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Organizing for Recovery

1. Consider strengths and needs across the educational continuum
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2. Prioritize local team based leadership and use a strengths

based capacity building approach o o
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Coordination Team

SEA or LEA team with relevant representatives
from across region and outside agencies with
appropriate expertise and decision-making
authority

4 Response Team )

Regional or Local
Personnel with pre-
existing relationships
with and knowledge of

2-3 Coordination Team +
members with relevant
experience and expertise

\ the impacted district/s j

Membership

Key Responsibilities

Coordination Team

SEA convened team including representatives from across key state agencies (.g., state
departments of Justice, Health and Human Services, Governor’s Office), as well federal agencies if
applicable

Representatives from hospitals, trauma and/or grief centers, and behavioral health providers that
are engaged with this work across the state

Personnel with school safety, emergency preparedness, mental health, and trauma recovery
expertise, as well as state law enforcement

Individuals with decision-making authority related to relevant state resources and policies

Response Team

Regional or local personnel (e.g., local mental health
providers, instructional or school climate coaches)
with expertise in gun violence and trauma recovery,
mental health, grief and bereavement, and direct
knowledge of the district

Key representatives of coordination team with unique
experiences and expertise aligned with incident
specific needs

Coordinate state efforts during all phases (prevention, response, recovery)

Coordinate across state agencies and with federal agencies or law enforcement investigation if
applicable

Review relevant policy (e.g., information sharing across agencies, conditions for state attendance or
academic testing waivers)

Identify and make available state resources (e.g., funding or personnel that could be re-allocated to
meet immediate needs or funding that could support longer term staff retention incentives)
Facilitate partnership and planning between law enforcement, trauma or grief centers or hospitals,
and school districts

Train, coordinate, and support response team members on trauma informed practices for
supporting safe school re-opening, what to expect across phases of recovery, and strategies for
facilitating district recovery planning

Facilitate ongoing supports for students or staff who may leave the impacted district.

Clearly communicate the role of the SEA in crisis response and procedures for accessing support
Provide technical and emotional support for response team members across phases of recovery

Develop familiarity with district emergency response
plans and local resources (resources for developing
district emergency operation plans can be found at
rems.ed.gov/eopinteractivetools.aspx)

Provide support for district communication personnel
and district leaders to ensure clear and consistent
communication across phases of recovery

Support district leadership in prioritizing key actions
within each phase of recovery. (See table below and
phis.org/crisis-recovery for more information about
each recovery phase and suggested response team
actions by phase)

Facilitate the development and implementation of a
district recovery plan

New Expanded SEA Guidance Coming in August




Organizing for Recovery

%

system and individuals within the system e’

3. Response efforts must support both the B LY 2 + "

4. Use multi-tired logic to plan and adjust support across all

phases of recovery

Behavior
Ensure Safety & Stabilize Learning Differentiate Integrated Systems
Well-being Environment Based on Data of Wellness
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BEHAVIORAL HEALTH IN DISASTERS & CRITICAL INCIDENTS

HEALTH

A\

Return to school often happens
here. Many educators “make it” to
the next significant break

Stage1l  Stage 2 . Stage 3 Stage 4
TIME
— This phase may include the next
school year




Key Actions

Impact/Response

Ensure Safety

Ensure physical &
emotional safety for
all

Implement
communication,
reunification, and
resource distribution
plans

Triage and support
most impacted staff
and students
Re-open school as
soon as feasibly
possible

Heroic/Cohesion

Stabilize Learning

Environment

Prioritize staff
wellness
Support students'
social, emotional, and
behavioral transition
back into the school
environment
Implement a small
number of
effective practices
Teach and reinforce
new routines in the
context of existing
routines
Maintain a
restorative and
instructional
approach to
discipline

Adversity/Surge

Differentiate
Based on Data

Intensify focus on tier 1
core practices to
address student and
educator needs

Begin to differentiate
SEB supports based on
multiple sources of
data

Rebuilding/
CESHER

Integrated Systems

of Wellness

Enhance MTSS
systems and practices
to meet long-term staff
and student needs
Focus on capacity
building and retention
of staff

