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The TF1 3.0 IS A KEY TOOL TO GUIDE YOUR IMPLEMENTATION!

Learn more at
PBIS.org and

s PBIS Apps TFI 3.0 Resources

INVENTORY (TFI)
MANUAL

RESOURCE
PAGE

 the integration of mental health supports
* equity

- classroom implementation NOW
AVAILABLE

The TFI 2.1 was revised to prioritize content related to i

It also aligns better with current guidance and training
content available through the national Center on PBIS




This Presentation Supports...

TF1 3.0
Feature Description
Number
1.5 SCHOOLWIDE ACKNOWLEDGMENT
1.7 RESPONSES TO CONTEXTUALLY INAPPROPRIATE BEHAVIOR
1.9 SCHOOLWIDE PRACTICES USED IN CLASSROOMS
1.10 CLASSROOM PRACTICES
1.12 SCHOOLWIDE PROFESSIONAL DEVELOPMENT AND COACHING

Maglnstitute
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Classroom Resources

CENTER 0K

PBI Positive Behavioral o ez
Interventions & Supports PBIS lopics

Classroom PBIS

Students and educators spend the majority of their school time inside classrooms, which makes
classrooms a critical context for their success. Across decades, researchers have demonstrated
that implementing positive and proactive classroom practices contributes to a positive learning
environment, enhanced educator wellness, and student social-emotional-behavioral (SEB)
growth. Plus, when classroom PBIS practices are implemented within a school-wide PBIS
framework, schools are more likely to sustain their PBIS implementation. Educators who center
their classroom PBIS practices, systems, and data in equity are better able to support their
students through a continuum of SEB needs.

What is Classroom PBIS?

You might know classroom PBIS as positive classroom behavior support, positive and proactive classroom management, or
by some other similar sounding name. Regardless of what it is called, classroom PBIS refers to educators utilizing evidence-
based practices to establish predictable, positive, effective, and equitable teaching and learning environments where all

students can receive the level of support (Tier 1: universal, Tier 2: targeted, or Tier 3:individualized) they need to experience
positive SEB and academic outcomes. Systems are developed to support the educator’s implementation and use of data to

https://www.pbis.org/classroom-pbis Maylnstitute

NURTURING GROWTH, EMPOWERING POTENTIAL




* https://www.pbis.org/resource

classroom-support-system

Positive Behavioral
Interventions & Supports

SUPPORTING
EFFECTIVE CLASSROOM
PRACTICES FOR
STUDENTS WITH
DISABILITIES WITH
CLASSROOM SUPPORT
SYSTEM (CSS)



https://www.pbis.org/resource
https://www.pbis.org/resource
https://www.pbis.org/resource
https://www.pbis.org/resource/classroom-support-system
https://www.pbis.org/resource/classroom-support-system
https://www.pbis.org/resource/classroom-support-system
https://www.pbis.org/resource/classroom-support-system
https://www.pbis.org/resource/classroom-support-system

Desired

Outcomes

-To improve teacher wellness by having
students follow directions and be on task
better.

-If students are better engaged, for teachers it
improves

teacher wellness as well as

teacher efficacy which leads to

less teacher burnout and

thus less teacher turnover

In turn, this helps support really good
teachers from potentially deciding to leave
the field altogether

-For students, it improves

— on task behavior
— academic engagement ,

— academic success *



Efficient &

Effective

e Efficient - performing or functioning in
the best possible manner with the least
waste of time, effort or resources; having
and using requisite knowledge and skills.

» Effective - successful in producing a
desired or intended result.

Dictionary.com ,



Challenges Instructional
Staff Have




By Dave Coverly

UBEM . ORG | specOpume [/

peaxol

dwwn. P e

“

2

Y’

P

<] -

:
~0

1

-
¥ dniaf.

-4




Research to
Practice

- Existing teacher training programs
often leave teachers ill-equipped
to effectively manage classroom
dynamics.

