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@PBIS
Learn more at
PBIS.org and
i PBIS Apps TFI 3.0 Resources

INVENTORY (TFI)
MANUAL

The TFI 2.1 was revised to prioritize content related to
 the integration of mental health supports

¢ equity

« classroom implementation

It also aligns better with current guidance and training
content available through the national Center on PBIS

RESOURCE
PAGE
NOW

AVAILABLE

The TF1 3.0 IS A KEY TOOL TO GUIDE YOUR IMPLEMENTATION!

Presentations
& Videos

Co

nference

Abou




This Presentation Supports...

TFI 3.0
Feature Description
Number
1.9 Schoolwide Practices used in Classrooms
1.10 Classroom Practices
1.13 Classroom Professional Development and Coaching
Appendix B | TFI Classroom Data Summary Worksheet
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PBIS has been successfully implemented in public schools, but...

Alternative Education ° Nationally: 800,000 students
attend AE schools and programs;

Schools and Programs  33.75% identified with EBD

« Any given day, 60,000 youth are
Juvenile Detention & incarcerated in juvenile detention

i o and correction facilities
Correctional Facilities . 50-80% reported to have SLD

or MH diagnosis

Residential
Mental Health * 50,000 to 80,000 children and youth

Programs




Well

Documented

Poor Outcomes
for Students
with EBD

Lower grades
than other
students with
disabilities
~q
20% Arrested
once before
leaving school

70% Arrested
among those
who drop out

Only 42%
graduate with
diploma

School
Drop Out




Youth Behavior is Linked to the Environment

-



Implementing PBIS in Alternative Education Day Schools
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Sprague et al., 2014



PBIS in Alternative Education Programs
What we know from literature

Issues in Clinical Child Psycholagy

Timothy J. Lewis

Brandi Simensen

Kent McIntosh

Heather Peshak George Editors

Handbook

of Positive
Behavior
Support

Second Edition

@ Springer
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Table 13.1 Quantitative research on SWPBIS in alternative education settings

Reference Selling Tier Major outcomes
Fogtand Grades K-12standalone | 1"and 3 |+ Decrease in physical restraints
Piripavel alternative day school + Decrease in minules of seclusionary lime-out
(20022 » Decrease in assaults towards staff
Miller et al. Grades K-12 standalone " *  Reduction in physical restraint
(2005 alternative day school *  Reduction in seclusionary time-out
+ Increase in students” prosocial behavior
Miller et al. Residential treatment " * Reduction in the use of physical restraints
(2006)° facility with school
program
Kalke et al. Grades K-12 day and I"2and |+ Reduction in discipline rates
(20077 residential treatment 3 + Decrease in use and duration of physical restraints
education programs + Decrease in need for out-of-classroom supports
Simonsen ‘Altemative day school " + Decrease in use and duration of physical restraints
etal. (20100° * Decrease in elopements
« Reduction in discipline referral rates
Cooper (2011) | Grades 6-12 alternative | Not No statistical relationship berween SWPBIS
. school specified implementation and academic achievement in
reading
Thornton Community day school | I 2%, and |+ Improvement in social skills
o1y » * Reduction in problem behaviors
- Increase in academic competence
Ennis et al. Residential treatment 2=CICO |+ Reduction in problem behavior for 4 out of 6

(2012

facility with school
program

students in their most problematic classroom

Three students displayed a 20% or mare decrease in
problematic behavi
Students wi e -maintained behavior
demonstrated improvement in behavior

CICO was less effective in improving the behavior
of escape-maintained students

Farkas et al.
(2012y°

Private therapeulic junior/
senior high school

Schools received high fidelity scores on the
School-wide Evaluation Toof for the overall
implementation of PBIS

‘The school received high fidelity on internal
assessments of fidelity for teaching lessons and
using a recognition program

Social validity ratings were high, indicating
satisfaction for both teachers and students
Reduction in major behavior referrals

Increase in the percentage of students demonstrating
prosocial behaviors

Swoszowski | Residential treatment + Decrease in problem behavior for 2 out of 3 students
etal. (2012 | facility with schaol with attention-maintained behavior
program + Decrease in problem behavior for 2 out of 3 students
with escape-maintained behavior
Adolphson | Grades 6-12 alternative | 1 + " Increase in implementation fidelity above criterion

