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Tier 2 Readiness Guide




Tier 2 Systems Readiness Guide[footnoteRef:2] [2:  Suggested citation: Freeman, J., Sugai, G., Horner, R., Simonsen, B., McIntosh, K., Eber, L., Everett, S., George, H., Swain-Bradway, J., Sprague, J. (2016). Tier 2 systems readiness guide. ] 

The purpose of this document is to provide guidance to district- and school-based leadership teams that are considering implementation of Tier 2 systems. This document is not intended to be a prescriptive list of requirements and individual decisions about school readiness. Tier 2 implementation decisions should be based on the local context and in coordination with local coaches and TA providers.

Implementation of Tier 2 is likely to be more effective and efficient if foundational Tier 1 systems are implemented with high fidelity to improve the accuracy with which teams identify and deliver appropriate levels of support to the most appropriate students. To increase the likelihood that Tier 2 systems will be implemented with fidelity, teams also are encouraged to purposely phase in implementation of Tier 2 systems. Regardless of when and how Tier 2 systems are implemented, schools must make every effort to ensure that the needs of all students are being supported. 

Guiding questions and suggested team activities are provided for each Tier 2 implementation phase in the following table.

	Implementation Phase
	Tier 2 Guiding Question
	Suggested Tier 2 Team Activities

	Exploration
	What Tier 2 support systems and procedures do we need?
	· Review school-wide data 
· Use Hexagon Tool to define need and ability to implement Tier 2
· Review available Tier 2 systems and procedures 
· Define implementation steps

	 Installation
	Can we establish the resources needed for Tier 2 systems implementation? (e.g., team, personnel, available/supporting expertise, administrative support, re-allocation of resources)
	· Implement Tier 1 with fidelity 
· Establish Tier 2 team
· Establish resources for Tier 2 team and evaluation
· Inform key stakeholders about Tier 2 (e.g., students, families, community partners)
· Participate in Tier 2 team training

	Initial implementation
	Can we phase in Tier 2 systems within existing school-wide systems? 
	· Develop Tier 2 team operating procedures
· Define and select one or more interventions
· Develop entry and exit criteria
· Develop implementation fidelity assessment procedures
· Develop progress monitoring procedures

	Full  implementation and adaptation
	Can we implement Tier 2 systems school-wide, while maintaining high fidelity implementation of T1?

	· Implement Tier 2 team procedures school-wide
· Implement Tier 2 procedures school-wide
· Adjusted Tier 2 implementation based on student need and progress data 
· Maintain fidelity implementation of Tier 1 and 2 systems



	Questions for Tier 2 Systems Readiness 

	1.  Is Tier 1 implemented with fidelity across all settings and effective in your school?

	Key Elements
	Possible Data Sources
	Criteria

	Critical features of Tier 1 data, practices, and systems in place, according to a validated SWPBIS fidelity measure.
Note: Fidelity criteria are the minimum for beginning Tier 2 systems work. Schools should continually focus on refining and improving Tier 1 systems throughout Tier 2 implementation.
	Tiered Fidelity Inventory (TFI)
	Tier 1 subscale 70%

	
	School-wide Evaluation Tool (SET)
	80% school-wide implementation average

	
	Benchmarks of Quality (BoQ)
	70% total score 

	
	Self-Assessment Survey (SAS)
	80% of staff report that School-wide, Classroom, and Non-Classroom systems are in place

	Critical Tier 1 features of in place in classrooms.
	TFI: Classroom Procedures 
	Score of 2 on item 1.8

	
	SAS: Classroom Systems Subscale
	80% 

	Tier 1 systems effectively support the majority of students.
	School discipline data system (e.g., SWIS)
	85% or more students in the 0-1 ODR range or under 1 ODR per day/100 students

	2. Are Tier 1 school-wide data consistently collected, reviewed, and used for decision-making?

	Key Elements
	Possible Data Sources
	Criteria

	Regular collection, summary, and review of school-wide data by leadership team
	Leadership team minutes
	Monthly summary and review of school-wide data

	
	TFI: Data-based Decision Making
	Score of 2 on item 1.13

	Regular sharing of data with all staff
	Faculty meeting minutes 
	Regular summary and review of school-wide data 

	· 
	TFI: Faculty Involvement
	Score of 2 on item 1.10




	3.  Has the school principal committed to Tier 2 implementation?

	Key Elements
	Possible Data Source
	Criteria

	Administrator commitment to actively participate on Tier 2 Systems/Leadership team
	Tier 2 planning team meeting minutes
	Regular meeting attendance 

	
	Administrator commitment
	Signature on readiness checklist

	Adequate school resources, priority and time for Tier 2 implementation 
	Tier 2 planning team meeting minutes
	Sufficient time and resources committed for action planning meetings and items 

	
	Administrator commitment 
	Signature on readiness checklist

	4.  Is a plan in place to make all school faculty members aware of Tier 2 implementation and alignment with existing practices?

	Key Elements
	Possible Data Source
	Criteria

	Student social, emotional, and behavioral outcomes high priority
	School improvement plan/school goals
	One of top 3 goals

	Presentation of Tier 2 implementation to entire school faculty
	Faculty meeting minutes
	Presentation/overview given to all staff 

	Time allocated for Tier 2 information and implementation updates at every staff meeting
	Faculty meeting minutes
	Standing agenda item





	5.  Has a Tier 2 Behavior Support Team been identified to attend training, guide and coordinate implementation?

	Key Elements
	Possible Data Source
	Criteria

	Tier 2 team with appropriate authority, expertise, and representation identified to attend training and guide and coordinate implementation
	Leadership team minutes 

	Team members have (a) behavioral expertise, (b) administrative authority, (c) student knowledge and contact, and (d) familiarity with school operations and policy

	
	Signatures of team members on readiness checklist
	

	
	TFI: Team Composition (Tier 2)
	Score of 1 or 2 on item 2.1

	Regularly scheduled team meeting including (a) meeting format/agenda, (b) minutes, (c) defined meeting roles, and (d)  current action plan
	Tier 2 team meeting calendar

	Plans to meet at least monthly, using regular meeting format agenda and minutes

	
	Team minutes and action plan
	

	
	TFI: Team Operating Procedure (Tier 2)
	Score of 1 or 2 on item 2.2

	6.  Has the district committed to supporting Tier 2 implementation?   

	Key Elements
	Possible Data Source
	Criteria

	Adequate district resources, priority and time for Tier 2 implementation
	District leadership team schedule and action plan
	Commitment of resources for action planning and implementation (e.g., school schedules, staff FTE, staff roles.) is documented in meeting minutes. 

	
	District leadership statement of support (e.g., signature on readiness checklist)
	

	
	District annual improvement plan
	

	· 
	District Capacity Assessment
	80% on Systems Alignment and Action Planning subscales




	7.  Does the school-wide discipline data system support Tier 2 information?

	Key Elements
	Possible Data Source
	Criteria

	School-wide data system supports regular screening procedures and progress monitoring for reviewing status of students who should (a) receive Tier 2 interventions, (b)  transition Tier 2 interventions, or (c) require different Tier 2 interventions

	Request for assistance forms and referral process documentation (e.g., staff or family handbook)
	Plan for regular (e.g., bi-weekly) summary and review of discipline referrals, teacher nomination, and other relevant data (e.g., academic, attendance, health, screening measures)

	
	Review of existing behavior intervention plans
	Record of interventions decisions based on data

	
	TFI: Screening (Tier 2)
	Score of 1 or 2 on item 2.3

	School-wide data system supports the collection and reporting of Tier 2 implementation fidelity data 
	Summaries and reports of implementation fidelity data
	Evidence of data use in action planning and decision making

	8. Is a plan in place to identify possible Tier 2 intervention/s for implementation?

	Key Elements
	Possible Data Source
	Criteria

	Leadership team inventory of existing Tier 2 and Tier 3 practices 
	Leadership team minutes
	Existing Tier 2 and 3 practices are inventoried and current implementation fidelity is measured 

	
	TFI: Tier 2 and 3 scales 
	

	Leadership team review of evidence base for existing Tier 2 interventions 
	Targeted intervention reference guide
	Interventions are:
· Empirically supported practices
· Conceptually sound
· Socially valid

	
	Review of current behavior intervention practices and plans
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Tier 2 Readiness Action Planning Guide
Using the key elements and criteria in the tables above, rate each of the following questions for your school. For each question that scores a 0 or 1 develop action plan items to address any missing key elements. 0= No key elements in place, 1= Some key elements in place, 2= All key elements in place.
	Question
	Score
	Action Plan

	
	
	Action 
	Who
	When
	Resources 

	1. Is Tier 1 implemented with fidelity across all settings and effective in your school?
	
	
	
	
	

	2. Are Tier 1 school-wide data consistently collected, reviewed, and used for decision-making?
	
	
	
	
	

	3. Has the school principal committed to Tier 2 implementation?
	
	
	
	
	

	4. Is a plan in place to make all school faculty members aware of Tier 2 implementation and alignment with existing practices?
	
