One Framework, All Students: Integrating
Academic and Behavior Supports

Nicole Peterson & Tracey Lamothe
University of Connecticut

Northeast
PBIS Network
Leadership Forum 2026




Access Conference Program

and Session Materials
at NEPBIS.org

LEA D E RS H I P 1SCHOOL-WIDE v ADVANCED TIERS v CLASSROOM PBIS DISTRICT v STATE COACHES v TRAINERS v CONTACT US

NEPBIS Leadership Forum




Welcome!

Nicole Peterson Tracey Lamothe

Nicole.peterson@uconn.edu tracey.lamothe@uconn.edu

NEAG SCHOOL OF EDUCATION ; RESEARCH NETWORK




this SESSiOn _ /H% Education Sciences

RESEARCH NETWORK

Primary Source for th |- MTSS N

UNIVERSITY OF

OREGON

O
UCONN

UNIVERSITY OF CONNECTICUT

EIAIR

SO11] AMERICAN INSTITUTES FOR RESEARCH”

THE UNIVERSITY OF

TEXAS §

AT AUSTIN

W




I-MTSS Research Network Website

& O [ O httpsy//mtss.org

bg1-MTSS

J -
P

INTEGRATED MULTI-TIERED SYSTEMS OF
SURPORT '

FOLLOW US ON SOCIALS

aoRn




Who's Here?

School-based Regional/National-
Implementors level Implementors

District-level

Implementors Researchers/
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The TF1 3.0 IS A KEY TOOL TO GUIDE YOUR IMPLEMENTATION!

Learn more at
PBIS.org and

B o PBIS Apps TFI 3.0 Resources

INVENTORY (TFI)
MANUAL

RESOURCE
PAGE

 the integration of mental health supports
* equity

- classroom implementation NOW
AVAILABLE

The TFI 2.1 was revised to prioritize content related to i

It also aligns better with current guidance and training
content available through the national Center on PBIS




This Presentation Supports...

1.1 TEAM COMPOSITION ...individuals who actively provide expertise in the following areas...applied
behavior support...mental health and trauma...academic instruction...

1.4 SCHOOLWIDE ...integrate active supervision and prompting, reviewing, and reinforcing
EXPECTATIONS TAUGHT expectations within existing SEB or academic instruction...

1.5 SCHOOLWIDE ...differentiated to meet students’ needs to acknowledge students’ academic and
ACKNOWLEDGMENT SEB skills...

1.6 CONTEXTUALLY ...clear definitions and a continuum of major to minor contextually inappropriate
INAPPROPRIATE BEHAVIOR behaviors that interfere with academic and SEB access and success...
DEFINITIONS

1.7 RESPONSES TO ...implement a continuum of functionally-relevant, instructional, and restorative
CONTEXTUALLY responses to contextually inappropriate behavior...to promote student SEB
INAPPROPRIATE BEHAVIOR growth and wellness...prioritizes student access to classroom instruction...

1.9 SCHOOLWIDE PRACTICES ...and integrate these supports within all academic and SEB instruction in a
USED IN CLASSROOMS culturally responsive manner...

And more!




Objectives & Agenda

1. Increase understanding of
Integrated Multi-tiered Systems of
Support (I-MTSS).

2. Apply examples of I-MTSS
practices and systems to your
setting.

3. Identify potential action steps for
your setting using tools shared.

What is an Integrated
Multi-Tiered System of
Support?

Why consider an
integrated approach?

What does it look like

and how do we get

f

started?




. M/'FS g Whatis an Integrated Multi-
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Tiered System of Support?

Overview and key components of an I-MTSS
framework




IMTSS Defined
=£.7 I-MTSS

RESEARCH NETWORK

An Integrated Multi-Tiered System of Support (I-MTSS)
is a comprehensive and equitable prevention
framework for improving the outcomes of all students,
including students with or at-risk for disabilities,
through integrated ncademic and behavioral support.

(IMTSS Research Network, 2023)

Does this sound familiar?