(2013F

education program
including school, day
treatment, and residential
programs

for Tier 1 as measured by the Program-wide
Evaluation Tool

Increase in stalf ratings of PBIS features in place on
the Self-Assessment Survey

Reduction in referrals for exclusionary time-out
period

Increase in percentage of points camed

Staff rated PBIS acceptable

Positive Behavioral Interventions and Supports

in Self-Contained Special Education and Alternative

13 Positive Behavioral Interventions and Supports in Self-Contained Special Education and Alternative... 209

Table 13.1 (continued)

Reference Setting Tier Maijor outcomes

Becker Grades K-12 alternative 1,2,and 3 |= Nosignificant difference between the first year

o138 public school when there was no SWPBIS in place and the fourth
year when SWPBIS was fully implemented for
academic achievement, attendance, office discipline
referrals, dropout rate, and persistence to graduation

Benner et al Alternative school setting | 1® = Lower levels of problem behavior

2013y = Higher rates of on-task behavior

George et al. Grades K-12 standalone " = Restraints and suspensions dropped significantly

2013 alternative day school over the years after the implementation of SWPBIS

Swoszowski Residential treatment 2=CICO |+ Decrease in office discipline referrals

etal (2013a) | facility with school = Increase in points earned

program - Increase in academic performance
Swoszowski Residential treatment 2=CICO |= All4 students demonstrated a mean change in the

etal. (2013b)°

facility with school
program

occurrence of off-task behavior
The use of a mid-day check-up for the 1 student
who was nonresponsive to CICO resulted in a
decrease in the occurrence of off-task behavior

Jolivette et al.
2014y

Residential treatment
facility with school
program

Met and maintained high fidelity as measured by the
School-wide Evaluation Tool

Decrease in the number of discipline referrals
Decrease in the number of students aceruing
referrals

‘When technical assistance was removed, fidelity
decreased and discipline referrals increased

Judge (2014)°

Grades K-12 alternative
school

Met fidelity of SWPBIS as measured by School-
wide Evaluation Tool

Decrease in behavior challenges, including instances
of aggression

- Decrease in use of seclusion

Decrease in involuntary classroom removal

Gelbar et al
2015y

Grades K12 clinical day
treatment school

Increase in implementation fidelity o criterion for
Tier | as measured by Sehool-wide Evaluation Tool
Decrease in use and duration of seclusion

Melius et al.
015)

Residential treatment
facility with school
program

CICO

= Student mentors were able to implement CICO with
high-fidelity

Peer led CICO was well-received by student and
adult participants

Miller (2015

Grades K-12 altenative
schoal

Met fidelity of SWPBS as measured by School-wide
Evaluation Tool

SWPBS was successfully adapted to fit the unique
needs of students with severe and profoun
disabilities (e.g.. explicit teaching, the Picture
Exchange Communication System, and video-based
instruction)

Behavior challenges, instances of aggression,
seclusion, and imvoluntary classroom removal
decreased

(continued)
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Table 13.1 (continued)

Reference Setting

Tier

Major autcomes

Ramsey Grades K-12 alternative
(2015)* schaol

Met fidelity of SWPBIS as measured by Schaol-
wide Evaluation Tool

No significant change in school-wide mathematics
achievement scores after the implementation of
SWPBIS

Students who were enrolled in the school
consistently before and after the implementation of
SWPBIS showed improvements in their
mathematics achievement scores over time

Temme Grades K-12 alternative
(2015 school

Met fidelity of SWPBIS as measured by School-
wide Evaluation Tool

No significant change in school-wide reading
achievement scores over the course of SWPBIS
implementation

The reading comprehension performance of students
who were consistently exposed to SWPBIS did
improve over the course of the study

Grades K-12 standalone
alternative day school

McCurdy
etal. (2016

Met and maintained high fidelity as measured by the
School-wide Evaluation Tool

Reduction in physical restraints

Reduction in major problem behavior

Fallon and
Feinberg
(2017F

Therapeutic alternative
high school

2"=CICO

Increase in percentage of total points earned across
the day

Improvement in target behavior

Decrease in affice discipline refermals

Griffiths et al.
(20192)*

Alternative high school

Increased implementation fidelity as measured by
the Schoal-wide Evaluation Tool, but did not meet
criteria for implementation with high fidelity
Increase in on-task behavior

