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The TFI 3.0 IS AKEY TOOL TO GUIDE YOUR IMPLEMENTATION
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The TFI 2.1 was revised to prioritize content related to i RESOUR

A the integration of mental health supports CE PAGE
A equity NOW
A classroom implementation AVAILABL

E
It also aligns better with current guidance and training

content available through the national Center on PBIS
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TFI1 3.0
Feature Description
Number
1.7 RESPONSES TO CONTEXTUALLY INAPPROPRIATE BEHAVIOR
1.9 SCHOOLWIDE PRACTICES USED IN CLASSROOMS
1.10 CLASSROOM PRACTICES
1.13 CLASSROOM PROFESSIONAL DEVELOPMENT AND COACHING
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Entering Routine

APlease find a comfortable
space to work, chat with
others, write your name
on table tent and
something inter  esting
about you. We will start
at 1:00.
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. Please, take 4 green dots. .

2. Read the statement on each
poster.

3. Respond by placing one dot In the
space between 1 and 5 that best
describes you and your
experiences.

4. Chat with friends as you work your

way back to your table.

)

Thank you for participating!
Your responses will help guide how we spend our time
together today
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OUR uyY EEs -dr A

A Senior Research Associate, MU
Center for School -wide PBS

AFormer Administrator, PBIS
Faclilitator, and Special Education
Teacher
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About You
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Al can remember my High School English teacher
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Al have attended PBIS and/or classroom
YFYyF3ISYSyd UNJ AYyAy3 X

Al am commifted to ensuring each and every child
UKNANGBS AY Ye Ofl aaNRBZ2Y X
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SPECIAL SCHOOL DISTRICT
OF ST. LOUIS COUNTY
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Correspondent

COLSON WHITEHEAD




Logistics: Learning Expectations

EXPECTATION BEHAVIOR

Make yourself comfortable
Take care of your needs (water, food, restroom, etc.)
Share your questions with the group

Be Responsible
Advocate for yourself

What would you add
In order to be
successful today?

Listen to others attentively by seeking to understand
while they are speaking

Follow up , and complete tasks

Return from breaks  ontime.

Be Respectful

Ask what you need to know to understand and

contribute Vensure your voice is heard!

Minimize distractions (virtual and in person)

Be Engaged Stay connected and contribute to the team by sharing
relevant information and ideas
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- NAyr &cA0QAdONT
: - it AeN mdat A ANdFft kecacr
Attention Slgnal(s) Into your classroom, what is one word

"e?yDZ RAAA At NB Ae ?rN
When you hear my voice ‘feeling' of the room? (Tell your partner

rn&ANAr N RAAdrt r e ? caVhyyquhosethat yord.g
sentence, and look this way.

These mean .
Finish your conversation.
Return attention to speaker.
Be ready for next topic.
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Session Outcomes

AParticipants will draft an Effective Teaching Plan as a framework
for planning and organizing their classroom environment.

AParticipants will develop strategies to intentionally design
classroom settings where both teachers and students can thrive
throughout the school year.

AParticipants will select at least two effective classroom practices
to monitor and identify a preferred feedback method (self -video,
peer observation, observations, or data tracking) to drive their
own continuous iImprovement
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|

A Opening V Setting the foundation for
Success

A Review 8 Effective Classroom Practices
A Develop an Effective Classroom PBIS Plan

777, A Intensify and Individualize PBIS Classroom
( Practices

A Prioritize classroom practices to implement
In the classroom, establish feedback
process to develop a professional growth
plan

AClosing - Next Steps

What is your hope for today? Application/worktime built in each section
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Coaching Clock Partners

12:00

9:00 3:00

6:00
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N

! A do I /\ B N /\ A\ A rl_ n, e What are‘you learning lWhat are you learning

for you? to share back with
your team?

ALink Academic and Behavior

A Student with Disabilities are
Supported with Effective Teaching
and Learning Practices

ASet up Environments to Ensure all
Students Thrive

ACreate Culturally Responsive

classrooms ' ¢ o
APartner with Students and Families pf | :
ARelationships are Key 9\,&
ADo Less Better ‘
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Relationships are Important J

Positive student teacher High Quality Student  -Teacher
relationships are impactful Relationships are correlated with:
for students of all ages. A Strong peer relationships

A Better engagement and
academic outcomes

A Desirable classroom behavior

A Increased sense of belonging for
all students

......
“'EO \\\\

14 <
U 1he

L

Cook et al, 2018

@ What Is one relationship strategy you are proud o
]




¥ Mizzou

A ?ositivevstudent teacher relatignship is
Ot AEAOANEd NDZ k" 7

AVerbal and non -verbal engagement

AWarmth & reciprocal Consider: How
communication does setting up

the environment

ACloseness and security for success build

AHigh quality interactions positive

ADependent on perception of student
and teachers

relationships in
the classroom?