EEEEEEEE



Key components of an I-MTSS Framework
=‘Q~7 I-MTSS

RESEARCH NETWORK

Integrated Continuum of Research-Informed Practices

Comprehensive Data-Driven Decision Making

Integrated Professional Development

Additional Systems to Support Sustained and Scaled
Implementation

@ Integrated Teaming and Coaching Structures



PBIS Critical Features

Integrated Teaming and
Additional Systems to Support Coaching Structures

Sustained and Scaled
Integrated Professional
Development

Implementation
Integrated Continuum
of Research-Informed

Practices

Comprehensive Data-
Driven Decision Making :

OUTCOMES

—AVI-MTSS

RESEARCH NETWORK



Comprehensive Data-Driven Decision Making

=é.7|'MTSS

RESEARCH NETWORK

Simultaneously review data across multiple domains (e.q.,
academic and behavioral screening, diagnostic and/or functional
behavioral assessment, progress monitoring, and outcome data).

e use data to guide selection of research-informed practices,

* document implementation fidelity and social validity of research-informed
practices,

* monitor student outcomes,

» disaggregate data (e.g., by race/ethnicity, disability, gender, and language
status) to ensure the needs of all subgroups of students are being met,

e adjust implementation to maximize benefit for students at each tier, and

* identify students who require additional support.



Integrated Continuum of Research-Informed Practices

=‘Q.7|'MTSS
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Within academic (e.qg., reading, mathematics, written expression) and
behavioral (e.qg., social, emotional, behavioral) domains, educators
identify, select, implement, adapt, and adjust culturally responsive and
potentially efficacious practices based on empirical evidence, local
data indicating efficacy, or both.

* Selection of research-informed
e careful integration of key practi
opportunities to prompt key behavioral skills within an academic lesson,

scripting praise for contextually appropriate behavior and correct academic
responses)

e educators organize and implement integrated practices within a continuum,
often operationalized with three tiers




Systems Considerations in I-MTSS

Integrated teaming structures:
Team members with expertise in both academics and behavior

Integrated professional development:

Explicit training in both academic and behavioral best practices
and integrated implementation support (e.qg., coaching)

Academic and behavioral data access:
Routines that facilitate simultaneous review of
multiple data streams across domains



. M/'F Sq Why consider an integrated
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Existing research, benefits, and the link between
academics and behavior




Why Integrate?

Relationship between academic and SEB outcomes

Academic

Support




Meet Jamille!
=A~V I-MTSS

Below grade-level reading abilities.

Above grade-level math abilities.

Does this sound familiar?




Why Integrate?
—AV I-MTSS
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Integration is an efficient & effective approach to respond to
student need

Tiered Supports for
Behavior

Tiered Supports for
Academics




Intensive l l Intensive

Academic Support Behavior Support
Academic Support Behavior Support
Universal Universal
Academic Support Behavior Support

AcademiSupport Behavio®Support



Universal Academic + l Integrated
Intensive Behavior Intensive Academic +

_ . Intensive Behavior
Universal Academic +

Behavior
Academic +
Behavior
Academic Support -
Integrated Universal Behavior +
Universal Academic + Academic

Universal Behavior
Universal Behavior +
Intensive Academic

Behavior Support



Universal Academic + l Integrated
Intensive Behavior Intensive Academic +
_ . Intensive Behavior
Universal Academic +

Behavior % i i ? |
Academic + . g%
Behavior j

o Bl ?

Universal Behavior +
Academic

Academic Support

Universal Academic +
Universal Behavior
Universal Behavior +

Where would Jamille Intensive Academic

be for reading?

2

Behavior Support



Universal Academic + l Integrated
Intensive Behavior Intensive Academic +

_ . Intensive Behavior
Universal Academic +

Behavior
Academic +
Behavior
Academic Support -
Integrated Universal Behavior +
Universal Academic + Academic
Universal Behavior

/\ Universal Behavior +
I . M T S S Intensive Academic
/ \ Behavior Support




Why Integrate?
—AV I-MTSS

Integration is an Established Priority e o

1.9 SCHOOLWIDE PRACTICES USED IN CLASSROOMS

Educators implement foundational Tier 1 practices (explicitly teach, prompt, and review schoolwide expectations
as described in 1.4; implement schoolwide acknowledgments as described in 1.5; and respond to challenging

behavior as described in 1.7) across all classroom locations and routines and integrate these supports within all

TIERED FIDELITY

INVENTORY (TFI) academic and SEB instruction in a culturally responsive manner.
MANUAL

—

Possible Data Sources

e TFl walkthrough tool



Why Integrate?
—AV' I-MTSS

There is emerging research support

Study I-MTSS Focus Research Design
* Algozzine et al. Schoolwide PBIS + Comprehensive Reading Cluster Randomized
(2012) Model Waitlist Control Trial
e Chapparo et al. Effective Behavioral and Instructional Support .
(2020) Cer Descriptive

