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The TFI 3.0 IS A KEY TOOL TO GUIDE YOUR IMPLEMENTATION!

The TFI 2.1 was revised to prioritize content related to 
• the integration of mental health supports
• equity
• classroom implementation 

It also aligns better with current guidance and training 
content available through the national Center on PBIS

Learn more at 
PBIS.org and 
PBIS Apps

RESOURCE 
PAGE 
NOW 

AVAILABLE

 



This Presentation Supports…
TFI 3.0 
Feature 
Number

Description

1.9 Schoolwide Practices used in Classrooms
1.10 Classroom Practices
1.13 Classroom Professional Development and Coaching

Appendix B TFI Classroom Data Summary Worksheet
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PBIS has been successfully implemented in public schools, but…

Alternative Education                   
Schools and Programs

• Nationally: 800,000 students 
attend AE schools and programs; 
33-75% identified with EBD

Juvenile Detention & 
Correctional Facilities

• Any given day, 60,000 youth are 
incarcerated in juvenile detention 
and correction facilities

• 50-80% reported to have SLD 
or MH diagnosis

Residential 
Mental Health 
Programs

• 50,000 to 80,000 children and youth



Well 
Documented 

Poor Outcomes 
for Students 

with EBD

Lower grades 
than other 

students with 
disabilities

Only 42% 
graduate with 

diploma

School 
Drop Out

20% Arrested 
once before 

leaving school

70% Arrested 
among those 
who drop out



Youth Behavior is Linked to the Environment



Implementing PBIS in Alternative Education Day Schools

Sprague et al., 2014



PBIS in Alternative Education Programs
What we know from literature



PBIS in Alternative Education Programs
What we know from literature

• Most research investigations have been Case 
Studies

• Research has primarily focused on 
implementation of Tier 1 Support or CICO as a 
Tier 2 Support

• Many studies have involved an intensification of 
practices at Tier 1 beyond the traditional 
implementation of SWPBIS, including 

• more frequent teaching of lesson plans and 
expectations, 

• use of CICO at Tier 1, 
• a more robust acknowledgment system, 
• more comprehensive staff training in practical 

implementation, and 
• collection and reporting on data sources beyond 

behavioral incidents including points earned on 
token economy, progress on individualized goals, 
and restraint, seclusion, and/or police involvement.

Thomas & Putnam, 2025



PBIS in Alternative Education Programs
What we know from literature

• Alternative settings serve students with complex academic, behavioral, social, and emotional 
needs unmet by traditional schools.Unique Student Needs

• Alternative programs evolved from control-focused models, resulting in higher restraint, 
suspension, and exclusion rates.Historical Challenges

• PBIS shifts behavior management from punitive to preventive, improving engagement, safety, 
and school climate.PBIS Framework Benefits

• PBIS in alternative education is intensified and adapted to meet high-need students’ 
requirements equitably.Intensified and Adapted PBIS

• Results from demonstrations of SWPBIS in Alternative Education Programs including reduction 
in restraints and seclusion, disruptive behaviors & discipline referrals, and increases in expected 
behaviors and social skills

When implemented with Fidelity, results in a 
safer climate

• importance of a transition coordinator to facilitate communication among partners, coordinate the 
transfer of records, guide the development, implementation, and monitoring of a reentry or 
transition plan, including connecting student to a staff mentor in the receiving program

Essential to structure student’s transition to 
less restrictive placements to prevent 

repeated re-entry into more restrictive settings



14

Simonsen, B., Jeffrey-Pearsall, J., Sugai, G., & Mccurdy, B. (2011). Alternative Setting-Wide Positive Behavior 
Support. Behavioral Disorders, 36(4), 213–224. https://doi.org/10.1177/019874291103600402





What we know about SWPBIS in Alternative Education Programs

SWPBIS can be implemented with fidelity in alternative 
education programs

Implementation with fidelity requires attending to the 
processes of implementation including teaming, training, 
coaching and data-based decision-making

SWPBIS in alternative education results in a safer climate 
and decreased use of restrictive procedures



You can do school-wide 
PBIS in Alternative 
Education, but…

…it won’t produce strong or sustained outcomes 
unless classroom-level practices are 

implemented with equal (or greater) fidelity. 
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Why a 
focused 
effort on 

classroom 
PBIS is 

essential

Most student 
time and 
behavior 

happens in 
classrooms School-wide 

systems don’t 
automatically 

change 
teacher 

practices in 
the classroom

Inconsistency 
across 

classrooms 
undermines 
the system

Classroom 
PBIS is Tier 1 
prevention at 

its most 
powerful level

Without strong 
Classroom 

PBIS, schools 
over-rely on 
Tier 2 & 3 
supports

Classroom 
implementation 

builds staff 
skills and 
ownership



Colliding Forces

Why is coaching needed?

