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What is the Purpose of this Workbook?
The purpose of this workbook is to support implementation of Tier 2 behavioral interventions and systems in your school. The contents and format of the workbook were developed to accompany team training that is guided by a trainer fluent in School-Wide Positive Behavioral Interventions & Supports (SWPBIS), or to be a booster for teams, coaches, and other stakeholders who have completed a training experience.

The organization of this workbook assumes that users have a basic working knowledge and experience with SWPBIS, especially at Tier 1. 

Who Should Use this Workbook?
· Trainers, Coaches, and Facilitators who are supporting school leadership teams in their efforts to implement Tier 2 interventions and supports at the school-wide level
· Coordinators and Administrators who are supporting and leading the implementation of Tier 2 interventions and supports at the school and district levels  
· School and District Implementation Leadership Teams who are supporting and guiding development, implementation, and monitoring of Tier 2 practices and systems

How is this Workbook Organized?
Each chapter has the following organizational features:
· Organizing introduction (black on yellow title) that provides rationale, definitions, “big ideas,” etc.
· Implementation guidelines (white on blue title) that support training, self-assessment, and action planning.
· Activity worksheets (blue on white title) that guide contextualized implementation and product development.
The Table of Contents serves as a summary and roadmap to the organization of the content and process of Tier 2 Interventions and Supports. The chapter sequence approximates the typical order in which trainers, coordinators, and coaches guide School Leadership Teams through the practices and processes of Tier 2 Interventions and Supports. The content of this workbook aligns with the NEPBIS Tier 2 team training slides. 
Appendices include (a) tools and instruments, (b) supporting stand-alone information and activities, and (c) materials referenced in workbook sections.
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[bookmark: chapterI][bookmark: chapter1]CHAPTER I
Overview of Tier 2 Interventions & Supports


	[bookmark: IAWhySWPBIS]I.A Why Tier 2?


[bookmark: IBiviWhyNotGetTough]The three-tiered prevention logic organizes behavior supports along a continuum, matching intervention intensity to students’ needs.  In this workbook, the focus is on Tier 2 practices and systems, which have been designed to: 
· Use data to identify students who are at-risk for or currently experiencing emotional and/or behavioral difficulties
· Prevent the development or decrease the frequency and/ or intensity of students’ problem behaviors
· Provide standardized interventions that effectively and efficiently support students yet do not require the time and resources needed to develop individualized plans
[bookmark: Contextmatters]I.A.i Context matters for prevention at Tier 2
When supporting individual student needs, we have a science that guides us to:
· Assess these situations
· Develop behavior intervention plans based on our assessment
· Monitor student progress & make enhancements
· All in ways that can be culturally & contextually appropriate
Context Matters:
School-wide factors influence our ability to implement what we know with accuracy, consistency, & durability for individual students. 
SWPBIS Message:
Successful individual student behavior support is linked to host environments or school climates that are effective, efficient, relevant, & durable for all students (Zins & Ponti, 1990). S
Redesign of t Prevention Logic for All[footnoteRef:3]: redesign of teaching environments…not students [3: Biglan (1995); Mayer (1995); Walker et al. (1996)] 

[image: ]

[bookmark: Morewithless]I.A.ii Tier 2 interventions are part of a continuum of supports 
SWPBIS provides a framework with which to organize and align supports in order to develop more effective and efficient school environments for students and staff. 
[image: ../../../../../../../Desktop/Triangl]The three-tiered prevention logic organizes practices and systems along a continuum of increasing intensity and/or complexity. A student’s behavioral response to intervention strategies is matched by the intensity of the intervention. Tier 2 interventions and supports are more intensive and specialized practices and systems for students whose behaviors have been documented as non-responsive at the primary tier. Interventions are generally provided in a common or standardized manner in small student groupings, which provides increased supervision, monitoring, interactions, corrective feedback, and positive reinforcement with and by adults and peers. 
[bookmark: SWPBISworks]
I.A.iii Tier 2 is an efficient use of resources for groups of students
In addition to preventing the development or decreasing the frequency and/ or intensity of students’ problem behaviors, Tier 2 supports provide standardized interventions that effectively and efficiently support students yet do not require the time and resources needed to develop individualized plans. 
The following students are likely to benefit from Tier 2 interventions and supports: 
· Students who continue to demonstrate chronic challenging behavior despite school and classroom supports being in place at 80% implementation or better
· Approximately 10 to 15% of the student population
· Do not require more immediate individualized interventions 
· Likely to be students with both academic and behavioral difficulties across multiple settings or contexts 
However, it is important to note that without effective school-wide prevention, we cannot reliably identify students who benefit from secondary supports.

I.A.iv Tier 2 Works!
Implementing Tier 2 interventions and support in conjunction with implementation of Tier 1 SWPBS with high fidelity is associated with the following positive outcomes:
· Increases in prosocial behavior
· Increases in academic engagement
· Decreases in office discipline referrals
(e.g., Campbell & Anderson, 2011; Crone, Hawken, & Horner, 2010; Fairbanks et al., 2007, McIntosh et al., 2009; Wolfe et al., 2016)

	[bookmark: ICCriticalFeatures]
I.B What are the critical features of Tier 2 interventions and supports?


Similar to Tier 1 SWPBIS, effective, efficient, and relevant Tier 2 supports are based on a balance of four key and interactive elements[footnoteRef:4]: [4:  Vincent, Randal, Cartledge, Tobin, & Swain-Bradway, 2011; Sugai, O’Keefe, & Fallon, 2012ab
] 

· Outcomes supporting culturally equitable social competence and academic achievement of all students 
· Data supporting culturally valid decision-making.
· Practices supporting culturally relevant evidence-based interventions
· Systems supporting culturally knowledgeable staff behavior

[image: ]
[bookmark: ICiOutcomes]I.B.i  Outcomes
How do we develop Tier 2 outcome statements?
	[image: ]   
Guidelines for Outcomes:

	· Based on data
· Locally important and meaningful
· Applicable to all students receiving Tier 2 supports (culturally equitable)
· Students’ social competence and academic achievement
· Staff implementation of critical skills
· Observable and measurable
· Written as a goal



	[image: ]   
ACTIVITY: Develop Outcomes

	Begin to draft 1-3 observable and measurable Tier 2 outcome statements for your school.

	
1.

2.

3.



[bookmark: ICiiData]I.B.ii  Data	
What is data-driven decision making at Tier 2[footnoteRef:5]? [5:  OSEP Technical Assistance Center on Positive Behavioral Interventions and Supports (October, 2015) ] 

Data-based decision-making guides selection and modification of interventions and practices, evaluation of progress, and enhancement of systems. At Tier 2, data-driven decision making includes:
· Formal process for screening and identifying students in need of more than Tier 1 support
· Data-based decision rules for selecting practices that match student need 
· Increased precision in data collection related to intervention implementation fidelity and student progress monitoring (including accessing, monitoring, and fading interventions)
[image: ]

Where can I learn more about data-driven decision making?
· Please see tools and information at www.pbisapps.org (previewed during training)
· Please see additional details and specific guidelines presented in Chapter II.
	[image: ]   
Guidelines for Data

	At Tier 2, data collection should be more frequent and precise, and teams should use data for the following: 
· Identifying students in need of additional support (e.g., screening) 
· Selecting and adopting contextually appropriate Tier 2 supports 
· Matching students’ need with interventions
· Monitoring student progress and developing rules for accessing, adjusting, and exiting interventions
· Evaluating intervention fidelity and intervention effectiveness 
· Monitoring school-wide level of use 