——

We cannot make students learn or behave. We can create

environments to increase the likelihood students learn and behave.
P Dr. Tim Lewis
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Antecedent, Instructional, Behavioral

Antecedent Instructional Behavioral

A Teach and A Actively teach A Behavior that is
practice behavior, as you reinforced is
expectations would more likely to

A Prompt academics. occur
responses A Model-guided A Behavior that is
before they are practice- not reinforced is
needed Independent more likely to

A? YUK q ls ¢ R q Wn Ypradtite diminish
problem A Thinkfunction
behavior
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Creating Supportive Environments

@ P

Inviting atmosphere /
Friendly & Helpful

Connections /
relationships
between:

Staff-staff
Staff-students
Students- adults

o

Is your
school/classroom a
place where you

would want your own
child to attend?
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Think to yourself... Next, jot down and post

What challenge
do you want to
address in your
classroom?
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Reflective Question & Table Talk

Has your school or district identified a small set of
evidenced based instructional practices that all
teachers consistently use to support student

engagement and success?

1,;;?»\
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{

A
e
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Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)

1. Classroom Expectations & Rules
2. Classroom Procedures & Routines PBISMissouri.org
3. Classroom Encouraging Expected
Behavior
4. Classroom Discouraging Unexpected
Behavior
assroom Active Supervision
assroom Opportunities to Respond
assroom Activity Sequencing &
noice
assroom Task Difficulty

~N o O
O0000
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Issouri - Effective Teaching and Learning Practices
(ETLP)

Under Revision
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https://pbismissouri.org/tier-1-effective-classroom-practices/
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https://pbismissouri.org/tier-1-effective-classroom-practices/
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https://pbismissouri.org/tier-1-effective-classroom-practices/
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Thriving Classroom Environment

A Build positive teacher  -student
relationships

A Focus on what you want students to do
A Positively stated expectations/norms
A Link to schoolwide systems

A Define expectations/norms for specific
activities

A Teach explicitly and practice

ecognize students when they follow
expectations.

ost Expectations in prominent place
and refer to them frequently.
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Content: Drafting or Revising Classroom Norms
and SEB Skills that are OMPUA

R Observable VBehaviors we can see

R Measurable VWe can count occurrences

R Positively Stated VWhat we do to be successful
R Understandable VStudent -friendly language
R Always Applicable VThe same everyday




Social

Emotional
Behavioral E
Emotional
How we feel B
\

Social
How we interact

ehavioral

How we act
A fully stocked

SEB backpack
helps

ready them for
whatever may

r ’ " T:/

E Center for Schoolwide

Ll:’"u*,lﬁl\rt,“l:ij,l}lnlur Support C O m e th ei r Way. Chafouleas (2020)
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Benton Elementary School