No increase in observed positive interactions

No significant difference in overall problem
behavior—a decrease in defiance-related incidents
but an increase in delinquent behavior, physical
altercations, and threats

Minkos et al Grades PreK-12
(2023) alternative education
setting

Met and maintained high fidelity as measured by the
Benchmarks of Quality (BoQ}

Reduction in the use of restraint

Reduction in the use of seclusion

PBIS was rated as acceptable by teachers

* Case study

" Practices intensified beyond traditional implementation

< Quasi-experimental
4 Single-case A-B design
= Single-case multiple-baseline design

Education Settings ................ ... ... .. ... .......
Lisa B. Thomas and Robert F. Putnam

5

" Single case A-B-A-B design




PBIS in Alternative Education Programs

What we know from literature

» Most research investigations have been Case
TERTIARY SUPPORTS (Few) —Tertiary prevention indicated I Stu d ie S

for individuals with high-risk behavior
» Comprehensive FBA with PBSP

SECONDARY SUPPORTS (Some) - Secondary prevention for targeted groups ° Resea rCh h aS p ri ma ri Iy fOCu Sed On

Jindividuals with at-risk behavior

Sondor Teror Pl implementation of Tier 1 Support or CICO as a
« Breaks are Better Tler 2 Support

« Staff or Peer Mentoring/Coaching
* Targeted skills training groups

Systems or Individualized Problem Solving Process:
 Group and/or Individual Contingencies

« [nitial L‘ijr_me oftln?uiw used to develop prevention, teaching, reinforcing, and/or L4 M a n%{ StU d ieS . h ave i nVOIVed a n i nt_e n S ification Of
practices at Tier 1 beyond the traditional

; h Implementation of SWPBIS, including
UNIVERSAL SUPPORTS (All) - R f tt hi £l | d
Primary prevention for all individuals served more requen eac Ing or lesson panS an
+ Clear expectations expectatlons,
. Erocedures for teaching lexpectationsl . e use Of ClCO at Tier 1,
» Procedures for encouraging expectations with b t aCkn0W|ed e
high rates of praise and other * a more robus ,
acknowledgments for youth & staff o h : t f?t . y t |
» Procedures for discouraging infractions more com r.e ensive sta ralnlng In praC ICa
through hierarchy of corrective consequences |mp|emen at|0n, and
" Sl Gard wih requent feedoack (CIC0) and  collection and reporting on data sources beyond
. Protiem Soving e behavioral incidents including points earned on
. I token economy, progress on individualized goals,

and restraint, seclusion, and/or police involvement.
Thomas & Putnam, 2025



PBIS in Alternative Education Programs
What we know from literature

+ Alternative settings serve students with complex academic, behavioral, social, and emotional
needs unmet by traditional schools.

Unique Student Needs

* Alternative programs evolved from control-focused models, resulting in higher restraint,

Historical Challenges suspension, and exclusion rates.

» PBIS shifts behavior management from punitive to preventive, improving engagement, safety,

PBIS Framework Benefits and school climate.

oo * PBIS in alternative education is intensified and adapted to meet high-need students’
Intensified and Adapted PBIS requirements equitably.

» Results from demonstrations of SWPBIS in Alternative Education Programs including reduction
in restraints and seclusion, disruptive behaviors & discipline referrals, and increases in expected
behaviors and social skills

When implemented with Fidelity, results in a
safer climate

SRR ORI (F[ =R Lo [T =R = e ELI[o )RS M - importance of a transition coordinator to facilitate communication among partners, coordinate the
less restrictive placements to prevent transfer of records, guide the development, implementation, and monitoring of a reentry or
repeated re-entry into more restrictive settings transition plan, including connecting student to a staff mentor in the receiving program




Alternative Setting-Wide Positive Behavior Support

Brandi Simonsen, Jennifer Jeffrey-Pearsall, and George Sugai
University of Connecticut

Barry McCurdy
Devereux Center for Effective Schools

ABSTRACT: School-wide positive behavior support (SWPBS) has an established evidence base in
general education settings, and emerging evidence suggests that SWPBS may be effective in
alternative settings (e.g., alternative, residential, or hospital schools; psychiatric hospitals). Given the
intense educational and behavioral needs of students typically served in these settings, the critical
features of SWPBS (i.e., outcomes, data, practices, and systems) need to be intensified across the
implementation continuum (e.g., three tiers) of support. In this article, we document common

features of alternative settings and suggest strategies to ﬂrivod.f'fzi enh.ana:?fi'*= and extend the existfn&
practices, structures, and processes in SWPBS to fit alternative settings.