Continue to anticipate
and adjust support to
meet an increased level
of staff and student
needs
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Common

Trauma
Exposure

™

Responses to

4

Emotional: clinginess, separation anxiety,
preoccupation with death, terror, sadness, guilt,
concern about recurrence of the event

-~

Cognitive: difficulty concentrating, difficulty learning
new information, intrusive thoughts and memories,
regression in developmental stages

~

~

(S

Physical: Sleep disturbance and nightmares,
hyperactivity, physical complaints e.g., stomach
aches, enuresis, encopresis

AN

e

(&

Behavioral: Crying spells, aggressive behavior,
tantrums, substance abuse, reliving events through
play, increased questions and story telling about the

event, increased deviance and delinquency

AN

/




Impact/Rescue Key District Actions During this Phase

Ensure Safety

*Ensure immediate safety for all

ﬁmeline: This phase begins \ * Implement emergency communication, reunification, and resource distribution

with the onset of the crisis plans in coordination with outside agencies (e.g., law enforcement)
event and encompasses the . A h fthe incid
time during which schools are SS€§S the scope o t ¢ incident ) ) o )
closed or significantly * Provide access to evidence-based triage and psychological first aid is available to
disrupted. This phase occurs the most impacted students and staff as soon as possible
hours to weeks post incident. . . . . ..

* Centralize communication regarding available resources and anticipated re-
What to expect: Common opening timelines and procedures.
responses may include *Re-open school as soon as feasibly possible
difficulty concentrating, sleep * Plan for building repair or relocation
disturbance, separation e Provide ti P ol . d . bef: d
= rovide time for s‘Fa planning an c.ommumty suppqrt efore stu ents. re?turn
crying spells. These are * Avoid overwhelming staff with significant new learning — focus on building
normal and not indicative of confidence in a few key strategies related to connections, routines, and emotional

longer-term challenges Crisis .
events affect everyone regulatlo_n . . .
differently. Students who have  Plan for increased staff presence to support connections during re-opening
struggled in school before the
crisis event may need more

intensive support in this
Kphase. /




Impact/Rescue

Available Resources for this Phase

Ensure Safety

RESOURCES
State & District School & Classroom Family & Student
e Emergency Response resources e Talking to Children About School e Talking to Children About Violence:
e Psychological First Aid and Community Shootings Tips for Parents and Teachers
« National Center for School Safety: * Sample return to school Coming Soon!
Returning to School After a Crisis staff agenda
« The NASSP Principal Recovery e Sample return to school staff Considerations
Network Guide to Recovery professional development for Student
. Return

e Returning to School: Considerations
for Students With the Most Intensive
Behavioral Needs

Considerations
for Family
Support




Heroic/Cohesion Key District Actions During this Phase

Stabilize Learning
Environment

Timeline: This phase *Support students' social, emotional, and behavioral transition back into the school
generally begins when environment

schools re-open as the * Reteach and practice school-wide expectations and any new routines or
district transitions from procedures

rescue to initial * Reteach and practice academic routines at an independent instructional level

recovery. This phase
occurs weeks to months
post-incident.

Implement and support a few key tier 1 strategies related to connections, routines,
and emotional regulation for all
* Provide universal “on-demand” support for students and staff (e.g., push-in

What to expect: Social support, wellness room)

cohesion and external » Expect a wide range of student behavioral responses and maintain a restorative
support are strong and instructional approach to discipline and resist pressure to intensify

during this phase and exclusionary practices.

community members *Focus on staff support and wellness

may have an unrealistic .

Provide as much notice as possible about disruptions to routines
* Avoid overwhelming staff with significant new learning

perception of recovery
and the extent of the

Impact.

