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What is the Purpose of this Workbook?
The purpose of this workbook is to provide implementers of a School-wide Positive Behavior Interventions & Supports (SWPBIS) approach with supplemental information to support on-going training and implementation.

Who Should Use this Workbook?
· Trainers, Coaches, and Facilitators who are supporting school leadership teams in their efforts to implement SWPBIS at the school-wide level
· Coordinators and Administrators who are supporting and leading the implementation of SWPBIS at the school and district levels  
· School and District Implementation Leadership Teams who are supporting and guiding development, implementation, and monitoring of SWPBIS practices and systems

How is this Workbook Organized?
Each chapter has the following organizational features:
· Organizing introduction (white on green title) that provides rationale, definitions, “big ideas,” etc.
· Implementation guidelines (white on blue title) that support training, self-assessment, and action planning.
· Activity worksheets (blue on white title) that guide contextualized implementation and product development.
The Table of Contents serves as a summary and roadmap to the organization of the content and process of SWPBIS. The chapter sequence approximates the typical order in which SWPBIS trainers, coordinators, and coaches guide School Leadership Teams through the practices and processes of SWPBIS.
Appendices include (a) tools and instruments, (b) supporting stand-alone information and activities, and (c) materials referenced in workbook sections.
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	Appendix
	Description

	A
	School-Wide PBIS Implementation Example
	An example of one school’s implementation of SWPBIS is provided: leadership team, behavior purpose statement, school-wide and classroom-wide behavioral expectations, teaching matrices, encouragement procedures, behavior expectation violation procedures, and progress monitoring and data systems

	B
	(PBIS) Self-Assessment Survey (SAS)
	This self-assessment is used by leadership teams to determine staff perceptions about the status of the social and behavioral climate of the school. Perceptions about supports for school-wide, classroom, non-classroom, and individual students are assessed. All school staff are usually included.

	C
	Team Implementation Checklist (TIC)	
	Leadership teams and coaches use this self-assessment to monitor their initial and on-going SWPBIS implementation. As such, leadership teams self-manage their implementation efforts.

	D
	SWPBIS Team Monthly Planning Guide
	This organizational tool is used by leadership teams, coaches, and coordinators to supplement their review and action planning efforts, especially at the beginning and end of the school year.  Emphasis is on first year implementation of primary intervention tier of SWPBIS.	The purpose of this guide is to give SWPBIS leadership teams a supplemental organizational tool for reviewing and planning their implementation activities. A self-assessment is provided to guide teams in their action planning

	E
	Detention and Suspension: Frequently Asked Questions
	This FAQ has been developed to provide a general summary of the implementation considerations and features of detention and suspension consequences. A question/answer format is used.

	F
	Functional Assessment and Behavior Support Plan Checklists
	Two self-assessment checklists are provided to enable review of the components and processes of completing a functional behavioral assessment and developing a behavioral intervention plan.

	G
	Functional Assessment Checklists for Teachers and Staff (FACTS)
	The FACTS is an instrument used to guide the completion of a functional behavioral assessment and facilitate the development of a behavior intervention plan. 


	H
	Emergency Prevention and Response
	This primer provides general guidelines and considerations for being prepared, preventing, and responding to crises and emergency situations. 

	I
	Teaching Social Skills
	A basic and general lesson plan and examples for teaching social behavior are provided. 

	J
	SWPBIS and RtI
	A brief overview of the similarities and differences between features of school-wide positive behavior support and Response to Intervention.

	K
	Data-based Decision Making and Office Discipline Referrals
	Guidelines and examples for establishing efficient and effective data-based decision making systems. Emphasis is on formalizing and enhancing office disciplinary procedures.

	L
	Restraint and Seclusion Considerations and SWPBIS
	Guidelines and considerations for the appropriate and ethical use of restraint and seclusion in the context of the implementation of SWPBIS.

	M
	Family, School, and Community Partnership Fundamentals
	Rubric and self-assessment for developing meaningful family engagement 

	N
	Tier 2 Readiness Guide
	Guiding questions and self-assessment for teams considering Tier 2 readiness

	O
	Selected References
	These references provide additional and supporting information for the contents of this workbook. 






[bookmark: chapterI][bookmark: chapter1]CHAPTER I
Overview of School-Wide Positive Behavioral Intervention & Supports


	[bookmark: IAWhySWPBIS]I.A Why SWPBIS?


[bookmark: IBiviWhyNotGetTough]I.A.i Why Not “Get Tough” with Problem Behavior?
When students display problem behavior that is unresponsive to typical consequences or interventions, we often get stern or “tough” to see if the student’s behavior will eventually improve. For some students, this reactive approach works because the student has alternative ways of responding (contextually appropriate social skills) that access success without having to use the problem behavior.
However, the problem behaviors of some students have a history of being persistent and unresponsive, so we may “get tougher” to get the student’s attention, make a clear statement or point about the behavior, and attempt to eliminate future occurrences. A few more students may respond to this level of consequence, but the improvement is often not long lasting.
So, as the problem behavior of students continues to be observed, we resort to further intensifying the presumed aversiveness of our responses to force “compliance” and halt the problem behavior. 
See example provided in “’Get Tough’ Escalation Sequence.”


“Get Tough” Escalation Sequence
	
	“GET TOUGH”
	BEHAVIOR RESPONSE

	Initial problem behavior
	Given initial “aversive” consequences, e.g., 
· Say “no.”
· Remove “privilege”
· Send to “think seat”
	Behavior of many students improves because they have learned other, more contextually appropriate, behaviors; however, for some, the problem behavior continues

	Further occurrences of problem behavior
	Given additional and more “aversive” consequences, e.g.,
· Repeat “NO!” louder 
· Move closer and point finger
· Complete office discipline referral
· Threaten and establish bottom line
· Send to in-school detention
	Behavior of a few more students improves; however, for a few individual students, the problem behavior continues

	Continued occurrences and increasing intensity of problem behavior
	Increase intensity, frequency, and duration of “aversive” consequences, e.g., 
· Establish and enforce zero tolerance policies
· Increase monitoring and security
· Physically assist or intervene
· Give out of school suspension
	Behavior escalates in intensity, frequency, and duration to levels that severely interfere with teaching and learning





The “Get Tough” and “Get Tougher” responses are based on erroneous assumptions:
· Assume the student is inherently bad and stubborn behaviors require much more intensive consequences
· Assume the student must “learn” to take responsibility for his/her own behavior and prove that he/she deserves to be part of the classroom or group
· Assume aversive consequences “teach” the student to behave better
· Experience short-lived or temporary improvement in the behavior of some students, so we get temporary relief
· Assume behavior will be better tomorrow

So, what’s wrong with a “get tough” approach?  Research clearly shows that when students display problem behavior, the response of getting tougher…
· Fosters environments of control
· Triggers and reinforces antisocial behavior
· Shifts accountability away from school
· Devalues child-adult relationships
· Weakens the relationship between academic and social behavior programming 

So, what should we do?  The science on human behavior has taught us that students…
· Are not born with bad (or good) behavior
· Do not learn through the sole use of “aversive” consequences
· Do learn better ways of behaving by being taught social skills directly and receiving positive feedback about what they are doing correctly or appropriately



In addition, results from research on the prevention of youth violence consistently indicate that the following factors reduce or prevent the development and occurrence of violent behavior:
	Youth Violence Prevention
	Sample Sources

	· Positive, predictable school-wide climate
· High rates of academic & social success
· Formal social skills instruction & frequent practice opportunities 
· Positive, active supervision & reinforcement
· Positive adult role models
· Multi-component, multi-year school-family-community efforts
	· Surgeon General’s Report on Youth Violence (2001)
· Coordinated Social Emotional & Learning (Greenberg et al., 2003)
· Center for Study & Prevention of Violence (2006)
· White House Conference on School Violence (2006)


[bookmark: Contextmatters]
I.A.ii Context matters
When supporting individual student needs we have a science that guides us to:
· Assess these situations
· Develop behavior intervention plans based on our assessment
· Monitor student progress & make enhancements
· All in ways that can be culturally & contextually appropriate
Context Matters:
School-wide factors influence our ability to implement what we know with accuracy, consistency, & durability for individual students. 
SWPBIS Message:
Successful individual student behavior support is linked to host environments or school climates that are effective, efficient, relevant, & durable for all students (Zins & Ponti, 1990). S
[bookmark: Morewithless]
I.A.iii Schools are asked to do more with less
SWPBIS provides a framework with which to organize and align supports in order to develop more effective and efficient school environments for students and staff. 
[bookmark: SWPBISworks]
[bookmark: _Hlk17810290]I.A.iv SWPBIS Works!
Implementing Tier 1 SWPBS is associated with the following positive outcomes:
· Increases in prosocial behavior
· Increases in organizational health/climate
· Increases in state-wide test scores (tentative)
· Decreases in office discipline referrals
· Decreases in suspensions
· Decreases in reported bullying
(e.g., Bradshaw, Koth, Thornton, & Leaf, 2009; Bradshaw, Koth, Bevans, Ialongo, & Leaf, 2008; Bradshaw, Mitchell, & Leaf, 2010; Bradshaw, Waasdorp, & Leaf, 2012; Horner et al., 2009; Waasdorp, Bradshaw, & Leaf, 2012)
Further, among schools implementing SWPBS, those that implement with fidelity experience greater
· decreases in ODRs,
· decreases in suspensions, and
· increases in state-wide test scores in math over time.
(Simonsen, Eber, Sugai, Black, Lewandowski, Simms, & Myers, 2012)

I.A.v SWPBIS Provides a Framework to Promote Equity
PBIS provides a valuable framework for planning and coordinating efforts related to exploring solutions targeting malleable factors contributing to disproportionality, or unequal special education identification, placement, or discipline.
Significant predictors of decreased disproportionality include the following practices that decrease reliance on informal and overly subjective processes:
· The regular use of data for decision-making (Tobin & Vincent, 2011)
· The implementation of classroom PBIS systems (Tobin & Vincent, 2011)
· The use of formal reward systems (Barclay, 2017; Tobin & Vincent, 2011)

Equity includes the following components:
· Access 
· Representation
· Meaningful Participation
· Positive Outcomes

	[image: ]   
ACTIVITY: Why SWPBIS In Your School?

