
Northeast 
PBIS Network
Leadership Forum 2026

Workshop 2:Designing and Implementing 
Classroom PBIS Plans

Lisa Powers, Ph.D.
University of Missouri 



Access Conference Program
and Session Materials 

at NEPBIS.org

NEPBIS 
LEADERSHI
P FORUM



The TFI 3.0 IS A KEY TOOL TO GUIDE YOUR IMPLEMENTATION!

The TFI 2.1 was revised to prioritize content related to 
Åthe integration of mental health supports
Åequity
Åclassroom implementation 

It also aligns better with current guidance and training 
content available through the national Center on PBIS

Learn more 
at PBIS.org 
and PBIS 
Apps
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¢Ƙƛǎ tǊŜǎŜƴǘŀǘƛƻƴ {ǳǇǇƻǊǘǎΧ

TFI 3.0 
Feature 
Number

Description

1.7 RESPONSES TO CONTEXTUALLY INAPPROPRIATE BEHAVIOR

1.9 SCHOOLWIDE PRACTICES USED IN CLASSROOMS

1.10 CLASSROOM PRACTICES

1.13 CLASSROOM PROFESSIONAL DEVELOPMENT AND COACHING



ÅPlease find a comfortable 
space to work, chat with 
others, write your name 
on table tent and 
something inter esting 
about you. We will start 
at 1:00. 

Entering Routine  



1. Please, take 4 green dots. 
2. Read the statement on each 

poster.
3. Respond by placing one dot in the 

space between 1 and 5  that best 
describes you and your 
experiences.

4. Chat with friends as you work your 
way back to your table.   

>țǸǪȶ ȡɅ ṟ 

Thank you for participating!  
Your responses will help guide how we spend our time 

together  today . 



ÅSenior Research Associate, MU 
Center for School -wide PBS
ÅFormer Administrator, PBIS 

Facilitator, and Special Education 
Teacher

ouṞ uẏ¶ Eɶṣ ¬ȡɾǍ æɐʭǸɶɾṠ



ÅL ƎǊŜǿ ǳǇ ƛƴ /ƻƴƴŜŎǘƛŎǳǘ Χ 
ÅL ŀƭǿŀȅǎ ǿŀƴǘŜŘ ǘƻ ōŜ ŀ ǘŜŀŎƘŜǊΧ
ÅL ŀƳ ǳǎǳŀƭƭȅ ŜŀǊƭȅ ŦƻǊ ƳŜŜǘƛƴƎǎΧ
ÅI can remember my High School English teacher 
ōȅ ƴŀƳŜΧ
ÅL ƎǊŀŘǳŀǘŜŘ ŦǊƻƳ ŀ ¦ƴƛǾŜǊǎƛǘȅ ƛƴ /ƻƴƴŜŎǘƛŎǳǘ Χ
ÅL ƘŀǾŜ Ŧǳƴ Ǉƭŀƴǎ ŦƻǊ ǘƘŜ ǎǳƳƳŜǊΧ
ÅL ŀƳ ƻƴ Ƴȅ ǎŎƘƻƻƭǎ t.L{ ¢ŜŀƳ Χ
ÅI have attended PBIS and/or classroom 
ƳŀƴŀƎŜƳŜƴǘ  ǘǊŀƛƴƛƴƎ Χ
ÅI am committed to ensuring each and every child 
ǘƘǊƛǾŜ ƛƴ Ƴȅ ŎƭŀǎǎǊƻƻƳ Χ 

About You



LƴǘǊƻŘǳŎǘƛƻƴ Χ 
About me in 60 seconds  or less  



Logistics: Learning Expectations
EXPECTATION BEHAVIOR

Be Responsible

Make yourself comfortable  
Take care of your needs  (water, food, restroom, etc.)
Share your questions with the group

Ç Advocate for yourself 

Be Respectful

Listen to others attentively by seeking to understand 
while they are speaking 
Follow up , and complete tasks 
Return from breaks on time. 

Be Engaged

Ask  what you need to know to understand and 
contribute Ṿ ensure your voice is heard!
Minimize  distractions (virtual and in person) 
Stay  connected and contribute to the team by sharing 
relevant information and ideas

What would you add 
in order to be 
successful today? 



When you hear my voice 
ṟɳȺǸǍɾǸ ȒȡɅȡɾț ʳɐʔɶ ʌțɐʔȓțʌɾṞ 
sentence, and look this way. 

These mean : 
Finish your conversation. 

Return attention to speaker.
Be ready for next topic. 

Attention Signal(s)
¬Ǹʌẏɾ æɶǍǪʌȡǪǸṝ 
ñțǍɶǸ ʭȡʌț Ǎ ɅǸȡȓțǩɐɶṟ Ǎ ȓʔǸɾʌ ʭǍȺȶǸǱ 
into your classroom, what is one word  
ʳɐʔẏǱ ʭǍɅʌ ʌțǸɃ ʌɐ ʔɾǸ ʌɐ ǱǸɾǪɶȡǩǸ ʌțǸ 
'feeling' of the room? (Tell your partner 
why you chose that word.) 



ÅParticipants will draft an Effective Teaching Plan  as a  framework 
for planning and organizing their classroom environment.
ÅParticipants will develop strategies to intentionally design 

classroom settings where both teachers and students can thrive 
throughout the school year.
ÅParticipants will select  at least two effective classroom practices 

to monitor and identify  a preferred feedback method (self -video, 
peer observation, observations, or data tracking) to drive their 
own continuous improvement

Session Outcomes 



ÅOpening Ṿ Setting the foundation for 
Success 

ÅReview 8 Effective Classroom Practices 

ÅDevelop an Effective Classroom PBIS Plan 

Å Intensify and Individualize PBIS Classroom 
Practices

ÅPrioritize classroom practices to implement 
in the classroom,  establish feedback 
process to develop a professional growth 
plan  

ÅClosing  - Next Steps 

What is your hope for today? Application/worktime built in each section 



Coaching Clock Partners 



ÅLink Academic and Behavior 
ÅStudent with Disabilities are 

Supported with Effective Teaching 
and Learning Practices 
ÅSet up Environments to Ensure all 

Students Thrive 
ÅCreate Culturally Responsive 

classrooms 
ÅPartner with  Students and Families
ÅRelationships  are Key 
ÅDo Less Better 

!ȺȡȓɅɃǸɅʌ ÃɳɳɐɶʌʔɅȡʌȡǸɾ ṟ  What are you learning 
for you? 

What are you learning 
to share back with 

your team?



Positive student teacher 
relationships are impactful 
for students of all ages.

Cook et al, 2018

Relationships are Important J 
High Quality Student -Teacher 
Relationships are correlated with: 
ÅStrong peer relationships 
ÅBetter engagement and 

academic outcomes
ÅDesirable classroom behavior 
ÅIncreased sense of belonging for 

all students 

What is one relationship  strategy you are proud of? 



ÅVerbal and non -verbal engagement 
ÅWarmth & reciprocal  

communication 
ÅCloseness and security 
ÅHigh quality interactions 
ÅDependent on perception of student 

and teachers 

A positive student teacher relationship is 
ǪțǍɶǍǪʌǸɶȡʽǸǱ ǩʳ ṟ 

Consider: How 
does setting up 

the environment 
for success build 

positive 
relationships in 
the classroom? 



We cannot make students learn or behave. We can create 
environments to increase the likelihood students learn and behave. 
Ɖ Dr. Tim Lewis



Antecedent, Instructional, Behavioral 

Antecedent 
ÅTeach and 

practice 
expectations 
ÅPrompt 

responses 
before they are 
needed 
Å?ŸŰќƣШƽċŔƣШŉŸƖШ

problem 
behavior

Instructional 
ÅActively teach 

behavior, as you 
would 
academics. 
ÅModel-guided 

practice-
independent 
practice

Behavioral  
ÅBehavior that is 

reinforced is 
more likely to 
occur 
ÅBehavior that is 

not reinforced is 
more likely to 
diminish 
ÅThink function



Creating Supportive Environments 

Inviting atmosphere / 
Friendly & Helpful Connections / 

relationships 
between:

Staff-staff
Staff-students
Students- adults

Is your 
school/classroom  a 
place where you 
would want your own 
child to attend?



Think to yourself... Next, jot down and post

What challenge 
do you want to 
address in your 
classroom? 



Has your school or district identified a small set of 
evidenced based instructional practices that all 

teachers consistently use to support student 
engagement and success?  

Reflective Question & Table Talk



1. Classroom Expectations & Rules
2. Classroom Procedures & Routines
3. Classroom Encouraging Expected 

Behavior
4. Classroom Discouraging Unexpected 

Behavior
5. Classroom Active Supervision
6. Classroom Opportunities to Respond
7. Classroom Activity Sequencing & 

Choice
8. Classroom Task Difficulty

Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)    
 



Missouri - Effective Teaching and Learning Practices 
(ETLP) 

https://pbismissouri.org/tier -1-effective-classroom-practices/

Under Revision

https://pbismissouri.org/tier-1-effective-classroom-practices/
https://pbismissouri.org/tier-1-effective-classroom-practices/
https://pbismissouri.org/tier-1-effective-classroom-practices/
https://pbismissouri.org/tier-1-effective-classroom-practices/
https://pbismissouri.org/tier-1-effective-classroom-practices/
https://pbismissouri.org/tier-1-effective-classroom-practices/
https://pbismissouri.org/tier-1-effective-classroom-practices/
https://pbismissouri.org/tier-1-effective-classroom-practices/
https://pbismissouri.org/tier-1-effective-classroom-practices/


ÅBuild positive teacher -student 
relationships
ÅFocus on what you want students to do 
ÅPositively stated expectations/norms 
ÅLink to schoolwide systems
ÅDefine expectations/norms for specific 

activities 
ÅTeach explicitly  and practice
ÅRecognize students when they follow 

expectations.
ÅPost Expectations in prominent place 

and refer to them frequently.

Thriving Classroom Environment



Ṝ       Observable Ṿ Behaviors we can see
Ṝ       Measurable Ṿ We can count occurrences
Ṝ       Positively Stated Ṿ What we do to be successful
Ṝ       Understandable Ṿ Student -friendly language
Ṝ       A lways Applicable Ṿ The same everyday

Content: Drafting or Revising  Classroom Norms 
and SEB Skills  that are OMPUA



Social
Emotional
Behavioral

Chafouleas (2020)

S
Social
How we interact

E
Emotional
How we feel B

Behavioral
How we act

A fully stocked 
SEB backpack 
helps 
ready them for 
whatever may 
come their way.







ÅMove from demanding compliance to 
providing environmental supports.
ÅView challenges as a mismatch with the 

environment rather than a deficit in the 
child.
ÅReplace ambiguous expectations with 

clarity and predictability.
ÅReplace punitive consequences with 

intentional skill -building.

Creating Classrooms where all Children  Thrive



With a table partner, select one schoolwide expectation 
and brainstorm 3 -5 specific classroom norms & SEB 
skills

ÅDraft norms for transitions and all contexts
ÅDraft  a plan to partner with students and families 

to create or finalize shared norms that honor all 
ÅCheck against OMPUA criteria
Å!ɾȶṟṣ Eɐ ʌțǸ ǪȺǍɾɾɶɐɐɃ ɅɐɶɃɾ Ἁ ñM= ɾȶȡȺȺɾ  ǸɅɾʔɶǸ 

a culture of safety,  belonging, wellness and 
mutual respect? What adjustments might be 
made? 
ÅIdentify rhythm for teaching norms & SEB skills 

Activity: Define and Document 
Classroom Expectation

Additional Resources



Connection and Close Out 

A connection you are making or potential next step



1. Classroom Expectations & Rules
2. Classroom Procedures & Routines
3. Classroom Encouraging Expected 

Behavior
4. Classroom Discouraging Unexpected 

Behavior
5. Classroom Active Supervision
6. Classroom Opportunities to Respond
7. Classroom Activity Sequencing & 

Choice
8. Classroom Task Difficulty

Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)    
 



I have no idea 
where to sit or 

what I am 
expected to do 

on the bus. 



άWhen students can predict 
the events throughout their 
school day, they are more 
likely to be engaged and less 
likely to display problem 
behavior. One way to increase 
predictability in a classroom is 
to establish routines, 
particularly early in the school 
ȅŜŀǊΦέ

~ Kern & Clemens, 2007

Rationale: Define and Teach Routines  



Effective procedures should be. . . 

ÅPositively stated

ÅAs brief and concise as possible  

ÅBreak down into a clear, task -analyzed list of actions

ÅWorded in age -appropriate terms

ÅVisuals helpful 

Content: Define and Teach Routines



Lining up to exit the 
classroom



Instructional Tool: Post procedures in prominent locations to 
serve as a reminder



ÅPost 
ÅReview regularly 
ÅConnect to  

expectations
ÅTeach changes to 

schedules 
ÅBuilds Positive Habits 

Clearly Defined Schedules 



Clear routines can:
ÅLower anxiety 
ÅReduce cognitive efforts 
ÅBuild independence 
ÅCreate a feeling of safety 

Creating a Classroom where all Children  Thrive



Yes / Sometimes / No

ÅWhen we follow the classroom rules our teacher lets us 
know.
ÅOur teacher gives lots of positive comments to me and 

other students.
ÅWhen students do not follow the classroom rules, our 

teacher talks it over with that student.
ÅI know what to do if I need help in class.
ÅI know what to do if I need to use the restroom or leave 

the classroom.
ÅI know what to do if I come back to class and the 

teacher has already begun the lesson.



Yes / Sometimes / No
ÅWhen the teacher ____________, most students stop and 

listen.

ÅWhen class starts, the teacher has everything ready.

ÅBefore we start a new activity, the teacher reminds us 
what we are supposed to do.

ÅI often finish my work and do not know what I should 
be doing while others are still working.

ÅOur teacher reminds us of the classroom rules before 
we start a new activity.



Student Voice 



ÅWhich routines have become habits   for 
teachers and students so cognitive  
energy is freed up for instruction?
ÅWhen is behavior corrected frequently? 

How can routines be redesigned to be 
more predictable?
ÅWhich routines are fostering a sense of 

safety and belonging for  students?
ÅWhat new transition would most impact 

the  most vulnerable learners?
ÅIs there a routine for signaling a change 

in schedule to support students who 
rely on high predictability to feel safe?

Activity: Define and Document Procedures 
OR 



Connection and Close Out 

A connection you are making or potential next step



1. Classroom Expectations & Rules
2. Classroom Procedures & Routines
3. Classroom Encouraging Expected 

Behavior
4. Classroom Discouraging Unexpected 

Behavior
5. Classroom Active Supervision
6. Classroom Opportunities to Respond
7. Classroom Activity Sequencing & 

Choice
8. Classroom Task Difficulty

Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)    
 



ÅMotivates students as they are initially 
learning expected behavior and maintains 
them as students become more fluent with 
use.
ÅSimilar to encouraging academic behavior.
ÅClarifying and teaching classroom 

expectations alone are not sufficient
ÅEssential to changing student behavior and 

creating a positive school environment.

Rationale: Encouraging Expected Behavior



ÅHelps adults and students focus on positive social behaviors and 
actions. 
ÅIncreases the likelihood students use expected behaviors. 
ÅUses the common language of the schoolwide expectations as 

much as possible.
ÅUse specific positive feedback rather than general praise.
ÅgǸɅǸɶǍȺ ɳɶǍȡɾǸṝ ẌgɐɐǱ ȲɐǩṠẍ ẌMʲǪǸȺȺǸɅʌṠẍ
ÅæɐɾȡʌȡʬǸ ɾɳǸǪȡȒȡǪ ȒǸǸǱǩǍǪȶṝ ẌÿțǍɅȶɾ Ȓɐɶ ǩǸȡɅȓ ɶǸɾɳɐɅɾȡǩȺǸ ǍɅǱ 
ǪȺǸǍɅȡɅȓ ʔɳ ʳɐʔɶ ʭɐɶȶ ǍɶǸǍ ǩǸȒɐɶǸ ɐʔɶ ɅǸʲʌ ǍǪʌȡʬȡʌʳṣẍ

Content: Specific Positive Feedback



1. State the expectation
2. Specifically describe the behavior:
ÅExplicitly describe the behavior you want 

to continue.
ÅDescribe like a videotape replay.
ÅUse the words of your expectations.

3. Can include a positive consequence:
ÅSpecific Positive Feedback alone may not 

be sufficiently reinforcing.
ÅWhen using a positive consequence, 

always pair with Specific Positive 
Feedback.

Specific Positive Feedback

ẪğțǸɅ u ɳɶɐɃɳʌǸǱ ʌțǸ ǪȺǍɾɾ  ʌɐ 
begin, you

were responsible and followed 
directions by clearing off your 

desk, getting out your 
materials

and starting work. Because 
you followed directions right 

away you are a role model for 
the class have earned a 

>ǍɶǱȡɅǍȺ >ǍɶǱṾẫ



ÅSpecific Corrective Feedback: student behavior or action is 
named 
Å>ȺǍɾɾṞ ȡʌẏɾ ȓǸʌʌȡɅȓ Ǎ ȺȡʌʌȺǸ ȺɐʔǱṣ æȺǸǍɾǸ ȶǸǸɳ ʬɐȡǪǸ ȺǸʬǸȺɾ Ǎʌ ᶯ ʭțȡȺǸ 

we are working today so everyone can concentrate. 
ÅNon Specific Corrective Feedback: verbal statement, gesture, or 

visual cue that does NOT specifically state, name, or indicate the 
behavior or action.
ÅYou know better than that
ÅDo I need to tell you again? 

Specific Feedback (corrective) 



Lets Practice ...





Continuum for Classroom Acknowledgment (We do it)  

Free and Frequent Intermittent High Effort and Low 
Frequency 

Smile,  thumbs up Positive post it note 100% attendance for the the 
month т extra recess 

School High Five Ticket Positive  Referral to the Office 

3 minutes extra recess



Activity: Define and Document Continuum 
for Classroom Acknowledgment 
OR 

Reflection: 
ÅHow do I monitor my feedback ratio? 
ÅDuring high -stress times does my ratio change?
ÅHow do I  incorporate specific positive feedback 

into my instruction?
ÅWhich students consistently receive my positive 

feedback, and which students only hear from me 
when they need a correction?
ÅHow can I teach my students to give each other 

positive feedback so the 4:1 ratio is built by the 
whole community, not just me?
ÅHow am I acknowledging the students who are 
ɃǸǸʌȡɅȓ ǸʲɳǸǪʌǍʌȡɐɅɾ ɶɐʔʌȡɅǸȺʳ ǍɅǱ ǱɐɅẏʌ ɶǸɵʔȡɶǸ 
attention?  



Connection and Close Out 

A connection you are making or potential next step



1. Classroom Expectations & Rules
2. Classroom Procedures & Routines
3. Classroom Encouraging Expected 

Behavior
4. Classroom Discouraging Unexpected 

Behavior
5. Classroom Active Supervision
6. Classroom Opportunities to Respond
7. Classroom Activity Sequencing & 

Choice
8. Classroom Task Difficulty

Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)    
 





ÅSkill Deficit Ṿ lack of skill levels 
or insufficient opportunity to 
learn and practice the expected 
behavior
ÅPerformance Deficit Ṿ a lack of 

motivation to perform the 
preferred behavior
 
Either problem (lack of skill or 

lack of motivation) requires more 
teaching and practice to resolve.

Rationale: Classroom Discouraging Unexpected Behavior
 

ẌğțǸɅ ǸʬǸɶʳɐɅǸ țǍɅǱȺǸɾ 
infractions with consistent 
feedback , students learn that 
what happens when they 
misbehave is procedural not 
personal ṣẍ
Algozzine, Wang & Violette,  2011



Until we have defined, taught, modeled, practiced, reinforced, and 
re-taught, it is unethical for adults to punish.Ɖ Dr. Rob Horner

Dr. Becky Kennedy, 
Clinical Psychologist

LINK

https://www.instagram.com/drbeckyatgoodinside/reel/C485QaEBeBm/


General Considerations
ǒ Consistency
ǒ Active supervision
ǒ Pre -Corrects
ǒ Calm, immediate 
ǒ Specific, yet brief
ǒ Quiet, respectful
ǒ Maintain personal space 

Refer and utilize schoolwide response system

Content: Classroom Discouraging Unexpected Behavior



Indirect Response Strategies



Proximity

The strategic placement/movement by the teacher to encourage 
positive behavior. 

The teacher is a source of protection and strength, helping the 
student to control impulses. 

Praise the student when he/she follows the expected classroom 
rules or procedure.



ÅNon -verbal techniques such as sustained eye contact, hand 
gestures, etc. suggesting that the teacher is aware of the behavior 
and prepared to intervene if it continues. 
ÅPraise the student when he/she is following the classroom rules 

or procedure.

Signal Nonverbal Cue 



ÅUses the power of praise or positive feedback. The teacher praises 
an appropriately behaving student in the proximity of the student 
who is not following the class rules or procedures. 
ÅThe praise serves as a prompt to the student who is not following 

the classroom rules. 
ÅWhen the student exhibits the desired behavior, attention and 

praise are then provided.

Ignore, Praise, Attend 



Direct Response Strategies



ÅBrief, clear, private verbal reminder of the expected behavior. A re -
statement of school -wide and non -classroom behavior, or 
classroom procedure.
ÅẌuȒ ʳɐʔ ʭǍɅʌ ʌɐ ɾțǍɶǸ Ǎ ʌțɐʔȓțʌ EǸʬɐɅṞ ʳɐʔ ɅǸǸǱ ʌɐ ǩǸ 
ɶǸɾɳǸǪʌȒʔȺ ǍɅǱ ɶǍȡɾǸ ʳɐʔɶ țǍɅǱṣẍ

Re-Direct



ÅBuilds on the re -direct by specifically instructing the student on 
exactly what should be done.
ÅReview the expected rule or procedure.
ÅTell, show and give student an immediate opportunity to practice. 
ÅRecognize the student for following the classroom rules and 

procedures. 

Re-Teach



ÅA statement of two options Ṿ one of which is the desired behavior 
and the other an alternative that offers the student the 
opportunity to still meet expectations. 
ÅBoth options must be acceptable to the teacher.

Provide Choice



ÅA lengthier re -teaching or problem solving opportunity.
ÅThe behavior of concern is discussed.
ÅDesired behavior is taught directly and explicitly.
ÅStudents practices the appropriate behavior.
ÅA plan to use the desired behavior in the future is made.

Student Conference



ÅCorrection feels like  private 
coaching rather than a public 
reprimand. 
ÅA behavioral error is viewed as a 

teaching moment rather than a 
managing a crisis. 
ÅSuccessful  de -escalation   preserves 

the teacher -student relationship
ÅResponses to interfering behavior 
ɾʔɳɳɐɶʌ Ǎ ɾʌʔǱǸɅʌẏɾ ǸɃɐʌȡɐɅǍȺ 
safety and return to learning  

Creating a Classroom where all Students Thrive 



LINK  to Module 10 Primary 
LINK to Module 10 Secondary 

After viewing the video 
clip, discuss the following: 

List things you think the 
teacher could have done 
differently to increase the 
probability of the 
ɾʌʔǱǸɅʌẏɾ ɶǸɾɳǸǪʌȒʔȺ 
interactions. 

https://www.youtube.com/watch?v=1ozEr5oHTJM
https://www.youtube.com/watch?v=N-4ExfGYPwc&t=162s


Activity: Document Classroom System for 
Discouraging/Interfering  Behavior  
OR 

ÅWhat is one instructive 
response to incorporate that 
teaches a replacement skill 
and ensures the student 
maintains their dignity?
ÅWhat responses do you want 

to continue? 
ÅWhat responses might you 

want to modify?
 



Connection and Close Out 

A connection you are making or potential next step



1. Classroom Expectations & Rules
2. Classroom Procedures & Routines
3. Classroom Encouraging Expected 

Behavior
4. Classroom Discouraging Unexpected 

Behavior
5. Classroom Active Supervision
6. Classroom Opportunities to Respond
7. Classroom Activity Sequencing & 

Choice
8. Classroom Task Difficulty

Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)    
 



How do we build an 
environment for 
independence? 

https://www.instagram.com/reel/DXHTzlRDPCB/?igsh=dzdxdDE3bHA1dzFk

Effectively Designing Spaces 

https://www.instagram.com/reel/DXHTzlRDPCB/?igsh=dzdxdDE3bHA1dzFk


ÅStretegically arrange student 
seating to ensure active 
supervision, routines, and 
student engagement 

ÅOrganize student and teacher 
materials  for easy and 
independent access

ÅPromote the delivery of effective 
instruction (consider materials, 
whiteboard, smartboard, etc.)

Effectively Design Space 



ÅAllows for the provision of immediate learning assistance to 
students.
ÅIncreases student engagement.
ÅReduces inappropriate behavior; increases appropriate.
ÅProvides knowledge on whether students are using expectations.
ÅAllows for frequent use of encouragement.
ÅAllows for timely correction of behavioral errors.
ÅBuilds positive adult -student relationships.

Rationale: Active Supervision 



Monitor the classroom or any school setting using three practices:
1. Moving
2. Scanning
3. Interacting

Content: How to Actively Supervise 



When supervising work or activities, circulate among students.
ÅContinuous movement.
ÅProximity with students.
ÅRandom or unpredictable.
ÅInclude moving close to noncompliant students and possible 

targeted problem areas.
ÅDemonstrate interest in students, assist with learning tasks, 

provide feedback Ṿboth positive and corrective.
ÅPeriodically move and supervise when providing individual or 

small group instruction.

Moving 



Frequently and intentionally look around at students:
ÅLooking students in the eye.
ÅVisually sweep all areas of the room as well as look directly at 

students nearest you.
ÅIf working with individual, position self to scan the entire room 

or get up and scan occasionally.

Scanning 



While moving and scanning you should also frequently interact with 
students:

ÅCommunicates care, trust, and respect, and helps build relationships.
ÅCreates positive climate and increases likelihood of accepting 

correction if needed.
ÅTeacher behavior remains the same when teaching, encouraging or 

addressing problem behavior.
ÅInclude: proximity, listening, eye contact, smiles, pleasant voice tone, 
ʌɐʔǪțṞ ǍɅǱ ʔɾǸ ɐȒ ɾʌʔǱǸɅʌẏɾ ɅǍɃǸ
ÅNon -contingent attention

Interacting 



Classroom Active Supervision Assessment



Activity: Designing Space and Active Supervision 
Routine 
OR

ÅDesign Classroom Floor Plan
ÅCreate Active Supervision Routine 
ÅIf a student were to describe my 

movement in the room today, 
would they say I was there to catch 
them or to keep them safe? 
ÅHow would you respond to their 

feedback? 



Connection and Close Out 

A connection you are making or potential next step



1. Classroom Expectations & Rules
2. Classroom Procedures & Routines
3. Classroom Encouraging Expected 

Behavior
4. Classroom Discouraging Unexpected 

Behavior
5. Classroom Active Supervision
6. Classroom Opportunities to Respond
7. Classroom Activity Sequencing & 

Choice
8. Classroom Task Difficulty

Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)    
 



Opportunity to Respond 
(OTR) refers to the 
number of times a 
student can participate 
in an academic lesson. 
OTRs typically occur in 
fast paced, teacher led 
instruction from early 
childhood to secondary 
settings.

Definition & Rationale: Engage in Effective Instruction 

Value 
ṜBuilds positive relationships
ṜPromotes expected behavior 
Ṝ Increases academic engagement
ṜProvides formative assessment
ṜElicits immediate feedback



Components 
Tell students how they 
will respond and what 
the signal will be
Ask the question
Provide wait time
Give the response cue
Provide feedback

Content 
Types of Student Responses 
ṜVerbal
ṜChoral
Ṝ Individual (random, unpredictable)
ṜWith Partner or Small Group

ṜNon -Verbal
ṜWritten
ṜGesture
ṜMovement
ṜResponse Card


