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Feature Description
Number
1.7 RESPONSES TO CONTEXTUALLY INAPPROPRIATE BEHAVIOR
1.9 SCHOOLWIDE PRACTICES USED IN CLASSROOMS
1.10 CLASSROOM PRACTICES
1.13 CLASSROOM PROFESSIONAL DEVELOPMENT AND COACHING
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A Senior Research Associate, MU
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Session Outcomes
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What is your hope for today?
D

A Opening V Setting the foundation for
Success

AReview two of the 8 Effective Classroom
Practices

A Explore an Effective Classroom PBIS Plan

A Intensify and Individualize PBIS Classroom
Practices

A ldentify district training and coaching to
Implement effective classroom practices

AClosing - Next Steps

Time to Collaborate will Provided
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Turn and Talk

Which Blob best
represents how you feel
about your classroom
management right now?




¥ Mizzou

ENAAANdeArt dnr AXEN uBneacean AAA

Positive student teacher High Quality Student  -Teacher
relationships are impactful Relationships are correlated with:
for students of all ages. A Strong peer relationships

A Better engagement and
academic outcomes

A Desirable classroom behavior

A Increased sense of belonging for
all students

Cook et al, 2018
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A ?ositivevstudent teacher relatignship is
Ot AEAOANEd NDZ k" 7

AVerbal and non -verbal engagement

AWarmth & reciprocal Consider: How
communication does setting up

the environment

ACloseness and security for success build

AHigh quality interactions positive

ADependent on perception of student
and teachers

relationships in
the classroom?
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We cannot make students learn or behave. We can create

environments to increase the likelihood students learn and behave.
P Dr. Tim Lewis
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Creating Supportive Environments

@ A oA

Inviting atmosphere /
Friendly & Helpful

o Lo chool/classroom a
| JGcaqRYUt 6 RGH lace where you

ANags WUa would want your own
Staff-staff child to attend?

Staff-students
Students- adults

OYUUIHRqRYUt Wo gyour
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it AeN mdat A ANdFft kecacr
into your classroom, whatis _ one word )
re?yDZAaAAA At NB aAe ?2rN
When you hear me say 'feeling' of the room? (Tell your partner
AAANAA de A n &K NAr N [whyyouchosethatword.)

Attention Signal(s)

These mean .
Finish your conversation.
Prompt your friends.
Return attention to speaker.
Be ready for next topic.
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Think to yourself... Next, jot down on post -it.
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Reflective Question & Table Talk

Has your school or district identified a small set of
evidenced based instructional practices that all
teachers consistently use to support student

engagement and success?
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Missouri - Effective Teaching and Learning Practices

(ETLP)
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Under Revision

25-26 EFFECTIVE TEACHING PLAN
Eﬁeclive classroom management is built on foundational practices that research shows significantly improve
student engagement and behavior. To support a successful school year, educators can utilize the Effective
Teaching Plan as a strategic framework to intentionally design an environment where both teachers and
students can thrive

Mission

District Mission

School Mission
Wirite the School Mission

Classroom Mission
Develop your Classroom
Mission and share this with
students and families.

My Daily Schedule

Ensure your schedule is posted.

Time/Period Subject
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Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)

1. Classroom Expectations & Rules
2. Classroom Procedures & Routines PBISMissouri.org
3. Classroom Encouraging Expected
Behavior
4. Classroom Discouraging Unexpected
Behavior
assroom Active Supervision
assroom Opportunities to Respond
assroom Activity Sequencing &
noice
assroom Task Difficulty

~N o O
O0000
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_ Rationale: Define and Teach Routines
swWhen students can predict

the events throughout their
school day, they are more
Ikely to be engaged and less
Ikely to display problem
pehavior. One way to increase
predictability in a classroom is
to establish routines,
particularly early in the school _
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~ Kern & Clemens, 2007 ‘”
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Content: Define and Teach Routines

Effective procedures should be. . .
APositively stated
AAs brief and concise as possible

ABreak down into a clear, task -analyzed list of actions

AWorded in age -appropriate terms

AVisuals helpful
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Lining up to exit the
classroom

For Example:

Procedure: Lining Up to Exit the Classroom
Outcome: Students will safely mowve from their seats to an orderly line quickly, gquietly, and safely.