	· Discuss the rationale for implementing PBIS 
· What does staff knowledge and support for PBIS currently look like in your school?
· What are the current student and staff needs in your building? 
· How can PBIS help meet those needs?
· What messages will be important for you to take back to share with staff and build support?
· Summarize Key Points

	1.

2.

3.




[bookmark: IBWhatisSWPBIS]

	[bookmark: whatisSWPBS]I. B What is SWPBIS?


[bookmark: IBiSWPBISis]I.B.i  SWPBIS is:
School-Wide Positive Behavior Intervention & Supports (SWPBIS) provides an organizational approach or framework to improve the social behavior climate of the schools, support or enhance the impact of academic instruction on achievement, and increase proactive (positive/preventive) management. 

[image: ]

[bookmark: IBiiFrameworkFor]I.B.ii  SWPBIS is an organizational framework for:
The SWPBIS framework comprises evidence-based behavioral interventions and practices that can be implemented by practitioners to effectively address and support socially and educationally important behavioral needs of students and their families.
[image: ]

[bookmark: IBiiiConceptualFoundations][image: ]I.B.iii  SWPBIS has its conceptual foundations in:


· Behaviorism – Behavior is learned, lawful, and malleable

· Applied Behavior Analysis – Behavioral theory, principles, and practices are applied to socially important behaviors in the applied settings in which they are observed

· Positive Behavioral Interventions and  Supports – Behavioral supports are considered in the larger context of improving quality of life

[bookmark: IBiviiEffectiveOrg][bookmark: _Hlk17818715]I.B.iv  Effective Organizations

The goal of the SWPBIS implementation framework is to create a safe, respectful, effective, and relevant social culture where successful teaching and learning are possible and prosocial behaviors are promoted. In many ways, positive and effective school and classroom climates generally have features similar to effective organizations.

[image: ]

[bookmark: IBvCulturallyContextuallyRelevant]I.B.v  Culturally & Contextually Relevant PBIS
PBIS is a framework and includes guidelines for best practices however, the actual look, feel, and sound of what it is and how it is taught must vary based on contexts and learning histories of students, staff, and family members. PBIS interventions should be proactive and promote a positive, culturally responsive climate that is conducive to learning by all. Teachers, administrators, and support staff should:
· Understand that perceptions of behavioral appropriateness are influenced by cultural expectations
· Connect with their students in ways that convey respect and caring
· Explicitly teach rules and expected behaviors within a culture of care
· Provide a continuum of support and involve families and the community in positive, mutually supportive ways 
(Klingner et al. 2005 pg 19)

Culture is:
[image: ]
· Culture is our shared learning history
We can share learning history with small groups (like classrooms or families) or large ones (like races or countries)
We are members of many groups at the same time (ex. racial identity, language, religion, gender, family structure, SES, age etc..)
· Even though people may share common learning histories, when an individual’s learning history is considered as a whole, each individual is unique
· Generalizations from a group to an individual can be problematic and can lead to positive and negative stereotyping.


	[bookmark: ICCriticalFeatures]
I. C What are the critical features of SWPBIS?


Effective, efficient, and relevant school-wide discipline is based on a balance of four key and interactive elements[footnoteRef:3]: [3:  (Vincent, Randal, Cartledge, Tobin, & Swain-Bradway, 2011; Sugai, O’Keefe, & Fallon 2012 ab)
] 

· Outcomes supporting culturally equitable social competence and academic achievement of all students 
· Data supporting culturally valid decision-making.
· Practices supporting culturally relevant evidence-based interventions
· Systems supporting culturally knowledgeable staff behavior

[image: ]
[bookmark: ICiOutcomes]I.C.i  Outcomes
How do we develop outcome statements?
	[image: ]   
Guidelines for Outcomes:

	· Based on data
· Locally important and meaningful
· Applicable to all (culturally equitable)
· Students’ social competence and academic achievement
· Staff implementation of critical skills
· Observable and measurable
· Written as a goal



How do we ensure Culturally Relevant outcome statements?
· Identify expectations and behaviors that have similar meaning, understanding, and acceptability across all individuals
· Create a level playing field: 
· Operationally define school-wide social expectations and behaviors in observable and measurable terms
· Translate school-wide social expectations and behaviors into language(s) of students and families
· Review vocabulary, terminology, phrases, etc. for possible inappropriate, conflicting, contradictory, etc. meaning
· Establish high, challenging, achievable expectations for all students that are considerate of contextual and cultural learning histories.
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ACTIVITY: Develop Outcomes

	Begin to draft 1-3 observable and measurable outcome statements for your school.

	
1.

2.

3.





[bookmark: ICiiData]

I.C.ii  Data	
What is data-driven decision making?
Data-based decision-making guides selection and modification of curricula and practices, evaluation of progress, and enhancement of systems.
The evaluation plan provides an ongoing support for using data to guide decision-making.  (See full scale version on website.)

[image: ]

[image: ]

Where can I learn more about data-driven decision making?
· Please see tools and information at www.pbis.apps (previewed during training)
· Please see additional detail and specific guidelines presented in Chapter II.
[bookmark: ICiiiPractices]
I.C.iii  Practices
[bookmark: ICiiiaInterventions]a. What evidence-based interventions are included in SWPBIS?
SWPBIS emphasizes selection and implementation of the most appropriate, effective, efficient, and relevant practices and interventions that match the needs, resources, and competence of implementers. These practices and interventions are organized in five SWPBIS subsystems:
[image: ]

	
Subsystems
	Practices, processes, and systems for…

	School-wide
	All students and staff members, across all settings

	Classroom
	Settings in which delivery of instruction is emphasized

	Non-classroom
	Settings and contexts in which the emphasis is on supervision and monitoring, not instruction (e.g., sporting events, assemblies, lunchrooms, hallways, buses, field trips, etc.)

	Student
	Individual students whose behaviors are not responsive to school-wide or primary tier prevention (secondary/tertiary tiers)

	Family
	Engaging and supporting family participation in the activities and access to resources of the school





	Core Behavioral Interventions and Practices

	School-Wide
	· Leadership team
· Common behavior purpose & approach to discipline
· Clear set of positive expectations & behaviors
· Procedures for teaching expected behavior school-wide & classroom-wide
· Continuum of procedures for encouraging expected behavior
· Continuum of procedures for discouraging inappropriate behavior
· Procedures for on-going data-based monitoring & evaluation

	Classroom-Wide
	· All school-wide above
· Maximum structure & predictability (e.g., routines, environment)
· Positively stated expectations posted, taught, reviewed, prompted, & supervised
· Maximum engagement through high rates of opportunities to respond; delivery of evidence-based instructional curriculum & practices 
· Continuum of strategies to acknowledge displays of appropriate behavior, including contingent & specific praise, group contingencies, behavior contracts, and token economies
· Continuum of strategies for responding to inappropriate behavior, including specific, contingent, brief corrections for academic and social behavior errors, differential reinforcement of other behavior, planned ignoring, response cost, and time out

	Non-Classroom 
	· Positive expectations & routines taught & encouraged/acknowledged
· Active supervision by all staff, emphasizing scanning, moving, & interacting
· Pre-corrections, prompts, & reminders
· Positive reinforcement

	Individual Student 
	· Behavioral competence at school & district levels
· Function-based behavior support planning 
· Team- & data-based decision making
· Comprehensive person-centered planning & wraparound processes
· Targeted social skills & self-management instruction
· Individualized instructional & curricular accommodations

	Family
	· Continuum of positive behavior support for all families
· Frequent, regular, & positive contacts, communications, & acknowledgements
· Formal & active participation & involvement as equal partners
· Access to system of integrated school & community resources
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[bookmark: ICiiiGuidelinesPractices]Guidelines for Practices:

	An advantage of the SWPBIS framework is the opportunity to develop a continuum of practices that are aligned with the characteristics of a school. However, the selection and organization of these practices should:
· Be developmentally, contextually, and culturally appropriate and adaptable
· Be linked conceptually
· Have data rules that guide timely decisions within and between practices and systems
· Be empirically and educationally defendable
· Be associated directly with the most important and documented school climate and behavior priorities of the school
· Be monitored continuously for implementation fidelity and student benefit 
· Represent the core features that define the tiered prevention logic (next)



[bookmark: ICiiiaContinuumSupport]b. What is the SWPBIS Continuum of Support?
A relatively small proportion of students (1-15%) have learning histories that cause general school-wide interventions to be ineffective (i.e., behaviors are non-responsive), and these students require additional specialized and individualized interventions. However, school-wide discipline systems should not be abandoned because the behaviors of these students are unresponsive. 
Instead, schools should think of school-wide discipline systems as being important foundations for: 
1. Supporting the majority of students
2. Preventing the development of chronic problem behavior for students with high-risk backgrounds and learning histories
3. Identifying (screening) and providing more specialized and individualized behavior supports for students with high intensity, difficult-to-change problem behaviors.
The three tiered prevention logic organizes practices and systems along a continuum of increasing intensity and/or complexity. A student’s behavioral response to intervention strategies is matched by the intensity of the intervention. Although the continuum is dynamic and blended, the three tiers are generally described as follows:


	Prevention Tier
	Description
	General Response Criteria

	Primary (Universal)
	Practices and systems for all students and staff are implemented across all settings. 
	Behaviors of approximately 80% of students

	Secondary (Targeted)
	More intensive and specialized practices and systems for students whose behaviors have been documented as non-responsive at the primary tier. Interventions are generally provided in a common or standardized manner in small student groupings, which provides increased supervision, monitoring, interactions, corrective feedback, and positive reinforcement with and by adults and peers. 
	Behaviors of approximately 15% of students

	Tertiary (Intensive)
	Most intensive and specialized practices and systems for students whose behaviors have been documented as non-responsive at the primary or secondary tiers. Interventions are generally highly individualized to the specific needs and strengths of each individual student. Family and community involvement is increased.
	Behaviors of approximately 5% of students



The following figure illustrates this important concept: 

[image: ]


The following figures illustrates “applied” continua of support in which sequencing and integration of practices and supports varies by setting (e.g., elementary v. middle v. high school; alternative programming; rural v. urban) and individual student strengths and needs:
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[bookmark: RTI]c. SWPBIS, Multi-Tiered Systems of Support, and Response to Intervention
“Multi-tiered Systems of Support” (MTSS) and “Response-to-Intervention” (RtI) has been described as an approach for establishing and redesigning teaching and learning environments so that they are effective, efficient, relevant, and durable for all students, families, and educators. Specifically, RtI is shaped by six defining characteristics[footnoteRef:4]: [4:  Brown-Chidsey & Steege, 2005; Christ, Burns, & Ysseldyke, 2005; Fuchs & Deschler, 2007; Fuchs & Fuchs, 2007; Fuchs, Mock, Morgan, & Young, 2003; Gresham, 2005; Gresham et al., 2005; Kame’enui, 2007; National Association of State Directors of Special Education, 2006; Severson, Walker, Hope-Doolittle, Kratochwill, & Gresham, 2007; Sugai, 2007] 

 [image: ]

	RtI Feature
	Description

	1. Universal screening
	Learner performance and progress should be reviewed on a regular basis and in a systematic manner to identify students who are (a) making adequate progress, (b) at some risk of failure if not provided extra assistance, or (c) at high risk of failure if not provided specialized supports.

	2. Data-based decision making and problem solving
	Information that directly reflects student learning based on measurable and relevant learning criteria and outcomes should be used to guide decisions regarding instructional effectiveness, student responsiveness, and intervention adaptations and modifications.

	3. Continuous progress monitoring
	Student progress should be assessed on a frequent and regular basis to identify adequate or inadequate growth trends and support timely instructional decisions.

	4. Prevention & Early Intervention
	Priority should be given to early and preventive assessment and intervention so (a) conditions that promote the development of problem behavior are avoided and those that develop prosocial behavior are established, and (b) triggering antecedent and maintaining consequence events of problem behavior are removed and those of appropriate behavior are added.

	5. Continuum of evidence-based interventions
	An integrated and sequenced curriculum should be available such that (a) a core curriculum is provided for all students, (b) modification of this core is arranged for students who are identified as non-responsive, and (c) specialized and intensive curriculum is developed for students whose performance is deemed non-responsive to the modified core. Elements of this continuum must have empirical evidence to support efficacy (intervention is linked to outcome), effectiveness (intervention outcomes are achievable and replicable in applied settings), relevance (intervention can be implemented by natural implementers and with high fidelity), and durability (intervention implementation is sustainable and student outcomes are durable). 

	6. Implementation fidelity
	Team-based structures and procedures are in place to ensure and coordinate appropriate adoption and accurate, sustained implementation of the full continuum of intervention practices.


[bookmark: ICivSystems]
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ACTIVITY: Developing a SWPBIS Continuum 

	The development of a SW continuum of Positive Behavior Supports requires a careful consideration of local context (features and data), desired outcomes (data, priority needs, etc.), evidence-based practices, and systems capacities and supports. 
To enhance efficiency and relevance, the following steps for selecting practices within a school-wide continuum of positive behavior supports should be considered:

	Step 1:  Identify the practices (e.g., interventions, programs, strategies) available at the universal level (e.g. Tier 1). (See Practices Evaluation Chart)

	Step 2:  Evaluate each practice against the following evaluation criteria:

	· Evidence-based – Does experimental research evidence exist to support the selection and use of a practice to achieve the desired outcome?
· Outcome Data – Are relevant data collected to measure effectiveness?
· Implementation Fidelity – Are data collected to assess and improve accuracy of practice implementation?
· Effectiveness – Have data demonstrated that practice is effective in achieving desired outcomes?

	Step 3:  Based on the above results, decide whether to (a) eliminate or discontinue, (b) integrate with other practices, (c) modify and continue to integrate, or (d) sustain as is.

	Step 4:  Based on the above results, do new or different practices need to be considered and adopted to complete the continuum?

	


	Steps 1-4: Practices Evaluation Chart

	Tier 1 (Universal) Practices
	Evaluation

	
	Evidence-Based?
	Outcome Data Collected?
	Implem. Fidelity Assessed?
	Effective?
	Decision

	
	Y   N5  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S6 

	
	Y   N  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S 

	
	Y   N  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S 

	
	Y   N  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S 

	
	Y   N  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S 

	
	Y   N  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S 

	
	Y   N  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S 

	
	Y   N  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S 

	
	Y   N  ? 
	Y   N  ?
	Y   N  ?
	Y   N  ?
	E   I   M   S 


5 Yes No ?  
6 Eliminate Integrate Modify Sustain


Use the following Flowchart to improve decisions related to selection and use of instructional and behavioral interventions.

[image: ]

I.C.iv  Systems

Developing Culturally Responsive Systems
To support the development of culturally responsive of systems, ask the following questions:
· Is there consensus that school-wide and classroom expectations and behaviors are contextually and culturally appropriate?
· Is social behavior integrated with academic support structures and procedures?
· Do behavior specialists have capacity to adapt practices to be contextually and culturally adequate? If not, what training, support, or resources are needed?
· Have family and community members had opportunities to be involved in analyzing, interpreting, and making suggestions regarding contextual fit and cultural relevance of practices?

What are the key systems features to support staff?
a. Team-based implementation
b. Clear action plan
c. Staff buy-in
d. Embedded professional development
e. Staff recognition for implementation

[bookmark: ICivaTeamImplementation]a. Team-Based Implementation Process
SWPBIS implementation process or approach is premised on the finding that sporadic single instance or occasional high intensity training events are ineffective and inefficient at achieving system or organization-wide implementation of an intervention or practice that is sustainable and accurate. Typical school in-service or professional development events are more likely to be “train-and-hope” (Stokes and Baer, 1977) events:
[image: ]
To improve the adoption and accurate, sustained implementation of SWPBIS, a comprehensive approach consisting of specific implementation drivers is used to guide action planning. These drivers are summarized below. A full explanation can be examined in the SWPBIS Implementation Blueprint at www.pbis.org. 
[image: ]
SWPBIS implementation at the school level is linked to support provided by district and state leadership, which includes competent training, coaching, and evaluation capacity. The basic SWPBIS implementation framework is summarized below:
[image: ]
[image: ]In general, the SWPBIS approach adopts a continuous multi-component, multi-year organizational approach. The features of the general team-based implementation process are summarized in the following figure and table.
	Team
	· Ensure adequate representation
· Active administrator membership and involvement required
· Include efficient means for communications within team and with faculty as a whole
· Create capacity for on-going data-based decision-making
· Establish priority and status among committees and initiatives
· Build behavioral capacity on team

	Agreements
	· Commit to 3-4 years of priority implementation
· Use 3-tiered prevention logic and continuum
· Require administrator participation and membership
· Include on-going coaching and facilitation supports
· Dedicate resources and time
· Agree upon operating procedures for roles, agenda, meeting times, action planning, etc.
· Behavior/school climate is one of top three school-wide initiatives

	Action Plan
	· Require regular self-assessment
· Review and used existing discipline data
· Provide multiple subsystems of evidence-based behavioral interventions
· Establish team-based decision-making and action planning
· Set-up efficient system of data input, storage, and summarization

	Implementation
	· Emphasize evidence-based practices and interventions
· Encourage active administrator participation
· Have continuous staff involvement in planning
· Include efficient and effective support for staff training and implementation
· Have continuous monitoring of fidelity of implementation and progress
· Include regular and effective staff acknowledgements for participation and accomplishments
· Have team coordinated and managed implementation

	Evaluation
	· Include team- and data-based decision making and planning
· Review relevant and measurable outcome indicators
· Establish efficient input, storage, and retrieval of data
· Create effective, efficient, and informative visual displays
· Institute regular data review
· Require continuous monitoring of fidelity of implementation and progress



Implementation involves all levels
[image: ]

[bookmark: ICivbBookmark][bookmark: ICivbActionPlan]b. Clear Action Plan
Action planning is a process of organizing and using resources to enable individuals to engage in activities designed to achieve specific and important outcomes.

	[image: ]   
ACTIVITY: Preview Action Plan

	Preview Action Plan process principles, facilitating questions, flowchart, and example worksheets in workbook.  Download action plan template, and begin to complete individualized content. 