(Begeny & Martens, 2006;
Chesley & Jordan, 2012)

- For decades, teachers have
reported classroom management
as their highest-needed area for
professional development. (Rollin,
Subotnik, Bassford, & Smulson,
2008)




Alternatives - Effective
Support of Teachers

When teachers receive training
and performance feedback in
this area, this may increase
their preparedness,
confidence, knowledge, and
competence in implementing
classroom management
procedures.

(O’Niell & Stephenson, 2012;
Piwowar, Thiel, & Ophart, 2013)




Guiding Principles
for Providing
Support to
Teachers




Use the K.I.S.S.
Principle

Keep

Simple

Stupid



SPEED BUMP

v
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-
Guiding Principle

* Select Interventions and
Processes that are Resource-
Efficient and Produce the
Largest Outcomes that are
Sustainable

“Do the simplest thing that will
result in the biggest
outcomes”

-Rob Horner

\



Move From Acting in Reactive
“Fire Fighter” Mode To

Being More Proactive, Preventative and Inclusionary
with Ongoing Data-based Decision-making

Maglnstitute



Tertiary Prevention:
Specialized
Individualized
Systems for Students with High-Risk
Behavior

Primary Prevention:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

Secondary Prevention:
Specialized Group
Systems for Students with At-

Risk Behavior

Maglﬂstitute.




What are the simplest,
time efficient, and
effective high leveraged
teacher practices to
Improve academic
engagement and teacher
wellness?




Effective Classroom High Leverage Practices
(Simonsen, Fairbanks, Briesch, & Sugai, 2008)

Maglnsﬁtute




What Does the Research
Support?




JOURNAL OF APPLIED BEHAVIOR

ANALYSIS

sis of Behavior

J Appl Behav Anal. 2007 Summer; 40(2): 317-320. PMCID: PMC1855415
doi: 10.1501/jaba.2007.86-06 PMID: 17624071

Effects of Teacher Greetings on Student On-task Behavior

B Allan Allday and Kerri Pakurar

Maglﬂstitute.




Percentage of Intervals On-task Percentage of Intervals OUn-task

Percentage of Intervals On-task
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20-
104
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Aleacher recting

100-
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B0~
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G0
504
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104
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100,
0
a0
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60
0
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20
10

Upon introduction of
teacher greeting,

duration of on-task
behavior increased
across subjects

Maglnsﬁtute




JOURNAL OF APPLIED BEHAVIOR ANALYSIS

515 of Behavior

J Appl Behav Anal. 2011 Summer; 44(2). 393-396. PMCID: PMC312007%
doi: 10.1901/jaba.2011.44-353 PMID: 21709793

USING TEACHER GREETINGS TO INCREASE SPEED TO TASK
ENGAGEMENT

R. Allan Allday, Miranda Bush, Nicole Ticknor, and Lindsay Walker

Maglﬂstitute.



Latency to Task (in seconds) Latency to Task (in seconds)

Latency to Task {in seconds)
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Upon introduction of
teacher greeting and
brief review of the

expectation, the
latency to on-task
behavior decreased
across subjects

Maglnstitute




Use brief, specific
error correction &
other strategies

Teacher Praise and Reprimands:
The Differential Response of
Students at Risk of Emotional
and Behavioral Disorders

Kade R. Downs, EdS', Paul Caldarella, PhD' ",

Ross A. A. Larsen, PhD', Cade T. Charlton, PhD',
Howard P. Wills, PhD?, Debra M. Kamps, PhD?,
and Joseph H. Wehby, PhD*

« Teacher  Student
Behaviors Behaviors

* Praise « Engagement
« Reprimands « Disruptions

HAMMILL INSTITUTE
an DIsaBILITIES

Journal of Pasithne Behavior Intervencions
20019, Wol, X1(3) 135=147

& Harmenil Ingticues an Deabilices 2018
Article reise guidelines:
sagepub.comifjournals-permissions

DOk 1017093007 | EBO0814

b sa e pia Coim

$SAGE

Student
Disability

« EBD (Target)
« Peer

Maglnstitute

(Downs et al,,



Use brief, specific

error correction & Higher praise was
other strategies Peer associated with higher

0 CEEEETE S b engagement for
) e _ students at risk of EBD.
: ROGSIIG Praice wes not
. associated with
0 engagement for peers.
0

Sk .