[bookmark: ICiiiPractices]
I.B.iii Practices
[bookmark: ICiiiaInterventions]a. What are common elements of Tier 2 practices? 
Crone, Hawken, and Horner (2010) indicate that Tier 2 interventions have the following critical features:
· Consistent, standardized implementation across students
· Easily accessible (e.g., within a few days of referral)
· Continuous availability
· Implemented by all school staff
· Consistent with and extra doses of Tier 1 school-wide expectations and interventions
A variety of evidence-based Tier 2 interventions meet these criteria, and most incorporate one or more of the following effective practices:
· Targeted and explicit skill instruction
· Increased acknowledgements of appropriate behavior
· Increased adult support
· Frequent performance feedback for targeted behaviors
· Plans for generalization and maintenance 
	[image: ]   
[bookmark: ICiiiGuidelinesPractices]Guidelines for Evaluating Tier 2 Practices:

	An advantage of the SWPBIS framework is the opportunity to develop a continuum of practices that are aligned with the characteristics of a school. However, the selection and organization of these practices at Tier 2 should answer the following:
· Is the Tier 2 intervention aligned with our Tier 1 systems and practices? 
· Do students receiving additional supports have full access to all Tier 1 supports? 
· Is the Tier 2 intervention developmentally, contextually, and culturally appropriate and adaptable?
· Is the intervention empirically and educationally defendable?
· Does the intervention align with the culture of our school, our current priorities, and the needs of our students? 
· Do we have the capacity and have we developed the systems to support this intervention (e.g., personnel, training, cost)?  







	[image: ]   
ACTIVITY: Identify and Evaluate Existing Tier 2 Practices  

	Similar to the development of a school-wide continuum of Positive Behavior Supports, identification and evaluation of practices at Tier 2 requires a careful consideration of local context (features and data), desired outcomes (data, priority needs, etc.), evidence-based practices, and systems capacities and supports. 
To enhance efficiency and relevance, the following steps for selecting practices within a school-wide continuum of positive behavior supports should be considered:

	Step 1:  Identify the practices (i.e., interventions, programs, strategies) available at Tier 2.

	Step 2:  Provide a description of each support or practice.

Step 3: For each intervention, evaluate for the following criteria:

	· Evidence-based – Does experimental research evidence exist to support the selection and use of a practice to achieve the desired outcome?
· Screening –  Are relevant school-wide screening data collected to identify students for this intervention?
· Progress Monitoring –  Are data collected to monitor student progress?
· Decision Rules –  Are data-based rules available and used to modify intervention for students who do not respond to practice or discontinue the practice for students who do respond?  
· Implementation Fidelity – Are data collected to assess and improve accuracy of practice implementation?
· Effectiveness – Have data demonstrated that practice is effective in achieving desired outcomes?

	Step 3:  Based on the above results, decide whether to (a) eliminate or discontinue, (b) integrate with other practices, (c) modify and continue to integrate, or (d) sustain as is.

	Step 4:  Based on the above results, do new or different practices need to be considered and adopted at Tier 2?
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	Name and Description of Support (Current and New Supports)
	Evidence-based? 
	Screening Data to Identify Students?
	Progress Monitoring Data?
	Clear Decision Rules to Adjust?
	Intervention Fidelity Data?
	Data Support Effectiveness?
	Decision?
(Eliminate, Modify, Sustain)

	
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	E    M    S

	
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	E    M    S

	
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	E    M    S

	
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	E    M    S

	
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	Y    N    ?
	E    M    S


Tier 2 Intervention Grid:

Modified from the work of:
Lane, K. L., Menzies, H. M, Oakes, W. P., & Kalberg, J. R. (2012). Systematic screenings of behavior to support instruction: From preschool to high school. New York, NY: Guilford Press.

[bookmark: ICivSystems]I.B.iv  Systems
What are the key systems features to support staff at Tier 2?  Note, they are similar to Tier 1!
a. Team-based implementation: Tier 2 leadership team including staff with behavioral expertise, led by a coordinator
b. Clear action plan
c. Staff buy-in
d. Embedded professional development
e. Staff recognition for implementation

[bookmark: ICivaTeamImplementation]a. Team-Based Implementation Process
To improve the adoption and accurate, sustained implementation of SWPBIS across all tiers of support, including effective and efficient Tier 2 supports, a comprehensive approach consisting of specific implementation drivers is used to guide action planning. These drivers are summarized below. A full explanation can be examined in the SWPBIS Implementation Blueprint at www.pbis.org. 
[image: ]
SWPBIS implementation at the school level is linked to support provided by district and state leadership, which includes competent training, coaching, and evaluation capacity.  These systems are not only critical for Tier 1, but Tier 2 supports as well. The basic SWPBIS implementation framework is summarized in the following figure.
[image: ]
The following planning tool illustrates the capacities of and the relationships between teams instrumental for the implementation of three tiers of behavioral support, including Tier 2 interventions and systems. 
SCHOOL-WIDE POSITIVE BEHAVIORAL SUPPORT CAPACITY SELF-ASSESSMENT & PLANNING TOOL[footnoteRef:6] [6:  Sugai (2010)
] 

[image: ]
A Specialized Behavior Support (or Tier 2) Team includes individuals with behavioral expertise and crossover membership with the larger, SWPBIS leadership team. This team functions to establish systems and practices for students who require more intensive behavioral support. This team ensures access to interventions, evaluates the fidelity of systems and practices, and regularly utilizes data to monitor the progress of students. Team membership is shaped by individuals who would be responsible for specific functions or activities related to implementation and support of Tier 2 practices and systems. For further information regarding team roles, responsibilities, and functions, see Chapter II. 

Membership of the team should ensure that functions and responsibilities are included and covered. Individuals in the following positions are often included on the team: 
· Representative from SWPBIS Leadership Team
· Tier 2 Intervention Coordinator(s)
· School Administrator
· Teacher Representative 
· Behavior Specialists (e.g., school counselor, school psychologist, social worker, special educator) 

[bookmark: ICivbBookmark][bookmark: ICivbActionPlan]b. Clear Action Plan
Action planning is a process of organizing and using resources to enable individuals to engage in activities designed to achieve specific and important outcomes.



	[image: ]   
ACTIVITY: Preview Action Plan

	Preview Action Plan process principles, facilitating questions, and example worksheets in workbook.  Download action plan template (Appendix B), and begin to complete individualized content, starting with Tier 2 outcome statements developed in the prior activity.

	The action-planning process is guided by the following principles:
1. Align with district goals.
2. Focus on measurable outcomes.
3. Base and adjust decisions on data and local characteristics.
4. Give priority to evidence-based programs.
5. Invest in building sustainable implementation supports.
6. Consider effectiveness, efficiency, relevance, and efficacy in decision making.