Increases in teacher vacancies               
≥ 2,000 teacher vacancies in PA 
≥ 6% attrition in PA

Increases in the number of 
emergency certified teachers
≥ 6,500 in PA



Tipping the Scales Away from Fidelity



“Training for teaching 
professionals can make the 
difference between success and 
failure for students with EBD.”​ ~ 
Nicolas Gage

“Staff training is frequently 
necessary for assisting 
personnel in performing their 
work duties, but rarely sufficient 
in this regard.” ~ Reid & Parsons

Why is coaching needed?



Explain the 
theory

Have a 
workshop 
discussion

Show 
example of 

good 
practice

Staff get 
feedback on 

their 
practice

Staff 
practice 

new 
approach

Staff 
receive (and 

give) 
coaching

There is no measurable 
impact on classroom 
practice up to this point

There is a large, measurable 
impact on classroom 
practice now, especially if 
coaching is provided

Petty (2004)

Joyce & Showers (1980)



Coaching is the Bridge to Implementation

TRAINING:
• Knowledge
• Skills & Strategies

THE PREREQUISTE

IMPLEMENTATION:
• Knowledge
• Skills & Strategies

THE RESULT

Support

Mutual
Non-evaluative

Safe

Positive
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COACHING

© 2008, by Barry Sweeny, Best Practice Resources



Who will serve as coaches?

Consider:
 External Coach vs. Internal Coach.
 Peer Coach vs. Other Personnel (fulltime instructional 

coach, school psychologist, school counselor, lead 
teacher).

 Who has the time for coaching?

What role will administrators play?
 Ensure teacher Evaluation is separate from non-

evaluative coaching.
 When and how will administrators and coaches meet to 

discuss process and progress? 



Core Components of Coaching

OPERATIONALIZED 
COMPETENCIES

DIRECT 
OBSERVATION

PERFORMANCE 
FEEDBACK

REINFORCEMENT 
AND DATA-BASED 
DECISIONS WITH 
ACTION PLANS

SKILLS 
INSTRUCTION 

(TRAINING)



Achieving Success Together

Relationship as the Foundation for Coaching 



Establishing Coach-Coachee Relationships

coachees



What will you coach on?
Classroom PBIS Tier 1 Practices

https://www.pbis.org/resource/supporting-
and-responding-to-behavior-evidence-
based-classroom-strategies-for-teachers
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Connection to Danielson

• Domain 1 – Planning 
and Preparation: What 
a knows and what a 
teacher does to 
prepare for teaching.

• Domain 3 –
Instruction/Learning 
Experiences: What a 
teacher does to 
engage students in 
learning.



Skills Pr
ev

en
t

Te
ac

h

Re
sp

on
d

Sa
fe

ty

Tr
us

t &
 

Tr
an

sp
ar

en
cy

Pe
er

 S
up

po
rt

Co
lla

bo
ra

tio
n 

& 
Mu

tu
ali

ty

Em
po

we
rm

en
t 

Vo
ice

 &
 C

ho
ice

Cu
ltu

ra
l, 

Hi
st

or
ica

l, &
 

Ge
nd

er
 Is

su
es

Se
lf-

Aw
ar

en
es

s

Se
lf-

Ma
na

ge
m

en
t

Re
sp

on
sib

le 
De

cis
io

n-
Ma

kin
g

Re
lat

io
ns

hi
p 

Sk
ills

So
cia

l 
Aw

ar
en

es
s

Build positive & supportive relationships – Establish, Maintain, Restore
• Using Positive Greetings at the Door *

• Conducting Community Circles

Teach behavioral expectations & rules
• Defining classroom rules * * * *

• Directly teaching expectations & rules *

• Delivering Precorrections

Increase structure with effective routines
• Conducting effective Transitions

• Using a Lesson Agenda * *

• Interaction Routines (e.g., attention signal, asking for help, asking to go to the 
bathroom, etc.) *

Actively supervise students
• Moving & Scanning

• General Interactions & Praise or Correction

Provide opportunities for active engagement by providing multiple 
opportunities to respond (e.g., Hand Raising, Choral Responding, Response 
Cards, Guide Notes, Cooperative Learning, Timed Trials)

* * * *

Encourage rule-following by providing attention/reinforcement for desired 
behaviors
• Behavior-Specific Praise

• Group Contingency * *



Classroom Check-Up Served as Foundation for Our Approach to Coaching

https://classroomcheckup.org/
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Lisa Thomas, Ph.D., NCSP, LP, BCBA
Director of School Consultation – Pennsylvania

Email: LThomas1@mayinstitute.org

Cassie Brennan, M.Ed.
Program Coordinator - ES/LS/LSS  

Child and Career Development Center Coatesville
Email: CassieB@cciu.org

mailto:LThomas1@mayinstitute.org
mailto:CassieB@cciu.org


• Your feedback is critical to future planning of this event. 
• PLEASE take a moment to share your valuable insight!

Session Evaluation

https://bit.ly/NEPBIS2026eval

THANK YOU!

https://bit.ly/NEPBIS2026eval
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