TR sl /ntegrated school-wide reading T

¢ Lane & Menzies + bEhaVior SuppOI’t
(2003a, 2003b, 2005)

* MeclIntosh et al. Schoolwide PBIS + Scientifically-Based Reading o
. Descriptive
(2006) Instruction
* Noltemeyer & . -
Interconnected Systems Model (ISM) Descriptive & Predictive

Sansosti (2012)

* 1 = improved (in desired direction), ¥ = not improved T4 = mixed results, ? = outcome not reported

(I-MTSS Research Network, 2024)



Why Integrate?
A |-MTSS

There is emerging research support (UConn I-MTSS Team T

A ﬂVhen teachers integrated Tierl\

reading instruction...

{ Tier 2 Data Coming Soon! J _ .
ncreased implementation

fidelity for R and B

 Rated students as having more B
strengths

 Students more academically

k engaged and /ess off task /




. M/'IXS g What does it look like and how do

/

UCONN

we get started?

Examples, practices and implementation tools




Integrated Continuum of Research-Informed Practices
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Within academic (e.qg., reading, mathematics, written expression) and
e behavioral (e.qg., social, emotional, behavioral) domains, educators

identify, select, implement, adapt, and adjust culturally responsive and
potentially efficacious practices based on empirical evidence, local
data indicating efficacy, or both.

* Selection of research-informed practices within each domain and

e careful integration of key practices across domains (e.g., embedding
opportunities to prompt key behavioral skills within an academic lesson,
scripting praise for contextually appropriate behavior and correct academic
responses)

e educators organize and implement integrated practices within a continuum,
often operationalized with three tiers



Example: Integrated Universal Support (Tier 1)
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Video highlights: What did you notice?




Academic & Behavior Connection: Features of Effective Instruction

/o=
\/ » Effective academic and behavior practices share elements of quality instruction
| do, we do, you do model
 Explicit, direct instruction for both academics and behavior
* Predictable routines taught, practiced and acknowledged
« High rates of opportunities to respond (OTRs)

« Embedded behavioral prompts and specific feedback included in effectively
designed lesson plans

 Differentiated instruction and support matched to student need, with consideration
of the potential interaction of academic, social, emotional, and behavioral needs.

https.//www.pbis. org/resource/classroom-integrated—academics-and—behav!'gr-brief

1I-MT
7 S
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Teaching Behavior Matrix

All Settings Lunch Classroom
= Be ontask. = Invite those sitfing alone to join in | = Listen when others falk
= Give your best effort = Raise your hand before talking
We are = Be prepared = Allow for yourself and others o
Respectful make mistakes (be resilient)

= Use your words
= Use safe hands

= Be kind = Choose quiet or social lunch area | =  Sit with six feet on floor
We are Safe | = Handsffeet to self. = LUse cognitive coping skills «  Self Check

= Help/share with others | =  Invite friends to join me = Use Calming Strategy

= Recycle. = Use my breathing technique = Come prepared

= Clean up after self = Listen to my signals = Pay attenfion to teacher

=  Focus on your work

We are
Responsible . ggzrp:lstnﬁeynurmwnm -
= Ask for help = Behavior
= Connect with Safe Person ) WE”'EEI'_HE
Slide shared by Steve Goodman @ Annual Maine PBIS Conference, 11/13/2025 - HELE

=d=ﬁ From Weist &= 3l, 2018 » Sodal



Top 10 School-Related Social Skills

Ly

o Listens to others
o Follows directions
o Follows classroom rules

o Shows kindness to others

(Lane et al. 2004, 2007; Gresham & Elliott, 2008)
From NEPBIS Tier 2 Team Training Day 2, 11/14/25

A.VI-MTSS

RESEARCH NETWORK



A How do we get started? Integrated Lesson Planning Steps
4

1. Provide prompts to set students up for success
2. Engage students with high rates of opportunities to respond (OTRS)
3. Provide specific feedback to support academic and behavioral skill growth

4. Incorporate a group contingency plan to celebrate academic engagement

Melton, C., Power, M. E., Duble Moore, T., Plumb, A., Bourget, J., Coyne, M., & Simonsen, B. (2024). A Four-Step Plan
to Integrate Behavioral Practices Into Tier 1 Foundational Reading Instruction With an Integrated Lesson Plan
Template. Intervention in School and Clinic, 60(1), 6-16.