	
	
	
	

	5. Has a Tier 2 Behavior Support Team been identified to attend training, guide and coordinate implementation?
	
	
	
	
	

	6. Has the district committed to supporting Tier 2 implementation?   
	
	
	
	
	

	7. Does the school-wide discipline data system support Tier 2 information?
	
	
	
	
	

	8. Is a plan in place to identify possible Tier 2 intervention/s for implementation?
	
	
	
	
	


Northeast PBIS Network &
Massachusetts PBIS Academy
Implementation Readiness Checklist:
Tier 2 Leadership Training[footnoteRef:3] [3:  Ver. 25 May 2016] 

To document district and school leadership readiness and commitment to PBIS training and implementation at Tier 2, please review, complete, and initial the following implementation readiness checklist, and submit to your PBIS Coordinator by _____________.

	Date Completed: _____________
	School Name: _________________________________

	Leadership
	Print Name
	Signature

	Superintendent
	
	

	District Coordinator
	
	

	District External Coach/Facilitator
	
	

	School Principal
	
	

	School Internal Coach/Facilitator
	
	





	Question
	Score
	NEPBIS Required  Readiness Elements

	
	
	Required Element
	Supporting Data
(e.g., names, scores)
	Superintendent Initial

	1. Is Tier 1 implemented with fidelity across all settings and effective in your school?
	
	Spring 2016 TFI Tier 1 Scale/Subscale Score:
	
	

	2. Are Tier 1 school-wide data consistently collected, reviewed, and used for decision-making?
	
	Data System:
	
	

	3. 
	
	Frequency of review:
	
	

	4. 
	
	Frequency of sharing:
	
	

	5. Has the school principal committed to Tier 2 implementation?
	
	Principal agrees to attend all team training
	
	

	6. 
	
	Principal agrees to participate in team meetings
	
	

	7. 
	
	Principal gives priority & resources to implementation of PBIS Tier 2 action plan
	
	

	8. Is a plan in place to make all school faculty members aware of Tier 2 implementation and alignment with existing practices?
	
	Majority (>80%) of staff agree to support PBIS Tier 2 Behavior Support Team
	
	

	9. 
	
	Majority (>80%) of staff agree to participate in implementation of Tier 2 PBIS action plan
	
	

	10. Has a Tier 2 Behavior Support Team been identified to attend training, guide and coordinate implementation?
	
	Tier 2 Coach/Facilitator named: 

	
	

	11. 
	
	PBIS Tier 2 Behavior Support Team (including staff with behavioral expertise, administrative authority, and student knowledge/contact)  named:
	
	

	12. Has the district committed to supporting Tier 2 implementation?   
	
	District Coordinator named: 
	
	

	13. 
	
	District Coach/Facilitator named:
	
	

	14. 
	
	District PBIS Leadership Team representing behavior-related personnel named:
	
	

	15. 
	
	District Coordinator & Coach attend team training
	
	

	16. Does the school-wide discipline data system support Tier 2 information?
	
	District approves school use of CICO-SWIS.org[footnoteRef:4] [4:  An alternative may be approved if CICO-SWIS readiness & reporting requirements are met upon entering training.] 


	
	

	17. 
	
	Principal commits to use of CICO-SWIS.org
	
	

	18. 
	
	Majority (>80%) of staff agree to support use of CICO-SWIS.org
	
	

	19. Is a plan in place to identify possible Tier 2 intervention/s for implementation?
	
	Can be developed during training
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 Sample Action Plan Templates


































PBIS Action Plan 
School 
20xx-20xx



Updated ADD

Team Members 







ADD (coach)
ADD (ADD Grade)
ADD (ADD Grade)
ADD (Special Education)
ADD (Add role)
ADD (Specialist)
ADD (Administrator)
Regular Meeting Times and Locations
ADD

Meeting Rules 

ADD

Behavioral Purpose Statement

ADD

Summary of Current Performance in Key Areas (Based on Data)

1. ADD 
2. ADD 
3. ADD 

Outcomes (Corresponding to Current Performance Areas)

1. ADD 
2. ADD 
3. ADD 






Outcome1: ADD

	Action
	Who
	When
	Notes


	


	
	
	

	
	
	
	

	
	
	
	


Add more rows as needed.

Outcome 2: ADD

	Action
	Who
	When
	Notes


	


	
	
	

	
	
	
	

	
	
	
	


Add more rows as needed.

Outcome 3: ADD

	Action
	Who
	When
	Notes
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Add more rows as needed.
	PBIS Meeting Agenda

	School:
	Smith School – Tier 2
	District:
	Springfield Public Schools

	Date:
	
9/20/16

	Team Members Present:

	
	
	Susannah 
Adam
Brandi
Jen




	Time:
	
9:15 to 10:15

	

	Next Meeting:
	
October 18 @ 9:30

	

	

	Issues for the team to address
	Discussion / Decision
	Who?
	By When?

	
Review and confirm CICO Process

	Determine flow of data sheets (white- parent, yellow, Adam & Susannah, and pink- mentor)
	Susannah will type up
	

	
Baseline week will start next week

	Baseline week will use a copy of the paper
	
	

	
Supplies for students

	Pencils & Erasers
	
	

	
Reviewed BAT w/Susannah and Adam

	Complete end of October
	Susannah & Brandi
	First week in Nov

	

	
	
	




	Tiers 2 & 3 Coordination (IPBS) TIPS Meeting Minutes 
	School:
	

	

	Meetings
	Date
	Time 
(begin and end)
	Location
	Facilitator
	Minute Taker
	Tier 2 (CICO)
Data Analyst
	Tier 3 (ISIS-SWIS)
Data Analyst

	Today’s Meeting
	
	
	
	
	
	
	

	Next Meeting
	
	
	
	
	
	
	



	Team Members (Place “X” to left of name if present)

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	



	Today’s Agenda Items (Place “X” to left of item after completed):

	1.
	
	Review Agenda (5 min.)
	6.
	
	ISIS-SWIS Data Analyst Report (5 min.)
	Agenda Items for Next Meeting 

	2.
	
	CICO Data Analyst Report (5 min.)
	7.
	
	Tier 3 Problem Solv. & Act. Planning (10 min.)
	1.
	

	3.
	
	Tier 2 Problem Solving & Action Planning (10 min.)
	8.
	
	Tier 3 Fading and Exit (5 min.)
	2.
	

	4.
	
	Tier 2 Fading and Exit (5 min.)
	9.
	
	Tier 3 New Referrals (5 min.)
	3.
	

	5. 
	
	Tier 2 New Referrals (5 min.)
	10. 
	
	Sys. Updates & Gen. Info/Issues (5 min.)
	4.
	



	Tier 2/3 School-Wide Summary

	Tier 2 & Tier 3 Implementation Fidelity Check - Tiered Fidelity Inventory (TFI) – Tier 2 and Tier 3 sections

	Current Status:
	
	Tier 2 Implementation
	
	%
	
	Tier 3 Implementation
	
	%

	Next Check:
	
	Tier 2 Date 
	
	
	Tier 3 Date 
	
	

	

	Total students receiving Tier 2 behavioral supports 
	
	
	Percentage of students receiving Tier 2 behavioral supports
	
	%

	Number of students by status:

	Starting
	
		
	Meeting Goal
	
	
	Not Meeting Goal
	
	
	Fading to self-management
	
	

	

	Total students receiving Tier 3 behavioral supports 
	
	
	Percentage of students receiving Tier 3 behavioral supports
	
	%

	Number of students by status:

	Starting
	
		
	Progressing
	
	
	Not Progressing
	
	
	Needs Revision
	
	



Item 3.  Tier 2 (CICO) Problem Solving & Action Planning 
Possible problems: fidelity, intervention/function mismatch, intervention needs to be modified
Possible decisions: meet with teacher, change intervention, conduct FBA
	Student
	Grade
	IEP
Y/N
	Identified Problems & Supporting Data
Based on Student Support Team decision rules
	Response Actions
& Next Steps
	Who?
	By 
When?
	Goal & Timeline
	Fidelity of Implementation
	Outcomes/Updates

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	



Item 4.  Tier 2 (CICO) Fading & Exit/Graduation
Exit may occur if intervention is a mismatch or when self-management goals have been met for 4+ weeks. 
	Student
	Grade
	IEP
Y/N
	Supporting Data
Based on Student Support Team decision rules
	Fade/Exit
	Response Actions & Next Steps
	Who?
	By When?

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	



Item 5.  Tier 2 (CICO) New Referrals 
Possible sources: SWIS data, teacher nomination, Request for Assistance form
Standard procedure: Referral, assessment, determination within 48 hours, parent/student notification, parent/student introduction, begin CICO
	Student
	Grade
	Teacher
	IEP
Y/N
	Referral 
Date
	Referral Source 
& Relevant Information
	Response Actions
& Next Steps
	Who?
	By 
When?
	Goal & Timeline
	Fidelity of Implementation
	Outcomes/ Updates

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	



Item 7.  Tier 3 (Individualized) Problem Solving & Action Planning
All decisions should align with the individual Student Support Team’s decision rules and recommendations. 
	Student
	Grade
	IEP
Y/N
	Identified Problems & Supporting Data
Based on Student Support Team decision rules
	Response Actions
& Next Steps
	Who?
	By 
When?
	Goal & Timeline
	Fidelity of Implementation
	Outcomes/ Updates

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	



Item 8.  Tier 3 (Individualized) Fading & Exit/Graduation
All decisions should align with the individual Student Support Team’s decision rules and recommendations. 
	Student
	Grade
	IEP
Y/N
	Supporting Data
Based on Student Support Team decision rules
	Fade/Exit
	Response Actions & Next Steps
	Who?
	By When?