\
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Heroic/Cohesion

Available Resources for this Phase

Stabilize Learning
Environment

RESOURCES
State & District School & Classroom Family & Student
e District Recovery Plan Template ¢ Habits of Effective e Family Plan for Positive Behavior
o State Recovery Guide Classroom Practice at Home
e Instruction as a Protective Factor e For Teens: Coping After Mass

e District Recovery Guide

Creating Effective Environments: Violence, National Center on Child

Back to Basics with Critical Practices Traumatic Stress Network (NCTSN)

e Recover from Large-Scale Crises:
Guidelines for Crisis Teams and
Administrators (NASP)

e Helping School-Age Children
with Traumatic Grief: Tips for
Caregivers, NCTSN

School Recovery Guide

e Restorative and
Instructional Alternatives to
Exclusionary Discipline




Adversity/Surge

Differentiate
Based on Data

Timeline: This phase occurs
months post-incident and may
include the start of the next
school year.

What to expect: This is a
challenging phase during
which much of the immediate
sense of social cohesion and
outside support may fade.
Social, emotional, and
behavioral needs are likely to
increase in both acuity levels
and number of people needing
support. Community cohesion
may be eroded as some
community members are
“ready to move on” while
others are still really
struggling. Depression or

suicide ideation or attempts
Qay increase during this time./

Key District Actions During this Phase

Intensify focus on tier 1 core practices to address the surge in student and educator needs

Use multiple sources of data to adjust universal supports as needed.

Use existing procedures (e.g., evidence-based, aligned with documented need, capacity
for implementation) for selecting and adopting any new practices

Slowly restore the balance between social-emotional support and academics

Maintain or increase support for staff as disillusionment and fatigue may increase (e.g.,
scheduling flexibility, long-term sub availability)

Continue to engage in meaningful participation of students, families and staff through
listening sessions, surveys, etc. to sustain systems and practices centered in their agency,
voice and expression.

Prepare to increase staff and student support needs as memorial events, similar incidents
in other places, or other reminders of the incident occur

*Begin to differentiate social-emotional behavioral supports based on multiple sources of data

Use data to ensure access to effective small group and individualized supports
establish clear referral procedures for intensive support for evidence-based suicide
prevention and mental health supports (e.g., TF-CBT)

Plan for and enhance capacity to accommodate an increase in referrals to special
education and/ or threat assessment

Monitor and support students with identified disabilities, those with prior risk
factors, and those most impacted by the incident.




Adversity/Surge

Differentiate
Based on Data

RESOURCES
State & District

e CDC guidance for suicide prevention

School & Classroom

High Leverage

* Best practice considerations for
armed assailants in schools (NASP)

Instructional Practices

CEEDAR Center High Leverage
practices for students
with disabilities

Comprehensive School Suicide
Prevention Blog

National Center for School Safety:

Trauma-Informed, Resilience-
Oriented Schools Toolkit

Available Resources for this Phase

Family & Student

e Family Plan for Positive Behavior




Rebuilding/
Resilience

Integrated Systems
of Wellness

ﬁmeline: This phase occurs\
months to years post-

incident.

What to expect: The goal is
to establish a culture of
wellness grounded in
community connections
and

collaboration. Educators,
students, and family
members may experience
reconnection, adjustment,
and a renewed sense of
purpose and hope.
Exhaustion, grief, and loss
may continue for some.
Disaster cascade effects
may occur if additional
traumatic incidents impact

individuals or the
\community. /

Key District Actions During this Phase

-

*Enhance MTSS systems and practices to meet long-term staff and student needs by
leveraging ongoing community partnerships

*Focus on capacity building and retention of staff

*Continue to anticipate and adjust support to meet an increased level of staff and student
needs as memorial events, similar incidents in other places, or other reminders of the
incident occur

.

~

/




Rebuilding/

AT Available Resources for this Phase

Integrated Systems
of Wellness

RESOURCES
State & District

e Integrating a trauma-informed
approach within a PBIS framework

e Bullying Prevention

School & Classroom

e Supporting and Responding to

Student Social, Emotional, and
'Behavioral Need

Family & Student

e Family Plan for Positive Behavior
at Home




Recovery isn’t Linear

HEALTH

eturn to school often happens
here. Many educators “make it” to
the next significant break

Stage1l  Stage 2 . Stage 3 Stage 4
TIME
— This phase may include the next
school year




So what do we do when we don’t know what to do?