S5teps:
1. At the signal, put materials away and clear yvour desk.
2. When yvour row is called, push in yvour chair, and move quietly, walking to the doorway.
3. Line up facing the door, keeping one space between each person.
4, Keep hands and feet to self.
5. Listen to the teacher and wait for the signal to depart.




i CPFDESlt

1. Be ready for class: pens/books.
2. Phones and hats away.

3. Store bag correctly.

Figditcd

4. Stand in two quiet lines.
5. Face the front.

6. Enter and follow teacher instructions, —

bawlccedur es

ct
as remi nder

- YW Ay

Do Yyou have...

- A Pencil
i - Your Notebook
- Your Textbook
- Accordion Folder
- Agenda
- A Pcr’sonal Rcading

REP

n

pr omi
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Clearly Defined Schedules

APost —— e
. | -MRS. ELDRIDGE’S DAILY SCHEDULE
AReview regularly | ROOM 204 | GRADE 4 [
| FRIDAY, APRIL 26, 2026
AconneCt.tO - 8:30 - 9:00 AM: Morning Meeting (Rdg Goals) Y&
eXpeCtathnS 9:00 - 10:15 AM:  MATH (Fractions & Decimals)
10:15 - 10:30 AM:  RECESS! /I
ATeach changes to 10:30 - 11:45 AM:  ELA (Writer's Wkshp/Journaling) £
| 11:45 AM = 12:30 PM: LUNCH! &% "
schedules 1230 - 115PM:  SOCIAL STUDIES (Ancient Egypt Project) ..
. " : 115-2:00PM:  SPECIALS (MUSIC) 53 '
ABuilds Positive Habits 2:00 - 245PM:  SCIENCE LAB (Plant Cells) &)

| 2:45 - 3:00 PM: Dismissal Prep
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Creating a Classroom where all Children Thrive

Clear routines can:
ALower anxiety

AReduce cognitive efforts
ABuild independence
ACreate a feeling of safety




Yes /| Sometimes / NoO

A\léVhen we follow the classroom rules our teacher lets us
NOW.

AOur teacher gives lots of positive comments to me and
other students.

AWhen students do not follow the classroom rules, our
teacher talks it over with that student.

A1 know what to do if | need help in class.

Al know what to do if | need to use the restroom or leave
the classroom.

A1 know what to do if | come back to class and the
teacher has already begun the lesson.
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A When the teacher , most students stop and
listen.

A When class starts, the teacher has everything ready.

A Before we start a new activity, the teacher reminds us
what we are supposed to do.

A | often finish my work and do not know what | should
be doing while others are still working.

A Our teacher reminds us of the classroom rules before
we start a new activity.



¥ Mizzou

Student Voice



¥ Mizzou

Activity: Define and Document Procedures
OR

AWhich routines have become habits for
teachers and students so cognitive
energy is freed up for instruction?

AWhen is behavior corrected frequently?
How can routines be redesigned to be
more predictable?

AWhich routines are fostering a sense of
safety and belonging for students?

AWhat new transition would most impact
the most vulnerable learners?

Als there a routine for signaling a change
In schedule to support students who
rely on high predictability to feel safe?

Fcential Question: (R
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Connection and Close Out

A connection you are making or potential next step
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. Classroom Expectations & Rules

. Classroom Procedures & Routines

. Classroom Encouraging Expected
Behavior

. Classroom Discouraging Unexpected
Behavior

assroom Active Supervision

Classroom Opportunities to Respond
. Classroom Activity Sequencing &
C
C

N\
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o

noice
assroom Task Difficulty
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Effectively Designing Spaces

How do we build an
environment for
Independence?

IKEA has succeé
trained adults worldwide
to navigate a massive ,

-8



https://www.instagram.com/reel/DXHTzlRDPCB/?igsh=dzdxdDE3bHA1dzFk
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Effectively Design Space

~ WINDOW ~ WINDOW
T ==y [CRyETY=" A Stretegicallyarrange student
5 = N i seating to ensure active
WINDOW SILL / BOOKCASE BASKETS . . .
D supervision, routines, and

student engagement

\ ‘(li}g

5 \ [ ,
4”“ $¢ OO

‘ STUDENT RUG
Py fTUUENTSSfTONFLOO% | ‘

TEACHER DESK

STUDENT SEATING (1-6) A Organize student and teacher

materials for easy and
Independent access

BOOKSHELVES

COMPUTER SHELVES

8 8 8

i 1 CATAREA =
) | S

24 ‘_‘ - - W [
‘ I
COMPUTER SHELVES

A Promote the delivery of effective
instruction (consider materials,
whiteboard, smartboard, etc.)
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Rationale: Active Supervision

A Allows for the provision of immediate learning assistance to
students.

