
practice

anger management
strategies, scenario
practice, asking for
help

Importance of
attending school,
strategies for getting
ready in time,
incentives

Coordinator/
Facilitator(s)

Taylor Swift
Coaches:

Ken, Barbie, Skipper,
Stacie

K-2 Martha Stewart
3-5 Snoop Dogg

K-2 Martha Stewart
3-5 Snoop Dogg

Enrique Iglesias

Entry Criteria

One or more of the following
(during 1 MP):

> 5 absences

2 or more referrals

1 or more grades less than
65%

High Risk for SAEBRS

One or more of the following
(during 1 MP):

2 or more referrals
High Risk for SAEBRS

One or more of the following
(during 1 MP):

2 or more referrals
High Risk for SAEBRS

One or more of the following:

> 5 absences in 1MP
> 7 tardies in 1MP

Exit Criteria

Absences decrease by
40-50% in 1MP

Referrals decrease by 2 or
more in 1TMP

No grades below 75%
Low-Some Risk for
SAEBRS

Referrals decrease by 2 or
more in 1TMP

Low-Some Risk for
SAEBRS

Referrals decrease by 2 or
more in 1TMP

Low-Some Risk for
SAEBRS

< 3 absences in 1MP
< 5 tardies in 1MP
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Creating a Screening Committee

Who should be on your committee?

Consider an interdisciplinary team that is
representative of your school/district
community including special populations.

What data do we already collect?

Discipline, attendance, nurse visits, mental
health visits, risk assessments, grades, etc.

What data are we trying to collect?

Think about what data is currently missing...
student strengths, weaknesses, deficit areas,
connections with others, efc.

Who do we want to complete the
screener?

Students? Teachers? Parents? Combination
of those?

Who do we want to screen and how often
do we want to screen them?

Specific grades? 1, 2, 3 times/year? efc.

What’s our budget?

$ per district/school, $ per student, no
budget?

When do we want to roll this out?

Consider what has to happen between now
and the rollout, how much time is realistic?

Other things for consideration:




Creating a Screening Roll Out Plan

Items

When will this be completed?

Who will be responsible?

Year 1
Planning

Year 2
Pilot

Year 3
Expand Pilot

Year 4
Full Implementation




v~ ACEs, Student Behavior, and SEL Screening

QUICK REFERENCE FOR STAFF

Many students have experienced Adverse Childhood Experiences (ACEs).

HIDDEN ACEs often go unreported.
Students may not talk about
TRAUMA what they've experienced.
STRESS Exposure to toxic stress keeps
students in “fight, flight, or
RESPONSE ity

freeze” mode to stay safe.

Trauma affects brain development,
impacting self-regulation,
emotional control, and

social skills.

Students may have experienced
inconsistent or unsafe
relationships.

When the brain is focused on
survival, it's harder to focus

ACADEMIC

IMPACT on learning.
Behavior referrals can be
subjective and influenced
by bias.
A MTSS Without screening, schools

tend to be reactive instead
of proactive.

==V ALIGNMENT

EARLY IDENTIFICATION

Find students early—before
behaviors escalate into
discipline, failure, or
chronic absenteeism.

TARGETED SUPPORT

Identify specific SEL skills

students need so we can

provide the right support
at the right time.

WHY SEL SCREENING IS ESSENTIAL

MTSS IN ACTION
Guide effective Tier1, 2, and 3

supports and use data to
monitor progress.

These experiences can impact behavior and learning—but early support can change outcomes.

WHAT IT LOOKS LIKE

IN SCHOOL

» Office referrals

Attendance issues
Withdrawal or isolation
No obvious signs at all

Aggression, arguing, defiance
Avoidance, skipping, running away
Shutdown, zoning out,

lack of response

Impulsivity, risk-taking

Big reactions to small things
Trouble calming down

Peer conflicts

Distrust of adults/authority
Testing boundaries
Frequent or intense peer conflict

Disengagement
Incomplete work
Poor attention and memory

Appears unmotivated

Disproportionate discipline
Missed internalizing students

Over-reliance on Tier 3
Late identification
Escalating behaviors
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WHY SEL SCREENING
MATTERS

|dentifies students early—
including those who internalize
and are often missed.

Helps flag students who need
support with regulation and
coping skills.

Pinpoints specific SEL skill
deficits so we can target the
right interventions.

Highlights students who need
relationship-building and
strong, supportive connections
with adults.

Connects behavior to underlying
needs—not just motivation.
Helps match students to
academic and SEL supports.

Provides a consistent, universal
process that reduces bias and
supports equity.

Enables proactive supports
across MTSS tiers—addressing
needs before problems
intensify.

STRONGER OUTCOMES

Build skills, relationships,

and resilience—leading to

better behavior, learning,
and well-being.

PROTECTIVE FACTORS

Early support builds
protective factors that
buffer the impact of
ACEs.

ACEs explain the “WHY.”
Behavior shows the “SIGNAL."
SEL screening provides the “SYSTEM.”

v

@ SEETHENEED. e SCREEN EARLY. e

SUPPORT SKILLS., e

When we understand, screen,
and support early, we help every
student feel safe, build skills,
and reach their potential.

CHANGE OUTCOMES. W
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