GE) Lower Praise Higher Praise There was an inverse

00 1o relationship between

1%0 . ToTTTEEes + Peer teachers’ reprimands

. T and engagement for

- Students with students with risk of
° risk of EBD EBD that was not found
for peers without EBD.

Maglnstitute

Lower | ﬂigh.er | - (Downsetal, 2019, §&



Use brief, specific
error correction &
other strategies

04

Students at risk of
EBD .
igher reprimands

06 were associated with

0 higher rates of
2 disruptions, especially
S students at risk of
A EBD.
_==4 Peer
0 o= - S
0.1
0
Lower Higher
Reprimand - Reprimand

Figure 1. Interaction of student status and teacher reprimand rate on student disruptions. _
Maylnstitute

(Downs et al., 2019,



EDUCATION AND TREATMENT OF CHILDREN Vol. 42, No. 4, 2019

Teacher Praise-to-Reprimand Ratios: Behavioral
Response of Students at Risk for EBD Compared
with Typically Developing Peers

Paul Caldarella
Ross A. A. Larsen
Leslie Williams
Brigham Young University
Howard P. Wills
University of Kansas
Joseph H. Wehby
Vanderbilt University

Maglnstitute




FEngagerment (o)

100.00
90.00
80.00
10,00
600
S0.00
40.00
0.0
2000
10.00

0.00

Low PRR Rato 119

High PRR Ratio 9.

For students
with at risk for
EBD the praise

to reprimand

ratio (PRR)

needs to be 9:1
to produce the
same levels of
engagement as
neurotypical
peers.

Maglnstitute



Direct Assessment




e Classroom assessment
should inform
Intervention with the
goal of having more
students

* In class

* academically
engaged and

* emotionally
connected to school.

Maglnstitute



Classroom Support System




Classroom Support System

*Didactic Training
*Direct Observation
Performance Feedback

Aﬂglnstitute

PO



Assessment

* Conduct Classroom Observations
 |dentify baseline levels of teacher and student behaviors
e Classroom Observation System (Handler & Putnam, 2021)
e Student Behaviors
* On-Task
« Off-Task

* Teacher Behaviors
* |nstructional Activities
* Opportunities to Response
* Reinforcement
* Behavior Correction

Maglnstitute



BUNDIARY of CLASSROOM OBSERVATION
(Handler & Putnam, 2000)

Classroom Teacher: Target Student:

(if applicable)
Grade: Date:
School: Time:
Subject Area: Observer:
Instructional Format: Large Group or Class Reliability:
Small Group
Independent Seatwork Staff : Student ratio:

Small Group / Independent Seatwork

# of Intervals / Total#of x 100

% of Intervals

Teacher Behaviors the Behavior Intervals
was Observed  Qbserved
Instructional Activities (“Instruction™) o rl100 = %o
Monitoring [ x 100 = %
Praising [ x 100 = %o
Behavior Correction (BC)
Positive (+) L x 100 = %o
Negative (-) [ x 100 = %o
Total Behavior Correction (TBC) [ x 100 = %o

