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Who are we?

Courtney

● Classrom teacher 4 years
● Board Certified Behavior Analyst
● PBIS District, Regional, State 

Coach
● UMaine Doctoral Student

Karen

● Classroom teacher - 23 years

● UMAINE Doctoral student 

● NEPBIS trainer (almost!)

Sharon
● Speech-Language 

Pathologist 24 years
● UConn / Clemson Doctoral 

Student

Martha● Classroom teacher 21 years

● Co-Director Camp Invention

● UMAINE Doctoral Student





Today’s targets:

• Operationally define challenging classroom behaviors and 
identify replacement behaviors.

• Use function-based thinking to develop proactive strategies 
for challenging behaviors.

• Identify a variety of evidence-based resources and tools to 
support students.



Think about a 
problematic 
student 
behavior...

Now, let’s define it!



Develop an 
operational 
definition of 
the behavior

⚫What does it look like?
⚫What does it sound like?
⚫Does it pass the alien test?



Determine a 
replacement 
behavior

⚫What would you rather the student 
be doing?

⚫Operationalize that too!
⚫Does it pass the Deadman’s test?



Is the 
replacement 
behavior 
already in the 
student’s  
tool box?

⚫ If your answer is no, teach the skill!

⚫ If yes, pre-correct and provide 
frequent, interval based 
behavior-specific feedback

⚫Let’s check out some cool ways to do 
that!







What is 
Function-Based 
Thinking?

Efficient process for thinking about 
minor, but persistent student 
behavior in a systematic way that 
leads to interventions that match 
the function of the behavior.

⚫ Hershfeldt, Rosenberg, Bradshaw, 2010



Start by 
understanding 
reinforcement
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Pos Reinf Neg ReinfFunctions of 
behavior 
make a 
difference!



Minor/moderate problem behaviors interfere with teaching 
and learning.

In most classrooms, those recurrent minor problem behaviors 
are the largest consumers of teaching and learning time!

Functional Framework is the Foundation Effective Behavioral 
Support

Why use 
Function-Based 
Thinking?

•Minor/moderate problem behaviors interfere with teaching 

and learning.

•In most classrooms, recurrent minor problem behaviors are 

the largest consumers of teaching and learning time!

•Functional framework is the foundation effective behavioral 

support.



To Determine Function of Behavior

What 
typically 

precedes?

What do the 
behaviors 
look like?

What 
typically 
follows?

Based on observing patterns across time, we can 
infer the probable function of behavior.

ANTECEDENT BEHAVIOR CONSEQUENCE



Let’s practice

Teacher lecture 
(limited 

attention)

Calling out 
repeatedly

Teacher 
attention

What Function? Get/obtain Attention

Antecedent? Behavior? Consequence?

During teacher lecture, Martha repeatedly and loudly 
calls out (without raising her hand).  Each time, the 
teacher gives her a look, a redirection, or 
occasionally calls on her.



How can we 
prevent?

What should we 
teach the 

student to do 
instead?

How do we 
respond to  make 
sure the new skill 

“works”?

We can make simple tweaks to the antecedents, 
behaviors, and consequences, to prevent, teach, 

and respond, respectively.

ANTECEDENT BEHAVIOR CONSEQUENCE

By understanding function, we can  intervene 
more effectively.





Let’s practice

Provide attention 
ahead of lecture and 
frequent eye contact 

during 

Teach and prompt 
hand raising

Call on her ONLY 
when she raises her 

hand (otherwise 
ignore)

Prevent? Teach? Respond/Reinforce?

During teacher lecture, Martha repeatedly and loudly 
calls out (without raising her hand).  Each time, the 
teacher gives her a look, a redirection, or 
occasionally calls on her.