	The action-planning process is guided by the following principles:
1. Align with district goals.
2. Focus on measurable outcomes.
3. Base and adjust decisions on data and local characteristics.
4. Give priority to evidence-based programs.
5. Invest in building sustainable implementation supports.
6. Consider effectiveness, efficiency, relevance, and efficacy in decision making







	Use the Facilitating Questions to Guide Action Planning:

	Question
	Notes

	1. What need (problem, issue, concern, etc.) are we trying to address?
	

	2. What evidence do we have to confirm, understand, characterize, etc. the need?
	

	3. What factors seem to be contributing to the need?
	

	4. How high of a priority is addressing this need?
	

	5. What would the solution (data, strategy, policy, etc.) look like to address the need?
	

	6. What existing activities also are addressing this need?
	

	7. What would we see if we have been successful in addressing this need in 3 months, 1 year, 2 years, etc.?
	

	8. What would a 1-3 year action plan look like to address this need?
	

	9. What factors ($, roadblocks, agreements, capacity, leadership, etc.) need to be considered to support and maximize the successful implementation of this action plan?
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Preview and adapt the following Action Plan Template for your school.
Positive Behavior Interventions and Supports
ADD School
 Action Plan 20XX-20XX 

Updated ADD

Team Members 

	ADD (coach)
ADD (ADD Grade)
ADD (ADD Grade)
ADD (Special Education)
	ADD (Add role)
ADD (Specialist)
ADD (Non-certified)
ADD (Administrator)



Regular Meeting Times and Locations
ADD

Meeting Rules 

ADD

Behavioral Purpose Statement

ADD

Summary of Current Performance in Key Areas (Based on Data)

1. ADD 
2. ADD 
3. ADD 

Outcomes (Corresponding to Current Performance Areas)

1. ADD 
2. ADD 
3. ADD 





Outcome1: ADD
	Action
	Who
	When
	Notes


	


	
	
	

	
	
	
	

	
	
	
	


Add more rows as needed.

Outcome 2: ADD
	Action
	Who
	When
	Notes


	


	
	
	

	
	
	
	

	
	
	
	


Add more rows as needed.

Outcome 3: ADD
	Action
	Who
	When
	Notes


	


	
	
	

	
	
	
	

	
	
	
	


Add more rows as needed.



[bookmark: ICivcStaffBuyIn]c. Staff Buy-In
Staff buy-in or support for implementation can be facilitated using a process of continuous provision of information, solicitation and incorporation of feedback, and revision between the following key players:
· Effective Team – powered by data
· Effective Leadership
· Effective Messengers
· Staff

d. Embedded Professional Development
Effective professional development includes the following key features:

[image: ]
e. Staff Recognition for Implementation
Staff recognition systems are an effective and efficient way to support the development of new staff practices and to support ongoing implementation. 

	[image: ]   
[bookmark: ICivGuidelinesSystems]Guidelines for Systems

	For each item in your action plan ensure:
· Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)



[image: ]
[bookmark: ICvCultureContext]I.C.v  Cultural and Contextual Fit 
All critical elements occur within a culture and context.  To ensure desired outcomes are realized for all students and staff, consider the following guidelines for culture and context.
	[image: ]   
[bookmark: ICvGuidelinesCulture]Guidelines for Culture and Context

	For each item in your action plan ensure:
· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students






	[bookmark: IDPuttingItTogether]I.D Putting it All Together



	
	Prevention Tier

	
	Primary
	Secondary
	Tertiary

	Outcomes
	· ~80% of students with 0-1 major ODR
· ~1/500 students/day
	· ~15% of students with 2-5 major ODR
	· Individualized academic and behavior objectives
· ~5% of students with >6 major ODR

	Data
	· Office discipline referrals (ODR)
· EBS Self-Assessment
· SET
· Benchmarks of Quality
· School Safety Survey
· Academic performance
· Curriculum based measurement
	· Office disciplinary referrals
· Points earned token economy
· Academic competence
· Curriculum based measurement
· FACTS
	· FACTS
· FBA
· Academic competence
· Curriculum based measurement

	Practices
	· Teach and encourage small number of school-wide behavioral expectations and behaviors
· Continuum of consequences for violations of behavior expectations
· Active supervision
· Effective classroom management

	· Universal screening
· Group social skills instruction
· Daily performance feedback
· Self-management instruction
· At least hourly positive reinforcement
· Family engagement
	· Function-based Individualized behavior support plan
· Targeted social skills instruction
· Academic accommodations and supports
· Family participation

	Systems
	· SW leadership team
· Formative data- and team-based decision making and action planning
· High priority
· Active administrator involvement
	· Behavioral competence
· Weekly program review
· Team based coordination and decision making
· Direct link to school-wide primary tier prevention system
	· Specialized behavioral competence
· Team-based coordination and decision making
· Daily program review



 
 


[bookmark: ChapterII]CHAPTER II

Getting Started with SWPBIS



	[bookmark: IIABasicLogic]II.A Basic SWPBIS Logic




[image: ]




	[bookmark: IIBGettingStarted]II.B  Getting Started with SWPBIS: Tier 1



In the following sections, planning steps for getting started with the implementation of SWPBIS are described. Examples of outcomes are provided in the Appendices.
	i. STEP 1 – Establish Leadership Team Membership

	ii. STEP 2 – Develop Brief Statement of Behavior Purpose

	iii. STEP 3 – Identify Positive School-Wide Behavioral Expectations

	iv. STEP 4 – Develop Procedures for Teaching School-wide Behavior Expectations

	v. STEP 5 – Develop Procedures for Teaching Classroom-Wide Behavioral Expectations

	vi. STEP 6 – Develop Continuum of Procedures for Encouraging and Strengthening Student Use of School-Wide Behavior Expectations

	vii. STEP 7 – Develop Continuum of Procedures for Discouraging Violations of School-Wide Behavior Expectations

	viii. STEP 8 – Develop Data-based Procedures for Monitoring Implementation of SWPBIS (Primary Tier)

	ix. STEP 9 – Develop Systems to Support Staff

	x. STEP 10 – Build Routines to Ensure On-Going Implementation



[image: ]Descriptions for each step include
· [image: ]Guidelines (        white on blue) for improving the completion of each step
· Sample activities (        blue on white) for completing each step



[bookmark: IIBiTeamMembership]II.B.i  STEP 1 - Establish Leadership Team Membership
When establishing a school-wide PBIS leadership team, consider the following guidelines:

	[image: ]   
Guidelines for Team Membership

	· Representative of school/community demographics
· 1-2 individuals with behavior/classroom management competence
· 1-2 family members
· Administrator as active member
· Schedule for presenting to whole staff at least monthly
· Schedule for meeting at least monthly
· Integration with other behavior related initiatives and programs
· Appropriate priority relative to school/district goals
· Rules/agreements established 
· Schedule for annual self-assessments (see list)
· Coaching support (school/district/region)


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students





	[image: ]   
ACTIVITY: Team Profile and Agreements

	Complete Team Profile Checklist and Conducting Leaderships Meetings Worksheets (Checklist and Routines).


	
Team Profile Checklist: Ensure the following information is reflected in action plan.

	School Information
· School Name
· School Level
· Address
· School District

	Team Member Roles
· Principal or Administrator (who can commit resources and actively participates)
· Representative Teacher (by grade or content area)
· Special Educator
· Counselor or Support Personnel      
· Non-certified (or Classified Staff) [footnoteRef:5] [5:  Representatives from non-classroom settings (e.g., office staff, cafeteria and hallway supervisor, bus driver, school resource officer, custodian, community member)] 

· Parent(s)
· Student[footnoteRef:6] [6:  Students are recommended particularly for secondary level school teams.] 

· Other (as appropriate)

	Coaching
· Name(s) of Coache(s)
· Contact info for Coaches (Email and/or Telephone)       

	Agreements for Getting Started
· Dates for next two team meetings (or recurring schedule)
· Date for next presentation to whole staff
· Date for completion of PBIS Self-Assessment Survey
· Date for collection and summarization of office discipline data
· Date for completion/review of action plan 



	[bookmark: meetingworksheet]Conducting Leadership Meetings Worksheet: How did we do?

	Preparing

	 H  M   L  na[footnoteRef:7] [7:  H = high, M = medium, L = low, na = not applicable] 

	Review agreements/tasks from previous minutes

	H   M   L   na
	Identify/review/develop agenda items

	H   M   L   na
	Invite/remind/prepare participants

	H   M   L   na
	Prepare/review materials

	H   M   L   na
	Check/confirm logistics (e.g., room, location, time)

	H   M   L   na
	Other:

	Beginning

	H   M   L   na
	Acknowledge/introduce participants

	H   M   L   na
	Review purpose

	H   M   L   na
	Review/assign roles

	H   M   L   na
	Review/modify agenda items (e.g., discussion, decision, information)

	H   M   L   na
	Assign # of minutes for each agenda item

	H   M   L   na
	Set/review meeting rules/routines (Routines below)

	H   M   L   na
	Other:

	Conducting

	H   M   L   na
	Follow agenda items

	H   M   L   na
	Stay within timelines

	H   M   L   na
	Follow/review rules/routines

	H   M   L   na
	Restate/review/remind of purpose/outcomes

	H   M   L   na
	Other:

	Concluding

	H   M   L   na
	Review purpose

	H   M   L   na
	Review/summarize agreements/products/assignments

	H   M   L   na
	Review/evaluate extent to which agenda items addressed

	H   M   L   na
	Review new agenda items

	H   M   L   na
	Review compliance with rules/routines

	H   M   L   na
	Acknowledge/reinforce participation/actions/outcomes

	H   M   L   na
	Indicate next meeting date/time/place

	H   M   L   na
	Other:

	Following-Up

	H   M   L   na
	Distribute minutes

	H   M   L   na
	Complete agreements/products/assignments

	H   M   L   na
	Contact/remind participants

	H   M   L   na
	Prepare for next agenda

	H   M   L   na
	Other:

	Other Notes/Observations

	








	Routines for Conducting Effective and Efficient Meetings

	1. How are decisions made?

	




	2. How are problems/conflicts/disagreements resolved and processed?

	




	3. How are roles/responsibilities (e.g., leadership, facilitation, recording minutes, reporting) assigned and conducted?

	




	4. How is participation encouraged and reinforced?

	








[bookmark: IIBiWorkingSmarter]What if the same people are on every team?  We need to Work Smarter!
· Do less…better
· Do it once
· Invest in clear outcomes
· Invest in a sure thing
· Be strategic about problem solving
[image: ]
[image: ]

	[image: ]   
ACTIVITY: Committee/Group Self-Assessment

	Complete the Committee/Group Self-Assessment (or Audit) and add items to your action plan as necessary.