A.VI-MTSS

RESEARCH NETWORK


https://journals.sagepub.com/doi/10.1177/10534512241247556
https://journals.sagepub.com/doi/10.1177/10534512241247556
https://journals.sagepub.com/doi/10.1177/10534512241247556
https://journals.sagepub.com/doi/10.1177/10534512241247556
https://journals.sagepub.com/doi/10.1177/10534512241247556
https://journals.sagepub.com/doi/10.1177/10534512241247556
https://journals.sagepub.com/doi/10.1177/10534512241247556
https://journals.sagepub.com/doi/10.1177/10534512241247556
https://journals.sagepub.com/doi/10.1177/10534512241247556

.\ Effective
Design

Prompt & Engaging
Monitor Instruction
Specific

Additional
Feedback Strategies

Evidence-based Practices:
Academics & Behavior

Routines & Expectations

o —
o —
o —
o —

AVI-MTSS MTSS
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Pathway to Developing an Integrated Lesson Plan

The purpose of this template Is to assist educators os they plon on integrated iesson that
prompts, teaches, and reinforces bath acodemic and sociol emotional, behaviaral (SEB) skiils.
Educotors ore encouraged to fallow the guiding prompts within the templiate ond apply to their
instructional context {e.g. whale group, small group, individualized instruction). Repiace the blue
exomples text to cpply to your lacal cantext.

| Educoror: | Grade Level/Period: | Dote Updated: |
| Curriculum Unit/Lesson: |

Identify Positive Classroom Expectations or Norms

« Review Creoting a Classroom Teaching Matrix. Also check out Supporting and Responding
to Students’ Social, Emotional, and Behavioral Needs for broader guidance on dassroom
practices.

mplete tables with your own classroom information. Engage students and their families
to ensure the matrix reflects shared norms and values. (See Lesson Plan: Co-Creating
Classroom Matrix with Students ) Also check out the Culturol Responsiveness Field Guide:
Appendices C, D, G, &L

wn
.E ';e:::;: Small Group Independent Transitions .
2 N Activities Work
. 2| Instruction
Expectations
» Uze whole body » Share your » Doyour best  |e Bring what you |»
listening ideas » Ask for help if
1. Kind to self . . youneed it ready for
. wihat's next
.
» Calmbody & | flisten | w Calm body & | e Quiet voice .
2. Kind to others quifz voice # Take turns quie:. voice . s_ta.\- in_w?.r
* Mute tech * ® Stay in your OWn space
L OWn space [
# Take care of # Take care of # Take care of # Leave space .
3. Kind to your space your space & your space & better than you
environment | * materials materials found it
L L L]
. . . . .

OO EIT

vironments Flan Template (Center on PBIS,

[ Reoding

This template was Infarmed by Creating Effective
2020) and A Four-Step Plan to integ

e Behaviarol Practices loto T
With on Integrated Lesson Plan Template (Melton et al, 2024).

Plan Prompts for Academic and Behavioral Expectations:
be explicit about what students will be expected to know,/do to set them up for

success before the activity begins.

use prompts throughout the lesson to remind students of the expectations and the

lesson objectives

What are the academic expectations for the
lesson to be prompted?

Link to standards of learning, lesson
objectives. Erc.;

“Taday we will facus an wsing the standard
algorithm to acewrately multiply 2-digit by
1-digit numbers.”

Mude.l/{eam/pracnce Expectation(s):
since this is an introductory lessan,
display a visual of the standard
algorithm in use.
= Emphasize that this is ane way to
salve @ multi-digit maltiplication
problem, and we are learning several
methods
Remind students that since this is
the first day learning this skill, we
need ta have @ growth mindset ta

succeed.

‘What are the behavioral expectations for the
lesson?
Tier 1: Link to s:haoiwide expecmnans

setting (e.g., whole group), or SEB curriculum-

“Here at [schoal], we are vespectful and
responsible. We will demanstrate respect
dnd take respansibility for our ledrning
during math class."

Model/teach/practice expectation(s):

“wie will be respansible for our learning by
monitoring our understanding, asking a
question when we don't understand, and
respanding to my questions when | ack
them.”

“Wie will be respectful by waiting our turn
o respond and listening to others”

“Let’s practice this by reviewing our doubles
multiplication facts. wait for my signal
and be ready to respond” [students
practice being engaged and waiting for a
whale group or independent appartunity to
respand]

Tier 2 extension: iayer on academic social
skilis bosed on observed need (e.g., ignoring
distractions, accepting a correction)

“One way that we can take respansibility
far aur [earning is by ignoring
environmental distractions and keep our
eyes on the action”

Medel/teach/practice expectation(s):

“Right naw, | can hear a class coming down
the hall, but | am keeping my attention an
our table and keeping my eyes on our math
materials. Let's practice this while | get our
materials ready” [students practice keeping
their eges on their worksheet while the

tedcher gets organized dnd moves around).