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	



Item 9.  Tier 3 (Individual) New Referrals 
Possible sources: SWIS data, teacher nomination, Request for Assistance form
Standard procedure: Referral, family contact, functional assessment determination, Student Support Team defined, support plan developed, implementation
	Student
	Grade
	Teacher
	IEP
Y/N
	Referral 
Date
	Referral Source 
& Relevant Information
	Response Actions
& Next Steps
	Who?
	By 
When?
	Goal & Timeline
	Fidelity of Implementation
	Outcomes/ Updates

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	
	
	
	



Item 10.    Systems Updates and General Information/Issues
	Information for Team, or Issue for Team to Address
	Discussion/Decision/Task (if applicable)
	Who?
	By When?

	
	
	
	

	
	
	
	

	
	
	
	




Evaluation of Team Meeting (Mark your ratings with an “X”)
	
	Our Rating

	
	Yes
	So-So
	No

	1. Was today’s meeting a good use of our time?
	
	
	

	2. In general, did we do a good job of tracking whether we are completing the tasks we agreed upon at previous meetings?
	
	
	

	3. In general, have we done a good job of actually completing the tasks we agreed upon at previous meetings?
	
	
	

	4. In general, are the completed tasks having the desired effects on student behavior? 
	
	
	



If some of our ratings are “So-So” or “No,” what can we do to improve things?








[bookmark: A_C_TIC][bookmark: AppendixC]Appendix C

 Tier 2 Team Roles and Responsibilities

The following assessment has been designed to enable teams to examine who is on and/or needs to be added to their Specialized Behavior Support Team. Tier 2 functions or responsibilities are used as the basis for examining membership.

	Team Membership Self-Assessment

	Function
	Name of Person(s)
	Position of Person(s)
	If unfilled, Action Steps

	Administration
	
	
	

	Tier 2 Coordination
	
	
	

	Behavior Support Specialization
	
	
	

	Data Assessment
	
	
	

	SWPBIS Leadership Team
	
	
	

	SWPBIS Coaching
	
	
	

	Other
	
	
	

	Other
	
	
	







































	

	District
	School

	PBIS District Coordinator
	Phone
	Email

	School’s PBIS Tier 1 Coach
	Phone
	Email

	School’s PBIS Tier 2 or MTSS Coach
	Phone
	Email

	Monthly Meeting
Location:
	
Time:

	Tier 2 Behavior Team Members

	Name
	Email
	Phone
	Role

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	Needed Representation: 
1. Procedural guidelines and resource allocation (Administrator)
2. Communication link with Tiers 1 and 3 (academics & behavior), staff and families (Communicator)
3. Behavioral expertise & knowledge of Evidence-Based Tier 2 interventions (Content Knowledge Expertise)
4. Data systems and monitoring student progress (Data Expert)

	

	Prior to all Meetings:

	
	|_|
	Student progress is monitored on a regular basis
	|_|
	Progress monitoring data are summarized in graphic format

	
	|_|
	Coordinator identifies and prioritizes students, intakes newly referred and graduates students
	|_|
	Data are reviewed by all team members

	
	|_|
	Coordinator assembles additional information when necessary
	|_|
	Meeting agenda is prepared and distributed to all team members

	
	|_|
	
	|_|
	

	
	|_|
	
	|_|
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 Screening Tools
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 Florida MTSS Resource Mapping Matrix
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 Check-In, Check-Out Materials  
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CICO Coordinator Training: Suggested Topics
Adapted from Crone, Hawken, & Horner
1. SWPBS school-specific systems and practices
2. Overview of CICO
a. Coordination as cornerstone for successful implementation
i. Positive relationship with students 
ii. Link between students, teachers, behavior support team, and families
3. Confidentiality
a. Student files 
b. Identifying students participating in the intervention (appropriate staff to inform)
c. Decision rules regarding referral of concerns to teacher, counselor, school psychologist, etc.
4. Check-In Procedures
a. When, where check-in occurs
b. Greeting students
c. Managing multiple students
d. Procedures for when a student does not check in 
5. Check-Out Procedures
a. When/where check-out occurs
b. Progress Reports
i. Summarizing Scores
ii. Required Components
c. Reinforcement System
d. Procedures for sending home the DPR for signatures (decision regarding copies)
e. Procedures for when a student does not check out
f. Procedures for lost DPRs
6. Data entry
a. SWIS CICO training 
b. Logistics (when, where)
7. Team meetings
a. Organizing agenda
b. Sharing data
c. Prioritizing students
d. Reviewing referrals
8. Training students, families, and staff
a. Review lesson plans
b. Student social skills training for appropriately accepting feedback


CICO Coordinator Checklist

	Has the CICO Coordinator…
	No
	In Process
	Yes

	1. picked a location for the first and last check in?

	
	
	

	2. developed a schedule for first and last check in?

	
	
	

	3. gathered and prepared materials and supplies for CICO process?

	
	
	

	4. developed a list of check in procedures for staff (e.g., review previous data, set point goal, remind student about expected behavior)?

	
	
	

	5. developed a list of check out procedures for staff (e.g., review the day’s data, assess progress toward point goal, provide reward and/or reminders about expected behavior)?

	
	
	

	6. developed a CICO fidelity tool for staff to complete?
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CICO-SWIS
Point Card Examples


CICO-SWIS Point Card Requirements:
1. Standard for all students
2. Three point Scale (e.g., 0, 1, 2)
3. 3-5 School-wide Expectations
4. Up to 10 Check in times

	Name: ____________________________					Points Goal:                         
Date: _____________________________					Points Earned:                     
	[image: ]
	= 2 Points
	[image: ]
	= 1 Point
	[image: ]
	= 0 Points



	Expectation
	Period 1
	Period 2
	Period 3
	Period  4

	Safe
	[image: ]  [image: ][image: ]
	[image: ]  [image: ][image: ]
	[image: ]  [image: ][image: ]
	[image: ]  [image: ][image: ]

	Respectful
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	[image: ]  [image: ][image: ]

	Responsible
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	[image: ]  [image: ][image: ]

	Staff 
Initials
	
	
	
	

	Total 
Points
	
	
	
	



Goal Reached?		Yes	No
Teacher Signature: ___________________________________________________________________
Comments:  ________________________________________________________________________





Early Childhood Example
















Elementary School Examples:


HAWK Report – Helping A Winning Kid
Name: 							Points received 		
Date: 										    	
Daily Goal    _____     Daily goal reached?   Yes    No

	GOALS
	8:30-10
	Recess
	10:15-11:30
	Lunch
	12:15-1:15
	1:15-3:00

	Be Safe
	0   1   2
	0   1   2
	0   1   2
	0   1   2
	0   1   2
	0   1   2

	Be Respectful
	0   1   2
	0   1   2
	0   1   2
	0   1   2
	0   1   2
	0   1   2

	Be Responsible
	0   1   2
	0   1   2
	0   1   2
	0   1   2
	0   1   2
	0   1   2

	TOTAL
	
	
	
	
	
	














H.U.G.
(Hello, Update, Goodbye)
Name:  __________________________________   Date:  _______________________
Please indicate whether the student has met the goal during the time period indicated.
Meets:   (2 points)          So, so:   (1 point)          Doesn’t meet:   (0 points)
	Goals
	AM to Lunch
	Lunch Recess
	PM

	Be Safe
	
	
	

	Be Kind
	
	
	

	Be Responsible
	
	
	

	Total Points
	 
	 
	 

	Teacher Initials
	 
	 
	 



HUG Daily Goal       _____/18		          HUG Daily Score     _____/18
Teacher Comments:  Please state briefly any specific behaviors or achievements that demonstrate the student’s progress.  
	