Alncreases student engagement.

AReduces inappropriate behavior; increases appropriate.
AProvides knowledge on whether students are using expectations.
A Allows for frequent use of encouragement.

A Allows for timely correction of behavioral errors.

ABuilds positive adult  -student relationships.
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Content: How to Actively Supervise
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Moving

When supervising work or activities, circulate among students.
A Continuous movement.
A Proximity with students.
ARandom or unpredictable.

Alnclude moving close to noncompliant students and possible
targeted problem areas.

ADemonstrate interest in students, assist with learning tasks,
provide feedback V\both positive and corrective.

APeriodically move and supervise when providing individual or
small group instruction.
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Scanning

Frequently and intentionally look around at students:
A Looking students in the eye.

AVisually sweep all areas of the room as well as look directly at
students nearest you.

Alf working with individual, position self to scan the entire room
or get up and scan occasionally.
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Interacting

While moving and scanning you should also frequently interact with
students:

A Communicates care, trust, and respect, and helps build relationships.

A Creates positive climate and increases likelihood of accepting
correction if needed.

ATeacher_ behavior remains the same when teaching, encouraging or
addressing problem behavior.

A Include: proximity, listening, eye contact, smiles, pleasant voice tone,
Ae?20t R AADZ?r N eR rA?DANAAYyr ANABN

A Non -contingent attention
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Classroom Active Supervision Assessment

Positively interacts with most students using non-contingent and contingent

3-5 “YES” = Mixed-Somewhat supportive of positive student behavior.
<3 “YES”= Reactive-At risk for high frequency of challenging student behavior.

attention. YES NO
Routinely uses preferred adult behaviors (proximity, listening, eye contact,
smiles, pleasant voice tone, touch, and use of student’s name) when YES NO
teaching, encouraging or correcting.
Has/knows classroom expectations and procedures and uses them to pre- YES NO
correct, setting students up for success
Continuously moves throughout the area (proximity to all students, random,
. . YES NO

close supervision of non-compliant students, targets problem areas)
Frequently scans (head up, eye contact with many students) YES NO
Minor or staff-managed behaviors are handled privately, quickly and

.. . Y YES NO
efficiently and followed with a positive contact.
Major or office-managed behaviors are handled calmly, following the school’s YES NO
procedures.

Overall Active Supervision:
6-7 “YES” = Proactive-Supportive of positive student behavior. # VES

A ) ] d
S 9uctitlYYull AqRZ2UWLE2 GUI 2Rt RYULUW

F1 3t + G130
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Activity: Designing Space and Active Supervision @
Routine
OR
ADesign Classroom Floor Plan
ACreate Active Supervision Routine 8(%) i R ‘e
AlIf a student were to describe my PP PR,
movement in the room today, S P PE s
would they say | was there to catch R T e

them or to keep them safe?

AHow would you respond to their
feedback?
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Connection and Close Out

A connection you are making or potential next step
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A Stand at the Door

A Greet students (verbal and non
verbal)

ABYy name, expressing
Interest in the student

AProvide reinforcing statement

AEx Thanks for being on time
to class, good to see you
today J

AProvide prompting and
precorrection (individual and
whole class)

A Pre -correct statement
about behavior that would
result in success

Main Features Positive Greetings at the Door

‘
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Effective Teaching Plan

A Define Your Universal
Greeting

Aldentify daily reminders/pre
corrects

A Plan for Individual

cConnections

Positive Greetings at the Door

Greetings to All Students |

Greetings

What one to three phrases

could you use to greet
students?

Describe in non-verbal
greetings you will use

Considerations for
Planning:

What behavior expectations
have been difficult for the
class to follow?

What simple reminders
would your students as a
whole benefit from?