(BC intervals with either + or 2

#of Intervals / Total#of x 100 =
the Behavior = Intervals
was Observed  Qbserved

Student Behaviors

% of Intervals

On-tack = 10N =

Interval Teacher Behaviors Interval Student Behaviors Notes

0:00 qa l .. : . 013 On-task Offtazk
Praismz Behavior Correction 3> -1

0:30 - . . - : . 0-45 On-task Offtack
Praismg Behavior Comection 3 S

1:00 . . ._ : . 1:13 Ontask  Offitask
Praismg Behavior Comection -

1:30 - l ._ : . 1:45 On-task Offtask
Praizmgz Behavior Correction 3 S

2:00 - . .. : . 215 Om-task Off-task
Praismg Behavior Comection 3 s

2:30 - . : } : . 245 On-task Offtask
Praizmg Behavior Correction 3 S

3:00 qa l .. : . 315 On-task Offtazk
Praismz Behavior Correction 3> -1

3:30 - . ._ : . 345 Omn-task Off-task
Praismg Behavior Comection s

4:00 qa l .. : . 415 On-task Offtask
Praismz Behavior Correction 3> -1

4:30 - . . - : . 4:45 On-task Offtack
Praismg Behavior Comection 3 S

5:00 .. . l. v ; 515 Ontask  Offtak
Praismz Behavior Comrection 3 N

3:30 qa . . - . . 5-45 On-task Offtazk
Praizmgz Behavior Comrection 3 Foad

6:00 - . .. : . 615 Om-task Off-task
Praismg Behavior Comection 3 :

6:30 qa l : - : . 643 On-task Offtazk
Praismz Behavior Correction 3> :

7:00 - . .. : . 713 Om-task Off-task
Praismg Behavior Comection 3 :

Maglnstitute

NURTURING GROWTH, EMPOWERING POTENTIAL




. . . . Example Observation

100.0%
90.0%
80.0% N B Praise/Behavior Correction
70.0% 5:1
60.0% /
50.0%
40.0%
30.0%
20.0% J
10.0% I
0.0% _
Instruction  Praise Behavior Active On Task
Correction Supervision

Maylnstitute

Shaping Futures. Changing Lives.



. . . . Preintervention Classroom 2

100.0%
90.0%
80.0% = —
70.0%
60.0%

50.0% Less than 1 :1
40.0%

30.0%
20.0%
10.0%

0.0%

Instruction Praise Behavior OTR Active On Task
Correction Supervision

Maglnstitute

Shaping Futures. Changing Lives.



Brief Training & Performance Feedback

Classroom 2

Classroom 4

100%
90%
80% —
70%
60%
50%
40%
30%
20%
10%

0%

Instruction Praise Behavior OTR Active On Task
Correction Supervision

Maglnstitute

Shaping Futures. Changing Lives.



Brief Training & Performance Feedback
Classroom 3

Classroom 3

100%
90%

80% — ——

70% _

60% :

50%

40%

30%

20%

10% I
0% | |

Instruction  Praise Behavior OTR Active On Task

Correction S“pe”'SWlaglnst(tute

Shaping Futures. Changing Lives.
= Total ®m1/30/2020 m2/11/2020



Gardner Public Schools

School/District Level Classroom

Amber Casavant




Gardner Public Schools

2025-26 Enrollment

District Type Number of Schools

Public

Gardner Public Schools

Enroliment Grades Served

PK-12

Student Race and Ethnicity

American Indian or Alaska 0. 7% Gardner, MA

www.maliving.com

Native o = :
?ﬂg " High Meeds

Azjand 1.5%

Black or African american -

Hispanic or Latino
Multi-Race, Mot Hispanic or
Latino

Matiwve Hawaiian or Other
Pacitic Islander’]

o 20 40 &0 B0 100

B%

0%

50%

30.5% First Language Not English

Students with Disabilities

Selected Populations

English Learners

Low InCome

Fl.1%

80 100




Why did we choose to focus on the
High Leverage Classroom Behavior
Management Practices?




Why?

Our Elementary School was in need of help:

- Staff were in fire fighter mode (high walkie calls etc.) response mode
-» High Office Discipline Referals (ODR’s)

> High Rates of special education referrals

- Staff burnout

As part of our tier 1 focus in general in addition to core foundational
elements of PBIS, we chose to focus on the 4 high leverage practices at the
classroom level (praise to correction ratio, active monitoring, instruction dnd
opportunities to respond)




How did we get started?