| am.... All Setting: Classroom [ allways Cafeteria Bathrooms Playground Assemblies
Safe *Keep bodie sMaintain « falk *Walk s\Wash hands with slse equipment for “Walk
calm in line personal = tay to *Push in soap and water intended purpose «Enter and exit
*Report any space tt 2right on | chairs sKeep water in the «\Wood chips are for gym in an
problems s lirs *Place trash sink the ground orderly manner \@
sAsk « anisters in trash can «0One person per «Participate in Q
permission t a :for stall school approved '(<\
leave any hi nds games only 6
setting «Stay in approved g"
areas
=Keep body to self . (\g
Respect- | *Treat other: «Be honest s falk «Eat only sAllow for privacy of | +Line up at first «Be an active (g\
ful the way you «Take care q ietly so your food others signal listener 6
want to be of yourself 0 ers can else a «Clean up after self +|Invite others who «Applaud ((\
treated c ntinue peaceful want to join in appropriately to @
+Be an actiw le 1ming voice *Enter and exit show
listenear building peacefully appreciation
*Follow adul +Share materials
direction(s) +Use polite language
+Use polite
language
*Help keep
the school
orderly
A +Be an activ ‘Be a risk + eturn to *Use proper *Follow bathroom +Be a problem sclver | +Raise your
Learner participant taker C ISS manners procedures *Learn new games hand to share
~Give full ‘Be p mptly *Leave when | -Return to class and activities Keep
effort prepared adult promptly comments and
*Be a team Make excuses questions on
player good topic
+Do your job choices
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During Whole Group Small Group Independent When You Need
Transitions Instruction Instruction Work Something
X " p " . r ietl
’ * Actively listen to the [  Actively listen to Work quitly y
* Use an indoor toach YOUF Broup * Do your own work | * Quietly take care
. r : : :
voice . Cf:icetf raise your members vREse YRl Siusiness
Be * Help others when Y y K you need help * Raise your hand if
hand to ask a * Use positive
Respectful needed H B s T * Follow technology you need teacher
* Follow teacher ques .lon o E198 : instructions assistance
difections contribute conversations
* Actively contribute
* Take notes as
to the group * Try to take care of
needed ; . * Include your y
discussion and needs during
* Have necessary * Take out only 7 name on your » 5
2 . assignment transition times
materials necessary materials work
Be o 3 * Do your share of * Follow the
; * Move efficiently * Ask if you need the wisrk * Do your best work Cocaduves i
Responsible | petween locations clarification on « As for help if o
— * Keep track of ded leaving the
Fon o .or follow-up work to nesce classroom
instructions
complete
’ Rema|{1 w:th_your * When sitting in
* Walk group in designated dhatres all i an
* Keep your body * When sitting in location he fl i g * Move efficiently
and materials to chairs, all legs on the | « Use materials as :( € tloor bod between locations
. r
Be Saf yourself floor instructed a::spr::t:riai tyo * Alert the teacher
€291 * Keep area clean * Keep your body and | * Remain calm and il to anything
(chairs in, jackets materials to yourself use kind language in Y 2 unsafe
db " ) ¢ * Use materials as
and bags .
el c;se o instructed
disagreement

Adapted from Simonsen & Myers, 2015
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Creating Classrooms where all Children Thrive

AMove from demanding compliance to
providing environmental supports.

AView challenges as a mismatch with the
environment rather than a deficit in the
child.

AReplace ambiguous expectations with
clarity and predictability.

AReplace punitive consequences with
Intentional skill  -building.
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Activity: Define and Document @
Classroom Expectation
With a table partner, select one schoolwide expectation

and brainstorm 3 -5 specific classroom norms & SEB
skills

A Draft norms for transitions and all contexts

ADraft a plan to partner with students and families
to create or finalize shared norms that honor all

A Check against OMPUA criteria

Al rsrs Ee At N OAArrceeB AeacBr A fiM= 4t dAP2
a culture of safety, belonging, wellness and
mutual respect? What adjustments might be
made?

A ldentify rhythm for teaching norms & SEB skills Additional Resources
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Connection and Close Out

A connection you are making or potential next step
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Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)

1. Classroom Expectations & Rules
2. Classroom Procedures & Routines PBISMissouri.org
3. Classroom Encouraging Expected
Behavior
4. Classroom Discouraging Unexpected
Behavior
assroom Active Supervision
assroom Opportunities to Respond
assroom Activity Sequencing &
noice
assroom Task Difficulty

~N o O
O0000
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| have no idea
where to sit or
what | am
expected to do
on the bus.

&
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_ Rationale: Define and Teach Routines
swWhen students can predict

the events throughout their
school day, they are more
Ikely to be engaged and less
Ikely to display problem
pehavior. One way to increase
predictability in a classroom is
to establish routines,
particularly early in the school _

-

S ; -
e S| NId¢ <

2R
Y

|

~ Kern & Clemens, 2007 ‘”
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Content: Define and Teach Routines

Effective procedures should be. . .
APositively stated
AAs brief and concise as possible

ABreak down into a clear, task -analyzed list of actions

AWorded in age -appropriate terms

AVisuals helpful
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Lining up to exit the
classroom

For Example:

Procedure: Lining Up to Exit the Classroom
Outcome: Students will safely mowve from their seats to an orderly line quickly, gquietly, and safely.

S5teps:
1. At the signal, put materials away and clear yvour desk.
2. When yvour row is called, push in yvour chair, and move quietly, walking to the doorway.
3. Line up facing the door, keeping one space between each person.
4, Keep hands and feet to self.
5. Listen to the teacher and wait for the signal to depart.
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Instructional Tool:  Post procedures in prominent locations to
serve as a reminder

- TW P

1. Be ready for class: pens/books.
2. Phones and hats away.

Do Yyou have...

j- SSttort; l-)a% corre(?tly]. - A Pencil

. and in two quiet lines.