‘Connect to reinforcement structures (e.g., school/class-wide acknowledgement; token
economy, group contingency):

“When I see students taking responsibility for their learning by putting effort into the
math activity, dsking questions, respanding to my questions and showing respect by
waiting their turn, I'll be able to [share a school buck; cansider you for student of the
month, add a paint ta the graup reward chart].*

Plan to engage students with high rates of Opportunities to Respond (OTRs);
= use behaviors that invite both individual and group responses

= maintain a high frequency of OTRs throughout all parts of the lesson
= plan to differentiate OTRs based on student need

‘What are examples of academic ‘What are examples of behavioral

opportunities to respond? opportunities to respond?
At the start of the activity At the start of the activity:
*  Student volunteer to read objective ® "l am about to start teaching
alowd math. Show me what being
* Review of previously taught respectful laoks like when a teacher
multiplication approdches is talking"
*  “What should we do if we are in the
During the activity middle of our activity and anather
*  Emphasis on group and individual class walks by?

response oppartunities
Student modeling at the whiteboard | During the activity:
= "[student] is 4oing to moelel solving

work in pairs before moving o
individual the problem at the board. Take
respansibility for your learning by
comparing your approdch and
asking questions”
® "l am going to sk the blue group to
madel their steps. Shaw them respect

This template was Informed by Creating Effective Classroom
Environments Plan Template (Center on PBIS, 2020) and A

Four-Step Plan to Integrate Behavioral Practices Into Tier 1
Foundational Reading Instruction With an Integrated
Lesson Plan Template (Melton et al, 2024).




Expectations

aligned with school-wide expectations

Identify Positive Classroom Expectations or

Norms

Review
check out

for

broader guidance on classroom practices.

Complete tables with your own classroom

information. Engage students and their families to

ensure the matrix reflects shared norms and

values. (See

.) Also check out the
: Appendices C, D, G, & I!

pommmmemmeeeeee T
i _
i E EE:::;:! &:al_l I:?r_nup Independent Transitions
! i ctivities Work
Expectations | | Instruction
» Use whole body| » Share your * Do your best |« Bring what you |«
listening ideas # Ask for help if need to be
1. Kind to self . . you need it ready for
. whats next
L]
 Calm body & |e Actively listen | » Calm body & | Quiet woice i
. quiet voice * Take turns quiet voice . in your
2. Kind to others * Mute tech . ® Stayin your E ipz-.':e
. QW SPACE .
® Take care of * Take care of ® Take care of * Leave space '
3. Kind to your space your space & your space & better than you
environment |* materials materials found it

L=

I-MTSS
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https://www.pbis.org/resource/creating-a-classroom-teaching-matrix
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/lesson-plan-co-creating-classroom-expectations-with-students-elementary-schools
https://www.pbis.org/resource/lesson-plan-co-creating-classroom-expectations-with-students-elementary-schools
https://www.pbis.org/resource/lesson-plan-co-creating-classroom-expectations-with-students-elementary-schools
https://www.pbis.org/resource/lesson-plan-co-creating-classroom-expectations-with-students-elementary-schools
https://www.pbis.org/resource/pbis-cultural-responsiveness-field-guide-resources-for-trainers-and-coaches
https://www.pbis.org/resource/pbis-cultural-responsiveness-field-guide-resources-for-trainers-and-coaches

(el 2 or remind students of the expectations

Prompts
* Deliver before behavior

» State expected behavior

 Remind of previously taught
behaviors

* Provide individualized
prompts to support students
with more intensive needs

I-MTSS

RESEARCH NETWORK



. Example: Plan prompts — math lesson
7

What are the academic What are the behavioral

Plan Prompts for Academic and Behavioral

expectations for the expectations for the
Expectations: lesson to be prompted? lesson?
Link to standards of learning, lesson Tier 1: Link to schoolwide expectations,
e be explicit about what students will be ojectves. Ete et
curriculum:
EX p e Cte d tO k n OW/d O tO S Et t h e m U p fO r Model/teach/practice expectation(s):
success before the activity begins. Madel/tecch/practice expectation(s)
use prompts throughout the lesson to
re m | n d St U d e ntS Of t h e EX pectat | O n S a n d Tier 2 extension: layer on academic social
. . skills based on observed need (e.g., ignoring
t h e | e S S O N O b J e Ct Ive S distractions, accepting a correction)

Model/teach/practice expectation(s):

A.vl-MTSS

RESEARCH NETWORK




Non-Examples

Evidence-Based Examples @

« Direct Instruction e 30-min lecture with no
planned engagement
strategy

« Physical signals

- Partner response . :
g * Waiting 5 min for a

. Choral response student to raise hand

- Response e Calling on the same 2-5
Cards/individual students during each
whiteboards activity

A.VI-MTSS

RESEARCH NETWORK



Example: Plan for engagement — math lesson

Ly

Plan to engage students with high rates of Opportunities to Respond (OTRs);
= yse behaviors that invite both individual and group responses

= maintain a high frequency of OTRs throughout all parts of the lesson
= plan to differentiate OTRs based on student need

What are examples of academic
opportunities to respond?
At the start ':"F the m:'ti-.-i'tj:

*  Student volunteer to read Dbjecti-.-e
G |
*  Review of previously taught

Mul'tiplin::rtinn appmache-ﬁ

During the activity:
* Emphasis on group and individual
response opportunities
*  Student modeling at the whiteboared
* Work in pairs before moving to

irvelivielwail.

What are examples of behavioral
opportunities to respond?
At the start ':"F the ::.c'lfi'.-i't:.,:
= Y| am about to start teaching
rrath. Show me what I:IEir'uj.
rﬁr:&n:tf’ul looks like when a teacher
is 't-::l”{ir'l.ﬂ."
¢ “What chowld we do if we are in the
middle of aur activity and another

class walls bﬂ?"

During the activity:

# "[Etudent] is going to model il:ll'nlir"lﬂ
the problem at the board. Take
resFaniibili't‘j 'F-Dl" your [-E-::lrninﬂ. h-j
comparing your dpprodch dnd
asking questions.”

* "l am going to ask the blue group to
model their steps. Show them respect

L=

I-MTSS

RESEARCH NETWORK



PROVIDE — - .
SPECIFIC to encourage SEB and academic skills (specific praise) and

FEEDBACK decrease errors (specific correction)

* Provide at least 5 praise statements for every
error correction (=25:1 ratio); increase ratio for
students demonstrating SEB risk (e.g., 29:1)

* Engage students in providing specific praise to
each other and themselves

https://www.pbis.org/resource/supporting-and-responding-to-behavior

-evidence-based-classroom-strategies-for-teachers c I . M T S S

RESEARCH NETWORK



https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers
https://www.pbis.org/resource/supporting-and-responding-to-behavior-evidence-based-classroom-strategies-for-teachers

PROVIDE
SPECIFIC
FEEDBACK

to encourage SEB and academic skills (specific praise)
decrease errors (specific correction)

* Specific Praise
“a positive statement, typically provided by the

teacher, when a desired behavior occurs (contingent)

to inform students specifically what they did well.”

* Specific Error Corrections or Redirections

“an informative statement, typically provided by the

teacher, that is given when an undesired behavior
occurs (contingent), states the observed behavior,

and tells the student exactly what they should do in

the future in a brief, concise manner..”

(Simonsen et al. 2008, pp. 362. 364, emphasis added)

and
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° Specific Feedback Examples

* Specific Praise
* “Nice hand raise.”
* “Good job waiting for my tap.”
* “Helping your friend was kind.”

e Specific Error Corrections or Redirections
* “Instead of talking out, wait for my finger slide.”
* “That sound is /a/. What sound? Yes, /a/.”

» “Rather than laughing, please help your friend
clean up the mess.”

(Simonsen et al. 2008, pp. 362, 364, emphasis added)

|

L=

I-MTSS

RESEARCH NETWORK



. Example: Plan feedback — math lesson
¥

Provide Specific Feedback to Support *Whenever possible, follow an

Academic and SEB Growth: error correction with a behavior-

- : specific praise statement once the
e Use both positive and corrective pecif p, , »
expectation is met. Additionally,

feedback and deliver in the moment, use aninstructional, supportive

when possible tone and consider using a private
vs. public approach.

e Deliver feedback throughout all parts of
the activity

e Use more positive than corrective
feedback to maintain a 5:1 ratio

A-VI-MTSS
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Additional

S Acknowledgement Systems

* In addition to specific feedback, consider procedures that
celebrate, acknowledge, and reinforce (increase) use of
SEB skills, academic skills, and contextually appropriate
behavior

These can support

« Common research-based options include: engagement &
] Student-Teacher
* Teacher-student game (aka “Good Behavior Game”) Relationships!

* Group contingency
 Token economy

A.VI-MTSS
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Example: Plan reinforcement — math lesson

Ly

Plan a Lesson Closure to Review the Academic
and Behavior Objectives:

Demonstrate your commitment to academic
and SEB growth by preserving time at the end
of each lesson to review the identified
expectations, deliver praise, and connect to
any reinforcement structures.

Consider involving students in this part of the

lesson to increase engagement and
motivation.

Review the academic and behavioral expectations for the lesson:
Summarize/restate academic and behavioral praise statements:

Connect to reinforcement structures (e.g., school/class-wide acknowledgement;

token economy, group contingency):

A.vl-MTSS
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Intensive I ‘ I Intensive

Universal Universal
Academic Supp havior Support




Example: Intensifying support as needed

L

Tier 2 behavior supports: layer on Model/teach/practice expectation(s):

academic social skills based on FRigh .

. ight now, | can hear a class coming down
observed need for some in whole group| |t hall, but 1 am keeping my attention on
instruction (e.g., ignoring distractions, | |our table and keeping my eyes on our math

accepting a correction) materials. Let's practice this while I get our
materials ready” [students practice keeping

'One way that we can take their eyes on their worksheet while the

resloonsibili‘ty for our leo\rning (s bj teacher gets organized and moves around].

lignoring distractions and kee[oing our
leyes on the action.”

A.VI-MTSS
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Top 10 School-Related Social Skills

Ly

. Listens to others

. Follows directions

. Follows classroom rules

. lgnores peer distractions

. Asks for help

. Takes turns in conversations

. Cooperates with others

. Controls temper in conflict situations
. Acts responsibly with others

. Shows kindness to others

(Lane et al. 2004, 2007; Gresham & Elliott, 2008)
From NEPBIS Tier 2 Team Training Day 2, 11/14/25

A.Vl-MTss

RESEARCH NETWORK



Example: I-MTSS Tier 2 Reading Intervention

|

P

e

Explicitly teach expectations for group, targeted social-emotional-behavioral
(SEB) skills, & reading skills

Prompt expected reading and SEB Skills (explain, model, & verbal reminders)

Provide specific feedback for reading and SEB Skills (>5:1 ratio)

Use daily game and end of lesson celebration to increase student
engagement

A.VI-MTSS
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Explicit small group instruction — sample skills

Ly

Listening

@w 1. Put your eyes on the action.

I 2. Keep your body still while they are speaking.

3. Show that you heard by nodding your head or
giving a signal.

~ e
~

4. Ask a question if you don’t understand.

Adapted from McGinnes (2012). Skillstreaming the elementary school child: A guide for teaching prosocial skills (3" ed.) Research Pre|

Asking for Help

Q'?‘. 1. Ask yourself, “Can | do this alo
< 2. If not, raise your hand.
@ - 3. Wait. Say to yourself, “l know |
/e

.';\/ 4. Ask for help in a friendly way.

Adapted from McGinnes (2012). Skillstreaming the elementary school child: A guide for teaching prosocial skills (3" ed.) Research Press.

Ignoring Distractions

*+ 1. Count to five.

b
E{Q 2. Say to yourself, “l won’t look. I'll keep my eyes on
the action.”

&>

V4T

~ 3. Continue to work.

::@ 4. Say to yourself, “Good for me! | did it!”

Adapted from McGinnes (2012). Skillstreaming the elementary school child: A guide for teaching prosocial skills {3 ed.) Research Press.

Adapted from McGinnes (2012). Skillstreaming the elementary school child: A guide for teaching prosocial

skills (3 ed.) Research Press.