	Use the Facilitating Questions to Guide Action Planning:

	Question
	Notes

	1. What need (problem, issue, concern, etc.) are we trying to address?
	

	2. What evidence do we have to confirm, understand, characterize, etc. the need?
	

	3. What factors seem to be contributing to the need?
	

	4. How high of a priority is addressing this need?
	

	5. What would the solution (data, strategy, policy, etc.) look like to address the need?
	

	6. What existing activities also are addressing this need?
	

	7. What would we see if we have been successful in addressing this need in 3 months, 1 year, 2 years, etc.?
	

	8. What would a 1-3 year action plan look like to address this need?
	

	9. What factors ($, roadblocks, agreements, capacity, leadership, etc.) need to be considered to support and maximize the successful implementation of this action plan?
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Preview and adapt the following Action Plan Template for your school.
Positive Behavior Interventions and Supports: Tier 2 
ADD School
 Action Plan 20XX-20XX 

Updated ADD

Team Members 

	ADD (coach)
ADD (ADD Grade)
ADD (ADD Grade)
ADD (Special Education)
	ADD (Add role)
ADD (Specialist)
ADD (Non-certified)
ADD (Administrator)



Regular Meeting Times and Locations
ADD

Meeting Rules 

ADD

Behavioral Purpose Statement

ADD

Summary of Current Performance in Key Areas (Based on Data)

1. ADD 
2. ADD 
3. ADD 

Outcomes (Corresponding to Current Performance Areas)

1. ADD 
2. ADD 
3. ADD 





Outcome1: ADD
	Action
	Who
	When
	Notes


	


	
	
	

	
	
	
	

	
	
	
	


Add more rows as needed.

Outcome 2: ADD
	Action
	Who
	When
	Notes


	


	
	
	

	
	
	
	

	
	
	
	


Add more rows as needed.

Outcome 3: ADD
	Action
	Who
	When
	Notes


	


	
	
	

	
	
	
	

	
	
	
	


Add more rows as needed.



[bookmark: ICivcStaffBuyIn]c. Staff Buy-In
Staff buy-in or support for implementation can be facilitated using the following process:
[image: ]
d. Embedded Professional Development
Effective professional development includes the following key features:


[image: ]



e. Staff Recognition for Implementation
Staff recognition systems are an effective and efficient way to support the development of new staff practices and to support ongoing implementation.  Consider the following when recognizing staff:  
· For what activities / behaviors will staff be acknowledged?
· How will staff be acknowledged? 
· How often will staff be recognized?

	[image: ]   
[bookmark: ICivGuidelinesSystems]Guidelines for Systems

	For each item in your action plan ensure:
· Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)



[image: ]
[bookmark: ICvCultureContext]I.B.v  Cultural and Contextual Fit 
All critical elements occur within a culture and context.  To ensure desired outcomes are realized for all students and staff, consider the following guidelines for culture and context.
	[image: ]   
[bookmark: ICvGuidelinesCulture]Guidelines for Culture and Context

	For each item in your action plan:
· Involve staff, students, & families in development 
· Ensure contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students





	[bookmark: IDPuttingItTogether]I.C Ensure Readiness for Tier 2



The following readiness requirements are critical to the potential success of Tier 2:
	SWPBIS Systems established, including:
· School board/district/regional support
· SWPBIS leadership team
· Administrator endorsement and active participation
· Continuous, data-based professional development (training and coaching)
· Recognition of staff behavior, contributions, and/or accomplishments
· School-wide data system
	SWPBIS Practices established, including:
· 3-5 positively stated and defined school-wide expectations
· Expectations regularly taught in both classroom and non-classroom settings
· School-wide reinforcement plan to acknowledge expected behavior
· Plan and continuum of consequences for rule violations
· Evidence-based classroom management practices



[bookmark: _Ref468290972]Tier 1 systems and practices provide the foundation upon which additional supports are built. For example, it is essential that a Tier 1 system be implemented first with fidelity to truly identify the students that are not responding well to universal interventions.  Without a Tier 1 behavioral system, too many students may be misidentified as needing more advanced supports (i.e., Tiers 2 & 3).[footnoteRef:7] [7:  Florida’s Positive Behavior Support Project (http://flpbs.fmhi.usf.edu)] 

  
	[image: ]   
ACTIVITY: Tier 2 Readiness 

	Review the Tier 2 Readiness Checklist in Appendix A. Identify action plan items to solidify and sustain Tier 1 implementation, using the following Data-Based Guiding Questions:
1. Is our Tier 1 system doing what it needs to do?
a. Does the school have a ‘healthy’ triangle?
b. Do 80% of students have ~0 -1 office referrals?
2. Is SWPBIS being implementing with fidelity? 
a. SWPBIS Tiered Fidelity Inventory (TFI) = > 70%
3. Are 40-60% of referrals coming from classrooms?
4. Are only a ‘few’ students receiving referrals?
5. Are only a ‘few’ staff writing referrals?
6. Are effective instruction and behavior management occurring in the classroom? 


	



[bookmark: ChapterII]CHAPTER II

Getting Started with Tier 2


	[bookmark: IIBGettingStarted]II.A  Getting Started with SWPBIS: Tier 2



In the following sections, planning steps for getting started with the implementation of Tier 2 interventions and supports are described.
	i. STEP 1 – Establish an Effective Tier 2 Leadership Team

	ii. STEP 2 – Develop a Process for Identifying Students in Need of Additional Supports

	iii. STEP 3 – Select and Adopt Appropriate Tier 2 Practices for Your School

	iv. STEP 4 – Develop a Process for Installing Selected Practices

	v. STEP 5 – Develop a Process for Training Staff and Students and Partnering With/Educating Families

	vi. STEP 6 – Develop a Process for Matching Student Need to Practices

	vii. STEP 7 – Develop a Process for Progress Monitoring, Including Data-Based Decision Rules

	viii. STEP 8 – Develop a Process for Adjusting or Modifying Implementation

	ix. STEP 9 – Develop Evaluation Routines for Level of Use, Student Progress, and Fidelity of Implementation

	x. STEP 10 – Build Routines and Document Procedures, Policies, and Practices





Descriptions for each step include:
· Critical features
· [image: ][image: ]Guidelines (        white on blue) for improving the completion of each step
· Sample activities (        blue on white) for completing each step





For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).

	[image: ]Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Ensure contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students




[bookmark: IIBiTeamMembership]II.A.i STEP 1 - Establish Tier 2 Leadership Team Membership
The Leadership Team is responsible for coordinating school-wide implementation of Tier 2 practices and systems, including developing screening procedures, matching students to appropriate interventions, monitoring individual student progress, providing training to staff, and regularly communicating with the whole school community. 

A Tier 2 leadership team should have the following critical features:

	   
Critical Features

	Step 1A: Membership
Team Membership should include:
· One or more team members that have behavioral capacity (e.g., school counselor, school psychologist, social worker, special educator)
· Team member with a defined role as a parent liaison
· Tier 2 team coordinator
· Administrator, Teaching staff
· Representative of school/community demographic

	Step 1B: Roles/Responsibilities/Routines
Effective Tier 2 Team Functioning Critical Features:
· Team has adequate membership roles
· Administrator as active member
· Rules/agreements established
· Schedule for meeting at least weekly
· Schedule for training/presenting to whole staff at least monthly
· Integration with Tier 1 activities and systems
· Appropriate priority relative to school/district goals
· Schedule for annual self-assessments (see list)
· Coaching support (school/district/region)







When establishing a Tier 2 Leadership Team, consider the following guidelines:

	[bookmark: _Hlk489813713][image: ]   
Guidelines for Team Composition and Responsibilities

	· Ensure team has behavioral capacity 
· Tier 2 Coordinator organizes intervention process for students and staff
· Administrator as active member
· Team is representative of school/community 
· Rules/agreements established 
· Current Action Plan 
· Team creates and follows regular schedule for meetings and staff professional development
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ACTIVITY: Tier 2 Team Profile and Agreements

	Complete Team Profile Checklist and Agreements.


	
Team Profile Checklist: Ensure the following information is reflected in action plan.