Simonsen, B., Jeffrey-Pearsall, J., Sugai, G., & Mccurdy, B. (2011). Alternative Setting-Wide Positive Behavior
Support. Behavioral Disorders, 36(4), 213—224. https://doi.org/10.1177/019874291103600402



Psychology in the Schools, Vol. 53(4), 2016 ) ) & 2016 Wiley Peniodicals, Inc.
View this article onlne at wileyonhnelibrary.comfjoumalpits DOL: 101002 pats.21913

SCHOOL-WIDE POSITIVE BEHAVIORAL INTERVENTIONS AND SUPPORTS
FOR STUDENTS WITH EMOTIONAL AND BEHAVIORAL DISORDERS

BARRY L. MCCURDY AND LISA THOMAS

Devereux Center for Effective Schools

ADREA TRUCKENMILLER
Florida Center for Reading Research

SARA HOUSE RICH
Oklahoma State University

PATRICIA HILLIS-CLARK

Devereux — Children’s Behavioral Health Services

JUAN CARLOS LOPEZ
Devereux — Children’s IDD Services

This investigation employed a participatory action research method involving school psychology
consultants and educators to design and evaluate the impact of school-wide positive behavioral
interventions and supports in a self-contained school serving students with emotional and behavioral
disorders. The traditional practices of a universal system, including teaching and acknowledging
expected behaviors and responding to disruptive behaviors, were adapted to better accommodate
the needs of a more challenging student population. In addition, system-wide practices, including
varous teaming and professional development strategies, were instituted to promote sustainabality.
Results. after implementation of Tier 1. showed reductions in the frequency of discipline referrals
and the numper ni Emerzency salely ilervenions, with a sustamg impact across g DEXL 3 years,
mitations included the lack ol expenmental control 1n evaluating the intervention. Dhscussion
includes recommendations for an expanded role for school psychologists in promoting evidence-
based practices for high-nsk student populations. © 2016 Wiley Penodicals, Inc.




What we know about SWPBIS in Alternative Education Programs

SWPBIS can be implemented with fidelity in alternative
education programs

processes of implementation including teaming, training,

A
A
A
v Implementation with fidelity requires attending to the
‘Yi coaching and data-based decision-making

SWPBIS in alternative education results in a safer climate
and decreased use of restrictive procedures

'_;\



You can do school-wide
PBIS in Alternative
Education, but...

...It won’t produce strong or sustained outcomes
unless classroom-level practices are

iImplemented with equal (or greater) fidelity.
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Classroom
implementation
builds staff
skills and
ownership

Without strong
Classroom
PBIS, schools
over-rely on
Tier2 & 3
supports

Most student
time and
behavior

happens in
classrooms

Why a
focused
effort on

classroom
PBIS is
essential

Classroom
PBIS is Tier 1
prevention at

its most
powerful level

School-wide
systems don't
automatically
change
teacher
practices in
the classroo

Inconsistency
across
classrooms
undermines
the system




Why is coaching needed?

Colliding Forces

Increases in student reported
mental health concerns,
including thoughts of suicide

*1in 6 U.S. youth aged 6-17 experience
mental health disorder each year

*suicide being the 2" |leading cause of
death amongyouth aged 6-17

Increases in teacher vacancies
> 2,000 teacher vacancies in PA

> 6% attrition in PA

Increases in the number of
emergency certified teachers

> 6,500 in PA




Tipping the Scales Away from Fidelity
A

High staff turnover &
vacancies Impacts
Consistency

Variable staff
onboarding, sup
staff being from

Preparation,
ervision due to
Multiple agencies

Ineffective adult responses
cr

eate unsafe environment



Why is coaching needed?
A
“Training for teaching
professionals can make the
difference between success and
failure for students with EBD.” ~
Nicolas Gage

“Staff training is frequently
necessary for assisting
personnel in performing their
work duties, but rarely sufficient
in this regard.” ~ Reid & Parsons




Joyce & Showers (1980)

Show
example of
good
practice

Explain the
theory

Have a
workshop
discussion

Staff
practice
new
approach

There is no measurable

impact on classroom
practice up to this point

Petty (2004)

Staff get
feedback on
their
practice

Staff
receive (and

give)
coaching

There is a large, measurable

impact on classroom
practice now, especially if
coaching is provided




Coaching is the Bridge to Implementation

S —
Safe

COACHING

THE PREREQUISTE THE RESULT
© 2008, by Barry Sweeny, Best Practice Resources




Who will serve as coaches?

Consider:

v' External Coach vs. Internal Coach.

v' Peer Coach vs. Other Personnel (fulltime instructional
coach, school psychologist, school counselor, lead
teacher).

v" Who has the time for coaching?

What role will administrators play?
v' Ensure teacher Evaluation is separate from non-
evaluative coaching.

v When and how will administrators and coaches meet to
discuss process and progress?




HOW Core Components of Coaching

SKILLS

Q OPERATIONALIZED DIRECT
o COMPETENCIES "|_—| "‘:.?;i:JN?;gN @ OBSERVATION

Wi oowwce 7 [ehrocmuen
FEEDBACK Ing! -
LA 3 DECISIONS WITH
ACTION PLANS



Relationship as the Foundation for Coaching

Achieving Success Together

1-|"|::iiF1ih"1{E] Mot VO Tion

ﬁ i}'r'H’ ,‘
m“mm N

J ‘Liu_LE‘:* J

POTentig) soluTion




Establishing Coach-Coachee Relationships

4 2 I g
e /Intentionally M a I nta In s Reconnecting with A
the coachees after a

building positive :

relationships * Keeping negative interaction
relationships r.ntact fcv rectareARE
through ongoing relationship
positive interactions

e Establish B e e Restore



WHAT What will you coach on?

e Classroom PBIS Tier 1 Practices

1. Create positive teaching & 2. Actively promote
learning environments SEB growth

1.1 Design a Safe 2.1 Engage Students in
Environment Felevant Learning

SUPPORTING AND
RESPONDING TO
STUDENTS' SOCIAL,
EMOTIONAL, AND
BEHAVIORAL NEEDS:
Evidence-Based Practices
for Educators

1.2 Establizh Positive 2_2 Foster Positive
Connections Felationships

1.3 Develop Pradictable 2 3 Prompt & Supervise SEB
Fioutines & Academic Skillz

CENTER ON PEIS

revised April 2025

1.4 Define & Teach Positive 2 4 Provide Specific Feedback
Expectations {=5:1 Ratic

https://www.pbis.org/resource/supporting-
and-responding-to-behavior-evidence-
based-classroom-strategies-for-teachers

1.5 Plan Relevant 2.5 Consider Other Responze
Instruction Strategies
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Connection to Danielson

WHAT

e Domain 1-Planning  DOMAINT DOMAIN 2
and Preparation: What
a kncr)]wsozlmd what a Planning & Learning
teacher does to Preparation Environments

prepare for teaching.

* Domain 3 -
Instruction/Learning
Experiences: What a Principled
teacher does to
engage students in
learning.

Teaching

DOMAIN 4 DOMAIN 3

Learning
Experiences




Skills

Build positive & supportive relationships — Establish, Maintain, Restore
»  Using Positive Greetings at the Door

»  Conducting Community Circles

Teach behavioral expectations & rules
*  Defining classroom rules

»  Directly teaching expectations & rules

»  Delivering Precorrections

Increase structure with effective routines
»  Conducting effective Transitions

* Using a Lesson Agenda

» Interaction Routines (e.g., attention signal, asking for help, asking to go to the
bathroom, etc.)