	

	



Parent’s Signature and Comments:  
	

	

	




Middle School Examples:

Daily Progress Report

Name	_____________________       Rating Scale		Points Possible _______
Date______________	_________		2=Great	Goal to meet_______
					1=Sorta		Points received_____
	0=Try Again		Goal Met    Yes   No

	Goal
	Period 1


	Period 2


	Period 3


	Period 4


	Period 5


	Period 6


	Period 7



	Be Safe
	0    1    2
	0    1    2
	0    1    2
	0    1    2
	0    1    2
	0    1    2
	0    1    2

	Be Responsible
	
0    1    2
	
0    1    2
	
0    1    2
	
0    1    2
	
0    1    2
	
0    1    2
	
0    1    2

	Be Respectful
	
0    1    2
	
0    1    2
	
0    1    2
	
0    1    2
	
0    1    2
	
0    1    2
	
0    1    2

	TOTAL
	
	
	
	
	
	
	



Comments






Parent/Guardian Signature



 Middle School
Check & Connect Card
Name: 							Points received 		
Date: 										    	
Daily Goal    _____     Daily goal reached?   Yes    No

	Goal/
Period
	Be Responsible
	Be Respectful
	Do Your Personal Best

	Period 1:
	0         1          2
	0         1          2
	0         1          2

	Period 2:
	0         1          2
	0         1          2
	0         1          2

	Period 3:
	0         1          2
	0         1          2
	0         1          2

	Period 4:
	0         1          2
	0         1          2
	0         1          2

	Period 5:
	0         1          2
	0         1          2
	0         1          2

	Period 6:
	0         1          2
	0         1          2
	0         1          2



High School Examples:
Oregon High School
Name  _____________________________________	Points: _____________
	CLASS
	Perseverance
	Respect
	Integrity
	Discipline
	Excellence
	Teacher initial

	1st period
_________
	0       1       2
	0       1       2
	0       1       2
	0       1       2
	0       1       2
	

	2nd period
_________
	0       1       2
	0       1       2
	0       1       2
	0       1       2
	0       1       2
	

	3rd period
__________
	0       1       2
	0       1       2
	0       1       2
	0       1       2
	0       1       2
	

	4th period
_________
	0       1       2
	0       1       2
	0       1       2
	0       1       2
	0       1       2
	



Parent / Guardian signature_______________________________
Comments? Questions? _____________________________________________________________________________________
California High School
Name  _____________________________________	Points: _____________


	Goals
	1/5
	2/6
	3/7
	4/8
	Total
Points

	Be Respectful

	0    1    2
	0    1    2
	0    1    2
	0    1    2
	

	Be Responsible

	0    1    2
	0    1    2
	0    1    2
	0    1    2
	

	Follow Directions

	0    1    2
	0    1    2
	0    1    2
	0    1    2
	

	Be There & Be Ready
	0    1    2
	0    1    2
	0    1    2
	0    1    2
	



Comments:  ____________________________________________________________________________________


[bookmark: _Toc285557347]Lesson Plans

Here are some example lesson plans for introducing teachers, students and parents to the CICO program. Please adjust these so that they are appropriate for your school’s CICO program, students, teachers, and families.

TEACHER TRAINING FOR CICO
Materials needed: 
· CICO cards for your school
· Procedures, examples/non-examples sheet
Rationale for CICO: “‘Check In, Check Out’ (the name of your school’s program) is a school-wide intervention for students who may need more positive adult attention and structured feedback to be successful in school. Students who are displaying frequent minor rule violations across numerous settings are often successful using this program. It is very important that this is a POSITIVE experience for the student to give them an opportunity to improve their behavior.” 
Procedure: “Every day, students using CICO will check in at the beginning of the day with _____ (CICO coordinator) at the _____ (location of CICO), where they will receive their CICO card (name of your school’s card here). They will carry the card with them during the day. We ask you to give them points after each period or activity and brief, descriptive, positive feedback every time. If they do not earn full points, we ask that you include a brief descriptive corrective statement describing why they did not earn the point(s), and positive feedback about what they did well. At the end of the day, students will check out with _____ (CICO coordinator), who will also give positive feedback, and calculate their points for the day. The students may receive some type of reward based on the percentage of points they earn.
1. Ensure that the student has their CICO sheet with them. (If not, have extras on hand so the student can continue the CICO program with minimal interruption).
2. After each period, circle the points the student has earned.
3. Give the student brief, specific, primarily positive feedback about their behavior related to the school-wide expectations (see examples below).
4. If not all points were earned, give brief feedback about what needs to be done better next time.
NONexamples (Please do NOT do these!):
Student does not earn full points; teacher is negative: “I can’t believe how you were talking in class today. I told you five times to stop. You are not earning any points for that period. That was terrible.”
Student does not earn full points; teacher uses sarcasm: “What were you thinking? So, you think it’s ok to poke other students with pencils.”
Teacher penalizes student for behavior for a previous period or activity that has already passed and been rated: “I can’t give you full points for your good behavior in reading, because you were not following directions earlier in math.”
Student earns full points; teacher does not give specific feedback on what the student did well: “Good work.”
Teacher circles all points at the end of the day, instead of after each period or activity.
Examples:
Student earns full points; teacher enthusiastically gives brief, specific, positive feedback: “Wow! You did such a nice job of following directions, keeping your hands and materials to yourself, and using kind words. I am impressed!”
Student earns full points for all but one area; teacher gives positive and brief corrective feedback: “You really kept your hands and materials to yourself, and worked hard today. You received 2s for those. I am giving you a 1 for following directions because I had to remind you three times to put your materials away. You can earn a 2 next time if you follow directions the first time.”
Student does not earn full points in any area: teacher gives brief corrective feedback, and reminds the student of the rules: “You are earning 0s today because I had to remind you many times to keep working, to keep your hands to yourself when sitting next to Jorge, and to use kind words with Janet. I know you can earn 2s if you remember to work hard, keep your hands to yourself and use kind words.”


STUDENT TRAINING FOR CICO
Plan about 15 minutes to orient students to the CICO program. You will show them how it is done, and provide special instruction on accepting corrective feedback about their behavior.
Materials needed: 
· CICO sheets for students to see and to practice with.
Rationale for CICO: “Check In, Check Out’ (the name of your school’s program) is going to help you get praise and rewards for following school rules. 
Procedure: “Here is the CICO card (name of your school’s card here). You will pick one of these up from ______ (CICO coordinator) every morning at ____ (time) in ______ (location). Then you will take it with you to all of your classes/activities. At the end of each class/activity, your teacher will circle the points (point to numbers on card) you earned for following school rules (point to rules on card). At the end of the day, you will take your CICO card to ______ (CICO coordinator) at ____ (time) in ______ (location). The CICO coordinator will help you add up your points, and if you earn enough points, you will get to choose an activity or reward (describe system for your school or that student) for following school rules. If you do not earn enough points, you can try again the next day. Then you will take the card home to your parents/families to show them how you did. You need to bring that card back the next day to school. Here is an easy way to remember what to do:
1. Pick up card at check in.
2. Carry card with you to all classes.
3. Take card to check out at the end of the day.
4. Take card home at end of day.
5. Bring card back to school the next day.
Trainer Demonstrates Examples/Nonexamples of Following School Rules: “Now you will watch me follow the school rules and get a rating, then you will practice.”
(Show the type of behavior that will get the student a high, medium and low score for each rule):
“For following directions (point to rule on card), to get a 2, I have to follow the teacher’s directions every time in class. So when the teacher says, ‘Get your math book out,’ I have to do it right away every time (demonstrate).
If I don’t do it right away or every time, and the teacher has to remind me, I will get a 1 (demonstrate).
If I don’t do it or need lots of reminders, I will get no points (demonstrate).”
Students Practice Following School Rules:
“OK. Your turn, show me how you follow directions really well! (Have students only practice the CORRECT way to follow directions- not the incorrect way. Score their card for that skill and give them positive feedback.)”
Repeat the trainer demonstration and student practice for the other rules on the card.
Trainer Demonstrates Examples/NONexamples of Accepting Feedback:
“At the end of each class, your teacher is going to circle your score for each rule, and tell you what you did well, and what you can improve. I am going to show you what to do when you get all your points, and what to do when you do not get your points, then you will practice.
“I am going to pretend I got all my points. If the teacher says, ‘Nice work following directions, keeping your hands and materials to yourself, and using kind words,’ I will say, ‘Thank you.’ That’s the right way to do it.
“If I got all my points, and the teacher says, ‘Great! You followed all of the school rules perfectly,’ I am not going to say anything to my friends. Saying, ‘ha ha. I got all my points and you didn’t’ is the wrong way to do it.
“If I did not get all my points, and the teacher says, ‘You earned a 1 for following directions because I reminded you to get started 3 times,’ I will say, ‘OK. I will try harder next class.’ That’s the right thing to say.
“If I did not get all my points, and the teacher says, ‘You got 0 points for using kind words because you were not being friendly with Sanjay,’ I will NOT say, ‘That’s not fair! He started it!’ That’s the wrong way to do it.
“If I did not meet my goal at the end of the day, and the coordinator says, ‘You did not earn enough points to meet your goal today. You can try again tomorrow,’ I will NOT say (in an upset way), ‘This is dumb. You didn’t add my points up right!” That’s the wrong way to do it.
“If I did not meet my goal at the end of the day, and the coordinator says, ‘You did not earn enough points today,’ I will say (calmly), ‘I wish I could have made my goal, but I can make it tomorrow if I try harder.’ That’s the right way to do it.”
Students Practice Accepting Feedback:
“OK. Your turn to practice what to say when the teacher or coordinator tells you things you like or don’t like to hear.
“I am going to circle the number on the sheet and pretend you did well or didn’t do well. Then you practice the right thing to say after that (students should only practice the correct way!).
Practice by giving the student high scores and positive feedback (student should say “ok” or “thanks”).
Practice by giving the student a low score and corrective feedback (student should say something like, “I will try harder tomorrow”).