Do the smallest
thing that will have

the biggest effect .
and intensify by Explicit
being more:

Focused

Connected




What might change during recovery?
] Student Behavior

Students may display a wider range of behavior or academic engagement
as they process emotions

ﬁe—establish and build connections and sense of \
belonging

e Expand teaching of expectations to include building
awareness of the impact of your actions on others
and collective responsibility for an emotional and
physical safe environment.

e Maintain and reinforce predictable classroom

More Interactive routines at an independent instructional level

e Directly teach and proactively use emotional
regulation strategies

e Directly teach options for students to ask for support
&)r breaks in appropriate ways /

More Explicit

A

More Focused

More Connected




Supporting Student Behavior after Trauma

Does student engage in behavior that is
inconsistent with classroom or school norms?

¥

Does the behavior
present an immediate
safety concern?

L 2

* Ensure safety

* Request support

*Implement de-
escalation strategies

Does the behavior
significantly disrupt
instruction?

. Intensify proactive
strategies

*Be curious about why
behavior continues

* Prevent, teach, and
respond

Does the behavior
allow instruction to

continue?

-4

* Use redirection and
specific error
correction strategies*

* Re-engage in

proactive strategies

. J




Redirection and Specific Error Correction Strategies

. Proximity

. Non-verbal cue

. lgnore/attend/praise
. Redirect

. Reteach

. Provide choice

. Student Conference

Use the smallest

effective
Intervention




Is it really ok to redirect or correct minor student behaviors after
trauma?

PBls Positive Behavioral
Interventions &

upports

* Remember the power of consistent
predictable routines

During the COVID-19 pandenmic, educational and mental health leaders have exp
sbout academic learning 1ogs and the sffe:
emotional, and behavioral (SEB) weliness. The
most supportive approach to addressing these
concems recognizes the reciprocal relationship
between effective instructional practices and SEB
supports, as illustrated by the figure to the right.

. .
* Instructional routines and a return to
Effective academic instruction and SEB supports (a) create positive, predictable, and safe learning . .
environments and (b) facilitate growth in key academic and SEB skills—important protective factors for
e et s e B i i reasonable behavioral expectations

risk and (b) provides implementation tips for school leaders, coaches, and educators.

How is Academic Instruction a Protective Factor for Wellness? t h a t h a Ve b e e n ta u g h t a n d p ra Ct i C e d

Effective academic instruction can be a protective factor for student weliness, mitigating competing risk
factors. In contrast, ineffective instruction may exacerbate competing risk factors. When educators (a) create

an sffective context for learning, (b) emphasizs sppropriste content, and (c) use date-driven instructions! C a r] S | I p p O r't re C ove r'y

practices, all students are likely to experience academic and SEB benefit, which contribute to wellness.

Create Effective Context for Learning
Creating an effective context for leaming sets the stage for effective instruction, positive academic

e e e * We can both support students in

environments enable educators to teach and students to be better prepared to leam. Effective educators
engage in the following protective practices to address competing risk factors.

e e expressing their feelings and hold

+ Positively greet and welcome students into the Unwekoming environments where students lack

lesson positive relationships with teachers are risk M
oundaries around how that happens
Establish predictable routines ( ore)and |+ Unpredictable environments may increase stress

procedures (i (Peters et al, 2017; Rimm-Kaufman et al, 2005)
plicitly teach positive expectations and Chaotic o disruptive leaming environments

. . .
skills to support learning (leam more®) interfere with leaming, and negative climate is 3
risk factor for dropout (Day et al, 2015;

DiPietro, 2018)




Supporting Student Behavior after Trauma

Does student engage in behavior that is

inconsistent with classroom or school norms?

¥

Does the behavior
present an immediate
safety concern?

L 2

* Ensure safety

* Request support

*Implement de-
escalation strategies

Does the behavior
significantly disrupt

instruction?

9

\,

,
* Intensify proactive

strategies

*Be curious about why
behavior continues

* Prevent, teach, and
respond

Does the behavior
allow instruction to
continue?