Individual Student Considerations

Pre Corrections Topics to Avoid

Topics to Encourage

Student

Student

Student
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Multl -tiered Support for Teachers

Tier3
Intensive PD:
Data-driven Consultation

4 M
Universal Screening Tier 2
Walkthrough & Data Targeted PD:
Screen Self-Management
- J
~

Progress Monitoring
Walkthrough, Data
Screen, Teacher

Collected Data Tier1

Universal PD:
Training & Self-Monitoring

Simenson et al, 2014



Effective Professional
Development

OUTCOMES

(% of Participantswho: Demonstrate Knowledge, Demonstrate New Skills in
a Training Setting, and Use New Skills in the Classroom)

Training Demonstrate Demonstrate se New Skills in
Components Knowledge New Skill in Classroom
Training
Theory & 10% 5% 0%
Discussion
Plus
Demonstration in 30% 20% 0%
Training
Plus Practice and 60% 60% 504
Plus Coaching in 95% 950 95%
the Classroom

Joyce and Showers, 2002
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Create Systems to Support All Staff...

Adnedcel WYGGY!I qz URqRIt WnVY!l WRUNY!I ¢ qRYOWI Rttt DGRUEqRYUWAWRU

Examples & template

Protected time to complete

System for accountability

Frequent, specific feedback

HEUDL L WgYWbTet qWRUWqRG UMW 2 GGY! amw

Data to show implementation fidelity & impact

*Anytime staff is asked to do something new or different, determine what systems will be provided to support the work.
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System of Support for
Schools/Teachers

Brief OnGoing Regular
Professional Data Performance
Learning | Collection &| Feedback &
Sessions | Monitoring Reflection
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1
2
3
A
5
6
V4
8

Effective Teaching and Learning Practices

. Classroom Expectations & Rules

. Classroom Procedures & Routines

. Classroom Encouraging Expected Behavior

. Classroom Discouraging Unexpected Behavior
. Classroom Active Supervision

. Classroom Opportunities to Respond

. Classroom Activity Sequencing & Choice

. Classroom Task Difficulty
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System of Support for
Schools/Teachers

Clear
EXxpectations
for
Management
& Instruction

OnGoing Regular

5 Data Performance
Collection &| Feedback &

Monitoring Reflection




Evidence -Based Practices -
Resource

SeltAssessment &
Decision Making Chart

Supporting and Responding

by BoRavine Matrix of Classroom

Intervention &
Support Practices

Example Implementation
Scenarios

WWW.pDbis.org
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Brief Professional Learning Sessions

SeltDirected Courses

PD at Staff Meetings TRy MOGHPES = =t s e e s o
Book Study Tier 1 Effective Teaching & Learning Practices (ETLPS)

PLC VIdeo INSTrUCLION MOUECIS oo wernes o srectne cossanm s v o s st s st g e st

student achievement while ensuring a positive learning environment. Implementing these evidence-based practices has been shown to
maximize learning for all students while minimizing discipline problems.

Podcasts

Classroom Active Supervision

Classroom Opportunities to Respond

E

Classroom Activity Sequencing and Offering Choice

[ +]

[+

Classroom Task Difficulty

[+

Intensifying Classroom Practices at Tiers 2 and 3
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(| THE QUILFORD PRACTICAL INTEAVENTION IN THE SCHOOLS SERIKS

———) Classwide
. : Positive Behavior
Setting the Standard (- Interventions
| and Supports

A Guide to Proactive Classroom Management

L e " {\ 0 Q CC
for Studnt BepaW'on & Su~“ess

Brandi simonsen

JCFS Behavicr Support Siema

- = [ o Diane MgeRs
15

riTuconal CLIsSo0m Management Ewm 8ing OPEOTeNEes I0 respond LE1

’ T‘_‘/‘D 1 /4.’1 A ' . Management Modsle One: | Maduie Dres: iemeniary 1. Pasaive Engajamant

s rilructionsl Classtoom Managerment | ERGagemant Using Spoofionitied o reapond T3
Mansgerment biasuls Ong Moduie Dr. SECOndary 1. Passive Engagamant
Sscondary 2. Actve Ergagemant
H rteuctional Clikarnam s o Managerment | Poalive fasdback during instruction craate
Managomeont kloduin Module > Priracy 1, Incroased sudent achareemant
Primary 7. Increased active engagement
1. Decreased danpion
FE winonal Classmom minsctonal Classesom Management | Posfive fesdback during instruction create L3 H]
L Moduln Moile I Becoedany 1. Increased student achiervement
Secondary 2. Increassd ao 1l EQRQEMEnt