PARENT TRAINING FOR CICO
This can be done at a meeting with parents, if possible, or over the phone. This should not be the first time the parent(s) have heard about the program. They should have given permission and been consulted on the program for their child.
Rationale for CICO: “As we discussed, we are going to start the CICO program (your school’s program) with ____ (student’s name). The point of this program is for _____ (student’s name) to have positive interactions with teachers, staff and you for following school expectations so your child is more likely to meet those expectations in the future.
Procedure: “We will ask your child to:
1. Pick up a card with the school rules and ratings on it at check in every morning.
2. Carry card with him/her to all classes.
3. Take card to check out at the end of the day.
4. Receive a reward or points toward a reward.
5. Take card home at end of day to be signed by you, the parent(s).
6. Bring card back to school the next day.
“We want this to be positive for your child. When they meet their goal, you might say things like, ‘Wow! Nice work today,’ or ‘You have done a great job following all the rules this week!’ If your child did not meet their goal, you can encourage them to do better the next day, ‘What can you do to meet your goal tomorrow?’ or ‘I know that if you work hard, you can meet your goal tomorrow.’ Please do not punish or be negative to him/her if s/he did not meet the goal. If so, s/he may not want to participate in the program.
“Please contact _______ (CICO coordinator) if you have any questions or concerns about this program.”
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Check In Check Out: a Targeted Intervention
Coordinator: Sarah Smith						Date last updated:  8/1/2011
1. Purpose of Targeted Intervention and expected student outcomes
a. To provide a daily check in and check out with an adult
b. To establish goals and support needs for the day
c. To provide organizational, academic, social prompts
d. To encourage student self assessment of behavior throughout the day
e. To establish regular communication with families of students participating in CICO
f. To provide a supportive structure for students enrolling in school three weeks after the start up of the school year (CICO for 1-2 weeks)
2. Student screening and selection to program decision rules and procedures
a. New to school after three weeks of start up
b. Teacher/ family request
c. 3 Office Discipline Referrals
d. Student who likes adult attention
3. Procedures for participating in the targeted intervention
a. What the staff do: 
i. provide student with a brief positive welcome to class, provide rated feedback to student at end of class
b. What the students do:
i. Students set up a CICO card daily, establish goals, and use card throughout the day as prompts and reminders, as a self assessment tool, and to get rated teacher feedback at the end of the class period.
c. What the families do
i. At end of each day, a parent asks student for CICO report and asks child about their day. The parent typically does not correct the child again, but simply has a tool for opening up a conversation about the school day.
4. Procedures for training staff, students, families, transportation, substitute staff, others
a. Staff training at beginning of school year with boosters  in winter and spring
b. Provide description of program on website and in the newsletter
5. Data system for monitoring student progress
a. Data entry person enters student point data in CICO-SWIS at the end of each day
6. Decision making cycle and people responsible 
a. Student progress monitoring 
i. Guidelines for concern: 5 consecutive data points under goal that make a flat line or three consecutive days of decreasing point earned percentage under goal.
b. Fidelity and effectiveness of targeted intervention
i. Use CICO- SWIS reports
ii. Get teacher satisfaction data three times a year






Check In Check Out (CICO) Program 

	The CICO Program is a school-wide, check-in, check-out prevention program for students who are starting to engage in problem behavior. The goal of the CICO Program is to prevent students who are acting out from escalation and provide them with more frequent feedback on their behavior to prevent future problem behavior. Below are answers to some frequently asked questions about the CICO Program.

Which students do well on the CICO Program?
	Students who you are concerned about and/or who are starting to act out but ARE NOT currently engaging in dangerous (e.g., extreme aggression, property destruction) or severely disruptive behavior (e.g., extreme noncompliance/defiance) would be good candidates for the CICO Program. Students who have problem behavior across the day and in different settings are good candidates for the program versus students who have trouble only at recess or during math.

How do teachers participate in the CICO Program?
	Teachers participate by providing both verbal and written feedback to students at pre-determined times throughout the day. The feedback is quick and instructional.

Who is responsible for checking students in and out?
	 A dedicated staff person(s) is in charge of checking students in and out on a daily basis.  

How do students get selected for CICO?
	A request for assistance is made to the CICO Team that meets weekly.  In collaboration with the teacher, the team will determine whether the CICO Program is appropriate or whether another intervention would be more appropriate.  

What is the family’s role? 
	A daily report goes home daily with the CICO student. The student is encouraged to show the report to parents and get a signature to return to school during the next day check in. Families are encouraged to acknowledge their child’s efforts and successes and to refrain from punishment when their child temporarily slips up. A weekly check in with the child’s teacher is highly encouraged.

How long are students on the CICO Program?
	At the end of every trimester the CICO Team looks at each student’s data to determine if he or she is ready to be faded off the CICO Program. Since there are a limited number of students (up to 15) that can receive the intervention, it will be important to fade students off as they become more independent in managing their own behavior.  

How is student progress monitored?
	A designated staff person keeps track of the daily points earned and charts the progress for each student. The CICO data entry person will enter two data points per day per student in CICO that includes (1) the percent of possible points earned daily and, (2) a cumulative graph for meeting the daily goal. On a weekly basis, the CICO team reviews the data to determine if the program should stay the same, be adjusted, or be terminated.

















CICO Cycle


				



Student Recommended for CICO
CICO is Implemented
Parent
Feedback
Regular Teacher 
Feedback
Afternoon
Check-out
Morning 
Check-in
CICO Coordinator
Summarizes Data 
For Decision Making
Bi-weekly  SST Meeting
to Assess Student 
Progress
Exit 
Program
Revise
Program

		
What do students do with their earned points?
	As part of the check in’s, students evaluate their behavior by scoring points on their CICO daily record. Points are totaled at check out time and deposited in the students CICO Account. Points are not taken away, due to problem situations. Points earned are saved until the student wants to trade them. Pre-determined spending times are set with the student to trade points for activities, prizes, free time, and other special things at the school. 



CICO Record

Name: ____________________________			Date: ______________

3 = great	2 = OK	1 = hard time
	
	
Safe
	
Responsible
	
Respectful

	
Check In
	
    3       2       1
	
   3       2       1
	
   3       2       1

	Before
Recess
	
     3       2       1
	
  3       2       1
	
   3       2       1

	Before
Lunch
	
   3       2       1
	
  3       2       1
	
   3       2       1

	Before Recess
mid afternoon
	
   3       2       1
	
   3       2       1
	
   3       2       1

	
Check Out
	
   3       2       1
	
    3       2       1
	
   3       2       1

	
Today’s goal
	
Today’s total points



Comments:


CICO Home Report

Name: _____________________________			Date: _____________

My goal today is: ______________
______  I met my goal today 			______  I had a hard day


One thing I did really well today  was: ________________________________


Something I will work on tomorrow is: ________________________________

Comments:




Parent/Guardian Signature: ________________________________________________________

Comments:



Parent/Guardian

Daily:
· When your child meets his/her goals acknowledge their efforts for doing well in school.

· When your child does not meet his/her goals refrain from further punishment, he/she will have another opportunity tomorrow to meet his/her goals.

Weekly:
· When possible, set up a special treat, activity or extra privileges when your child has used his/her CICO Home Report to keep you informed of weekly progress

CICO Store


	
	Wants Attention
	Wants something
	Wants to escape attention
	Wants to avoid something

	Small
 100
	Take note to office/teacher
Ask a peer to play/read/draw
Be a leader
Principles recess





	Trip to treasure chest
Choose a snack
Choose a 5 min. activity
School wide sticker
Principles recess
	Computer time by self

	

	Medium

250





	 Computer with a friend
Extra sharing time



	More time for selected activity
	Time  alone
	Alternative assignment


	Large 

400






	Out to lunch with     TBA  
Class recess, free time,  or popcorn party



	New school /art supplies
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Check In Check Out SWIS
School/Facility: ___________________________  		Certified CICO-SWIS Facilitator: _________________________       Date: _______________
	CICO-SWIS Requirements
	Data Source
	Status
	Next Check

	
	
	Not in place
	Partial
	In Place
	

	1.  Building administrator supports the implementation and use of the Check In Check Out Intervention and CICO-SWIS.
	Administrator Interview
	
	
	
	

	2.  A school/facility-wide behavior support team exists with access to training and support for the CICO Intervention and reviews CICO-SWIS data at least twice monthly. 
	Team Roster & Meeting Schedule
	
	
	
	

	3.  The school/facility has a CICO point card with the following information:
a. Standard for all students
b. Defined number of check-in periods (up to ten)
c. Defined number of expectations/goals (3-5)
d. A three-point rating scale
	CICO Point Card
	
	
	
	

	4.  Within three months of CICO-SWIS licensing, the school/facility is committed to having a clearly documented CICO system. Procedures include:
a. Description of program
b. CICO Coordinator
c. Process for identifying students for CICO
d. Process/materials for training adults, students, and families 
	Written Guidelines
	
	
	
	

	5.  Data entry time and staffing are scheduled to ensure that point card data will be current to within three days at all times. Data entry staff have access to all necessary information (e.g., student records).
	Data Entry & Report Generation Schedule
	
	
	
	

	6.  A small number of people within the school/facility are identified to gain CICO-SWIS access and are scheduled to attend a 90-minute Swift at CICO-SWIS Training conducted by a certified CICO-SWIS Facilitator. 
	Specific Date, Time, Location, Computers, Internet
	
	
	
	

	7.  The school/facility agrees to maintain technology (i.e., internet browsers, district permissions) compatible with CICO-SWIS. 
	Administrator/ Coordinator Interview
	
	
	
	

	8.  The school/facility agrees to both initial and ongoing coaching and support on the use of CICO-SWIS with a certified CICO-SWIS Facilitator.
	Administrator/ Coordinator Interview
	
	
	
	

	9.  The school/facility agrees to maintain CICO-SWIS readiness/compatibility.  
	Administrator/ Coordinator Interview
	
	
	
	




Items that are Not in Place or Partially in Place can be organized into an action plan. 
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 High School Check-In, Check-Out Example

Challenges of High School Implementation: In high school, peer attention becomes more reinforcing, self-management becomes essential for success, and adults face barriers when prioritizing student social behavior (Swain-Bradway & Horner, 2010).   The Behavior Education Program in High School 


What are the essential components in the High School BEP program? Social behavior and academic supports and screening are combined to address the link between challenging behavior and academic performance risk.  Self-management is heavily emphasized and directly taught through students’ participation in planning, implementation, and adaption of their BEP.  Additionally, through the BEP positive student-adult relationships are increased and strengthened.  Lastly, while the BEP is accessible to all students, the target populations are freshman and sophomores so as to prevent spiraling academic failure such as, loss of credit and increased risk of dropout (Swain-Bradway & Horner, 2010).  