	School Information
· School Name
· School Level
· Address
· School District

	Team Member Roles
· Principal or Administrator (who can commit resources and actively participates)
· Tier 2 Intervention Coordinator(s)
· Behavioral Capacity 
· Representative Teacher (by grade or content area)
· Representative from SWPBS (Tier 1) Leadership Team 
· Parent/Family Liaison 

	
Agreements for Getting Started
· Dates for next two team meetings (or recurring schedule)
· Date for next presentation to whole staff
· Date for completion of Tiered Fidelity Inventory—Tier 2 subscale
· Date for collection of data for identification of students in need of additional supports
· Date for completion/review of action plan
· Commitment to alignment/integration with Tier 1
· Adequate time/resources dedicated to tier 2 implementation 



The following sample Behavior Support team meeting minute forms support meeting structure and guide action planning. During every meeting, teams should address how they will communicate with staff, families, and students. See Appendix B for copies of these forms, the sample action planning template, and a sample Tier 2/Tier 3 coordination meeting minute form (Team Initiated Problem Solving[footnoteRef:8] adapted).   [8:  TIPS II (2014). Meeting Minutes Form] 



	PBIS Meeting Agenda

	School:
	Smith School – Tier 2
	District:
	Springfield Public Schools

	Date:
	
9/20/16

	Team Members Present:

	
	
	Susannah 
Adam
Brandi
Jen




	Time:
	
9:15 to 10:15

	

	Next Meeting:
	
October 18 @ 9:30

	

	

	Issues for the team to address
	Discussion / Decision
	Who?
	By When?

	
Review and confirm CICO Process

	Determine flow of data sheets (white- parent, yellow, Adam & Susannah, and pink- mentor)
	Susannah will type up
	

	
Baseline week will start next week

	Baseline week will use a copy of the paper
	
	

	
Supplies for students

	Pencils & Erasers
	
	

	
Reviewed BAT w/Susannah and Adam

	Complete end of October
	Susannah & Brandi
	First week in Nov
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II.A.ii STEP 2 - Develop a Process for Identifying Students in Need of Additional Supports 

The process for identifying students in need of additional supports should take the following critical features into account.

	   
Critical Features

	· Selecting data sources for identifying students
· Data from multiple sources
· Include both academic and behavior domains
· Include both internalizing and externalizing behavior
· Consider function of student behavior
· A standardized request for assistance form is available to staff, students, and families

	· Establish process and decision rules for identifying students
· Clear routines for timely response to requests for assistance, data review, and decisions 
· Clear rules for making decisions about screening (entering), monitoring and adjusting tier 2 implementation, and intensifying/fading supports to other tiers (exiting).
· Team regularly evaluates school-wide level of use whereby 5%-15% of students have access tier 2 supports



 Step 2A: Select data sources for identifying students
Identifying students in need of additional supports should be an efficient and effective process. Teams are encouraged to use existing data sources, such as the following: 
· Discipline
· Office Discipline Referrals
· Minor/Teacher Managed Referrals
· Out-of-School and In-School Suspensions
· Time out of Class 
· Attendance
· Absences 
· Tardies (school and/or class) 
·  Time/Visits with Other Staff (e.g., School Nurse, School Counselor, Social Worker) 
· Academics
· Grades
· Standardized Test Scores
· Progress Monitoring Data
Teams may also consider additional data sources, such as: 
· Teacher Recommendations
· Universal Screening Measures
· Parent/Student Requests  
See Appendix D for information regarding commercial screening tools and guidelines. 

Consider the following examples of Request for Assistance Forms; yours should include the following: 
· Student identifying information (gender, grade, IEP status)
· Academic performance data
· Information regarding problem behavior(s): including when, how often, and why (function) 
· Office discipline and/or minor referral information 
· Strategies used to address the problem behaviors and student response
· Teacher perceptions regarding acquisition or performance deficits



Sample Referral Form

Request for Assistance Form

Date:							Teacher/Team:
Student’s Name:					Grade:			IEP:  Yes   No

Please identify the student’s strengths. Some possible strengths include academic
interests, social skills, hobbies, sports, etc.
1. _________________________________
2. _________________________________
3. 
Please identify problem behaviors: (please circle those are areas of concern)
Verbally Harasses Others
Disrupts Class Activities
Noncompliant
Difficulty Completing Work
Withdrawn
Tardy
Inattentive
Other __________________
Please identify academic concerns: (please circle those are areas of concern)
Math	
Reading	
Writing	
Study Skills/Organization	 
All academic areas
Why do you believe this student is engaging in problem behavior? (please circle primary function)
Gain access to Adult Attention
Gain access to Peer Attention
Gain access to preferred activity/item 
Escape from difficult work/tasks
Escape from adult/peer attention
What data support the above concerns? (please circle sources of data)
Teacher Gathers:
Academic performance data
Behavior data and strategies tried
Office Gathers:
SWIS/ODR data
Attendance data

High School Request for Assistance



Student ____________________________________		Date ___________________
Grade __________________	SLC ____________	          Counselor________________ 
Referral submitted by: _____________________________________________________

1.  Student strengths: ______________________________________________________ 

2.  Is the student qualified for Special Education Services?	       Y	      N
 
3.  How many days has the student been suspended this year?	________
4.  Please give an estimate of student’s academic progress in your classroom:
______________________ (class work)
______________________ (homework)
______________________ (test average) 
Problem Behavior(s):  Identify Top 3 Most Problematic Behaviors
	___ Tardy
	___ Fight/physical aggression 
	___ Disruptive
	___ Theft

	___ Unresponsive
	___ Inappropriate language
	___ Insubordination
	___ Vandalism

	___ Withdrawn
	___ Verbal harassment
	___ Incomplete work
	___ Other 

	
	
	
	



What have you tried? ____________________________________________________________


How has it worked? ______________________________________________________

Why do you think the behavior(s) keep happening?  _____________________________

Referring teacher, do not write below this line, for Behavior Support team documentation only.
· 
Relevant information has been reviewed:			BY: __________________________								        (SST, PBS, counselor, etc.)
⁯ grades	⁯ attendance 	⁯ testing information       
⁯ disciplinary records	⁯ other: ______________
Recommended for:
⁯ Academic Seminar	⁯ HS-BEP		⁯ Read Right	⁯ Math Support
⁯ Special Ed. evaluation	⁯ HS-BEP card only	                           	⁯ Other ____________________









Step 2B: Develop decision rules for identifying students
Teams must also develop systems for identifying students, including staff training and staff notification of students receiving supports. Timelines should be developed for nomination decisions, students’ access to interventions, and family notification. 
Teams must also establish decision rules for when Tier 2 interventions should be accessed. Decision rules need to work within your school given:
· Current context of the school
· Resources available to support interventions
· Current capacity to implement intervention
Your school will have decision rules that address both entry criteria and exit criteria; consider the example decision rule flow chart below as you begin to develop your own guidelines.  For high schools, consider incorporating the Early Warning Criteria (http://www.earlywarningsystems.org/resources/early-warning-system-high-school-tool/)
Remember - what works in one building may not work in another building – Context Matters![footnoteRef:9] [9:  Michigan’s Integrated Behavior and Learning Support Initiative (https://miblsi.org)] 
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Guidelines for Identifying Students in Need of Additional Supports 

	· Use multiple sources of data (e.g., ODRs, Teacher Requests for Assistance, formal Screeners)
· Consider practicality (cost, time, feasibility) 
· Ensure screeners inform decision making, and are reliable and valid
· Ensure alignment with district policies and procedures 
· Develop clear decision rules that address both entry and exit criteria and are matched to the current school context and resources
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ACTIVITY: Identifying Students in Need of Additional Interventions 