3 Irriteuctional Cliasoom rlructionsl Classtoonn Managermert | Buildieg Porities Riplationitips with Shudents. | 20058
Mansgerment biaduis 3: Module: 1 (Primary) 1. Enhancing School Cultung
Primary 2. Engaging Poalivedy with ol shudents
3. Busicing Felationships weh chalienging
AN,
3 Ingtrcnonal Classmom pinscional Classecom Managemens | Basicing Postve Pelationships weh Shadents. | 1836

e e e L Classroom Management Strategies

SOAFW7TINE6C2RYI lllEe GGY | q WE! t qSdppbriilg & Responding to Behavior: EvideBased
Classroom Management Strategies for Teachers



https://www.youtube.com/channel/UC4tmuTYApXjkbFnger7oQow/videos

¥ Mizzou

Missouri Schoolwide PBIS
Presen‘rs .....

EDUCATOR’S
BLUEPRINT

P i

Classroom Mini Series Episode Guide
Evidence-Based Skills for Positive Classroom Habits

CSE1(82)
Yay!! The Classroom Mini Series is COMING!

An introduction 1o the series highlighting voicas from the field to inform practitioners and leadars on
researched skills for building positive habits.

Listen to Episode

CS E2(93)
Building Positive Relationships: Positive Greetings at the Door

A discussion on the "do now” approach lo preparing students for the schoaol day through consistent, simple
graating routines.

Listen to Episode

CS E3 (84)
More Than Posters on the Wall: Designing Teaching Matrices
Explores explicitly spalling out expectations for contexiually appropriate behaviors and incorporating student

voice into the malrix design process.

Listen to Episode

CS E4 (95)
Active Engagement: Opportunities to Respond (OTR)

Emphasizes intentional lesson design so all students have an "access point” o learning. Mote: the first five
minutes ara critical.

Listen to Episode

Join us for “Greetings at the Door--Building
Positive Relationships, Simply”

--The 1°* episode of our new Grieshaber

Mini-Classroom Series LCSW, MPP

Mrs. Jamie




April 8" 2026

11:15 am - 3:15 pm (EST)

How often have you asked:
is there a school who can show us how they...
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Activity

Discuss how your school and/or
district does or might provide brief
professional learning options

Stretch questions: How can you
advocate for more differentiated
learning opportunities?
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System of Support for
Schools/Teachers

Clear

. . NR S Regular
Expefgtratlons t NB TS Performance
[ ST NJ/| Collection &| Feedback &

Management . & 5 53 Reflection

& Instruction
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Multiple data sources across multiple time points indicate educator consistently and equitably implement
positive and proactive classroom practices—including building relationships with students, developing a

Classroom safe environment, prompting predictable routines, and expected behavior, actively providing OTRs, active
supervision, and specific feedback (i.e., specific praise and supportive corrections), and ensuring a high ratio (2
5:1) of positive to corrective feedback.

Sampled data : Y .

. 2 Y N
may include: 3 Y N
Review data from . ’ N
a representative e counts of identified skills ‘ . .
sample of most * greetings : ‘ !
(>60%) ® prompts, , y N
classrooms *OWs : * \
e specific praise . y N
e supportive corrections 10 v =
collected at e observations or rating i~
m UItI ple tl me Scales that C0n5|der quallty Percent: ~ (Total # of Y / Total number of classrooms observed)
: or effectiveness of
pOIﬂtS implementation to

supplement counts of skills




Example for Feedback ...

Teacher Date of Observation

Does the classroom have expected behaviors posted? Yes No
Do the expected classroom behaviors address the schoolwide expectations (respectful, re-
sponsible, safe, do your best)? Yes No
Are the expected classroom behaviors big, bold, and beautiful? Yes No
Are the expected classroom behaviors posted in a prominent location in the classroom that
will encourage teaching of those behaviors? Yes No

Could be used as teacher seHassessment, peer
observation, student rating etc.
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APractice skills with
p e rfo rmance fe e d b ac k Walk Through or Brief Observation

+Proceduresl Routinesto Teach and Reinforce Expectations

1 =somewhat Majority of
2 =moderate 1 2 3 N/A | Students Follow
3 = extensive Routine/

Posted Classroom Schedule is Followed
- L}
Procedures/ Routines Directly
elf Monitorin
Entering
Exiting
APeer coachin
g Instructor Used Attention
fd Signal
+ Transitions
n
Physical Space Facilitates Ease of
Movement and Traffic Flow
Vd
L 4 Materials Organized and Accessible
u 2 8 Students were participating in

Whole group
the assigned task or activity

Small group

* o 8 8 0 0

Note: Words in bold are defined in “Key Term Descriptors”

ADirect observation / =
data collection



https://cdn.prod.website-files.com/5d3725188825e071f1670246/6035475ae3842049349ba1b2_Habits%20of%20Effective%20Classroom%20Practice%2012.14.20%20(Long%20Template).pdf
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Teacher Date Time
Observer. Subject Activity.
Chedk Any That Apply
Data was collected during: Practices That Were Observed: Location:
1 Independent Work 0 Classroom Matrix Posted O Classroom
] One-On-One O Procedures Observed 0 oOther:
1 Small Group Peer 0] Use of Attention Signal
1 Small Group Teacher [ Active Supervision Used
1 Whole Group O Use of Reinforcement System
] Other:

During a 10-minute observation period, record simple tally marks for each of the following behaviors.

Interactions

Observation Protocol
Focuses on behavioral practices
“Snapshot” = brief

Structured process

Provides consistency across
observations

Allows for data-based feedback
Completed with all staff, rather
than targeting one or more
teachers

Draws attention to desired
practices

Starts conversation

Positive Hegative
Specific Positive | General Positive | Corrective Feedback | Negative Feedback
Feedback : Feedback “Plegse be safe by | "Stop” Totals
“Thanks for raising pour: “tood job” keeping your hands Shih”
hond. That's a great | ond feet to yourself™ | Don't”
Ratio of way to be respectful” | "W nice work!™ :
! Whole Groug

| Ratio of All Interactions= : Ideal goal - 4:1

neral Positives Ideal goal - Higher number of specific positive statements

Classroom Management Observation Tool (CMOT)

Overview. The CMOT includes two components: (a) observation items, which have been validated for
informing decisions about relative strengths/needs with positive and proactive classroom management, and (b)
a checklist of empirically-supported practices to “look for” periodically.

Instructions. Complete observation items routinely to inform decisions about professional development, and
complete checklist periodically to check presence/absence of empirically-supported practices.

Educator Observer. Date,
Grade Level Content Area: Time Start Time End
Instructional Activity: Setting notes:

Group size: Owhole class Csmall group

CMOT Observation Items
Assess implementation of positive and proactive classroom management practices.

Positive and Proactive Classroom Management Practices il = 2= 3= 4=
Please complete this portion of the CMA after observing an Disagree Disagree Agree Agree
educator for a minimum of 15 minutes of instruction. strongly Somewhat Somewhat strongly

1. The educator effectively engaged in active supervision of
students in the classroom (i.e., moving, scanning, 1 2 3 4

interacting).»

2. The educator effectively provided most/all students with
opportunities to respond and participate during 1 2 3 4
instruction.?

3. The educator effectively provided specific praise to
acknowledge appropriate student academic and social 1 2 3 4
behavior.c

4.The educator provided more frequent acknowledgement
for appropriate behaviors than inappropriate behaviors (+ 1 2 3 4
to - ratio).

= Effective active supervision includes systematic scanning, unpredictable movement, and interactions spread across students.

b Effective OTRSs provide opportunities to various numbers of students using various opportunity and response modalities.)
< Effective specific praise names the behavior and is contingent, genuine, and contextually /culturally appropriate.

CMOT Checklist
Periodically, check for evidence of the following effective classroom management practices.

Check for Evidence of Classroom Structure and Expectations |

1. The educator posted schedule for the day and /or class activity. O Yes O No
2. The educator posted 3-5 positively stated behavioral expectations in the classroom. O Yes O No
3. The physical arrangement of the room was appropriate for the activity.d [ Yes [0 No
4. The educator developed routines for the day and/or class activity. ¢ [1Yes ] No
5.The educator taughtfand prompteds 3-5 positively stated behavioral expectations. ] Yes [0 No
6. The educator selected and implemented additional consequence strategies, if

X . O Yes O No

appropriate, to support student behavior.

4Physical arrangement (seating assignments, furniture arrangement, etc.) is designed to maximize structure and minimize distraction.

=Students demonstrate fluency with routines, educator provides lesson plans, and/or educator references previously taught routines.

FStudents demonstrate fluency with expectations, educator provides lesson plans, and/or educator references previously taught expectations.

& Effective prompts are delivered before a behavior is expected and make it more likely for students to engage in appropriate behavior for the
given activity /environment.

» Additional consequence strategies may include classroom systems to acknowledge appropriate behavior or consequences to respond to
inappropriate behavior; effective implementation is consistent, systematic, and accompanied by behavior-specific feedback.

Simonsen, B., Freeman, J., Kooken, J., Dooley, K., Gambino, A. ]....Kern, L. (2019). Initial validation of
the Classroom Management Observation Tool (CMOT). Manuscript under review.
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collection over time and
regardless of observer.

ipation
T&T, Group, Shout out,

Definitions : . -
Classroom Observation Data Collection Tool 24-25 Revised
Data was collected during:
o o a - Staff Name Date Time
O One- = - Observer Location Subject
On-Ore eacher vnhg ONe-OnN-One a M student
o o TEACHER PDP GOAL: Total # of Students in class
Serall Grocp Studerts are working in small collaborazive groups.
5 a wa grop assroom Lontex servations: (9 min vidence statemen a
O Semall Group Teaches Teachar less0n 0 2 small group of sauders cl Context Observations: (5 mi i | sn | Evidence Statements/Tally
Q Whale Groep Teacher is teaching a lesson 1o the full group of students. TA:Culturally Relevant Look Fors: Array of engagement types, use Individual Partner Whole Group
1. Student of student names, equitable distribution of students participating
Engagement | and opportunities to respond.
Thase items Were Observed: 1.2 Cognitive
Engagement SA: Students responding to teacher questions, directions, or
0 Claswoom Matrix Posted Classroom matrix s big, bold. and beactiful and posted in the dassroom. expectations [oul of {otal students)
D Procedures Observed At least one dasmooem procedure was chzerved TA: Uses clear and effective attention-getting signal to get scholar's
attention prior to giving directions.
Q Use of Amention Sigral A sgral was used to get all students attention when reeded
SA: Stopped, were at appropriate voice level, and looking/listening
O Prosimity Used Teaches moves asound the room frequendly TA: Clear and precise directions (pre-corrects) were given. Teacher
O Use of Rerdorcement System | Teacher ses a rendorcement system to acknowledge approprate student stated the expectations of how students will participate/engage in
behavicrs. activity/task.
« Movement, Voice Level, Participation
2, Classroom
Positive Negative ] Expectations | g, Followed directions the first time
1 Do ! 1 - Evidence
Sp'?& Positive G P C . slass, OR
= :.sﬁ ed bank Nesxesrle] I! each time
= W ok h:;v‘ reer o5 | 1 I for expectations of tasks aligned to
Send Thetl & greet wey ~or ! top I
oo Clear operationa
md A teacher tatement A teachar tate mant thet A teacher 3% >ectati0ns POStEd
Intecactions | . ocows in response | acouns in -;xmu wor | watocoursi . P . ulesfexpectations.
9 or afier & Sesred afer 8 Sesred dDehawvor 0 or aMer e
Seranior trat that iz positive or Behavior the d e fl n | t I O n S fo r p r a C t I C e S fter positive narration or redirection
pecfcally Mates what .""" St Ode1 At stuoent(s] w| ’
the stucent(s] S pecficaly incicate what | he/ihe/thay
| behavior is Deing praised. | instesa of th - L
: sereror W I t h e x a m p I e S e n S u r e S irecise directions (pre-corrects) were
i 7 | I
Seideirginiss - . | = el, Participation
Opportunities respond © 2 queston (Verbal Noeverbal 1 respond o a g L - . "
10 ReSPONd | maciputatives, white boards, et ) ! white boards C O n S I St e n C I n a t a mal redirects/corrections
i cle: <30sec <1 min
A teacher atement TRt 1045 JO0W DERRVON s peCTRLONL IO | I
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