Purpose
The purpose of this activity is to enable schools to assess and enhance the efficiency, effectiveness, and relevance of the committee and team organization of schools. 

Challenge
Whenever a new initiative is introduced to a school, district/region, or state, the general approach is to “form a team/committee” to develop a plan for implementation. Although this initiative might be a worthwhile implementation, efforts often struggle because of a number of challenges:
1. Few resources, staff, time, etc.
2. Duplication of effort with other initiatives and efforts
3. Lack of clarity regarding purpose and outcomes
4. Lack of priority
5. Etc.

Addressing the Challenge
To address these challenges, schools must examine the overall organization and operation of its existing teams and committees. This self-assessment has been designed to enable school staff and educational leaders to take an inventory of its current committee and working group organization, and make enhancements that would improve the effectiveness, efficiency, and relevance with which the business and operation of the school are conducted.

Guiding Principles
When conducting the self-assessment and developing the action plan, keep and give highest priority to any groups that have
1. Data to support or justify their need and priority.
2. Measurable outcomes or objectives
3. Specification of their target audience
4. Alignment with the top school and/or district school-improvement goals or priorities
5. “Full” (>80%) commitment/agreement of the school staff
6. Priority and support from the administrative team

General Directions
1. Identify all committees, teams, groups, etc. that have social behavior improvement as part or all of their purpose.
2. Characterize the main features of each committee
a. Purpose -Why was this group formed and why does it meet?
b. Measurable expected outcomes/objectives - What kind and level of change, improvement, etc. is expected? 
c. Target audience - Who is expected to benefit from the efforts of this group?
d.  Meeting schedule - How often, when, and how long does this group meet?
e. Membership - Who is on this committee or group?
f. Relationship to school and/or district improvement goals - How do the efforts of this group relate to the short and long term priorities of the school or district?
g. Priority or need - How important is this group to the school?
3. After conducting the self-assessment, evaluate how the committee organization of the school might be enhanced
a. What can be eliminated?
b. What can be combined?
c. What might be added?
d. What resources are needed to support this organizational structure? 
4. Based on this new/enhanced organizational structure, develop an action plan for putting it in place.
Committee/Group Self-Assessment
(DRAFT Sugai, April 26, 2004)

	Committee/ Work Group
	Purpose
	Expected Outcome
	Target Audience
	Schedule
	Membership
	Relation to School Mission & School Improvement Plan
(1 – low, 5 = high)
	Priority
(1 = low, 
5 = high)

	
	
	
	
	
	
	1  2  3  4  5
	1  2  3  4  5

	
	
	
	
	
	
	1  2  3  4  5
	1  2  3  4  5

	
	
	
	
	
	
	1  2  3  4  5
	1  2  3  4  5

	
	
	
	
	
	
	1  2  3  4  5
	1  2  3  4  5

	
	
	
	
	
	
	1  2  3  4  5
	1  2  3  4  5

	
	
	
	
	
	
	1  2  3  4  5
	1  2  3  4  5



Recommendations
1. What committees/work groups can we eliminate?


2. What committees/work groups can we combine?


3. What committees/work groups need to be supported for improved outcomes and sustained functioning?

 
4. What would an organizational chart that shows the relationship between each of our recommended committees/work groups look like?

Action Plan

What needs to be done next to act on the above recommendations? Add these items to your working action plan.

[bookmark: IIBiiPurposeStatement]II.B.ii  STEP 2 - Develop Brief Statement of Behavior Purpose
Each school has or should develop a brief statement of purpose relative to the development and support of the social and behavioral climate of the school.
When reviewing or developing this purpose statement, consider the following guidelines:
	[image: ]   
Guidelines for Behavioral Purpose Statement

	· Positively stated
· 2-3 sentences in length
· Supportive of academic achievement
· Comprehensive in scope (all students/staff/settings)


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students



	[image: ]   
ACTIVITY: Behavioral Purpose Statement

	Draft a potential behavioral purpose statement, and add to your action plan.

	








[bookmark: IIBiiiExpectations]II.B.iii  STEP 3 - Identify Positive School-Wide Behavioral Expectations
When identifying 3-5 positive school-wide behavior expectations (a.k.a., rules, character traits, values), consider the following guidelines:
	[image: ]   
Guidelines for School-Wide Behavioral Expectations

	· Linked to social culture of school
· Considerate of social skills that already exist
· 3-5 in number
· 1-3 words per expectation
· Positively Stated
· Supportive of academic achievement
· Comprehensive in scope
· Mutually exclusive (minimal overlap)


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students



	[image: ]   
ACTIVITY: School-Wide Expectations

	Draft 3-5 potential positively-stated expectations, and add to your action plan.

	






[bookmark: IIBivTeaching]II.B.iv  STEP 4 - Develop Procedures for Teaching School-Wide Behavior Expectations
Teach Social Behavior Like Academic Skills
A frequent misrule is that social behavior is learned and encouraged through the use of aversive consequences (especially, behavior errors). However, these types of consequences do little to promote desired social skills, except to signal that an error has occurred. 
“A behavior is a behavior” regardless of whether it is an academic or a social skill. As such, whether teaching an academic skill or concept, a social skill, or a character trait, the basic instructional process is the same. The following figure illustrates those basic instructional steps, beginning with “define simply.”
[image: ]
Like academic skills that have been learned initially, social skills must be practiced regularly and acknowledged/reinforced frequently for mastery, sustained use, and generalized applications to be realized. If a student has a firmly learned problem behavior, then formally and continually prompting, practicing, and reinforcing the desired alternative becomes especially important and necessary.


The following graphic illustrates the basic process for explicitly teaching expected behavior, or social skills, school-wide.
[image: ]
Define Behavioral Expectations and Rules
· Determine a language or terminology for naming and labeling the main social skills or behavioral expectations (e.g., respect, safety, responsibility)
· A small number (i.e., 3-5) of positively stated rules.  Tell students what we want them to do, rather than telling them what we do not want them to do.
· Publicly post the rules.
· Should match SW Expectations
· Specify the main settings or contexts for individual schools where these social skills are expected (e.g., hallway, field trips, assemblies, bus)
· Operationally define what the expectations look like across all the routines and settings in your school
· One way to do this is in a matrix format, with expectations as row headers and settings/routines listed as column headers.
· Within the boxes of the matrix, provide two or three positive or appropriate examples of the behaviors that represent a given social skill in a specific school setting (e.g., walk to right is being responsible in the hallways during transitions).
· See examples presented on the following page.

[image: ]

[image: ]
[image: ]

	[image: ]   
ACTIVITY: School-wide Behavioral Expectations 

	Complete the following template (or develop your own) to operationally define your school-wide expectations in the context of common school routines/settings.



	
	School-wide Routines/Settings

	
	
	1. 
	2. 
	3.
	4.
	5.

	Expectations
	1.
	
	
	
	
	

	
	2.
	
	
	
	
	

	
	3.
	
	
	
	
	

	
	4.
	
	
	
	
	



Teach Expectations in the Context of Routines
· Teach expectations directly.
· Define rule in operational terms—tell students what the rule looks like within routines.
· Provide students with examples and non-examples of rule-following within routines.
· Involve students actively in lesson—game, role-play, etc. to check for their understanding.
· Provide opportunities to practice rule following behavior in the natural setting.
Prompt or Remind Students of the Expectation
· Provide students with visual prompts (e.g., posters, illustrations, etc.).
· Use pre-corrections, which include “verbal reminders, behavioral rehearsals, or demonstrations of rule-following or socially appropriate behaviors that are presented in or before settings were problem behavior is likely” (Colvin, Sugai, Good, Lee, 1997).
Monitor Students Behavior in the Natural Context
· Supervise actively (Colvin, Sugai, Good, Lee, 1997): 
· Move around
· Look around (Scan)
· Interact with students
· Reinforce
· Correct
Evaluate the Effect of Instruction
· Collect data
· Are rules being followed?
· If there are errors,
· who is making them?
· where are the errors occurring?
· what kind of errors are being made?
· Summarize data (look for patterns)
· Use data to make decisions
Evaluate the Fidelity of Implementation
· Collect data
· Are we doing what we said we would do?
· How will we support lessons taught within routines?
· How will we know lessons are taught?
· How will we know when and where we might need boosters?
· Summarize data (look for patterns)
· Use data to make decisions
In general, use the following guidelines when developing your plan to teach expected behaviors (i.e., social skills):
	[image: ]   
Guidelines for School-Wide Behavioral Expectations

	· Considerate of main school settings/contexts
· Considerate of lessons that already exist
· Specification of 2-3 observable, positive examples for each expectation within each setting/context
· Teach social behavior like academic skill
· Prompts, reminders, or precorrections in natural context
· Feedback in natural context
· Schedule (add to PD calendar) for introducing teaching plan to staff and getting feedback on lesson plans
· Schedule (add to school calendar) for initial instruction in natural/typical context
· Schedule (add to school calendar)  for regular review, practice, and follow-up
· Procedures for identifying/supporting students whose behaviors do not respond to instruction


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students



	[image: ]   
ACTIVITY: Teaching Expectations (Social Skills)

	Complete 1 lesson plan for teaching one expectation, and add items related to overall plan for teaching social skills to your action plan.