5. Face the front. i - dour Notebook

6. Enter and follow teacher instructions. — - dour Textbook

& & 2 2 - Accordion Folder
¥ 14 a t  § < - Agenda

. - A Pcr’sonal Rcading

REP
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Clearly Defined Schedules

APost —— e
. | -MRS. ELDRIDGE’S DAILY SCHEDULE
AReview regularly | ROOM 204 | GRADE 4 [
| FRIDAY, APRIL 26, 2026
AconneCt.tO - 8:30 - 9:00 AM: Morning Meeting (Rdg Goals) Y&
eXpeCtathnS 9:00 - 10:15 AM:  MATH (Fractions & Decimals)
10:15 - 10:30 AM:  RECESS! /I
ATeach changes to 10:30 - 11:45 AM:  ELA (Writer's Wkshp/Journaling) £
| 11:45 AM = 12:30 PM: LUNCH! &% "
schedules 1230 - 115PM:  SOCIAL STUDIES (Ancient Egypt Project) ..
. " : 115-2:00PM:  SPECIALS (MUSIC) 53 '
ABuilds Positive Habits 2:00 - 245PM:  SCIENCE LAB (Plant Cells) &)

| 2:45 - 3:00 PM: Dismissal Prep
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Creating a Classroom where all Children Thrive

Clear routines can:
ALower anxiety

AReduce cognitive efforts
ABuild independence
ACreate a feeling of safety




Yes /| Sometimes / NoO

A\léVhen we follow the classroom rules our teacher lets us
NOW.

AOur teacher gives lots of positive comments to me and
other students.

AWhen students do not follow the classroom rules, our
teacher talks it over with that student.

A1 know what to do if | need help in class.

Al know what to do if | need to use the restroom or leave
the classroom.

A1 know what to do if | come back to class and the
teacher has already begun the lesson.



Yes / Sometimes / No

A When the teacher , most students stop and
listen.

A When class starts, the teacher has everything ready.

A Before we start a new activity, the teacher reminds us
what we are supposed to do.

A | often finish my work and do not know what | should
be doing while others are still working.

A Our teacher reminds us of the classroom rules before
we start a new activity.
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Student Voice
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Activity: Define and Document Procedures
OR

AWhich routines have become habits for
teachers and students so cognitive
energy is freed up for instruction?

AWhen is behavior corrected frequently?
How can routines be redesigned to be
more predictable?

AWhich routines are fostering a sense of
safety and belonging for students?

AWhat new transition would most impact
the most vulnerable learners?

Als there a routine for signaling a change
In schedule to support students who
rely on high predictability to feel safe?

Fcential Question: (R

Th_kamL Shmrftﬁ Y ¢

| - ok 7vnsl’m\\mq I\NDJﬂ\(mf' i

s = ot dose and Foce eodh other “‘d '

i 68 *m\‘1 s&mcjaux\' OMISWOrS Jfb e S0

Y\m» H\m Ow,s
O Owan %\m\u{'\*

\\\ byld m\ﬁ\G\MMf- o |

ha\|<+qll< o o Jz""wm o i
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Connection and Close Out

A connection you are making or potential next step
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Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)

1. Classroom Expectations & Rules

2. Classroom Procedures & Routines PBISMissouri.org

3. Classroom Encouraging Expected
Behavior

4. Classroom Discouraging Unexpected
Behavior

assroom Active Supervision

assroom Opportunities to Respond

assroom Activity Sequencing &

noice

assroom Task Difficulty

O0000
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Rationale: Encouraging Expected Behavior

AMotivates students as they are initially
learning expected behavior and maintains
them as students become more fluent with
use.

ASimilar to encouraging academic behavior.

AClarifying and teaching classroom
expectations alone are not sufficient

AEssential to changing student behavior and
creating a positive school environment.
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Content: Specific Positive Feedback

AHeIps adults and students focus on positive social behaviors and
actions.

Alncreases the likelihood students use expected behaviors.

AUses the common language of the schoolwide expectations as
much as possible.

AuUse specific positive feedback rather than general praise.
AgNANEAA naeAdr NF XgeeDZ YekSx XM ONAANAA

Axer dadg¥N rnNOdGRJO RNNDZAOLT Xyt AALr Re
OANAAGAFT ?2n re?c nexct AxEeNA kNReacN e?
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Specific Positive Feedback

1. State the expectation At NA u naEeBnaNDZ A
2. Specifically describe the behavior: begin, you
A Explicitly describe the behavior you want were responsible and followed
to continue. directions by clearing off your
A Describe like a videotape replay. desk, getting out your
A Use the words of your expectations. materials

and starting work. Because

3. Can include a positive conseguence: ork. _
you followed directions right

ASpecific Positive Feedback alone may not

be sufficiently reinforcing. away you are a role model for

Awhen using a positive consequence, the class have earneda
always pair with Specific Positive >AEDHYNA KA > A DX
Feedback.
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Specific Feedback (corrective)

A Specific Corrective Feedback: student behavior or action is
named

A>KArr R dayr 7 NaAaAdAFT A AdAAAKAN Ke? Dz
we are working today so everyone can concentrate.

ANon Specific Corrective Feedback: verbal statement, gesture, or
visual cue that does NOT specifically state, name, or indicate the
behavior or action.

AYou know better than that
ADo | need to tell you again?




Lets Practice ..

1

Specific Positive Feedhack

Non-Specific Positive Feedback

Specific Corrective Feedback

Non-Specific Corrective Feedback

Tally:

Total;

Tally.

Total

Tally

Total:

Tally:

Total;




w\

|22 0439,
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Continuum for Classroom Acknowledgment (We do it)

Free and Frequent Intermittent High Effort and Low
Frequency

Smile, thumbs up Positive post it note 100% attendance for the the
month T extra recess
School High Five Ticket Positive Referral to the Office

3 minutes extra recess
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Activity: Define and Document Continuum
for Classroom Acknowledgment

OR

i\eflection:

How do | monitor my feedback ratio?

A During high -stress times does my ratio change?
A How do | incorporate specific positive feedback

into my Instruction?
A Which students consistently receive my positive Srmile, thumbs up Positive post t note 100 aendance forthe e
feedbaCk, and WhICh StUdentS Only hear from me School High Five Ticket Positive Referral to the Office

3 minutes extra recess

when they need a correction?

A How can | teach my students to give each other
positive feedback so the 4:1 ratio is built by the
whole community, not just me?

A How am | acknowledging the students who are
BNNAGQAT Ni nNOAAAdeAr ace?AdANAT AADZ D2AYyA &Noe
attention?
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Connection and Close Out

A connection you are making or potential next step
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Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)

1. Classroom Expectations & Rules

2. Classroom Procedures & Routines PBISMissouri.org

3. Classroom Encouraging Expected
Behavior

4. Classroom Discouraging Unexpected
Behavior

assroom Active Supervision

assroom Opportunities to Respond

assroom Activity Sequencing &

noice

assroom Task Difficulty

O0000
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On a 1-9 rubber duck scale, how are
things going today?
-

-
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Rationale: Classroom Discouraging Unexpected Behavior

Vlack of skill levels Xgt NA N%¥ NEr e AN t AA
or insufficient opportunity to inf ’t' ith istent ’
learn and practice the expected intractions wi COLSISIEN

behavior feedback , students learn that
Va lack of what happens when they

motivation to perform the misbehave is

preferred behavior S X

Algozzine, Wang & Violette, 2011

Either problem (lack of skill or
lack of motivation) requires more
teaching and practice to resolve.




Dr. Becky Kennedy
Clinical Psychologis

LINK

Until we have defined, taught, modeled, practiced, reinforced, and
re-taught, it is unethical for adults to punish.ebr. Rob Horner


https://www.instagram.com/drbeckyatgoodinside/reel/C485QaEBeBm/
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Content: Classroom Discouraging Unexpected Behavior

» Often referred to as horseplay significant disruption or safety concerns

Minor/Major Behaviors

« Noncompliance with rules or .
directions; refusal to work, ignore
requests, or delayed response

Repeated or aggressive refusal to follow
directions; defiant and/or aggressive response
toward adults

Insuberdination

2025-2026

Miners Maiors e Verbal, written, and non-verbal, idle, ® Verbal, written, and non-verbal threats that
- - Managed by Staff ) Managed by Administrators TEACatE nonspecific threats without a clear cause a significant disruption of the learning
G n ral C O n S I d ratl O n S Low-level, gs:;fngemushahzwars lhalvln\a’L\eﬂm \mf:u”;;;munsa'h. mrd\sruplwe_behawmsiha\rfqpté:la plan or intent or real fear from the environment and widespread fear
e e e been taught and are developmentally appropriate. threat to physicaliemotional safety or are significantly student. » Repeated activation of fire alarm or false 911
Baropiive 1 instruction or operations. threat assessment Activating the school's fire alarm ral::;
Repeated minors may be considered a major. may be necessary g z ) .
. systems or making a false + Repeated idle/non-specific threats
When differentiating between a minor and a major, consider the age of the student, the frequency and intensity of the
)4 C O n S I Ste n C haviors, and the interventions that have taken place, emergency call to 911
C y Infraction Descriptions Expected Responses
MINOR MAJOR
. . . « Only adminstrator managed = Physical atiack or alempted serious harm to MINOR MAJOR
Assault ff, f e P
O" ACtI Ve S u pe rV I S I O n o kot nckdng e of fron o tjc (staff managed) (administrator managed)
Bull N -calli ing, teasi R ted threats, intimidati hy | "
(minmanaged) | povmen comser s © cotpession et causet 8 stugon o faar or Initial Problem
their safety of property and significantly
disrupts their education
Peer Mistreatment . T‘he:c[iunsmu:&fe‘arlm safety or property e Staff should use the EHSD Tier 1 Toolbox e Student will confer with the
~ (staff managed) and significantly disrupt a students education e Confer with the student administrator
- «  Mid language. arguing, defiant tane, | ® ~Repealed. disruptive disrespect, including e Reteach appropriate behaviors e Parent contacted within 24 hours
orinapproprite gestures e o o o  Student completes a Think Sheet (when appropriate) (phone, email, in-person)
Disrespect chabengo autrorty ' onsis * Repair and Restore » Referral is processed, and the
= Profanity (consider age, frequency. intens . N Ny
aueae‘aya‘mpe'rm&(gnmalusp:nys;man‘ v ¢ Use Reset & Return (when appropriate) outcome is communicated to staff
o . . incident) * Repeat a minimum of 2 times « Conferences can be repeated before
R « Talking out, noncompliance, or = Repeated major disruption that stops * Documentin eduCLIMBER, if same minor occurs more than 2 moving to the next step
O i off-task behavior instruction even after intervantion times
’ »  Low-level taunting or provoking, brief | »  Mutual physical cantact (hitling, pushing,
mutual contact, no intent 1o harm, punching, kicking, etc) causing injury, repeated Continued Problem
Fighting stopped when redirected, did not. incidents, major disruption, or safety risk . »
escalaie (after the issue happens at least twice, staff has worked through the steps above, and reteaching has occurred)
v - - - s 2+ people involved w/ direct contact.
O S e CI I C et rl e * pombi rlstod 0 peotectod auss: | based ona protocied ciass besed on gond e Continue to use the EHSD Tier 1 Toolbox « Administration follows progressive
ossibly related to a protected class; ased on a prolected class (based on gender, ek
b} Harassment ot cloaty tagetot: 0ps when raco, coor faigion.disabity, or any eber ¢ Student completes a Think Sheet discipline (levels of intervention and
redirected cnaracteristic protected by law) tat causes e Consider using a Buddy Room consequences increase) or discretion
significant disrupticn to the school environment . B L
* Repair and Restore for discipline via the Code of Conduct
. Inappropriate | s Physical contact, which may lack the | «  Ongoing horseplay that continues despite « Teacher contacts parent/guardian e Parent contact
~ Q I t r tf I Physical Contact intent 1o harm or cause injury teacher radirection and parent contact, causing + Document In eduCLIMBER +  CARE Team mesting is scheduled
(’ ll ‘ E ‘ !:; ‘ E(: ll after 2 ODRs
]
Minor Not Resolved after Warnings
ol - . * Continue to use the EHSD Tier 1 Toolbox
O al I I al l I e rSO I Ia S a‘ e * Assign consequences (loss of privilege, restorative convo, etc.)
* Repair and Restore
* Hold a meeting with the student and family, counselor & admin
can be invited if needed, but not required
e Documentin eduCLIMBER
g -
Refer and utilize schoolwide res ponse system e ———————
y * Teacher refers the student to administrator via the Office
i (ODR) form.




Indirect Response Strategies

The strategic placement/movement by the teacher in order

Proximity to encourage positive behavior. The teacher is a source of
Control protection and strength, helping the student to control
impulses.
Sign al or Non-verbal techniques such as sustained eye contact, hand
estures, picture cues, etc. suggesting that the teacher is
Non-verbal | © P ggesting

aware of the behavior and prepared to intervene if it
Cue continues.

Uses the power of praise or positive feedback. The teacher
praises an appropriately behaving student in the proximity

. of the inappropriately behaving student. The praise serves
/Pra|se as a prompt. When the student exhibits the desired

behavior, attention and praise are then provided.

lgnore/Attend




¥ Mizzou

Proximity

—1  The strategic placement/movement by the teacher to encourage
’Hf;; positive behavior.

e The teacher is a source of protection and strength, helping the
student to control impulses.

° Praise the student when he/she follows the expected classroom
T rules or procedure.
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Signal Nonverbal Cue

AI\Ion -verbal techniques such as sustained eye contact, hand
gestures, etc. suggesting that the teacher is aware of the behavior
and prepared to intervene if it continues.

ApPraise the student when he/she is following the classroom rules
or procedure.
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Ignore, Praise, Attend

AUses the power of praise or positive feedback. The teacher praises
an appropriately behaving student in the proximity of the student
who is not following the class rules or procedures.

AThe praise serves as a prompt to the student who is not following
the classroom rules.

AWhen the student exhibits the desired behavior, attention and
praise are then provided.




Direct Response Strategies

Brief, clear, private verbal reminder of the expected

Re-Direct behavior. A re-statement of school-wide and non-classroom
behavior, or classroom procedure.
Builds on the re-direct by specifically describing the steps
Re-Teach required to instructing the student on exactly what should
be done.
: Can be used when a re-direct or re-teaching have not
Provide :
) worked. A statement of two alternatives—the preferred or
Choice desired behavior or a less preferred choice.
Lengthier re-teaching or problem solving. Discusses the
Student behavior of concern, teaches the desired behavior, provides
Conference | reasons why itisimportant, and a plan is made for future

use. Can include role-play or practice.
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Re-Direct

ABrief, clear, private verbal reminder of the expected behavior. A re -
statement of school -wide and non -classroom behavior, or
classroom procedure.

AXuR re? 7A
ENr M NOAR? A

rANA ENWY
( e

te?
t A

t A
D% X

>ﬁ)

A
re 9

t
Ad




¥ Mizzou

Re-Teach

ABuiIds on the re -direct by specifically instructing the student on
exactly what should be done.

ARevieW the expected rule or procedure.
ATeII, show and give student an immediate opportunity to practice.

ARecognize the student for following the classroom rules and
procedures.
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Provide Choice

AA statement of two options Vone of which is the desired behavior
and the other an alternative that offers the student the
opportunity to still meet expectations.

ABoth options must be acceptable to the teacher.
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Student Conference

Aa lengthier re -teaching or problem solving opportunity.
AThe behavior of concern is discussed.

ADesired behavior is taught directly and explicitly.
Astudents practices the appropriate behavior.

Aa plan to use the desired behavior in the future is made.
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Creating a Classroom where all Students Thrive

A Correction feels like private
coaching rather than a public
reprimand.

A A behavioral error is viewed as a
teaching moment rather than a
managing a crisis.

A Successful de -escalation preserves
the teacher -student relationship

A Responses to interfering behavior
r?nnecen A rA?DANAAYT
safety and return to learning
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LINK to Module 10 Primary
LINK to Module 10 Secondary
l After viewing the video

| =] clip, discuss the following:

i
LA

\\

Module Ten List things you think the
28 teacher could have done
Effective Rasponse to differently to increase the
Common Challenging BehaviorS probability of the

rA?PDANAAY T &ENrnNOA
Interactions.



https://www.youtube.com/watch?v=1ozEr5oHTJM
https://www.youtube.com/watch?v=N-4ExfGYPwc&t=162s
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Activity: Document Classroom System for
Discouraging/Interfering Behavior

O I t Discouraging Problem Behavior / Re-Teaching Expectations and
Procedures / Restorative Practices

Whole Group Alignment

Does this align with the

A What Is one instructive R s S | BELEAT
response to incorporate that
teaches a replacement skill
and ensures the student
maintains their dignity? L ——
Wh at re Sp onses d o) y ou W ant ns and procedures for an individual student while keeping restorative practices in | ZECE0me remforeement
to continue?

What responses might you
want to modify?

o)
28
g &
g3
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Connection and Close Out

A connection you are making or potential next step
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Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)

1. Classroom Expectations & Rules

2. Classroom Procedures & Routines PBISMissouri.org

3. Classroom Encouraging Expected
Behavior

4. Classroom Discouraging Unexpected
Behavior

assroom Active Supervision

Classroom Opportunities to Respond

Classroom Activity Sequencing &

Choice

Classroom Task Difficulty

O
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Effectively Designing Spaces

How do we build an
environment for
Independence?

IKEA has succeé
trained adults worldwide
to navigate a massive ,

-8



https://www.instagram.com/reel/DXHTzlRDPCB/?igsh=dzdxdDE3bHA1dzFk
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Effectively Design Space

~ WINDOW ~ WINDOW
T ==y [CRyETY=" A Stretegicallyarrange student
5 = N i seating to ensure active
WINDOW SILL / BOOKCASE BASKETS . . .
D supervision, routines, and

student engagement

\ ‘(li}g

5 \ [ ,
4”“ $¢ OO

‘ STUDENT RUG
Py fTUUENTSSfTONFLOO% | ‘

TEACHER DESK

STUDENT SEATING (1-6) A Organize student and teacher

materials for easy and
Independent access

BOOKSHELVES

COMPUTER SHELVES

8 8 8

i 1 CATAREA =
) | S

24 ‘_‘ - - W [
‘ I
COMPUTER SHELVES

A Promote the delivery of effective
instruction (consider materials,
whiteboard, smartboard, etc.)
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Rationale: Active Supervision

A Allows for the provision of immediate learning assistance to
students.