	Social and Academic Supports

	Social Supports
	Academic Supports

	
Student participates once weekly or twice a month in data review
· Student participates in: data review, action planning, implementation, and adaptions
	
Student participates once weekly or twice a month in data review
· Student participates in: data review, action planning, implementation, and adaptions

	
As student meets goal proficiency (≥ 80%) the BEP shifts from teacher maintained to student self-management 
· BEP moves from teacher performance feedback to student self-ratings
	
Support and direct instruction in core academic skills (e.g., efficient; organizational skills, study skills, and assignment completion) and increases in student academic engagement 

	
	Daily support to meet student academic needs 






 




Swain-Bradway & Horner, 2010
Referral Process for the BEP (Swain-Bradway & Horner, 2010)
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Potential Inclusionary Criteria
· Failing grades (Ds, Fs, or both in two to four classes) resulting from issues with academic organization such as homework completion
· Ongoing problems with minor to moderate disruptive behaviors
· Attendance issues (excused and unexcused) from school, class, or both
· Frequent office discipline referrals (2-3 ORDs initial 3 months of school)
Nomination form components (for a sample see Appendix F) 
· “Student’s demographics and strengths.
· Special education status. 
· Number of suspensions during the current school year. 
· An estimate of the student’s percentage of homework and classwork as well as grades on tests within the referring teacher’s classroom. 
· Top three problem behaviors. 
· Previous classroom interventions implemented to support positive behaviors 
· The effectiveness of those interventions 
· The teacher’s best guess as to why the student continues to engage in problem behavior (i.e., function of behavior; Swain-Bradway & Horner, 2010, p. ?)” 
· An option for immediate support with significant academic concerns, behavioral concerns, or both. 
Swain-Bradway & Horner, 2010
	Nomination 

	Tasks
	Completed
	Actions Needed

	Method of communication with Middle School to identify students who would benefit from the BEP and identification of students (entering into 9th grade) attending summer school programs 
	YES   NO   ?
	

	Method to identify incoming freshman who are at risk in social behavior 
	YES   NO   ?
	

	Method of early identification for Freshman and Sophomores 
	YES   NO   ?
	




	Teacher Nomination Forms 
	YES   NO   ?
	

	Specified inclusionary criteria
	YES   NO   ?
	




The Referral Process: The referral process should be completed within 2 weeks (adapted from Swain-Bradway & Horner, 2010)
The Referral Process 
 
The BEP Coordinator / Academic Support Teacher coordinates daily BEP activities and delivers instruction for the academic supports class.  The BEP coordinator must be certified (special education or content area) with experience teaching basic academic skills and social behavior.  They will run daily check-in and check-out with students.  Additionally, the BEP coordinator will instruct an academic supports course during the first period of the day for at least 45 minutes.  The academic support class will include, direct instruction in basic academic skills (e.g., organization, test taking, and note taking) or assistance with daily academic tasks (e.g., homework).  The BEP coordinator must have knowledge of grade level curricular requirements to facilitate students’ successful completion of course requirements.  
Types of Academic Skills Taught: Instruction in academic organizational skills should guide students in organizing and completing daily academic assignments (e.g., homework) and preparing students to complete long-term academic assignments (e.g., test preparation and project completion).  The following are examples of specific topics of academic activities the BEP Coordinator will provide instruction in, “planner use and maintenance, notebook organization, goal setting for academic and social behaviors, tracking progress, test taking, study strategies, and creation of a Graduation Plan (Swain-Bradway, Kerner, & Morriosn, n.d., p. 8).” 
How can home communication be adapted for students with diverse home environments? A flexible alternative is provided for students who do not have access to parent or guardian for a “home signature”.  Students are asked to identify a positive adult within the school who can provide a “home signature” and feedback for students Daily Progress Report.    





	Setting up the BEP[footnoteRef:5]  [5:  Swain-Bradway & Horner, 2010
] 


	Tasks
	Completed
	Actions Needed

	Is there a qualified BEP coordinator?
	YES   NO   ?
	

	Are there dedicated hours for instruction of the academic support class for at least 45 minutes?
	YES   NO   ?
	




	Is the academic support class scheduled during the first period of the day?
	YES   NO   ?
	

	Is there a low teacher to student ratio (between 10:1 and 12:1)?
	YES   NO   ?
	

	Does the curriculum align with general education content?
	YES   NO   ?
	

	Is there protected preparation time for communication with general content area teachers?
	YES   NO   ?
	

	Is there a daily protocol, which includes check-in and goal setting?
	YES   NO   ?
	

	Has time been allotted for the BEP coordinator to review and update student data every 24 to 48 hours?

	YES   NO   ?
	

	Is there time set aside for twice-monthly review of student progress data by behavior support team?
	YES   NO   ?
	





Swain-Bradway & Horner, 2010


Daily BEP Routine




Swain-Bradway & Horner, 2010
	Data Review  

	Tasks
	Completed
	Actions Needed

	Data updated with 24-48 hours
	YES   NO   ?
	

	Data presented is interpretable graphs for the behavior team
	YES   NO   ?
	




	At least twice monthly, data is presented to and discussed with students
	YES   NO   ?
	

	Once a month, de-identified data is shared with school staff
	YES   NO   ?
	

	Data is used for decision making
	YES   NO   ?
	



Fading and Exit Criteria: the following table provides a general guideline for making decisions to start the fading process of the BEP. 
Fading: The team will determine if the student meeting earning 80% of their points for 30 consecutive days.  If so students DRPs, grades, teacher progress reports, and ORD data will be review by the team.  The following table includes fading guidelines from Swain-Bradway, Kerner, & Morriosn, n.d., p. 33.  






	
HS-BEP card Level

	Fading criteria
	Student
responsibilities
	Academic Seminar teacher responsibilities
	Class room teacher responsibilities

	
Full HS-BEP Card


	
30 continuous days at 80% of HS-BEP points
	· Carry HS-BEP card.
· Solicit teacher feedback for each class
	· Provide morning check-in
· Provide afternoon check-out
	· Provide scores / comments each period

	Teacher agreement
	

3 weeks of 90%+ agreement with teacher
	· Carry HS-BEP card
· Self-score
· Solicit teacher feedback for each class
	· Provide morning check-in
· Provide afternoon check-out
· Check if student self-scores are in agreement with teacher scores
	· Check student self-score:
· Initial card if in agreement
· Provide your score in a different color pen if you do not agree with student score and then initial.
· 

	Independence
	3 weeks of 90% positive teacher email feedback
	· Carry HS-BEP card
· Self-score
· Share HS-BEP card with Academic Seminar teacher one a week

	· Provide morning check-in
· Provide afternoon check out
· Email teacher weekly for feedback on student progress
	· Respond to weekly emails from Academic Seminar teacher.
· Indicate if you have concerns about student performance,


  
Exit Criteria: While progressing through fading procedures it is recommended by Swain-Bradway, Kerner, & Morriosn, (n.d.) students continue to attend their seminar course as they are taking the course for credit.  At the end of the semester, individual student data should be reviewed to determine if they meet the criteria to exit the BEP or if placement in the BEP continued to be appropriate.  The following table includes guidelines of progress within academics and social behavior to consider when determining is it appropriate for a student to exit the BEP.   







	Student progress question
	Status
	Decision

	

1. Is the student in danger of failing any classes?

	Yes
	Student should stay in HS-BEP, additional supports may be necessary. 

	
	No
	Fading may be appropriate, in consideration of all other student progress data. 

	
2. Is the student engaging in problem behaviors that result in (a) removal from class or (b) office discipline referrals?

	Yes
	Student should stay in HS-BEP, additional supports may be necessary.

	
	No
	Fading may be appropriate, in consideration of all other student progress data.

	
3. Is the student’s attendance within “average” limits, at or under the maximum limit for the semester?

	Yes
	Fading may be appropriate, in consideration of all other student progress data.

	
	No
	Student should stay in HS-BEP, additional supports may be necessary.

	
4. Is the student attending classes regularly?

	Yes
	Fading may be appropriate, in consideration of all other student progress data.