Simple strategies like this are part of good “Tier 1” responses 
to minor disruptive behavior.
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Setting Events Triggering
Antecedents

Maintaining
Consequences

Problem 
Behavior

Desired
Alternative

Typical
Consequence

Acceptable
Alternative



Setting Event 
Manipulations

⚫ Minimize the likelihood
⚫ Neutralize
⚫ Withhold discriminative stimulus
⚫ Add prompts
⚫ Increase reinforcement for desired 

behavior



Antecedent 
Manipulations

● Redesign the environment
○ Physical arrangement
○ Predictability
○ Choice
○ Instructional variables

● Add prompts and or 
pre-corrections



Verbal 
Prompts

Direct Verbal 
Prompts
Specifically tell what to do 
or not do

● Get your umbrella



Direct Verbal 
Prompts



Verbal 
Prompts

Direct Verbal 
Prompts
Specifically tell what to do 
or not do

● Get your umbrella

Indirect Verbal 
Prompts
Statement or question 
requiring problem solving 
or inferencing

⚫ What is the weather 
today?

⚫ It’s raining.



Indirect Verbal 
Prompt



Indirect Verbal 
Prompt

● Series of 4 studies
● Focused on processing level questions

○ “participants switched from simple to more complex strategies, 
monitored themselves and the problem solution more often, and 
developed more sophisticated representations of the problem 
structure” (p.222)

○ Participants “became less dependent on surface features of the 
task and apparently understood the critical components enough 
to transfer their learning” (p. 214)

○ “it is not that participants are talking, whether overtly or covertly, 
(but) it is what they are talking or thinking about that is 
beneficial.” (p. 216)

Beradi-Coletta, B., Buyer, L. S., Dominowski, R. L., & Rellinger, E. R. (1995). Metacognition and problem 
     solving: A process-oriented approach. Journal of Experimental Psychology: Learning, Memory, and 
     Cognition, 21 (1), 205-223.



Indirect Verbal 
Prompt

Problem-Focused Group

⚫ What is the goal of the 
problem?

⚫ What are the rules of the 
problem?

⚫ What is the current state of 
the problem? 

Metacognitive Group

⚫ How are you deciding 
which disk to move next?

⚫ How do you know that this 
is a good move?

⚫ How are you deciding 
where to move the next 
disk?

Beradi-Coletta, B., Buyer, L. S., Dominowski, R. L., & Rellinger, E. R. (1995). Metacognition and problem 
     solving: A process-oriented approach. Journal of Experimental Psychology: Learning, Memory, and 
     Cognition, 21 (1), 205-223.



Antecedent 
Manipulations

● Redesign the environment
○ Physical arrangement
○ Predictability
○ Choice
○ Instructional variables

● Add prompts and or 
pre-corrections

             Indirect Verbal Prompt



Examples

Scott skips down the hallway to his sensory break.

It’s time to go to sensory.

How do we go in the hallway?

Desired 
Behavior

Walk in 
the 
hallway to 
sensory

Declarative

Interrogative



Examples

Scott skips down the hallway to his sensory break.

It’s time for sensory.

How do we go in the hallway?

Frequently during morning meeting, several students are off-task.

Desired 
Behavior

Walk in the 
hallway to 
sensory

I see everyone is on the rug for morning meeting.

Interrogative

Desired 
Behavior
Follow 
expectations 
during 
morning 
meeting

Declarative

How do we show safety, respect and responsibility?



Examples

Scott skips down the hallway to his sensory break.

It’s time to go to sensory.

How do we go in the hallway?

Try it yourself.

During morning meeting, several students are off-task.

Desired 
Behavior

Walk in 
the 
hallway to 
sensory

Desired 
Behavior

On-task 
during 
morning 
meeting

Declarative

Interrogative

Desired 
Behavior

How do we show safety, respect and responsibility?

It’s time for morning meeting.



ACTIVITY

Follow Steps on Behavior Log

http://bp-manager.ume.maine.edu/viewResource.html?guid=F2249277241A649F40C637F26E481B1A

http://bp-manager.ume.maine.edu/viewResource.html?guid=F2249277241A649F40C637F26E481B1A
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