-4

* Use redirection and
specific error
correction strategies*

* Re-engage in

proactive strategies




Intensify Proactive Strategies

nnnnnn

* Clarify grey areas in

More Explicit

expectations and re-
teach
MULTI-TIERED SYSTEM * Increase proactive
e reminders
S———— More Interactive * Increase engagement
and connection
* Increase
reinforcement and

More Focused

More Connected

encouragement

All instruction is more intentionally explicit, focused, interactive, connected



How do we stay curious?

Increase our understanding patterns of behavior and how these patterns
are influenced by our interactions with the environment

Based on this approach we can

e Interrupt the pattern to prevent problems from occurring

o Teach new skills that can be inserted into the patterns

e Provide increased opportunities to prompt and encourage use of
healthier more appropriate skills



Supporting Student Behavior after Trauma

Does student engage in behavior that is

inconsistent with classroom or school norms?

Does the behavior
present an immediate
safety concern?

L 2

* Ensure safety

* Request support

*Implement de-
escalation strategies

Does the behavior
significantly disrupt
instruction?

\,

,
* Intensify proactive

strategies

*Be curious about why
behavior continues

* Prevent, teach, and
respond

Does the behavior
allow instruction to
continue?

-4

* Use redirection and
specific error
correction strategies*

* Re-engage in

proactive strategies




Ensure Safety and Implement De-escalation Strategies

Phases of De-Escalation

Recovery &
Prevention Escalation Crisis Restoration

PBIS [ s
Student is able to
regulate and re-
integrate into the
classroom

Student needs
support to
regulate behavior
and emotions

Student Students are
Behavior regulated, while
occasionally engaging
in minor challenging
behavior

Student displays low
level (agitation) or high
level (acceleration)
behavior

Continuum of Recovery Practices
Strategies to Respond
to Challenging

Behavior:

Teacher Active Supervision

Practices Encouraging
Appropriate Behavior:

Crisis Support

* Maintain safety of
all

* Use minimal words
and demands

* Call for support

* Remain calm,
practice self-

* Reconnect and
reintegrate student
into classroom
activities

» Debrief with student

» Conduct restorative
conversation/circle

» Employ evidence-based
classroom management
strategies and high-
quality instructional

STRATEGIES FOR practices

+ Offer choice
* Show empathy
+» Co-regulate
* Use redirection

« Explicitly teach stra'tegies ot % regulation routine ) Becord data
DE-ESCALATING regulation routines * Praise approximations » Employ crisis SIDGBIRE with team
* Active ui ositive support routine
STUDENT BEHAVIOR by b i cemanres PP

regulation routines

* Provide space

* Practice and model self-
regulation routines for
student

relationships
Develop and model
calming strategies for
students

IN THE CLASSROOM

September 2022

BEHAVIOR INTENSITY




What might change during recovery? ABREIOITIE

Instruction

Traumatic events make it more challenging for students to sustain focus on academic tasks
and increased absences may further impact learning

/Maintain academic routines at an independent level \
More Explicit initially

e Prioritize explicit instructional techniques

¢ Increase OTRs and active engagement

e Reduce cognitive load by increasing scaffolding support
and reducing content not central to the learning
objective

e Increase guided practice opportunities | do, we do, we
do, we do, you do

¢ Increase preview and review opportunities

e Draw explicit connections to student learning histories
\and areas of interest /

More Focused

More Interactive

More Connected




Impact/Response

Ensure Safety

a N

Physical and
emotional
safety are the
priority here

o /

Heroic/Cohesion

Stabilize Learning
Environment

a N

Reintroduce
academic
routines and
procedures
at an
independent
instructional
level

- /

Academic Instruction Across Phases

Adversity/Surge

Differentiate
Based on Data

a N

Slowly increase
academic content
and challenge level

Monitor student
response and either
increase emotional
supports or
decrease academic
rigor or rate as
needed to maintain
recovery progress