Eleent




Elementary School Pilot

First trained the MTSS Tier 1 team and Administrators in the
overview and research

Had administrators identify classrooms that were considered

“good” classroom behavior management and “poor” classroom
behavior management for validation (blind to the observers) - the
observation tool results in those classrooms matched what staff
believed

Teachers completed a self assessment on efficacy of these practices
provided brief training and performance feedback to the classrooms




Elementary School Pilot Cont.

. Trained school level PBIS coaches and MH staff on the use of the
tool, How to use the tool and how to provide feedback to staff
Elementary Tier 1 MTSS Team made agreements on how to use the
tool

- Trained ALL STAFF on the high leverage classroom practices and the

tool overview and shared Elementary schoolwide agreements/non
negotiables for how the tool would be used




What were the results of the
pilot?




Brief Training & Performance Feedback
Classroom #1

Instruction FPraise EBehavior Active On Task
Correction Supervision




Brief Training & Performance Feedback
Classroom #2

Gardner Public Schools

100%
90%
50%
70%
60%
50%
A40%
S0%
20%
10%

0%

Instruction  Praise Behavior OTR Active On Task
Correction Supernvisiop




Why & How did we scale up
District Wide?




WHY did we scale up?

Strong district wide MTSS alignment across schools

District support to schools helps with implementation and
sustainability (training, resources, turnover etc.)

District tier 1 agreements that were developed by the district team
for a) how to use the tool and b) non negotiables around

expectations of high leverage practices supports schools with
pushback and improves buy in

“We are all learning and doing it together, it’s not just us”
“We are a school district, not a district of schools”




HOW did we scale up?

District Team created clear process and procedures with Q&A for
everything we encountered from staff during the pilot at the
Elementary School

Trained all coaches and mental health staff district wide (everyone
hear the same message and recieved the same in depth training)

Trained all staff at each school on:

a) the high leverage practices
b) process and procedures for how the tool would be used

Trained trainers at each school to be point people for
turnover/sustainability and to pair up with others for Inter-

observer-agreement (I0A)




Systems Approach to HLCBS Practices -
Mental Health Staff

Training consisted of the following:

1. Review of the observations, tool and teacher and student
definitions

2. Three classroom practice observations each followed by a
scoring debrief to improve IOA and calibrate how the definitions
are interpreted

3. Ending debrief to enter scores into graphing templates and role
play teacher feedback using performance feedback graphs




?{7@5 Classroom Support System - Scaling up @
ﬁ{“‘ District Wide

District Wide Process/Procedures for Classroom
Support System

What is the timeline and follow up schedule
once identified?
What happens to the data/who has access?

* Why the focus on classrooms? o e Q
* What is the purpose? TR —————
* Who receives the PD? |
* How long does it take? e e e o ot
* Who conducts the PD? T T o SRy Sretons st b kb
* What is the criteria to identify a classroom for ; EmEeE.

support/coaching cycle? 5 Intm. s nls supp sy g echers o oty dciing o vt e skogee
* Can an Admin request a CR be identified for

support?
*
*




How are schools implementing

now?




How are schools implementing: Tier 1

Bi-Annual Fall and Spring Tier 1 Classroom observations in ALL
classrooms using the tool to assess the 4 high leverage classroom
practices (praise to correction, active monitoring, instruction and

opportunities to respond)
From this Tier 1 data, schools proactively Identify:
-» Specific practices that may need more PD

- Specific grades or classrooms that may need more support earlier

on in the year
- Fall and Spring comparison to show growth following PD and

targeted support and identify new classrooms that may need
support




How are schools implementing: Tier 2/3

Various criteria for identifying classrooms for support:

High % of ODR’s coming from a particular classroom
Low % of acknowledment system being awarded to students (dojo
points, CAT cash, CARES Cards)
High % of students scoring elevated or extremely elevated on
Behavioral/Mental Health screener (BESS) from a particular
classroom

. When an individual student enters Tier 2 and/or Tier 3 that students
classroom(s) are checked and targeted for support if needed




How do we monitor this and

have we seen positive results?




How do we monitor at School Level Tier 17?