L=
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Example: Integrated Tier 2 Academic Intervention

~

-MTSS
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Video Highlights




Example: Integrated Tier 2 Academic Intervention

/\'V_ Tier 2 Self Monitoring

* Students self-
evaluate how well
they met the
behavioral
expectations
during the
preceding lesson

O'Donreldl etal., 2024

https://journals.sagepub.com/doi/10.1177/10534512241253828
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Slide shared
by Steve
Goodman @
Annual
Maine PBIS
Conference,
11/13/2025
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Example: Integrated Tier 3 Planning

7

Look for patterns and connections
(develop intervention support plan based on this information)

Behavior Academic

To abtain |l‘:="_IIJt 4o I

* Objects/activities ]
* Accuracy issue

* Attention from peers * |ssue with targeted skills

* Attention from adults * |ssue with prerequisite skills
To Escape/avoid * Application of misrules Slide shared
| * Objects/activities * Fluency issue (not enough time doing it) by Steve
* Attention from peers * Generalization issue Goodman @
: . . Annual
* Attention from adults * Mismatch between skill level and task Maine PBIS
difficulty (too hard) aine
[Won't do | Conference,
11/13/2025

* Motivational issue

RESEARCH NETWORK



Example: Data-Based Integrated Tier 3 Planning

~—

Brainstorm Possible Interventions for Eddie

Setting Event
Strategies

Assess if reading
curmculum is at appropnate
fevel-place in appropriate
fevel

Use an infensive —
evidence-based reading
program (e.q., Reading
Mastery, Corrective
Reading, REWARDS)

Remove peer audience
durning reading fime

Provide goal sefting

Antecedent
Strategies

FPrompt task
completion

Make task less difficult

Do first activity
together

Provide different tasks

Present forced”

choice of which
reading ifems to
complete on worksheet

Teaching Strategies

Behavior Skills
Strategies

Teach alternatives to
problem behawvior:

1. Ask for break

2. Ask for help

Academic Skills
Strategies

Teach general academic
skill development

Teach problem-solving
shills

Consequence
Strategies

Provide reward within 1
min. of starting task

Give break & help when
requested

Minimize rewards for
problem behavior (domn't
remove student to a nicer
area)

Reward following behavior
expectations

Slide shared
by Steve
Goodman @
Annual
Maine PBIS
Conference,
11/13/2025
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Objectives & Agenda

1. Increase understanding of
Integrated Multi-tiered Systems of
Support (I-MTSS).

2. Apply examples of I-MTSS
practices and systems to your
setting.

3. Identify potential action steps for
your setting using tools shared.

What is an Integrated
Multi-Tiered System of
Support?

Why consider an
integrated approach?

What does it look like

and how do we get

f

started?




How did we do?

/\ .
1-MTSS Questions?

NEAG SCHOOL OF EDUCATION

/ \

Takeaways?




Resources:

Handouts (available on NEPBIS.org):
e Pathway to Creating an Integrated Lesson (with examples)
e Pathway to Creating an Integrated Lesson (blank)

Links:

 Website: I-MTSS Research Network www.imtss.org

e Brief: What is an Integrated Multi-Tiered System of Support?
(I-MTSS Research Network, 2023)

* Brief: What key lessons have we learned from I-MTSS
Research Network? (I-MTSS Research Network, 2024)

e Brief: Does research support an integrated multi-tiered system
of support framework? [-MTSS Research Network. (2024).



http://www.imtss.org
https://mtss.org/wp-content/uploads/2023/03/What-is-I-MTSS-3.21.23.pdf
https://mtss.org/wp-content/uploads/2023/03/What-is-I-MTSS-3.21.23.pdf
https://mtss.org/wp-content/uploads/2023/03/What-is-I-MTSS-3.21.23.pdf
https://mtss.org/wp-content/uploads/2024/11/I-MTSS-Research-Summary-11.7.24.pdf
https://mtss.org/wp-content/uploads/2024/11/I-MTSS-Research-Summary-11.7.24.pdf
https://mtss.org/wp-content/uploads/2024/11/I-MTSS-Research-Summary-11.7.24.pdf
https://mtss.org/wp-content/uploads/2024/11/I-MTSS-Research-Summary-11.7.24.pdf
https://mtss.org/wp-content/uploads/2024/02/Does-Research-Support-I-MTSS-2024.pdf
https://mtss.org/wp-content/uploads/2024/02/Does-Research-Support-I-MTSS-2024.pdf
https://mtss.org/wp-content/uploads/2024/02/Does-Research-Support-I-MTSS-2024.pdf
https://mtss.org/wp-content/uploads/2024/02/Does-Research-Support-I-MTSS-2024.pdf

Session Evaluation

* Your feedback is critical to future planning of this event.
* PLEASE take a moment to share your valuable insight!

https://bit.ly/NEPBIS2026eval

THANK YOU!



https://bit.ly/NEPBIS2026eval
https://bit.ly/NEPBIS2026eval
https://bit.ly/NEPBIS2026eval
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