Actively supervise students
*  Moving & Scanning

*  General Interactions & Praise or Correction

Provide opportunities for active engagement by providing multiple
opportunities to respond (e.g., Hand Raising, Choral Responding, Response
Cards, Guide Notes, Cooperative Learning, Timed Trials)

Encourage rule-following by providing attention/reinforcement for desired
behaviors
»  Behavior-Specific Praise

»  Group Contingency

Prevent

Teach

Respond

Safety

Trust &

Transparency

Peer Support

Collaboration &
Mutuality

Empowerment

Voice & Choice

Cultural,

Historical, &
Gender Issues

Self-Awareness

Self-

Management

Responsible

Decision-Making

Relationship

Skills

Social

Awareness



Classroom Check-Up Served as Foundation for Our Approach to Coaching

Coaching Process

Interview 2 Assess Classroom
Procedure Overview Procedure Overview
Learn this Process + Learn this Process +
Reflection & Tips Reflection & Tips
Evaluate Check-Up
Intervention Meeting
3 Check-Up Meeting — Feedback 4 Menu of Options & Choose Intervention
The Classroom | Support and
Training in Effective Procedure Overview Procedure Overview
ChECk'Up Classroom Management
Feedback . .
Implement Learn this Process + Learn this Process +
htt // I h k / Intervention
pS' C assroomc eC up'org Reflection & Tips Reflection & Tips
ch 5 Implement Intervention 6 Evaluate Intervention
oose Menu of
Intervention Options
Procedure Overview Procedure Overview
Learn this Process + Learn this Process +
Reflection & Tips Reflection & Tips
Check-Up Feedback

Check-Up Menu
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# Classroom Checkup helps Teach: % jag§ Search Funded Research Grants - X +

&« & & https://ies.ed.gov/funding/grantsearch/details.asp?ID=1399 @ s e

= MENU I ES Institute of
Education Sciences

FUNDING OPPORTUNITIES | SEARCH FUNDED RESEARCH GRANTS AND CONTRACTS

IES Grant
TITLE: The Classroom Check-up: Supporting Elementary Teachers in Classroom Management
Using a Web-based Coaching System
CENTER: NCER YEAR: 2013
PRINCIPAL INVESTIGATOR: Reinke, Wendy AWARDEE: University of Missouri
PROGRAM: Social and Behavioral Context for Academic Learning  [Program Details]
AWARD PERIOD: 3 years (8/1/2013-7/31/2016) AWARD AMOUNT: $1,499,575
GOAL: Development and Innovation AWARD NUMEBER: R305A130375
DESCRIPTION:

Purpose: Misbehavior in the classroom interferes with instruction, disrupts student academic and social growth,
and contributes to student and teacher stress, making effective behavior management vital to student learning
and emotional health. In this project, researchers will develop an online system for school-based personnel to
support teachers in effective classroom management practices in elementary schools to improve educational
and social outcomes for students. The researchers will develop and test a web-based version of the Classroom
Check-up (CCU), an established consultation intervention for increasing teacher use and fidelity of classroom
management practices. To date, the CCU has only been implemented by individuals from outside the school.
This project seeks to achieve broad dissemination of the CCU model through an iterative development process
involving researchers and practitioners that incorporates the needs and resources of local ecologies in
developing a web-based version of the CCU that is to be implemented by school personnel in elementary
schools.




< » 3 2% classroomcheckup.org

' The Classroom
Check-Up

Support and
Tralning in Effective
Classroom Management

Welcome to our new Classroom Check-Up website! .
If you previously registered for the Classroom Check-Up, you will need to register again here to log in. Regjister

Welcome

© Watch video

The Classroom Check-Up (CCU) is a resource for teachers and
individuals in the role of supporting teachers (i.e., coaches) to
support effective classroom behavior management. Our goal is
to make evidence-based training and resources easily accessible
to school professionals in their efforts to create positive learning

environments.

Q

* O 0

Home Contact

34
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Lisa Thomas, Ph.D., NCSP, LP, BCBA Cassie Brennan, M.Ed.
Director of School Consultation — Pennsylvania Program Coordinator - ES/LS/LSS
Email: LThomas1@mayinstitute.org Child and Career Development Center Coatesville

Email: CassieB@cciu.orqg
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Session Evaluation

* Your feedback is critical to future planning of this event.
* PLEASE take a moment to share your valuable insight!

https://bit.ly/NEPBIS2026eval

THANK YOU!



https://bit.ly/NEPBIS2026eval
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