	5. 
	No
	Student should stay in HS-BEP, additional supports may be necessary.

	(From: Swain-Bradway, Kerner, & Morrison, n.d., p. 34)
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 Staff Training Template




Training Session Plan for Implementation of Tier 2 Practice
Part I: Basic Information
	Trainer’s Name:
	Training Date:

	District:
	School:

	Number of trainees:
	Name of Practice:



Part II: Training Plan
	Name of Practice:

	Introduction:

	Description of/rationale for the program (including critical features):

	Examples and non-examples:

	Practice opportunities:

	Self-evaluation procedures:

	Discussion, feedback, and questions:






[bookmark: A_I_SocialSkills]
[bookmark: AppendixI]Appendix I
Matching Interventions with Student Need


	Sample Decision Rules

	 
Measure
	 
Proficient Score
	 
At-Risk
	 
High Risk

	 
1.  Classroom Minors
 
	 
0-4
	 
5 or more
	 
15 or more

	 
2.  Major/ODR
 
	 
0-1
	 
2 – 5 
	 
6 or more
 

	 
3.  Absences
 
	 
<5/trimester
	 
5+/trimester
	 
10/trimester

	 
4.  Tardy
 
	 
<4/trimester
	 
4+/trimester
	 
10/trimester

	 
5.  ISS
 
	 
0-1
	 
2 
	 
4 or more

	 
6.  OSS
 
	 
0
	 
1 
	 
2

	 
7. Course Grades
 
	 
2.5 or higher
	 
D or F in any course
	 
Ds or Fs in multiple courses

	 
8. Reading Inventory
 
	 
800+
	 
799 or lower
	 
599 or lower

	 
9.  Writing Assessment
 
	 
3 or 4
	 
2
	 
NS; 1

	 
10. Nurse (non-medication)
 
	 
0-1 (no pattern)
	 
2 – 5 (patterns of regular visits)
	 
6 or more (pattern of regular visits)




	Which students might benefit from Targeted/Tier II support?
 

	First Quarter of School Year

	Name
	Grade Level
	Time out of Class (nurse, counselor visits)
	Major Behavior Referrals/Minor Classroom Reports
	Core Grades
	Attendance

	Jana
	2
	0
	4 minors
	1 D 1 F
	82%

	Blake
	5
	Average 3 visits to nurse/week
	0
	3F
	70%

	Toby
	5
	0
	16 minors; 3 majors 
	2D 1 F
	84%

	Doug
	5
	Average 2 visits to counselor/week 
	22 majors;
3 suspensions
	4 F
	62%

	Yvonne
	2
	 0
	2 minors
	2 D 1 F
	86%

	Lin
	1
	Average 4 visits to nurse /week
	0
	1 F
	90%

	Maria
	K
	0
	16 minors;
1 suspensions
	4 D 1 F
	74%

	Tyrone
	4
	 0
	2 majors
	1 F
	81%

	Paul
	3
	0
	5 minors
	2 D
	89%

	Sam
	3
	0
	13 majors;
1 suspension
	2D 1 F
	87%

	Carlos
	2
	0
	1 major
	1 D
	86%

	Tia
	1
	0
	1 minor
	2 C
	60%
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Self-Management Strategies

Self-Management 

What is Self-Management? Self-Management is the ability of an individual to make changes in her or his environment that result in changes to her or his behavior (Skinner, 1953).  There are multiple components of self-management that are often used isolation or in combination with one another.  Self-management is often implemented in conjunction with other interventions (such as the BEP) with varied levels of teacher support or scaffolding (Copper, Heron, & Heward, 2007; Crone, Hawkin, & Horner, 2010).      

How does Self-Management fit into Tier 2?  Self-Management can be used to fade CICO and maintain behavior change, (Miller, Dugrene, Olmi, Tingstrom, & Filce, 2015; Crone, Hawken, & Horner, 2010).  Additionally, self-management is used to maintain behavior change once interventions are faded (Chehney & Yong, 2014).  The overall goal of CICO is to teach students to self-manage their behavior (Crone, Hawken, & Horner, 2010).

Following guidelines and examples for response when a student does meet criteria and/or goals for (a) individual check-in, (b) daily review, and (c) end of week/month evaluation, consider incorporating self-management into CICO. 

Self-Management Intervention Components 
· Self-monitoring is the self-observation of ones own behavior and followed by the documentation of the occurrence or non-occurrence of the behavior (Cooper et al., 2007).  
· Self-evaluation is the comparison of ones behavior performance to his or her own previous performance, predetermined criteria (goal), or the performance of another individual (Cooper et al., 2007).   
· Self-instruction includes verbal statements (before or after a behavior), made in reference to specified behavior to increase or decrease the likelihood of the behavior   (Cooper et al., 2007).   
· Goal-setting is to establish a predetermined performance criteria, prior to the implementation of self-monitoring or self-evaluating (Cooper et al., 2007). 
· Self-reinforcement is the self-delivery of reinforcement when a based on a specific goal (Briesch & Chafouleas, 2009)

Self-Management Intervention Components 
· Self-monitoring is the self-observation of ones own behavior and followed by the documentation of the occurrence or non-occurrence of the behavior (Cooper et al., 2007).  
· Self-evaluation is the comparison of ones behavior performance to his or her owns previous performance, predetermined criteria (goal), or the performance of another individual (Cooper et al., 2007).   
· Self-instruction includes verbal statements, made in reference to specified behavior to increase or decrease the likelihood of the behavior either before or during the occurrence of the behavior (Cooper et al., 2007).   
· Goal-setting is to establish a predetermined performance criteria, prior to the implementation of self-monitoring or self-evaluating (Cooper et al., 2007). 
· Self-reinforcement is the self-delivery of reinforcement when a based on a specific goal (Briesch & Chafouleas, 2009)


Self-Management in Check-in/Check-out: The overall goal is to move teachers away from completing students Daily Progress Reports and for students to self-evaluate their own performance.  



(adapted from Crone, Hawken, & Horner, 2010)
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Progress Monitoring Planning Grid

Progress Monitoring Planning Grid

	Tier 2 Support
	Fidelity Measure
	Progress Monitoring Measure

	
	Name
	Frequency of use
	Name
	Sensitive to change?
	Frequency of use
	Success Criteria
	Modification Criteria

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
	
	
	

	

	
	
	
	Y / N
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Tiers 2/3 Planning Tool
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Tier 2 Evaluation Schedule



	DISTRICTS/SCHOOLS IN TRAINING
	SCHEDULE

	Purpose
	Measure
	Function
	Year 1 Training
	Subsequent Years

	
	
	
	Winter
	Spring
	Fall
	Winter
	Spring

	Administered by your TA provider with your school (or district) team

	
Fidelity of Implementation—Building Level 
	
PBIS Tiered Fidelity Inventory (TFI) 
	Leadership team self-evaluation (with support of external coach) to assess the critical features of PBIS across Tiers 1, 2, and 3.
	

	X**
	
	
	X**

	Capacity Building—District Level*
	District Capacity Assessment (DCA) 
	Completed by district leadership team (with the support of a trained facilitator) to assess district capacity and to guide Action Planning.
	
	X*
	
	
	X*

	Available through your TA provider and completed in your school 

	Progress Monitoring—Team Level
	
PBIS TFI, Tier 2 subscales; OR Monitoring Advanced Tiers Tool (MATT) 
	Used by Tier 2 team for regular self-assessment of effective Tier 2 behavior support systems and to guide Action Planning. 
	
	
	X
	X
	

	Completed during team training (and subsequently on your own)

	Progress Monitoring—Building Level
	
Complete level of use and student response table
	Monthly monitoring of #/% of students participating in each tier 2 intervention and #/% students responding to each intervention 
	X
	X
	X
	X
	X

	Completed in your school 

	
Progress Monitoring—Student Level 
	
CICO-SWIS, DBRs, and other intervention-level progress monitoring tools 
	Progress monitoring data provide information for regular team reviews and decision-making by teachers, administrators, and other staff to guide supports for students. 
	
Bi-Weekly
	
Bi-Weekly
	
Bi-Weekly
	
Bi-Weekly
	
Bi-Weekly


* Completed with the district leadership team and your TA provider (recommended)
** Completed with external coach or TA provider 
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FACTS Parts A and B







For Teachers/Staff: Functional Assessment Checklist for Teachers and Staff (FACTS-Part A)

Student:  					  Grade 		   Date: 					
Staff Interviewed: 					     Interviewer: 					

Student Strengths: Identify at least three strengths or contributions the student brings to school.
Academic strengths -											
Social/Recreational -											
Other -												

ROUTINES ANALYSIS: Where, When and With Whom Problem Behaviors are Most Likely.
	Time
	Activity & Staff Involved
	Likelihood of Problem Behavior
	Specific Problem Behavior
	Current Intervention for the Problem Behavior

	
	
	Low                           High
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	
	
1      2      3      4      5      6
	
	

	
	

	
1      2      3      4      5      6
	
	



List the Routines in order of Priority for Behavior Support: Select routines with ratings of 5 or 6.  Only combine routines when there is significant (a) similarity of activities (conditions) and (b) similarity of problem behavior(s).  Complete the FACTS-Part B for each of the prioritized routine(s) identified. 
	