Lesson Focus: 
Demonstrating _________________ (expectation) in the _________________ (setting).
Teaching Objective: 
Following instruction, students will demonstrate _________________  (expectation) in the _________________ (setting) by_________________________________(describe behaviors) across __ out of __ sampled opportunities (criteria).
Teaching Examples: 
	Positive Examples
	Negative Examples

	·  
·  
· 
	·  
·  
· 


Lesson Materials: 
 
Lesson Activities: 
Model:

Lead:

Test: 

Follow-up Activities: 
Strategies to prompt:
Procedures to reinforce:
Procedures to correct behavioral errors: 
Procedures to monitor/supervise:  
Procedures to collect and evaluate student data: 
[bookmark: IIBvTeachingClassroom]
II.B.v  STEP 5 - Develop Procedures for Teaching Classroom-Wide Behavior Expectations
When developing lesson plans for teaching classroom-wide behavior expectations, the school leadership team’s goal is to increase consistency between school-wide and classroom-wide expectations and procedures. However, individual teachers should fit examples, activities, etc. to the context of their individual classrooms, students, and routines.  Specifically, consider the following guidelines:
	[image: ]   
Guidelines for Class-Wide Behavioral Expectations

	·  School-wide action plan for classroom management practices and procedures based on data (self-assessment)
· Definitions and process for class vs. office managed expectation-violating behaviors
· Teaching matrix, procedures, and schedules developed for teaching school-wide behavior expectations in typical classroom contexts and routines
· Data systems in place to monitor ODRs from classrooms
· Procedures in place to support behavior of students whose behaviors do not respond to classroom management
· Prompts for display of expected behaviors in natural contexts


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students







Use the same process and lesson plan format to teach classroom expectations as you do for teaching school-wide expectations.
[image: ][image: ]

However, contextualize the content for the classroom.  For example, when you define expectations, be sure to
· Operationally define what the rules look like across all the routines and settings in each classroom.
· You can use the same matrix format.
[image: ]
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ACTIVITY: Classroom Behavioral Expectations 

	Complete the following template (or develop your own) to operationally define your school-wide expectations in the context of common classroom routines/contexts.



	
	Classroom Routines/Contexts

	
	
	1. 
	2. 
	3.
	4.
	5.

	Expectations
	1.
	
	
	
	
	

	
	2.
	
	
	
	
	

	
	3.
	
	
	
	
	

	
	4.
	
	
	
	
	





[bookmark: IIBviKidRecognition]II.B.vi   STEP 6 - Develop Continuum of Procedures for Encouraging and Strengthening Student Use of School-Wide Behavior Expectations

Key Features of Acknowledgement Systems 
· Acknowledgements are
· Tied to school-wide expectations
· Age appropriate and students/staff will find them valuable
· Varied types that are valuable to diverse groups of students (tangible, social, privilege) (individual and group contingencies)
· Allow for choice – at least in some of the systems
· Efficiently delivered
· Fit into daily activities - Avoids interrupting instructional time
· Easy to teach, implement, etc.
· Predictable and dense schedule 
· Allow for all students to be eligible to earn acknowledgements daily
· Layered: daily, weekly, monthly, quarterly, etc. 
· Available to both Students and Staff
Behavior is likely to occur again when it is reinforced
· When a student gets something desirable following an inappropriate behavior, that behavior is strengthened and more likely to occur again
· Examples
· if a student is removed from the classroom after refusing to do a difficult assignment, the student will likely act up later when he does not want to (or cannot) complete work  
· if a student is given verbal praise for persisting with a difficult assignment, the student is likely to persist on later difficult assignments
Benefits of Acknowledgement Systems
· Creates positive student-to-teacher interactions
· Clarifies school expectations for appropriate behavior
· Increases the likelihood that desired behaviors will be repeated by letting students know what they are doing “right”
· Reduces the need for engaging in time- consuming disciplinary measures

When designing a school-wide system for recognizing appropriate student behavior, consider the following guidelines:
	[image: ]   
Guidelines for Continuum of Procedures to Strengthen Appropriate Student Behavior

	· Easy and quick form of acknowledgement linked to SW-expectations and used across all settings (non-classroom and classroom 
· Considerate of strategies/processes that already exist
· Culturally, developmentally, contextually appropriate/relevant name and form of acknowledgement
· Define back-up or follow-up acknowledgements
· Develop written procedures for acknowledgements
· Schedule (add to PD calendar) for teaching acknowledgement systems 
· Instructions and practice for staff (add to PD calendar) on how to pair tangible/activity acknowledgements with social acknowledgments
· Schedule (add to school calendar) for initial introduction of acknowledgements to students and regular boosters or reimplementation of acknowledgements 
· Means for keeping track of the ratio of acknowledgements to ODRs or corrective actions
· Schedule (add to PD and school calendars) for daily, weekly, monthly, and quarterly feedback to students and staff


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students



Like academic skills, social behaviors must be shaped, encouraged, and acknowledged through positive performance feedback to ensure that accurate, fluent, and durable use is achieved. Acceptance of positive feedback from educators is affected more by its misuses rather that the principle of positive reinforcement. When developing and promoting the use of positive performance feedback for social behaviors, the following considerations are important: 
1. Provide positive performance feedback in a manner that is considerate of the student’s developmental and cultural characteristics and learning history
2. Describe the (a) social skills (e.g., respect), (b) appropriate behavior (e.g., waiting turn), and (c) context (e.g., argument in the classroom)
3. Provide greater attention, discussion, comment, etc. for the desired social skill rather that the problem behavior or error
Do not use withholding or removal of positive feedback as a threat, bribe, or manipulation to “encourage” social skills or “inhibit” problem behavior
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ACTIVITY: School-Wide Acknowledgements 

	Complete the following worksheet to design a school-wide approach to recognizing appropriate student behavior.


	Acknowledgements Worksheet

	Consideration
	Type of Acknowledgement

	
	
	
	
	

	What
	
	
	
	

	When
	
	
	
	

	By Whom
	
	
	
	

	How Often
	
	
	
	

	How Many
	
	
	
	

	Where
	
	
	
	





[bookmark: IIBviiRuleViolations]II.B.vii  STEP 7 - Develop Continuum of Procedures for Discouraging Violations of School-Wide Behavior Expectations
Why A Continuum of Consequences?
· To ensure that the same consequence is not applied to all rule violations occurring in a school
· To establish a hierarchy from least to most severe consequences that are aligned with rule violations
· To better address the needs of a variety of students 
Critical Features of Continuum for Discouraging Inappropriate Behaviors
· Relate to the function of the behavior! 
· Align with school-wide expectations and clearly defined rules
· Exist alongside procedures for
· teaching expectations and rules
· Acknowledging appropriate behaviors 
District and Building Discipline Procedures
· Most schools outline their consequences in “Codes of Conduct” or written policies for behavior
· Codes of Conduct developed to clearly communicate discipline procedures to prevent problems (NSRN, 1980)
· Over time, Codes of Conduct have focused on punitive responses and student removal 
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ACTIVITY: Review Current Practices 

	· Review your District Code of Conduct- What does your district have in place 
· Examine of how behavior is currently defined/handled on a district and building basis in Codes of Conduct
· Discipline procedures are typically tied to a data collection system
· Are behavioral definitions and consequences aligned with written policies?
· Are behaviors in policies tied to data collection – ODR systems?
· Are procedures clearly articulated?
· Identify who needs to be at the table in your district when revisions are made to a code of conduct
· Add relevant items to your action plan



When developing procedures for discouraging violations of school-wide behavior expectations, consider the following guidelines:
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Guidelines for Continuum of Procedures to Decrease Inappropriate Student Behavior

	1. Specify Definitions for Violations of SW Expectations
· Contextually appropriate labels/names
· Definitions represent continuum of severity (e.g., minor, major, illegal)
· Definitions comprehensive in scope (school-wide)
· Definitions in measurable terms
· Mutually exclusive (minimal overlap)
2. Specify Procedures for Processing Violations of SW Expectations
· Agreement regarding office staff vs. teacher/staff responsibilities
· ODR form for tracking discipline event specifies:
a. Who (i) violated rule, (ii) observed and responded to violation of expectation, and (iii) else was involved
b. When (day/time)
c. Where
d. What (i) expectation was violated and (ii) was the possible motivation
· Agreement regarding options for continuum of consequences
· Data decision rules for intervention and support selection
3. Implement procedures
· Use by all staff
· Schedule for regular review of use and effectiveness
· Means for keeping track of number of acknowledgments vs. ODRs or other disciplinary actions
· Schedule and procedures for regular review and enhancement of acknowledgements
· Procedures in place for identifying and supporting students whose behaviors are not responsive





[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students
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ACTIVITY: School-Wide Expectation Violations 

	Complete the following worksheets to design a school-wide approach to responding to expectation-violating student behavior.