- /

Rebuilding/
Resilience

Integrated Systems
of Wellness

[ N

Use multiple types
of data to identify
groups of students
needing more
support

Provide a full
continuum of
integrated
academic and
emotional supports
to address full range
of student needs

o /




Instructional and curricular considerations in crisis recovery

Initial Response Phase

Intermediate Response Phase

New Normal

Instruction * Increase Opportunities to Respond * Continue with increased * Utilize standard instruction
* Provide more explicit approach to guide opportunities to respond (may be at with sensitivity for dynamic
and monitor instructional success (e.g., less intense rate for some students, approach to instructional
| do, we do, you) but be prepared to increase for all as routines and opportunities to
* Increased emphasis on directed need arises) respond based how students
structured routines and procedures * Use spaced or distributed practice are responding
* Reduce “lecture” segments of lessons over time
* Reduce emphasis on routines but
increase as need arises
Curriculum * Focus on content that emphasizes the * Provide curriculum that focuses on * Balance curriculum that
“basics” Acquisition of new material along addresses Acquisition,
* Provide curriculum at students with review of existing content Fluency, Generalization, and
independence level (5% or fewer errors) | ¢ Utilize core features of Adaptation
* Focus on Fluency and Mastery over school/district curriculum * Focus on school/district
Acquisition curriculum content curriculum and standards
Intersperse * Embed Social Emotional Behavioral * Review relevant SEB skills that * Review relevant SEB skills that
Social-Emotional- | (SEB) content throughout instructional impact learning and be aware of impact learning and be aware
Behavioral (SEB) periods student needs during instruction of student needs during
supports * Monitor and address SEB concerns as respond as necessary instruction respond as

they arise

necessary

Important across
all phases

* Select practices that high confidence of success based on needs of individuals (high leverage practices), and
context of your setting, your capacity to implement well

* Usedatatoinforminstruction and supports

* Differentiate intensity of supports based on magnitude of student need




What might change during recovery? EelVeEi;

Wellbeing

Traumatic events make it more challenging for educators to sustain emotional regulation
when challenged by student behaviors and educators may experience a heightened anxiety
related to possible future events

More Explicit

/OMaintain predictable schedules and reduce educator \
responsibilities where possible (e.g., administrative tasks,
duty schedules)

e Plan for “unexpected” student behaviors and develop
clear consistent response protocols

e Teach and support educator use of emotional regulation
strategies (e.g., press pause)

\OProvide options for educators to take a break as needed /

More Focused

More Interactive

More Connected




Supporting Educators

<
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QK Performance Educators Active Listening &
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. Positive
[ Adaptation @ \[ Acknowledgements ]

Helping educators feel more supported and be more effective




Get Beyond “I'm Fine."”

On a regular basis, ask yourself and those around you how
things are going with these five aspects of life. It's an easy
and effective way to keep tabs on your mental wellness.

Let’s Get
Connected! el

How are

your 67

Are you working too
much, too little?

6. Media consumption



What might change during recovery? Community

Pressures

Community members may feel a sense of heightened anxiety related to possible future
events. In this context schools may be under increased pressure to respond punitively to

student behaviors

More Explicit

More Focused

More Interactive

More Connected

KDirectly teach and review school-wide and classroom norms or\
expectations.

e Expand examples to include building awareness of the impact of
your actions on others and collective responsibility for an
emotional and physical safe environment.

e Provide information to community about the range of student
behaviors that may be observed following trauma and the
available supports

e Resist pressure to be punitive and maintain instructional
approach to contextually inappropriate behaviors using the steps

\described above




What might change during recovery?

Reminder Events

Expect students and staff to have a wide range of responses to reminder events ]

}fﬁ

More Explicit

More Focused

More Interactive

More Connected

/OPrior to known reminders of the event increase \
student and educator supports and provide
reminders of emotional regulation skills while
maintaining routines and predictability

e Provide information about and maintain space for
a wide range of possible responses
e When reminders are unexpected, acknowledge the

\impact and increase supports /




Agenda

v'Organizing for Recovery

v'Phases of recovery
v'Key actions and resources

v'"What changes in Recovery
v'Behavior support
v'Academic support
v'Educator wellbeing
v'Community pressure
v'Reminder events

e Questions and Discussion




SESSION EVALUATION

* Your feedback is critical to future planning of this event.
* PLEASE take a moment to share your valuable insight!

https://bit.ly/NEPBIS2026eval

El ""El
fh

THANK YOU!
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