	Routines/Activities/Context
	Problem Behavior(s)

	Routine # 1
	
	

	Routine # 2
	
	

	**If problem behaviors occur in more than 2 routines, refer case to behavior specialist**



BEHAVIOR(s): Rank order the top priority problem behaviors occurring in the targeted routine above:
	___ Tardy
	___ Fight/physical Aggression 
	___ Disruptive
	___ Theft

	___ Unresponsive
	___ Inappropriate Language
	___ Insubordination
	___ Vandalism

	___ Self-injury
	___ Verbal Harassment
	___ Work not done
	___ Other ________________

	Describe prioritized problem behavior(s) in observable terms:  _______________________________
_____________________________________________________________________________________




	What is the frequency of the Problem Behavior in the targeted routine (# x’s /day or hour)?
	

	What is the duration of the Problem Behavior in the targeted routine (in seconds or min)?
	

	Is Behavior Immediate Danger to self/others?
	  Y     N
If Yes, refer case to behavior specialist



Adapted by S.Loman (2009) from C. Borgmeier (2005) ;March, Horner, Lewis-Palmer, Brown, Crone & Todd (1999)
Functional Assessment Checklist for Teachers & Staff (FACTS-Part B)

Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment.
	Routine/Activities/Context
	Problem Behavior(s) – make description observable

	


	



ANTECEDENT(s):  Rank Order the strongest triggers/predictors of problem behavior in the routine above.  Then ask corresponding follow-up question(s) to get a detailed understanding of triggers ranked #1 & 2.  
	Environmental Features (Rank order strongest 2)
	Follow Up Questions – Get as Specific as possible

	___a. task too hard
___b. task too easy
___c. bored w/ task
___d. task too long
___e. physical demand
___f. correction/reprimand
___Other ______________
Describe ______________  
	___g. large group 
           instruction
___h. small group work
___i. independent work
___j. unstructured time
___k. transitions
___l. with peers
___m. isolated/no attention
	If a,b,c,d or e - describe task/demand in detail ___________ _________________________________________________
If f - describe purpose of correction, voice tone, volume etc. _________________________________________________
If  g, h, I, j or k - describe setting/activity/content in detail _________________________________________________
If l – what peers? __________________________________
If m – describe - 



CONSEQUENCE(s): Rank Order the strongest pay-off for student that appears most likely to maintain the problem behavior in the routine above. The ask follow-up questions to detail consequences ranked #1 & 2.
	Consequences/Function
	As applicable -- Follow Up Questions – Get as Specific as possible

	___ a.  get adult attention           
___ b.  get peer attention       
___ c.  get preferred activity 
___ d. get object/things/money 
___ e. get sensation
___ f.  get other, describe________
       _________________________
___ g. avoid undesired activity/task
___ h. avoid sensation
___ i. avoid adult attention
___ j. avoid peer attention  
___ k. avoid/escape other, describe     
       _________________________
	If  a or b -- Whose attention is obtained?
How is the (positive or negative) attention provided? 

	
	If  c, d, e, or f -- What specific items, activities, or sensations are obtained? 

	
	If  g or h- Describe specific task/activity/sensation avoided? 
Be specific, DO NOT simply list subject area, but specifically describe type of work within the subject area?

Can the student perform the task independently?  Y   N
Is academic assessment needed to ID specific skill deficits?  Y    N
If  i or j – Who is avoided? _____________________________________
Why avoiding this person?




	SETTING EVENT(s):  Rank Order any events that happen outside of the immediate routine (at home or earlier in day) that commonly make problem behavior more likely or worse in the routine above.

	__ hunger   __ conflict at home  __ conflict at school   __ missed medication  __ illness  __failure in previous class   
__ lack of sleep   __change in routine  __ homework not done  __ not sure  __ Other___________________________


SUMMARY OF BEHAVIOR
Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above.
	ANTECEDENT(s) / Triggers
	Problem Behavior(s)
	CONSEQUENCE(s)/ Function

	
	
	



	SETTING EVENTS
	
	

	

	
	

	How likely is it that this Summary of Behavior accurately explains the identified behavior occurring?

	      Not real sure		                                                                                                            100% Sure/No Doubt
1	     	2	   	     3		         4		              5		6


Adapted by S.Loman (2009) from C. Borgmeier (2005) ;March, Horner, Lewis-Palmer, Brown, Crone & Todd (1999)





Team reviews referral form and information to determine: 


If  all need information is inlcuded? If not, what is needed and where can the information be obtained?  and 


Does the student meets the inclusionary criteria and is the BEP appropriate? 


Teacher completes nomination form


BEP is developed for qualifying students









Morning Check-in and Seminar Class 


School Day


Home Review 


3 - 5 minutes the student returns to the academic support classroom.  


Afternoon Check-out


The start of class the teacher provides: 


specific verbal praise (being on time, handing in DPR, or attending class),


an overview of the daily class schedule or big idea/take aways of the lesson 


The academic support teacher provides:


Student checks-in with a parent or guardian.


The parent or guardian provides:


positive written comment, 


 praise, 


reinforcement, 


goal reminders, 


follows-up with in progress academic assignments/work, and


ensures students have needed materials and information for homework assignment.


The end of class (last 5-10 minutes):


student obtains teacher feedback (DPR)and


teacher provides specific verbal praise.


First 5-7 min of Academic Support include: 


goal orientation task of a core study skill


Check-in


1-2 minute planning check


signs the DPR, and


leaves comments or questions for the acaedmic support teacher 











35-40 of instruction in core academic skill or homeowrk completion 


Daily agenda is posted











Teach student to rate her/his behavior (self-evaluation)  


Compare student and teacher behavior ratings 


Once accuracy is established  


Reinfroce for accuracy rather than behavior


Discuss discrepancies 


Reinforce for behavior rather than accuracy 


Continue self-evaluation  


 Add in self-reinforcement 


Continue to fade CICO


Fade check in (once a day)
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‘Adapted from Crone, Hawken, &, Homer, 2010





image13.emf
CICO points earned

Trevor

0

20

40

60

80

100

1 3 5 7 9 11 13 15 17

days

% of possible pts


image14.emf
Daily Goal Cummulative Graph 

 Trevor

0

2

4

6

8

10

1 2 3 4 5 6 7 8 9 10

days

goal met


image15.emf
CICO daily points 

 Chad

0

20

40

60

80

100

1 2 3 4 5 6 7

days

% of possible pts


image16.emf
Daily Goal Cummulative Graph

Chad

0

2

4

6

8

1 2 3 4 5 6 7

days

goal met


image17.png
A1\CICOSWIS




image18.png
Schoolwid:
Behavior and Academic Support

Decision
Making

Self-Management

Graduation




image19.png
Thinking about Meeting Student Needs

with Tier 2 Practices
Barrett, et al. (2014)

Checkin, | SocialSkils | Reading | Homework | Lunch
Targeted Intervention Check out Ccub Buddies cub Buddies

Access to Adult Attention yes yes yes yes yes
Access to Peer Attention yes yes yes yes
‘Access to Choice of Alternatives/Activities yes yes yes yes yes
Option for Avoiding Aversive Activities yes yes yes yes
Option for Avoiding Aversive Social Peer/

yes yes
Adult Attention
Structural Prompts for ' What To Do’

yes yes
Thioughout the Day
At Least 5 Times During the Day When .
Positive Feedback is Set Up. e
A School-Horne Communication Systern yes yes
Opportunity for Adaptation into a

es < es es es

Self-Management Systern ¥ e ¥ ¥ ¥





image20.png
School Name: Total School Population as of October 1:

PLEASE NOTE, enter number and Percentages for each Intervention. Also provide the averages in the last row.

viduali Brief FBA/BIP
Check;igl ggt)eck-uut |n§§5lcan|$c:i(:§£:ﬁas .,.',"é’ﬂ%:%g:%ﬁ;& gﬁ;’;ﬁz’;\jﬂr Complex FBABIP | Wrapaound Support
Interventions #and% #1% H1% '"'ewe":fl";‘aﬂmﬂsl
#1% #I%._ #I%._ #1% #1% #1% #1%._ #1%._ #1% #1% #1%._ #1%
Students Students Students Students Students Students Students Students Students Students Students Students
Participating | Responding | Participating | Responding | Participating | Responding | Participating | Responding | Participating | Responding | Participating | Responding

July i i i / / / / / / / / i
August ! ! / / / / / / / / / /
September ! ! / / / / / / / / / /
October / / / / / / / / / / / /
November / / / / / / / / / / / /
December / / / / / / / / / / / /
January ! ! / / / / / / / / / /
February ! ! ! / / / / / / / / !
March / / / / / / / / / / / /
April ! ! ! / / / / / / / / !
May / / / / / / / / / / / /
June / / / / / / / / / / / /
EEE | / / / / / / / / / / /

Data-based Decision-rules for defining “response to intervention”: Please list below your data-based decision-rule/s to determine youth ‘response’
for each of the six levels of intervention. Ex. Students received 80% or better on Daily Progress Report for 4 consecutive weeks.

Responding to Check-in Check-out (CICO):

Responding to Social/Academic Instructional Groups:





image1.png
PBI Positive Behavioral
Interventions & Supports

OSEP TECHNICAL ASSISTANGE CENTER




image2.png
f NEPBIS
) NorthEast Positive Behavioral Interventions and Supports

\