Schools have a spreadsheet where they track non identified classrooms
and are able to summarize Tier 1 Classroom observation % on task and
high leverage practices by:

* Whole school
* Grade

* Classroom

* Practices




Example of Guiding
Questions

School Teams use for Tier
1 and Tier 2 Classsroom
Support System Data
Reviews

Data Source!
Data Points

§ A

i
Classroom Support System Guiding Guestions ———
for Dafa Bssed Decision Msking af Tier 1 snd Tier 2 5 Level

Guiding Guestions

Classnoom

Support System
(Scresner)

Semi- Annual Progress Manilonng (Spring compared 1o Fall and multi-year trends)

& Whal is the average on task behavior for the whole schoadl?
o Has this improveditrend going in the right direction?

# Whal is the average on la=k behavior per grade?
o Hawve grades improvedirend going in $he righl drection?

# Whal is the on lask behasvior by classroom coded?
= What % of dassrooms have 80% or beller on task
o 'What % of dassrooms haee S50%-T9% on sk
= What % of dassrooms are below 50% on lask

Whatl is the average nstrudtion for the whole school?

Whal is the average insiruction per grade?

Whal is the average praise for the whole schoal?

Whal is the average praise per grade?

Whal i= the average behawior comection for the whole schoal?
Whal is the average behavior comeclion per grade?

Whal is the average opportunilies to respond for the whale schoal?
Whal is the average opportunilies o respond per grade?
Whal is the average active supervision far the whobe school
Whal is the average aclive supervision per grade?

Tier 2

Data Sourcel
Data Points

Guiding Cuestions

Classreom Support
Siy=stem

[coaching cycle)

s How many’what % of classrooms were identified for tier 2 level C53 ooaching oyde (below
0% on la=k through CS5 screener or as identified through other dala sources criteria (ODR,
Allendance, BESS, Failures)?

& How many’what % of classrooms by gade were identified for fer 2 level C58 coadhing opcle?

s ‘Whal % of dassmoms identified for tier 2 lewel G55 coaching cycle are making progress?

& ‘Whal % of dassmoms idenfified for lier 2 level G55 coaching cycle are ready 1o graduaie
{reached &0%)7

s ‘Whal % of dassmoms idenSified for ber 2 level G558 coaching cycle have had no change or
decrease in on task?

s ‘Whal % of dassmoms idenSfied for ber 2 level G538 coaching cycle have SWD

e )




GES 22-23 Building Wide High Leverage Classroom Practices

B Building wide Average Fall [ Building wide Average Spring

Instruction Praise Behavior Correction OTR  Active Supervision W

Fall




GES Elementary
School Tier 1

100%

Fall 2025 CSS

[ Building Wide Average [} Goal

75%

50%

25%

3%
0%

0% [
Instruction Praise Positive Behavior Negative Behavior
Correction Correction

OTR

Active
Supervision

On Task




Elementary Tier 1 High Leverage Practices
School Wide Success from Fall 22 to Fall 25!

* X %

* % %

14% Increase in Instructional Activities

54% Increase in Praise

38% decrease in behavior correction with only 3% negative
behavior correction

30% Increase in Opportunities to Respond

18% Increase in Active Supervision (monitoring)

6% Increase in overall On Task with school wide average of on task
at 87% surpassing goal of 80%




High School Level Tier 1 (2025)

Fall Cycle

100.00%

5.7% Increase

94.40%

75.00%

50.00%

Fall Cycle

25.00%

0.00%
On Task  On Task after Coaching (2 staff)




High School Level Invididual Classroom Data

On Task Behavior for Teachers Who Needed Coaching-Fall 25

[ On Task-first visit  [J] On task-2nd visit after coaching
100

75

50

25

Teacher 1 Teacher 2

67% Increase for both
classrooms #1 and #2

On Task Behavior for Teacher Who Needed Coaching (1
7% Increase CR #3

Teacher) Winter 25-26

80%

60%

Teacher 3

20%

0%

40%

On Task-first visit On task-2nd visit after coaching




How do we monitor at District Level Tier 17

Utilizing school level aligned spreadsheets, the district team
monitors what % of teachers at each school are meeting the 80% on

task goal

District team can also look at trends in practices across schools that
may need more PD and identify specific schools for
suppport/resource allocation