Alncreases student engagement.

AReduces inappropriate behavior; increases appropriate.
AProvides knowledge on whether students are using expectations.
A Allows for frequent use of encouragement.

A Allows for timely correction of behavioral errors.

ABuilds positive adult  -student relationships.




¥ Mizzou

Content: How to Actively Supervise

Monitor the classroom or any school setting using three practices:
1. Moving
2. Scanning
3. Interacting
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Moving

When supervising work or activities, circulate among students.
A Continuous movement.
A Proximity with students.
ARandom or unpredictable.

Alnclude moving close to noncompliant students and possible
targeted problem areas.

ADemonstrate interest in students, assist with learning tasks,
provide feedback V\both positive and corrective.

APeriodically move and supervise when providing individual or
small group instruction.
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Scanning

Frequently and intentionally look around at students:
A Looking students in the eye.

AVisually sweep all areas of the room as well as look directly at
students nearest you.

Alf working with individual, position self to scan the entire room
or get up and scan occasionally.
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Interacting

While moving and scanning you should also frequently interact with
students:

A Communicates care, trust, and respect, and helps build relationships.

A Creates positive climate and increases likelihood of accepting
correction if needed.

ATeacher_ behavior remains the same when teaching, encouraging or
addressing problem behavior.

A Include: proximity, listening, eye contact, smiles, pleasant voice tone,
Ae?20t R AADZ?r N eR rA?DANAAYyr ANABN

A Non -contingent attention
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Classroom Active Supervision Assessment

1. Positively interacts with most students using non-contingent and contingent

attention. YES NO

2. Routinely uses preferred adult behaviors (proximity, listening, eye contact,
smiles, pleasant voice tone, touch, and use of student’s name) when YES NO
teaching, encouraging or correcting.

3. Has/knows classroom expectations and procedures and uses them to pre-

correct, setting students up for success YES NO

4. Continuously moves throughout the area (proximity to all students, random, YES NO
close supervision of non-compliant students, targets problem areas)

5. Frequently scans (head up, eye contact with many students) YES NO

6. Minor or staff-managed behaviors are handled privately, quickly and

efficiently and followed with a positive contact. YES NO

7. Major or office-managed behaviors are handled calmly, following the school’s

YES NO
procedures.

Overall Active Supervision:

6-7 “YES” = Proactive-Supportive of positive student behavior. # VES
3-5 “YES” = Mixed-Somewhat supportive of positive student behavior. —_—
<3 “YES”= Reactive-At risk for high frequency of challenging student behavior.

A
] S  Classroom Active Supervision Assessment
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Activity: Designing Space and Active Supervision @
Routine
OR
ADesign Classroom Floor Plan
ACreate Active Supervision Routine 8(%) i R ‘e
AlIf a student were to describe my PP PR,
movement in the room today, S P PE s
would they say | was there to catch R T e

them or to keep them safe?

AHow would you respond to their
feedback?
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Connection and Close Out

A connection you are making or potential next step
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Effective Teaching and Learning Practices
(Positive Classroom Behavior Supports)

1. Classroom Expectations & Rules

2. Classroom Procedures & Routines PBISMissouri.org

3. Classroom Encouraging Expected
Behavior

4. Classroom Discouraging Unexpected
Behavior

assroom Active Supervision

assroom Opportunities to Respond

assroom Activity Sequencing &

noice

assroom Task Difficulty

O0000
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Definition & Rationale: Engage in Effective Instruction

Opportunity to Respond Value
(OTR) refers to the
number of times a
student can participate

Builds positive relationships
Promotes expected behavior

Provides formative assessment

iNn an academic lesson. R Increases academic engagement

OTRs typically occur In
fast paced, teacher led
Instruction from early
childhood to secondary
settings.
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Types of Student Responses

Content R verbal

R Choral

R Individual (random, unpredictable)
Components _ R with Partner or Small Group

Tell students how they R Non -Verbal

will respond and what % Written

: : Gesture
the signal W|Il.be R Movement
Ask the question R Response Card

Provide wait time
Give the response cue
Provide feedback