	

	1. Review data sources (see example screening tool matrix in Appendix E) 
2. Review sample request for referral forms and revise  
3. Discuss routines for screening (who, how often) 
4. Begin to develop decision rules (for access and for exit) 
5. Discuss how you will get feedback from all staff on request for assistance form, decision rules, and routines
6. Update your action plan 




II.A.iii STEP 3 - Select and Adopt Appropriate Tier 2 Practices for Your School

Consider the critical features of Tier 2 interventions:

	   
Critical Features

	· Consistent, standardized implementation across students
· Easily accessible (e.g., within a few days of referral)
· Continuous availability
· Implemented by all school staff
· Consistent with and extra doses of school-wide expectation and interventions
· Must prompt and teach new/alternative behavior
· Can be modified based on assessment (i.e., function of behavior)
· Continuous monitoring (data-used for decision making)
· Plans for generalization and maintenance



A variety of evidence based Tier 2 interventions meet these criteria, and most incorporate one or more of the following effective practices:
· Targeted and explicit skill instruction
· Increased acknowledgements of appropriate behavior
· Increased adult support
· Frequent performance feedback for targeted behaviors
· Plans for generalization and maintenance
Examples of empirically-supported Tier 2 Interventions include: 
· Check-in Check-out[footnoteRef:10],  [10:  Crone, Hawken, & Horner (2010)] 

· Social Skills Groups[footnoteRef:11],  [11:  Gresham, Sugai, & Horner (2001)] 

· Class-wide Function-Based Intervention (CW-FIT)[footnoteRef:12],  [12: Kamps, Wills, Dawson-Bannister, Heitzman-Powell, Kottwitz, Hansen, & Fleming (2015)] 

· Check, Connect, and Expect[footnoteRef:13],  [13:  Cheney, Stage, Hawken, Lynass, Mielenz, & Waugh (2009)] 

· First Steps to Success[footnoteRef:14],  [14:  Sprague & Perkins (2009) ] 

· Check and Connect[footnoteRef:15],  [15:  Hawken, Adolphson, MacLeod, & Schuman (2009)] 

· Breaks are Better[footnoteRef:16], and [16:  Boyd & Anderson (2013)] 

· Academic Seminar[footnoteRef:17].  [17:  Swain-Bradway & Pinkney (2014)] 
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Guidelines for Selecting and Adopting Appropriate Tier 2 Practices

	· Identify all current available practices  (see Tier 2 Intervention Grid) 
· Use the hexagon tool to consider student needs, fit, resources, evidence, readiness, and capacity
· Consider how practice will address the problem behaviors by teaching new behaviors
· Plan for consistency across students, teachers and staff, and implementation
· Plan for continuous availability
· Consider how to use data to monitor student progress, and to plan maintenance and generalization
· Ensure all students receiving additional supports have access to, and are included in, Tier 1 supports. 



Use the Hexagon tool to evaluate interventions already in place, and to explore new practices under consideration[footnoteRef:18]:  [18:  http://implementation.fpg.unc.edu/sites/implementation.fpg.unc.edu/files/resources/NIRN-Education-TheHexagonTool.pdf
] 
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As outlined in the Hexagon Tool (and the Tier 2 Intervention Grid), consider the following when evaluating Tier 2 interventions: 
· Needs of students
· Fit with current initiatives, priorities, structures and supports, and parent/community values
· Resource availability
· Evidence
· Readiness for replication of the program
· Capacity to implement
· Multiple options for interventions matched to student need 
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ACTIVITY: Evaluating Tier 2 Interventions 

	

	
· Review the list of empirically-supported Tier 2 Interventions (p.44) 
· Use your school data, the Hexagon Tool, and your table of existing Tier 2 interventions to review and evaluate potential new Tier 2 interventions
· Add relevant steps to your action plan




II.A.iv STEP 4 - Develop a Process for Installing the Selected Practices 

For any and every Tier 2 intervention your team chooses to modify or install, consider the following critical features: 

	   
Critical Features

	· Ensure the Tier 2 strategy includes a formal process for teaching student skills and appropriate behaviors
· Ensure the strategy includes increased structure and predictability for students
· Ensure the strategy includes regular opportunities for students to perform and get feedback on appropriate behaviors and skills 
· A document exists that describes the support process and procedures for each selected practice including all supporting materials
· Staff are informed on support details and provide feedback
· Orientation materials provide information for staff/substitutes who have students using the practice
· Fidelity of implementation measure is established and planned for use



For any and every Tier 2 intervention your team chooses to modify or install, consider the following guidelines[footnoteRef:19]:  [19:  Adapted from the School-wide Tiered Fidelity Inventory and the Benchmarks of Advanced Tiers ] 
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Guidelines for Implementing Tier 2 Practices 

	· Identify personnel to coordinate and deliver the Tier 2 strategy
· Ensure the Tier 2 strategy is consistent with school-wide expectations
· Establish the Tier 2 strategy within the school so that it does not need unique development for each participating student 
· Develop clear decision rules that address match to both student need and to the current school context, culture, and resources
· Plan for generalization and maintenance of skills 



Installing a Tier 2 Practice: Check-In, Check-Out Exemplar
Check-In, Check-Out (CICO; and variations) is described in detail below as an exemplar Tier 2 intervention. Development of the systems and practices of CICO models the process of the implementation of any evidence-based Tier 2 intervention. 
Check-In, Check-Out is a Tier 2, group-oriented intervention, designed especially for students whose problem behaviors (a) are unresponsive to Tier I practices and systems, (b) do not require more immediate individualized interventions, and (c) are observed across multiple settings or contexts.
The critical features that define CICO for students include the following practices:
· Increased positive adult contact and structure
· Embedded social skills training
· Direct link to school-wide behavioral goals and expectations
· Frequent feedback
· Daily home-school communication
· Positive reinforcement contingent on meeting behavioral goals
· Can be slightly modified based on student need or response 
Because CICO is a group-based, standardized intervention, it is efficient and cost-effective. For example, the program can accommodate a number of students (e.g., up to 30), and students can enter the program within a few days following referral.  CICO also provides a built-in system for (a) monitoring students’ progress in the program, (b) evaluating the fidelity of implementation, and (c) transitioning to a self-managed program.
Research conducted on CICO and similar programs has consistently demonstrated associated decreases in:
·  problem behaviors
·  office discipline referrals 
· referrals for special education services
· Increases in academic engagement 

Most importantly, research also has demonstrated that this intervention is most effective if Tier 1, SWPBIS systems and practices are well-established within the school (e.g., Campbell & Anderson, 2011; Filter, McKenna, Benedict, Horner, Todd, & Watson, 2007; Simonsen, Myers, & Briere, 2011).
The Check-in, Check-out cycle and routines are illustrated below: 
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II.A.iv STEP 4a Identify Personnel to Coordinate and Deliver the Tier 2 Strategy 
For CICO, the coordinator role is central to the effective and efficient implementation. The CICO coordinator is responsible for direct coordination and implementation of the CICO intervention with students. A coordinator must be in school daily, and have a flexible schedule at the beginning and end of the day. “The coordinator must be someone who the students respect, enjoy, and trust. This person should be enthusiastic, positive, and friendly” (Crone, Hawken, & Horner, 2010).
It should be noted that although “Coordinator” is often used to refer to a person or position, attention should be focused on the roles, responsibilities, etc. that are required to “coordinate” CICO practices and logistics. Thus, functions and activities of the coordinator are often shared by more than one person.

	Sample of CICO Coordinator Functions and Responsibilities

	· Introduce and train students entering the CICO intervention (see sample training steps and lesson plans in Appendix F)
· Check students in and out daily
· Positive “set up” (e.g., reminders, practice) for the beginning of the day 
· Positive reinforcement, reminders, and practice at the end of the day
· Reinforce students for meeting behavioral goals, turning in progress reports, and obtaining parent/guardian signatures
· Communicate with teachers and families regarding progress and needs of individual students  
· Collect daily progress reports
· Enter data daily into system 
· Summarize data and prioritize students to review with the Tier 2 Team, students and their parents, and participating staff members
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ACTIVITY: Coordinator Roles and Functions 

	

	· Review the Coordinator Training and Coordinator Checklist (Appendix F-a, b)
· Identify Coordinator (s)
· Identify Coordinator’s roles and functions for your building
· Plan for allocation of time and resources
· Plan for backup systems




SWPBIS Workbook 74






II.A.iv STEP 4b – Ensure the Tier 2 Strategy is Consistent with School-Wide Expectations  
Program names, daily progress reports, and reinforcement systems should align with Tier 1, school-wide expectations acknowledgement systems. See CICO examples below for consistency of expectations and other support elements with SWPBS. 
II.A.iv STEP 4c – Ensure the strategy includes regular opportunities for students to perform and get feedback on appropriate behaviors and skills 
Within CICO, students start the day with a positive contact and reminders of goals and expectations, start each class period with a positive contact, and receive predictable and frequent feedback (and adult attention) from teachers throughout the day. 
In the context of CICO, these opportunities are prompted by a daily progress report. Daily progress reports include positively stated school-wide expectations, typically use a 0-2 rating system, and provide a built-in data system and feedback for monitoring student’s progress. DPRs may also be used for home-school communication. See Appendix F-3 for additional examples of DPRs. 
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It is important to note that within CICO, the intervention is positive adult interactions and constructive, corrective feedback. The card functions to provide (a) visual prompts for appropriate behavior (expectations are written on the card) and (b) points or other written feedback.  
Similarly, within CICO students are acknowledged for displaying expected behaviors and meeting their goals. When developing an acknowledgement system, consider the following:
· Will you use a point system, token economy, other?
· What will students receive if/when they trade in points or tokens?
· When will acknowledgement occur? How often? Where?
· How will students’ preferences be incorporated into the acknowledgment system?
· How will you track/monitor points, tokens, or other system?
Acknowledgement systems should:
· Align with school-wide recognition system 
· Include students in identification of acknowledgment 
· Consider social acknowledgement to enhance student engagement and school connectedness 
And should consider the following key features of acknowledgements: 
· Tied to school-wide expectations
· Age appropriate and students/staff will find them valuable
· Varied types that are valuable to diverse groups of students (tangible, social, privilege) (individual and group contingencies)
· Allow for choice – at least in some of the systems
· Efficiently delivered
· Fit into daily activities - Avoids interrupting instructional time
· Easy to teach, implement, etc.
· Predictable and dense schedule 
· Allow for all students to be eligible to earn acknowledgements daily
· Layered: daily, weekly, monthly, quarterly, etc. 
· Available to both Students and Staff
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ACTIVITY: CICO Programming for your Culture and Context  

	

	· Select Name
· Develop CICO routine and schedule for students and staff
· Develop/Tweak Daily Progress Report (see Appendix F)
· Develop Reinforcement System
· High School implementation of CICO: See Appendix G







Installing a Tier 2 Practice: Social Skills Groups Exemplar
Social Skills Groups as described below are another exemplar Tier 2 intervention. Development of the systems and practices of social skills groups also models the process of the implementation of any evidence-based Tier 2 intervention. 
Social Skills Groups are a Tier 2, group-oriented intervention, designed for students who demonstrate deficits in social skill acquisition (student does not know the skill) or fluency (student knows the skill but does not use it consistently or appropriately for the context). Students who benefit from social skills instruction are (a) unresponsive to Tier I practices and systems, (b) do not require more immediate individualized interventions, and (c) have skill acquisition or fluency deficits that are observed across multiple settings or contexts.
The critical features that define social skills groups for students include the following practices:
· Direct instruction
· Modeling
· Sequencing of positive and negative examples 
· Frequent rehearsal or practice with feedback
· Prompting and coaching, including problem-solving 
· Positive reinforcement and shaping of targeted skills (in and outside of groups)
· Plans for generalization and maintenance of skills 
· Direct link to school-wide behavioral goals and expectations
· Can be slightly modified based on student need or response 
Social skills groups provide students a more intensive dosage of school-wide, Tier 1 instruction. They have the potential to provide students with conflict resolution and problem solving strategies, to develop students’ prosocial skills that are culturally and contextually appropriate, and to support decreases in problem behaviors and improvements in school safety.
Research conducted on social skills interventions demonstrates positive outcomes across ages, level of support needs, and types of skill deficits, especially when specific strategies are included to program for skill maintenance and generalization (e.g., Gresham, Sugai, & Horner, 2001; Lane, Menzies, Barton-Arwood, Doukas, & Munton, 2005; Miller, Lane, & Wehby, 2005; Quinn, Kavale, Mathur, Rutherford, & Forness, 1999; Ray and Elliott, 2006). 


II.A.iv STEP 4a Identify Personnel to Coordinate and Deliver the Tier 2 Strategy 
Similar to CICO, it is helpful to designate a coordinator for social skills intervention groups (this coordinator could oversee multiple interventions). However, the primary responsibility of the coordinator is organizing resources and supports for effective delivery of the intervention, including:
 
· Training staff and parents to support the skills intervention
· Collecting and summarizing data to organize groups and monitor students’ response to the intervention
· Communicating regularly with the school’s Tier 2 Team and school staff to provide information about numbers of students participating in social skills intervention groups, fidelity checks for the intervention sessions, maintenance procedures, student progress during intervention, and long-term outcomes after a group has ended


Social Skills group facilitators (ideally 2 per group) are responsible for directly teaching social skills groups to students. They meet weekly, at minimum, with a small group of students who demonstrate similar social skill deficits. Facilitators also:

· Organize lesson plans and materials
· Serve as a communication link with teaching staff who will prompt and reinforce student use of newly learned skills (including skills taught, and variations of the skills that may be recognized as “reasonable approximations” of the target behavior). 
· Assist classroom teachers as they regularly rate student performance of specific social skills learned during the intervention sessions. [footnoteRef:20] [20:  2015-2016 MO SW-PBS Tier 2 Team Workbook] 


It should be noted that although “Coordinator” and “Facilitator” is often used to refer to a person or position, attention should be focused on the roles, responsibilities, etc. that are required to “coordinate” social skills groups practices and logistics. Thus, functions and activities of the coordinator and facilitator are often shared by more than one person.

II.A.iv STEP 4b – Ensure the Tier 2 Strategy is Consistent with School-Wide Expectations  
If you are teaching social skills formally and regularly, consider having a crosswalk map created whereby you link your social skills lessons to the larger school-wide expectations (e.g., Understanding other people’s feelings links to the school rule of RESPECT).

II.A.iv STEP 4c – Ensure the strategy includes regular opportunities for students to perform and get feedback on appropriate behaviors and skills 
Regardless of whether you are using a social skills packaged program or designing your own lesson plans (see template below), all direct social skills instruction should include the following components:
· Introduce a problem and a key skill as a solution
· Provide physical models while thinking aloud key steps
· Sequence positive examples then juxtapose negative
· Frequent questions to students – “is this right or wrong?”
· Differentiate instruction as necessary for individuals
· When students answer correctly – introduce role plays
· Provide all students with tasks during role play 
· All students role play each skill to mastery
· Test with novel examples[footnoteRef:21] [21:  Terry Scott (2015) ] 

The following template may be used to design small group social skills instruction tailored to students’ specific needs.[footnoteRef:22]  [22:  Simonsen et al. (2012)] 

Lesson Focus: 
Demonstrating _________________ (expectation) in the _________________ (setting).
Teaching Objective: 
Following instruction, students will demonstrate _________________  (expectation) in the _________________ (setting) by_________________________________(describe behaviors) across __ out of __ sampled opportunities (criteria).
Teaching Examples: 
	Positive Examples
	Negative Examples

	·  
·  
· 
	·  
·  
· 


Lesson Materials: 
 
Lesson Activities: 
Model:

Lead:

Test: 

Follow-up Activities: 
Strategies to prompt:
Procedures to reinforce:
Procedures to correct behavioral errors: 
Procedures to monitor/supervise:  
Procedures to collect and evaluate student data: 

Generalization and maintenance of skills is one of the most important (and often neglected) components of teaching social skills groups. What happens in social skills groups will not be sufficient to facilitate generalization. Terry Scott notes that generalization must be planned for in advance before, during, and after training and recommends the following to support skill generalization: 
· 
· Appropriate replacement skills identified from environment
· Use real role play examples solicited from the environment
· Practice in multiple settings and under variable conditions
· Train and practice skill variations
· Introduce naturally occurring reinforcers
· Provide multiple examples and practice opportunities
· Enlist others in environment to prompt and reinforce
· Create situations to encourage desired behavior
· Develop prompts (posters, verbal phrases) that students can introduce and use in their typical classroom and non-classroom settings to remind them of skills learned in small-group context

Students should receive feedback from teachers on their skill development throughout the day, and families should receive target skills and examples for use at home.
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ACTIVITY: Social Skills Groups for your Culture and Context  

	

	· Evaluate coordinator and facilitator roles and responsibilities
· Evaluate how Tier 2 social skills instruction is aligned with Tier 1 teaching and expectations 
· Visit (or re-visit) how and when social skills groups are developed and scheduled 
· Visit (or re-visit) how and when social skills groups are taught, and the systems in place to support student skill generalization 
· Update your action plan 




II.A.v STEP 5 – Develop a Process for Training Staff and Students and Partnering with/Educating Families
Training all staff, participating students, and their families is essential for fidelity of Tier 2 intervention implementation, and therefore, for positive student outcomes. 

	   
Critical Features for training staff and students, and partnering with / educating families

	
For staff: 
· Documentation of the process and procedures for each selected practice, including all supporting materials
· Initial and ongoing professional development (including boosters as needed); including opportunities for feedback on Tier 2 practices 
· Orientation materials for new staff and substitutes 

For students:
· Training materials, including opportunities to practice routines
· Review of student daily routine 

For families:
· Materials developed for providing information, permission, and ongoing communication.
· Information on what the families’ role is relative to supporting positive behavior routines, including review of expectations, practice in home setting, and feedback.



For initial trainings and ongoing professional development, ensure all relevant staff receive:
· Referral/Request for Assistance Procedures
· Rationale for and critical features of Tier 2 practice
· Opportunities to provide feedback on both practice and implementation procedures 
· Opportunities to practice (including, for example, giving error corrections and behavior specific praise)
· Regular updates and training boosters  
For sample staff, student, and parent training lesson plans, see Appendix F-4. 
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Guidelines for Training

	· Develop a written process for teaching and coaching all staff on Tier 2 interventions (including lesson plans) 
· Schedule initial and ongoing professional development 
· Develop procedures for training substitutes and new staff 
· Develop lesson plans for student orientation and practice 
· Design information for families, orientation materials, and procedures for ongoing communication  
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ACTIVITY: Create plans for a staff training session about implementing your Tier 2 practice

	

	· Select a specific practice you will use in your school
· Develop a training plan (see template below for guidance), including the following components:
· Introduction
· Description of program (including rationale and critical features)
· Examples and non-examples
· Opportunity for practice
· Self-evaluation procedures
· Discussion, feedback, and questions
· See Appendix F-4 for sample trainings





Training Session Plan for Implementation of Tier 2 Practice
Part I: Basic Information
	Trainer’s Name:
	Training Date:

	District:
	School:

	Number of trainees:
	Name of Practice:



Part II: Training Plan
	Name of Practice:

	Introduction:

	Description of/rationale for the program (including critical features):

	Examples and non-examples:

	Practice opportunities:

	Self-evaluation procedures:

	Discussion, feedback, and questions:




	[image: ]   
ACTIVITY: Training Students and Partnering with Families 

	

	· Develop a plan and training materials for training/orienting students 
· Include routines and expectations
· Provide opportunities to practice 
· Develop informational and orientation materials for families (including family involvement)
· Decide on home/school communication routines 
· Update your Action Plan 



II.A.vi STEP 6 – Develop a Process for Matching Student Need to Practices
Matching students in need of additional supports with Tier 2 interventions should take into consideration student need and cultural and contextual fit. Leadership teams must consider their data sources, how often they will review, and decision rules for access or entry criteria.    
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Critical Features

	· Match students to interventions based on specific needs (e.g., academic and behavioral skills, performance vs. skill deficits) 
· Match students to interventions using relevant data 
· Consider both the intensity of student’s behavior and behavioral function 
· Multiple Tier 2 interventions (with documented evidence/effectiveness) in place to match to student need 
· Consider cultural and contextual factors and adapt accordingly 



[image: ]
[footnoteRef:23] [23:  Florida’s Positive Behavior Support Project (http://flpbs.fmhi.usf.edu)
] 










Use following table as an example for matching student need to common Tier 2 practices[footnoteRef:24]:  [24:  Barrett (2014) ] 
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Guidelines for Matching Student Need to Practice

	· Data reviewed includes information across multiple domains (e.g., behavior, academic, and social)
· Data is organized in a manner that allows for efficient decisions for matching students to an appropriate tier 2 support with minimal discussion
· Data collected aligns with intervention decisions and student match
· Data reviewed includes some information regarding function of behavior and student skill and performance deficits 
· Contextual and cultural fit is considered when matching students with support
· Tier 2 supports are organized from least to most intensive
· Tier 2 supports are organized in a manner where function of behavior or academic need (i.e., accuracy vs. fluency) is considered


	
	[bookmark: _Hlk489956171][image: ]   
ACTIVITY: Matching Interventions to Student Need

	

	· Review your list of students in need of additional support
· Review sample decision rules and Tier 2 planning documents in Appendix H
· Start to develop decision rules for accessing interventions
· Summarize student data and match to Tier 2 interventions, using the table in Appendix H
· Update your Action Plan  





 II.A.vii STEP 7 – Develop Systems for Individual Student Progress Monitoring, Including Data-Based Decision Rules 
Progress monitoring is the process of systematically planning, collecting, and evaluating data to inform programming decisions. Progress monitoring is an essential element of Tier 2 interventions, as it allows behavior support teams to evaluate both the effectiveness of interventions as well as the fidelity of plan implementation. Progress monitoring data ensure students have access to quality interventions and effective plans. It also allows behavior support teams to make efficient, specific and timely decisions regarding intervention effectiveness and student goals, rather than making unnecessary changes or maintaining unsuccessful interventions. 
The following critical features define progress monitoring tools and routines: 
	   
Critical Features

	Progress Monitoring Tools:
· Can be administered efficiently and repeatedly
· Brief, reliable, and valid measures of specific skills 
· Sensitive to change
· Allow for comparison of performance across time within a student as well as across students
· Consistent with Tier 1 Systems
Progress Monitoring Routines:  
· Allow for data sharing with staff
· Allow for regular review of student progress 




Once data sources are identified for each Tier 2 intervention, consider the following guidelines for developing progress monitoring routines.


	[image: ]   
Guidelines for Progress Monitoring 

	· Data collection procedures (who will collect and enter data, when) are integrated into typical routines 
· Structures and routines for staff members and families to receive weekly/monthly data reports about student progress
· Schedule for daily, weekly, monthly team review
· Efficient, timely, and graphic displays of data that are easily shared with teachers/students/families
· Aligned with School-wide, tier 1 progress monitoring system
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ACTIVITY: Individual Student Progress Monitoring 

	

	· Using the progress monitoring intervention grid in Appendix I, update for each intervention: 
· What data will we use to monitor student progress? 
· Is this measure sensitive to change? 
· How often we will collect data (should be at least weekly)? 
· Who will collect data? 
· How often will student data be reviewed? 
· How often will we share this information? 
· Add items to your action plan






II.A.viii STEP 8 – Develop a Process for Adjusting or Modifying Tier 2 Intervention Implementation
Tier 2 Leadership Teams develop decision rules that guide how and when to interpret data (both intervention fidelity and student data) to support decisions about when and how interventions should be adjusted or modified. These rules help to increase the effectiveness and consistency of Tier 2 supports, and allow for effective problem-solving. 
	   
Critical Features

	· Outcome and fidelity data are reviewed concurrently to determine what aspects of supports need modification
· Clear exit criteria exist for students who are successful with a tier 2 practices
· Clear decision rules exist for students who are not responding to a tier 2 practices
· The team reviewing data includes members with behavioral/academic expertise as well as implementers of the tier 2 supports



For students that respond positively to Tier 2 supports, teams should consider the following: 
· What defines a positive response? 
· Criterion (e.g., 80%)?
·  Length of time (e.g., 4 weeks?)

· Decision Options 
· Continue with current goal
· Increase current goal (e.g., 90%)
· Teach and implement self-management (see self-management overview in Appendix J)
· Fade intervention components (e.g., fewer check in periods, meeting with coordinator twice a week)  
· Mentor other students
· Graduate (and celebrate!) 

For students with an inconsistent response to Tier 2 supports, teams should consider the following: 

· Was the intervention implemented as intended? 
· If no, implement strategies to increase fidelity 
· If yes, consider the following decisions:

· Continue with current goal (Caution: Avoid leaving students in Tier 2 interventions without fading or intensifying for too long of a period of time.)
· Increase intensity of intervention components (e.g., increase check in periods, meeting with coordinator more frequently)  
· Make slight modifications (e.g., bring a friend to check out, change CICO coordinator, change or increase reinforcers) 
· Make significant modifications 

For students who respond poorly to Tier 2 supports, teams should consider the following:
· What defines a poor response? 
· Criterion?
· Length of time 
· Was the intervention implemented as intended? If yes, consider the following decisions:
· Conduct brief functional behavioral assessment to develop individualized supports
· Consider alternate Tier 2 interventions aligned with function 
· Design and implement individualized interventions (Tier 3)
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Guidelines for Adjusting or Modifying Interventions

	· A schedule determines how frequently and when intervention effectiveness and student response is reviewed
· Determine criteria and process for intervention revisions
· Develop a plan for how the team will respond if intervention is not implemented with fidelity
· Develop plan for fading/graduating tier 2 practices when students meet pre-determined observable and measurable criteria (see Appendix J for self-management strategies) 
· Develop a plan for students who are not responding to tier 2 practices
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ACTIVITY: Adjusting or Modifying Interventions 

	

	· Return to your Tier 2 intervention table 
· Develop: 
· Schedule for reviewing outcome and fidelity data 
· exit criteria for students who are successful with tier 2 supports and potential procedures for fading interventions
· Criteria and procedures for students with “questionable” and “poor” responses to interventions 
· Update your Action Plan 




II.A.ix STEP 9 – Develop Evaluation Routines for Level of Use, Student Progress, and Fidelity of Implementation
Tier 2 teams routinely track the number of students receiving and responding to Tier 2 supports to ensure access is proportionate and interventions are effective. Tier 2 teams also regularly monitor fidelity of intervention implementation.  

	   
Critical Features

	· Data are organized in a manner to review number of students receiving the Tier 2 support as well as student performance relative to the support
· Fidelity of implementation data are available for each tier 2 support and reviewed regularly as part of evaluating effectiveness
· Decision rules are in place to assist in identifying when tier 2 supports need modification




The following tracking tool[footnoteRef:25] facilitates regular evaluation of student response and level of use: [25:  Midwest PBIS Network (http://www.midwestpbis.org/) ] 

[image: Screen Shot 2016-01-11 at 3.57.48 PM.png]









The Tier 2 team also develops regular routines and protocols for evaluating fidelity of each Tier 2 practice. Teams need to directly assess if interventions are implemented as intended. Adapt the following schedule to your own context. 
[image: ]

	[image: ]   
Guidelines for Developing Evaluation Routines

	· Schedule regular evaluation of level of use, student response, and student access to Tier 2 supports. 
· Identify data sources and develop regular routines to evaluate fidelity of intervention implementation. 
· Schedule annual evaluation of Tier 2 systems and supports, share outcomes with school and district leadership, and update action plan accordingly. 
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ACTIVITY: Routines for Evaluation 

	

	· Complete the Tier 2/Tier 3 tracking tool for students currently receiving additional supports 
· Schedule dedicated meeting time to regular completion of this tracking tool 
· Review Tier 2 Evaluation Schedule draft (also in Appendix M) and adapt for your context 
· Review your Tier 2 TFI scores for this training year and add appropriate items to your action plan




II.A.x STEP 10 – Document Procedures, Policies, Practices and Establish Routines
Documentation is essential for successful implementation and sustainability of Tier 2 systems and interventions. Document the following practices and systems: 
	   
Critical Features for documenting procedures, policies, practices, and establishing routines.

	· Student identification/screening: products and process
· Notifying staff, students, and families
· Tier 2 Practices
· Intervention components and routines
· Training materials for students and staff
· Evaluation
· Monitoring student progress
· Monitoring fidelity
· Evaluating interventions and level of use


[bookmark: _GoBack]
Ensure you maintain records for the following activities:
· For your Tier 2 Team meetings 
· For training and updating staff, administration, and families
· For data collection and evaluation
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Guidelines for Documentation

	· Create documents for the following:
· Student information
· Student screening products and process
· Notifying staff, students, and families
· Tier 2 practices: include intervention components, routines, training materials
· Evaluation: progress monitoring, fidelity, intervention effectiveness
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ACTIVITY: Document Procedures, Policies, and Practices 

	

	· Review documents in Appendix and ensure intervention components, routines, and training materials are established for each Tier 2 practice 
· Document meeting schedules, routines, and professional development plans 
· Document procedures for identifying students, matching students to interventions, progress monitoring, decision rules for modifications and adaptations, and evaluating intervention fidelity
· Establish evaluation schedule and routines
·  Update your Action Plan 
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