District wide goal to have 80% of teachers meeting the 80% on task
goal




What % of Total Teacher Population have met 80% on task/engaged goal

(cumulative)

District Level
®m Jan 2025 m®m Jan 2026

100%

97%

75%

50%

25%

0%

48%

0%

GES GMS GHS

GA

28%
Increase

District Avg




Adaptations, TIPS and Next Steps




Adaptations

Renamed Classroom Support System from Classroom Observation Tool
(replacing observation with support more helpful for buy in as observation felt
evaluative)

Adjusted some definitions specific to the instructional activities to fit our
districts look for’s for instructional activities

Developed developmentaIIY\appropriate definitions of on Task for integrated
preschool and students with Autism

Elementary school has started to separate out positive behavior correction
from negative behavior correction as the praise to correction is a specific
school goal




TIPS for Buy In

Separate the use of the system from the instructional staff district

evaluation system — this data is to be used only by the behavior
coaches

No surprises — observations only conducted at instructional staff’s
preferred times

Focus on the positives — what instructional staff are doing right




Next Steps

- Continue to focus on sustainability through turnover and improving %
on task across total teacher population district wide to meet our 80%
teacher population goal

=> Working on developing a manual in partnership with the MAY Institute

=> Continue to implement and improve these high leverage practices in
our substantially separate programs




Gardner Public Schools

Classroom Examples: Study

Fina Robertson




WHY??
- Fidelity Difficulties

- (Beahmetal, 2021, Burns & Ysseldyke,
2009; Hirn & Scott, 2014, Gage et al,,
2018)

- Complex

- (Wong&RashidZOZZ')
- Many hands involved

INn student success
- (Giangreco & Broer 2005; Wong &

Rashid 2022




Participants

Pilot Replication
- 3 teachers - 3 teachers
- 15 students - 11 students

@ id
R




Multiple Baseline Design

- Baseline

- Intervention:
- Training on HLCP
- Subsequent observations
- Data collected through the COT
- Performance feedback meetings

- Maintenance Probe(s)




100 =
80+
60

/40-

20+
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Baseline

T
N\

Intervention Maintenance
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100+

80+

60—

40+

20+
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100 =

80+
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40+
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Social Validity

- Teachers in BOTH studies reported low initial awareness of
HLCP

- After Training and coaching, all teachers reported improved

understanding

- Teachers reported positive changes in their own behavior and

that impacted student behavior




Social Validity
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Social Validity

-

| think she's the
best teacher of
the school. One
of my favorites.

~

(

She is a fun, cool
person and teacher.
| like that she's
coo coo for cocoa
puffs.

\

(

S
| really like Ms.
XXX. Don't tell her
that though. She
can't know | like
her.

She is very fun,

creative, and |
love to joke and
learn from her.

_J

8223 ;
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Study Summary

6 self-contained special education classrooms

4 classrooms received the full CSS intervention

24 total student participants, 18 of whom received intervention

14 students demonstrated strong or very strong intervention effects

Increases in student on-task behavior and key HLCPs (e.g., praise, OTR)

Positive teacher and student social validity outcomes

High interobserver agreement and treatment fidelity in both studies




CSS Efficiency

CSS required minimal time investment from teachers and researchers
Intervention aligned with natural school routines
Potential for indirect time-saving through reduced disruptions

Fits within the demands of special education settings




Session Evaluation

* Your feedback is critical to future planning of this event.
* PLEASE take a moment to share your valuable insight!

https://bit.ly/NEPBIS2026eval

THANK YOU!



https://bit.ly/NEPBIS2026eval
https://bit.ly/NEPBIS2026eval
https://bit.ly/NEPBIS2026eval

What additional information
do you need to take your next
steps?
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