	
Behavior Expectation Violations

Classroom Managed (Minor)
	Behavior
	Definition
	Examples

	
	
	

	
	
	

	
	
	

	
	
	

	
	
	



Office Managed (Major)
	Behavior
	Definition
	Examples

	
	
	

	
	
	

	
	
	

	
	
	



OR

	
	Level

	
	I.
	II.
	III.
	IV.

	Name/Label
	
	
	
	

	Definition
	
	
	
	

	Examples
	
	
	
	

	Procedures
	
	
	
	





Consequence Procedures

	Level 1 –Teachers will use the following interventions to help students change behavior.  If these interventions are successful, referral to the school administrator is not always required.  Minor Incident Report Form may be used
	Minor School-wide Incident
	Level 1 Interventions

	
	· 
	· 

	Level 2 – Appropriate when Level 1 consequence/intervention has been ineffective.  Teachers use the following interventions to help the students change behavior.  In some cases, referral to the school administrator may be necessary. Minor Incident Form required
	Repeated Minor School-wide Incidents
	Level 2 Interventions

	
	· 
	· 

	Level 3 – Appropriate when Level 2 consequences/interventions have been ineffective or when students exhibit a Major behavioral issue. Major Incident Form required
	Major School-wide Incidents
	Level 3 Interventions

	
	· 
	· 
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[bookmark: IIBviiiDataMonitoring]




Use the following checklist to evaluate your discipline process.
Discipline Process Checklist

· What is the process?
· How do I refer an incident?
· How do I complete the discipline form?
· What is the purpose of the discipline form?
· What should I expect to happen when I complete a minor or major incident report?
· How does it get to the office (administrator and/or data entry person)?
· When/how should I expect to hear back from the office/administrator?
· Do we track minor offenses?
· Is the discipline form different for minor offenses?
· What is the process for referring minor problem behaviors?
· At what point are students and/or families included in the process?
· What do I do in a crisis situation (not just lockdown/ALICE, but also safety situations).



For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	· [image: ] Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students




SWPBIS Workbook 91







II.B.viii  STEP 8 - Develop Data-Based Procedures for Monitoring Implementation of SWPBIS
To ensure the effective, efficient, relevant, and sustained implementation of a school-wide discipline system, school staff members must receive information that is accurate, timely, and easily available to guide decision-making. In general, a record-keeping and decision-making system must have (a) structures and routines for data collection, (b) mechanisms for data entry, storage, and manipulation, and (c) procedures and routines for review and analysis of data. In general, record-keeping and data decision-making systems must be effective, efficient, and relevant. A readily available source of information about the disciplinary climate of a school is the office discipline system.
After a specific question has been answered and a specific outcome is determined, a practice or intervention must be selected to achieve that outcome. In general, an evidence-based practice should be identified. However, if an evidence-based practice is not identified, a promising practice can be carefully considered. See the decision-making flowchart described previously.
Establishment of a data system is preceded by determination of questions to be answered.  To guide this process, four steps should be considered:
	Steps for Selecting Practices within a School-Wide Continuum of Positive Behavior Support

	Step 1:  Develop evaluation questions.
What do you want to know?
Scope of problem (all, some, few)
Type of problem (academic, attendance, behavior- time, location, topography)

	Step 2:  Identify indicators or measures for answering each question.
What information can be collected?
· Office discipline referrals (see swis.org)
· School climate surveys (see pbisapps.org)
· Fidelity tools (see pbisapps.org)
· Other school outcome indicators (use local resources)
· Grades
· Attendance
· Rates of students referred for additional support and/or identified with disabilities
· Academic performance (e.g., scores on state and district-wide assessments)

	Step 3:  Develop methods and schedules for collecting and analyzing indicators.
How and when should this information be gathered?

	Step 4:  Make decisions and action plan from analysis of indicators.
How was the question answered and what should be done next?


In addition, see related resources from www.pbisapps.org.

	[bookmark: _Hlk19178621][image: ]   
Guidelines for Data-Based Monitoring of SWPBIS

	General data collection procedures
· Data collection procedures are integrated into typical routines (e.g., ODRs, attendance, behavior incident reports)
· Data collection reports regularly checked for accuracy
· Data collection limited to information that answers important student, classroom, and school questions
· Structures and routines for staff members to receive weekly/monthly data reports about status of SW discipline
· Decision rules for guiding data analysis and actions
· Schedule for daily, weekly, monthly, quarterly feedback
· Data system managed by 2-3 staff members
· No more than 1% of time each day for managing data
· Efficient, timely, and graphic displays of data
Office discipline referral procedures
· Agreed upon definitions of violations of expectations organized in a continuum
· A form for documenting noteworthy behavior incidents (ODR)
· School-wide procedures for processing/responding
· Efficient and user-friendly data input and storage
· Efficient and user-friendly process for summarizing and storing data
· Efficient and user-friendly procedures for producing visual displays of data
· Procedures for presenting data to staff on routine basis
· Procedures for making decisions and developing actions based on data
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Guidelines for Good Outcomes

	· Based on data
· Locally important and meaningful
· Applicable to all (culturally equitable)
· Observable and measurable
· Written as a goal
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ACTIVITY: Data and Evaluation 

	· Create a goal statement related to student behavior or discipline referrals.
· Action plan: What data will be collected; By whom; How often; How will it be shared (e.g. with staff, pertinent stakeholders)
· Add items to your Action Plan as necessary
· Present 2-3 big ideas from your group


	

Data and Evaluation Worksheet

	Goal Statement
	What data will be collected?
	By whom?
	How often?
	How shared?

	1.
	
	
	
	

	2.
	
	
	
	





[bookmark: IIBixSystems]II.B.ix  STEP 9 - Develop Systems to Support Staff
Chapter 1 introduced key systems features, and provided an overview of all features:
a. Team-based implementation
b. Clear action plan
c. Staff buy-in
d. Embedded professional development
e. Staff recognition for implementation
a-b. Chapter 1 also covered Steps a and b in detail.  
This section provides more detailed guidance for establishing staff buy-in, designing embedded professional development, and creating a system to recognize staff for implementation.  When implementing any supports for staff, keep in mind that tiered prevention logic may also apply!
[image: ]



[bookmark: IIBixcBuyIn]c. Staff Buy-In
Consider the following guidelines: 
	[image: ]   
Guidelines for Staff Buy-In

	· Use data to establish need
· Self-assessment
· Baseline discipline/behavior/climate data
· Establish an effective team (past item) with active administrator participation
· Present information in clear and efficient way(s)
· Obtain and incorporate feedback on all elements of SWPBIS from staff
· Start small and demonstrate success


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students
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ACTIVITY: Establishing Staff Buy-in

	· Develop a list of strategies for bringing this content back to you staff/co-workers that will help increase buy-in. 
· Pick spokesperson to give one example of how you will help establish buy-in from your staff/co-workers.
· Add relevant items to your action plan



[bookmark: IIBixdEmbeddedPD]d. Embedded Professional Development (PD)
Effective PD includes the following three key features:

[image: ]
1. Explicit Training
Training clearly describes what teachers need to do in order to reach the desired outcome. Training includes examples and non-examples that teach the critical features of the content or skill.  Specifically, consider the following critical features:
· Model, lead, test format
· Demonstrate desired skill (I do)
· Provide effective examples/non-examples
· Provide sufficient group practice (We do)
· Provide opportunities to demonstrate and receive feedback (You do)
· Connected to/embedded in typical practice/routines
· Brief training/practice spaced out
2. Coaching/Prompting
Ongoing coaching and prompting includes reminders for staff about when and how to use the new skill. Coaching and prompting can be provided from a variety of staff positions (e.g., behavior coach, grade level team teacher, administrator).  Specifically, effective coaching includes engaging in:
· In-vivo prompts, observation, and feedback 
· On-going support 
· Problem-solving process

3. Performance Feedback
Performance feedback includes providing teachers with data that describe the teachers’ frequency and accuracy of the new content or skill. It allows teachers to “see” how they are doing with respect to implementation.  Specifically, performance feedback typically includes:
· Data-based feedback (based on self-, peer-, or consultant collected data)
· Data presented graphically
· Key observations may be summarized in words
· Delivered frequently (daily or weekly)
· Specific suggestions for improvement or recognitions of good performance 
When developing your PD approach, consider the following guidelines: 
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Guidelines for Embedded Professional Development

	· Ensure PD includes explicit training, performance feedback and ongoing coaching
· Document staff systems in staff handbook
· Align staff evaluation procedures with expected practices where possible


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students
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ACTIVITY: Avoiding Train and Hope

	Complete the following Embedded Professional Development (PD) Worksheet to begin to develop a plan for effective staff PD.


	Embedded Professional Development

	Specific Content to be taught
	Schedule for teaching Content
	Plan for Ongoing Coaching and Prompting 
	Plan for Performance feedback

	
	
	
	

	
	
	
	

	
	
	
	


[bookmark: IIBixeStaffRecognition]e. Staff Recognition for Implementation
Staff recognition systems are an effective and efficient way to support the development of new staff practices and to support ongoing implementation. Develop a staff recognition system in the same way you do for students. Consider what skills or practices you want staff to implement and develop a system to recognize those practices. 
	· What
· Social contact
· Professional recognition
· Time
· Other
	· Features
· Regular & sincere
· School/staff-wide
· Culturally/contextually appropriate
· Administrator & team involvement





Specifically, consider the following guidelines: 
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Guidelines for Staff Recognition

	· Easy and quick form of acknowledgement 
· Considerate of strategies/processes that already exist
· Culturally, developmentally, contextually appropriate/relevant name and form of acknowledgement
· Consider Back-up or follow-up acknowledgements
· Schedule for initial introduction of acknowledgements and regular boosters or reimplementation of acknowledgements 
· Schedule for daily, weekly, monthly, and quarterly feedback to students and staff


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students
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ACTIVITY: Staff Acknowledgement

	Complete the following worksheet to begin to plan your staff recognition system.


	Acknowledgements Worksheet

	Consideration
	Type of Acknowledgement

	
	
	
	
	

	What
	
	
	
	

	When
	
	
	
	

	By Whom
	
	
	
	

	How Often
	
	
	
	

	How Many
	
	
	
	

	Where
	
	
	
	






[bookmark: IIBxRoutinesOnGoing]II.B.x  STEP 10 – Build Routines to Ensure On-going Implementation

	[image: ]   
Guidelines for Building Routines for On-going Implementation

	· Work as a team
· Make decisions based upon data
· Consider needs of all students
· Integrate PBS activities into other initiatives and projects
· Begin teaching, learning, and behavioral expectations on the first day
· Involve students, staff, parents, and community
· Increase use of reminders and pre-corrections before and after transitions
· Increase/maintain high rates of positive acknowledgements
· Specify expected outcomes of every activity


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students
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ACTIVITY: Routines for On-Going Implementation

	Consider the following objectives related to establishing routines for on-going implementation at the start and conclusion of the school year. Ensure each item is reflected in your action plan, as appropriate.

	Tasks/Objectives related to Preparation for START of School Year
1. Set PBIS team meeting schedule
2. Review membership of PBIS team
3. Update written policies and procedures
4. Collect data to establish/ modify PBIS action plan for next year
5. Orient new staff members
6. Teach expectations to new students
7. Review/reteach expectations with returning students
8. Orient parents
9.  Set up data management system
10. Develop proactive transition plan for at- or high-risk students

Tasks/Objectives related to Preparation for CONCLUSION of School Year
1.  Prepare students for next grade/teachers
2. Prepare next grade/teachers for new students
3. Prepare students for transition to new school
4. Teach/pre-correct expectations and routines for end of school year
5. Review and reinforce expected behaviors
6. Arrange events to celebrate successes of all student and staff 
7. Survey staff on status of school-wide PBIS (e.g., EBS survey)
8. Review and evaluation office referral and/or discipline data for year 
9. Review/ evaluate PBIS accomplishments (action plans) for year
10. Prepare proactive transition plans for at and high risk students
11. Inform parents about student, classroom, and school successes and accomplishments





[bookmark: ChapterIII]CHAPTER III

SWPBIS Practices and Systems in 
Non-Classroom Settings


	[bookmark: IIIAProblematicNCSettings]III.A  Problematic Non-Classroom Settings



Development and implementation of a formal, consistent, and continuous system of SWPBIS in non-classroom settings is important because behavioral success (or failure) in those settings can carry-over into the classroom and vice versa. Consider the following examples:
	Non-Classroom Behavior Examples
	Strategy?

	1. An elementary school principal found that over 45% of the school’s behavior incident reports were coming from the playground.
	

	2. A high school assistant principal reports that over 2/3 of behavior incident reports come from “four corners.”
	

	3. A middle school secretary reported that she was getting at least one neighborhood complaint daily about student behavior on and off school grounds.
	

	4. A high school nurse lamented that “too many students were asking to use her restroom” during class transitions.
	

	5. At least 2 times/month, police are called to settle arguments by parents and their children in the parking lot.
	

	6. A Dean of Students made a request to the district school board to cancel all after school dances and pep rallies because student behavior is unruly, disrespectful, and unmanageable.
	

	7. Cafeteria staff filed a complaint to the school administration because transitions into and out of the lunchroom are “plagued” by student misbehavior and staff shouting and complaining.
	





	[bookmark: IIIBDefinitionsInterventions]III.B  Definitions and Intervention Considerations



Non-classroom settings are characterized as particular times or places where supervision is emphasized and where instruction is not available as a behavior management tool.
· Cafeteria, hallways, playgrounds, bathrooms
· Buses & bus loading zones, parking lots
· Study halls, library, “free time”
· Assemblies, sporting events, dances

	Compare and Contrast Classroom v. Non-classroom Settings

	Classrooms are…
	V.
	Non-classroom settings are…

	Teacher directed
	V.
	Student focused

	Instructionally focused
	V.
	Socially focused

	Small # of predictable students
	V.
	Large # of unpredictable students



	Basic Management Considerations
	Basic Management Practices

	· Physical/environmental arrangements
· Routines and expectations
· Staff behavior and practices
· Student behavior
	· Teach directly expected behaviors and routines in context
·  Actively supervise (scan, move, interact)
· Pre-correct and remind
· Positively reinforce expected behavior





When establishing a plan for implementing practices and systems in non-classroom settings, consider the following guidelines:
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[bookmark: IIIGuidelinesNC]Guidelines for Non-Classroom Settings

	· Implementation is school-wide by all staff
· School-wide behavior expectations taught in context
· Administrator is an active member
· Context-specific expectations and routines taught directly and early in the school year/term
· Regular opportunities for review, practice, and positive reinforcement
· Team-based review, action planning, and implementation consideration
· Data-based progress monitoring and action planning
· Regular review of accuracy of intervention implementation


[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students
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[bookmark: IIISupervisionSelfAssess]ACTIVITY: Supervision Self-Assessment

	Review “Active Supervision Self-assessment” and discuss possible practices/systems applications to your identified (or new) problem setting.  Add relevant discussion items to your action plan.



The following self-assessment has been developed for teams and for multiple purposes: (a) exposure to best practice, (b) determination of current practice, and (c) teaching of best practice
	Supervision Self-Assessment[footnoteRef:8] [8:  Draft 3-10-04 Sugai] 


	Name______________________________
	Date_____________

	Setting  □ Hallway   □ Entrance   □ Cafeteria   
        □ Playground   □ Other_________________ 
	Time Start_________
Time End _________

	Tally each Positive Student Contacts

	Total #
	Ratio[footnoteRef:9] of Positives to Negatives:  _____: 1 [9:  To calculate, divide # positives by # of negatives.] 


	Tally each Negative Student Contacts
	Total #
	



	1. Did I have at least 4 positive for 1 negative student contacts?
	Yes    No

	2. Did I move throughout the area I was supervising?
	Yes    No

	3. Did I frequently scan the area I was supervising?
	Yes    No

	4. Did I positively interact with most of the students in the area?
	Yes    No

	5. Did I handle most minor violations of behavior expectations quickly and quietly?
	Yes    No

	6. Did I follow school procedures for handling major violations of behavior expectations?
	Yes    No

	7. Do I know our school-wide behavior expectations (positively stated rules)?
	Yes    No

	8. Did I positively acknowledge at least 5 different students for displaying our school-wide behavior expectations
	Yes    No

	Overall active supervision score:
7-8 “yes”  =  “Super Supervision”
5-6 “yes”  =  “So-So Supervision”
<5  “yes”  =  “Improvement Needed”
	# Yes______


Non-Classroom Practices Self Assessment
The purposes of this assessment are to (a) determine the extent to which effective non-classroom management practices are in place and (b) develop an team action plan for enhancement/maintenance based on this information. This assessment and action plan can be completed as a “self-assessment” or by an observer.
1. Pick a typical non-classroom setting[footnoteRef:10] that has a specific learning outcome/objective. [10:  Setting or activity in which academic instruction or teacher/staff-directed activities are not available to engage students (e.g., cafeteria, playground, common areas, bus, hallways, parking lots, assemblies, sporting events)] 

2. During the activity, count the number of positive and negative student contacts that occur during the activity.
3. After the activity, 
a. Sum the number of positive and negative contacts and calculate the ratio of positive to negative contacts.
b. Assess whether each non-classroom management practice was evident.
c. Sum the number of “yes” answers to determine overall classroom management score.
d. Based on your score, develop an action plan for enhancement/maintenance.

	Action Plan

	#
	Current Level of Performance
	Enhancement/Maintenance Strategies[footnoteRef:11] [11:  What? When? How? By When?] 
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	[bookmark: IVAEffectiveCPractices]IV.A  Rationale for Effective Classroom Management Practices



Maximizing academic achievement is directly linked to academic engagement. In turn, academic engagement is linked to (a) effective curriculum, (b) effective delivery of curriculum (instruction), and (c) effective classroom management. 

More importantly, accurate and sustained use of effective management practices is related to having comprehensive and effective support systems, including SWPBIS.


 [image: ]




IV.B  Evidence-Based Practices in Classroom Management 
Although a review of the literature on effective classroom management practices does not reveal a definitive list of evidence-based practices, a “short-list” of recommended best practices emerges from over 50 years of descriptive and evaluation research:
	Classroom Practice
	Description

	1. Minimize crowding and distraction
	· Design environment to elicit appropriate behavior:
· Arrange furniture to allow easy traffic flow.
· Ensure adequate supervision of all areas.
· Designate staff & student areas.
· Consider seating arrangements (classrooms, cafeteria, etc.) 

	2.  Maximize structure & predictability
	· Teacher routines: 
· Volunteers
· Communications
· Movement
· Planning
· Grading, etc.
· Student routines: 
· Personal needs
· Transitions
· Working in groups
· