Inventory of Targeted Supports

Function iteria "Da'r.a
e glsise (goal . e GiEenes Celzgient Fading Criteria Exit Criteria Fading Possibilities
Support Skills Addressed Request Progress
dependent) - .
Monitoring
Arrival/ Adult - Self- Difficult BODFs* Regulated AM Fading plan success OR e Reduce
Scheduled connection | awareness transition Student integration into Check-in unsuccessful in frequency
Check-in - Self-mgmt into school; report routine/classroom meeting social/ e Self-monitoring
- Responsible Fade from emotional/behavioral - student-
decision making CICO (SEB) needs of student initiated
Check In/ Adult - Self-awareness; Need for CICO Daily Consistently meeting | Fading plan success, no e Teacher Check
Check Out connection; | - Self-management | consistent/ Progress goals, no additional additional goals needed and Connect
Avoid - Responsible frequent Reports goals needed ORCICO e Studentand
task/activity; | decision making feedbackto | BODFs unsuccessful in meeting teacher both fill
Gain - Relationship skills | teach and SEB needs of student out form
item/activity | - Social awareness | reinforce e Usedatato
skills identify specific
times/activities
to address
2x10 Adult - Self-awareness; BODFs; BODFs; Reduction in BODFs; Consistently participates
Relationship connection | - Self-management | difficulty Processing reduction in in classroom
Building - Responsible participating | breaks; processing breaks, OR
decision making in the CICO data (if | participation in unsuccessful in meeting
- Relationship skills | classroom available) classroom, (if relevant, | SEB needs of student
- Social awareness increase in CICO
percentage)
Teacher Adult - Self-awareness; Need for CICO Daily Consistently meeting | Fading plan success, no e Student and
Check connection; | - Self-management | consistent/ Progress goals, no additional additional goals needed teacher both fill
Connect & Avoid - Responsible frequent Reports; goals needed ORTCCE. out form
Expect task/activity | decision making feedbackto | BODFs unsuccessful in meeting e Usedatato
- Relationship skills | teach and SEB needs of student identify specific
- Social awareness | reinforce times/activities
skills to address
Relationship Adult - Relationship skills | Universal BODFs Pre/Post mapping activity

*BODF = Behavior Observation and Data Form



https://www.pbisworld.com/tier-2/check-in-check-out-cico/
https://www.pbisworld.com/tier-2/check-in-check-out-cico/
https://www.panoramaed.com/blog/2x10-relationship-building-strategy
https://www.panoramaed.com/blog/2x10-relationship-building-strategy
https://www.panoramaed.com/blog/2x10-relationship-building-strategy
https://www.evidenceforessa.org/program/check-connect-and-expect/
https://www.evidenceforessa.org/program/check-connect-and-expect/
https://www.evidenceforessa.org/program/check-connect-and-expect/
https://www.evidenceforessa.org/program/check-connect-and-expect/
https://mcc.gse.harvard.edu/educators-relationship-mapping

Inventory of Targeted Supports

Function iteria "Dcf.a
U (goal . 2= CLaeles e LGt Fading Criteria Exit Criteria Fading Possibilities
Support d Skills Addressed Request Progress
ependent) .
Monitoring
Mappin connection | - Social awareness | screening Student data
data report Criteria reduction in
BODFs Pre/Post BODFs
mapping
activity data
Behavior Adult - Self-management | Needs Student Data-based criteria; When transitioning to e CICO
Contract connection; | - Self-awareness additional behavior data | consistently meeting | CICO: successfully e Breaksin
Peer - Responsible motivation to | BODFs data/behavior goals | handles disappointing classroom
connection; | decision making meet Student feedback
Avoid behavior report
connection; expectations; When exiting from
Gain Not ready to targeted supports:
item/activity handle Chooses to engage in
disappointin class schedule instead of
g feedback earning contrived
from CICO reinforcers
To support OR earned breaks
positive peer unsuccessful in meeting
interactions behavioral needs of
student;
Scheduled Adult conn; | - Self-management | Frequent use | Breaks and Increased ratio of Able to manage behavior e Earned Breaks
Breaks Peer conn (if | - Self-awareness of interfering | skills data Scheduled Breaks to and delay gratification in e Breaksin
group break); | - Responsible behavior to BODFs Processing Breaks; classroom for longer classroom
Breaks Are Avoid conn; | decision making avoid Student Chooses fo stay in periods of time; e Self-managed
Better Avoid classroom; report classroom at some Chooses to stay in breaks
task/activity; Needs scheduled break classroom instead of
Gain sensory or tfimes taking scheduled breaks;
item/activity; social break OR scheduled breaks
Gain/avoid from unsuccessful in meeting
sensory classroom SEB needs of student
experience environment;

Needs

*BODF = Behavior Observation and Data Form



https://mcc.gse.harvard.edu/educators-relationship-mapping
https://www.pbisworld.com/tier-2/behavior-contract/
https://www.pbisworld.com/tier-2/behavior-contract/
https://drive.google.com/file/d/1aDqFNp_YGje4znkAqcBa_pzGU1uzr7sO/view
https://drive.google.com/file/d/1aDqFNp_YGje4znkAqcBa_pzGU1uzr7sO/view

Inventory of Targeted Supports

Function iteria "Dcf.a
U (goal . 2= CLaeles e LGt Fading Criteria Exit Criteria Fading Possibilities
Support d Skills Addressed Request Progress
ependent) .
Monitoring
additional
adult
connection
Processing Adult conn; | - Self-awareness; Difficulty Breaks and Increased ratio of Successfully manages e Processing
Breaks Avoid conn; | - Self-management | processing skills data scheduled breaks fo stressful situations in toolkit in
Avoid - Responsible within BODFs processing breaks; classroom and with classroom
task/activity; | decision making classroom Student Decrease in BODFs; support of supervising
Gain/avoid | - Relationship skills | setting; Need | report Increased use of adult;
sensory - Social awareness | direct/ self-regulation OR processing breaks
experience specific strategies in unsuccessful in meeting
instruction classroom behavioral needs of
and practice student;
to learn SEB
skills
Lunch Group Adult conn; | - Self-awareness; BODFs BODFs during | Reduced BODFs; Consistently able to meet e Increasedtime
Peer conn; | - Self-management | during lunch | lunch; Increased frequency | cafeteria expectations; in cafeteria or
Avoid task/ | - Responsible Universal Skills data rating of success; OR lunch group classroom
activity; Gain | decision making Screener Student Interest in eating in unsuccessful in meeting
item/activity; | - Relationship skills | data report cafeteria behavioral needs of
Avoid - Social awareness student;
sensory
experience
Classroom Avoid - Self-awareness; Teacher and | BODFs Reduced BODFs or - Intermittent or
Reset task/activity; | - Self-management | student Student data | BODFs delayed use of reset
Student Avoid - Responsible report on reset tools | Student data criteria tools (First-Then)
Reset peer/adult | decision making BODFs use Student and teacher - Scheduled/proactive
(also can be conn; - Social awareness | Universal report use of reset tools
Universal Gain/avoid Screener
support) sensory data
experience

*BODF = Behavior Observation and Data Form



https://www.panoramaed.com/blog/lunch-bunch-intervention
https://www.panoramaed.com/blog/5-behavior-management-strategies
https://www.panoramaed.com/blog/5-behavior-management-strategies
https://docs.google.com/document/d/1rboDmD8MSWLbRibHlmkODBvYC4PNqX1M6YraEr7jd9M/edit?tab=t.0
https://docs.google.com/document/d/1rboDmD8MSWLbRibHlmkODBvYC4PNqX1M6YraEr7jd9M/edit?tab=t.0

Inventory of Targeted Supports

Function iteria "Dcn‘.a
U (goal . o CLaeles e LGt Fading Criteria Exit Criteria Fading Possibilities
Support d Skills Addressed Request Progress
ependent) .
Monitoring
Recess Adult conn; | - Self-awareness; BODFs BODFs during | Reduced BODFs Consistently maintains e Shortened
Planning Peer conn; | - Self-management | during and and directly during and directly regulation and manages recess
Gain - Responsible directly after | after recess after recess; Student | social interactions at planning time
item/activity | decision making recess; Student report increased recess and in transition
- Relationship skills | consistently | report (recess | feelings of happiness | back to classroom
- Social awareness | difficult planning and success at recess | OR recess planning
transition sheets) unsuccessful in meeting
back fo behavioral needs of
classroom student
after recess
Organization | Adult conn; | - Self-mgmt Benefits from | Data Student is meeting Groups have end point; e Increased self-
Skills Group Peer conn | - Resp Decision support with | collected by data-based criteriq; data-based criteria OR monitoring/self
Making executive teacher/supp unsuccessful in meeting - management
functioning ort staff, SEB needs of student; of plan
skills student
(planning,
organization,
etc.)
SEBL Skills Adult conn; | - Self-awareness; Benefits from | BODFs Groups have end Groups have end point; e Additional
Groups Peer conn | - Self-management | additional Data point. As needed, OR unsuccessful in short-term or
- Responsible instruction collected by student could be meeting SEB needs of ongoing group
-Coping Skills decision making and practice | teacher and referred for additional | student; and/or other
-Relationship - Relationship skills | in identified | counselor; group time or other Targeted
Skills - Social awareness | social skills; | Pre/post by Targeted support. support as
-Social Skills universal teacher and needed
-Relaxation screening student;
Technigues data Decreased
-Conflict visits o nurse
Resolution
Exhibits
internalizing
behaviors

*BODF = Behavior Observation and Data Form



https://drive.google.com/file/d/1gMLqvcGweuI9201dLE58VEHEuPIZSHNW/view?usp=sharing
https://drive.google.com/file/d/1gMLqvcGweuI9201dLE58VEHEuPIZSHNW/view?usp=sharing
https://www.pbisworld.com/tier-2/teach-organizational-skills/
https://www.pbisworld.com/tier-2/teach-organizational-skills/
https://www.pbisworld.com/tier-2/teach-coping-skills/
https://www.pbisworld.com/tier-2/teach-relationship-skills/
https://www.pbisworld.com/tier-2/teach-relationship-skills/
https://www.pbisworld.com/tier-2/teach-social-skills/
https://www.pbisworld.com/tier-2/teach-relaxation-techniques/
https://www.pbisworld.com/tier-2/teach-relaxation-techniques/
https://www.pbisworld.com/tier-2/teach-conflict-resolution-skills/
https://www.pbisworld.com/tier-2/teach-conflict-resolution-skills/

Inventory of Targeted Supports

Function iteria "Dcn‘.a
U (goal . o CLaeles e LGt Fading Criteria Exit Criteria Fading Possibilities
Support d Skills Addressed Request Progress
ependent) .
Monitoring
that impede
learning and
SEB
functioning
Resilience Ed | Adult conn; Self-awareness; - Assessment | - REP - REP Evaluation - REP Evaluation
Program Peer conn; | - Self-management | Measures for | Evaluation - Student data criteria | - Student data criteria
Avoid conn; | - Responsible Student - BODFs
Avoid decision making Identification | - Student
task/activity; | - Relationship skills | - Universal report
Gain - Social awareness | Screener - Workbook
item/activity; data products
Gain/avoid - BODFs - Academic
sensory - SBC/SSW/ | performance
experience school
counselor
referral
CBITS/ Adult conn; | Self-awareness; - Universal - Student - Program ends
Bounce Back Peer conn; | - Self-management | Screener data (10-session group format)
Avoid conn; | - Responsible data - Work
Avoid decision making - SBC/SSW/ | products from
task/activity; | - Relationship skills | school sessions
Gain - Social awareness | counselor - BODFs
item/activity; referral
Gain/avoid
sensory
experience

Self-management: The ability to manage one’s emotions, thoughts, and behaviors effectively in different situations and to achieve goals and aspirations.
Responsible decision-making: The ability to make caring and constructive choices about personal behavior and social interactions across diverse situations.
Relationship skills: The ability to establish and maintain healthy and supportive relationships and to effectively navigate settings with diverse individuals and

groups.

Social awareness: The ability to understand the perspectives of and empathize with others, including those from diverse backgrounds, cultures, and contexts.
Self-awareness: The ability to understand one’s own emotions, thoughts, and values and how they influence behavior across contexts.

*BODF = Behavior Observation and Data Form



https://smhcollaborative.org/rep-materials/
https://smhcollaborative.org/rep-materials/
https://www.chdi.org/our-work/evidence-based-practices/treatments/cbits-and-bounce-back
https://www.chdi.org/our-work/evidence-based-practices/treatments/cbits-and-bounce-back

(Social Emotional skills identified by CASEL, . See link for additional descriptions and information)
Fading Plan Possibilities

Check-in —
e Staff visits in classroom later in morning
CICO —
e Teacher Check and Connect
e Student and teacher both fill out form
Teacher Check and Connect —
e Student and teacher both fill out form
Bonuses Card (when used as a transition from earned breaks punchcard) —
e CICO
Earned Breaks —
e Bonuses
e CICO
Scheduled Breaks —
e Earned Breaks
Processing Breaks —
e Processing toolkit in classroom
Lunch group —
e increased time in cafeteria
Recess planning —
e shortened planning time
Social Skills Group —
e additional short-term or on-going group and/or other Targeted support as needed

*BODF = Behavior Observation and Data Form


https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/#social-emotional-learning

Inventory of Targeted Supports
Thetford Elementary School 2025-2026

Function Addressed Progress
Targeted ciitated | Gai cain | Aveid | Averd i S Monitoring ) )
Support | Fecllised || Goh | oo | Aved | Avoid | G | Sonsors | Referral | " Data | Fading/ Exit
attn attn activity activity Criteria (SWIS, CICO, Criteria
frequency
ratings, etc.)
Check In/Check | CICO Staff X X X X X Need for SWIS data, Consistently meeting
Out consistent/ CICO Ratings | goals, =2 83% point
frequent goal, and no
feedback to additional goals
address needed
lagging skills Fading plan success,
no additional goals
needed OR CICO
unsuccessful in
meeting behavioral
needs of student
Teacher Check, | Classroom X X X X X Need for SWIS data, Consistently meeting
Connect and Teacher consistent/ CICO Ratings | goals, =2 83% point
Expect frequent goal, and no
feedback to additional goals
address needed
lagging skills Fading plan success,

no additional goals
needed OR CICO
unsuccessful in
meeting behavioral
needs of student




Inventory of Targeted Supports
Thetford Elementary School 2025-2026

Function Addressed Progress
Targeted — ) _ _ ) _ Monitoring ) )
Support Facilitated Gain Gain | Avoid Avoid _Galn Sensory Referral Data Fading/ Exit
by Adult Peer attn task/ item/ Criteria Criteria
attn attn activity activity (SWIS, CICO,
frequency
ratings, etc.)
2x10 Trusted X X X Need for SWIS dataq,
adult positive, attendance Ten consecutive
identified trusting data, data school days have been
by student relationship from the 2x10 | completed and data
with school sheet reflects improvement,
staff to .
Targeted behaviors
enhance
. have decreased or
connection
improved, The student
has formed a positive,
trusting connection
with the adult
Social Skills School X X Need for SWIS data, Demonstrate
Groups Counselor addressing a nurse and identified skill
social skill counselor consistently in small
deficit that is visits datq, group based on
observed in teacher/paren | assessment data
small and t referral
large group
settings
Lunch Groups SEL staff/ X X X Need for social | SWIS data, 6 week cycle and
Willing time and nurse and re-evaluate
Staff acquiring counselor




Inventory of Targeted Supports
Thetford Elementary School 2025-2026

Function Addressed Progress
Targeted _— cai cain | Aveid | Averd a S Monitoring ) )
Support | Feclisied | Sen | can | At | pvoit | Gan | Sensory | Referral | " Data | Fadingl Exit
attn attn activity activity Criteria (SWIS, CICO, Criteria
frequency
ratings, etc.)
friendship visits dataq,
outside of the | teacher/paren
classroom t referral
Structured SEL staff/ X X X X X Student is SWIS data, Fade by moving
Breaks Classroom demonstrating | staff referral, towards process
teachers/ a sensory breaks when needed
Paraprofe need that
ssionals should be
addressed
outside of the
classroom
Resilience School X X X X X Students who | SWIS data, - REP Evaluation
Education Counselor exhibit signs of | staff referral, - Student data criteria
Program internalizing attendance
problems dataq,
nurse/counsel
or visits data
Small Group School X X X X Skill building, | SWIS data, Assessment data
Counseling Counselor emotional staff referral,
regulation attendance
data,
nurse/counsel
or visits data




Inventory of Targeted Supports
Thetford Elementary School 2025-2026

Function Addressed Progress
Targeted cilitated cai cain | Aveid | Averd a S Monitoring ) )
Support | Feclised | gan | Gan | Avid | Aved | Gan | Sewar | Referal | " pata | Fadingl Exit
attn attn activity activity Criteria (SWIS, CICO, Criteria
frequency
ratings, etc.)
Art/ Music Art/Music X X X An opportunity | SWIS dataq, 6 week cycle and
Intervention teacher for students to | staff referral re-evaluate
engage in
creative
activities that
also support
their
self-regulation
as needed.
Recess SEL staff/ X X X Need for a SWIS data Student no longer
Planning Classroom student to demonstrates need for
teachers have explicit intervention
action
planning and
reteaching
expectations
before and
after recess
School Jobs Maintenance X X X X Need to SWIS, 6 week cycle and
crew / Parapro .
contribute to attendance re-evaluate
school data
community




Inventory of Targeted Supports
Thetford Elementary School 2025-2026

Function Addressed Progress
Targeted tated | Gai cain | Aveid | Averd a S Monitoring ) )
Support | Feclisied | Sen | can | At | pvoit | Gan | Sensory | Referral | " Data | Fadingl Exit
attn attn activity activity Criteria (SWIS, CICO, Criteria
frequency
ratings, etc.)
X X X X Need for SWIS, 6 week cycle and
Knitting Club School connection attendance re-evaluate
Nurse and focused data, staff
body referral
movement
P2 Targeted SEL staff X X X X X X Need for SWIS, 6 week cycle and
Support additional attendance re-evaluate
Lessons instruction in data, staff
social skills referral

and emotional
regulation



https://docs.google.com/document/d/1bvhPghPERY0CIHGjbFQFQFLYgMatgg90qmOIWjOUmUo/edit?tab=t.0
https://docs.google.com/document/d/1bvhPghPERY0CIHGjbFQFQFLYgMatgg90qmOIWjOUmUo/edit?tab=t.0
https://docs.google.com/document/d/1bvhPghPERY0CIHGjbFQFQFLYgMatgg90qmOIWjOUmUo/edit?tab=t.0

Intervention Programs for Internalizing Behaviors:

Recognize, Relax, Record

Mind Up
Zones of Requlation (for tweens and teens)

Resources for additional interventions and strateqies:

What Works Clearinghouse
PBIS World
BEST Practices Clearinghouse



https://www.ci3t.org/rbook/M6326/
https://www.mindup.org
https://www.socialthinking.com/zones-of-regulation/teens?https://www.socialthinking.com/social-emotional-learning/all-ages?utm_source=google-ads&utm_medium=paid&utm_campaign=branded-search-dynamic&utm_content=brand-1&utm_term=&gad_source=1&gad_campaignid=8927758213&gbraid=0AAAAACnN8MJeCGiDxohLOLd1fv_tRS1Hg&gclid=Cj0KCQjwxo_CBhDbARIsADWpDH7adUoKpULpZGPo_tIgXj6MCuFpL3QfzUSO1qOQkM0XcctLa2vzUmkaAkiZEALw_wcB
https://ies.ed.gov/ncee/wwc/
https://www.pbisworld.com/tier-2/
https://bestpracticesclearinghouse.ed.gov/index.html

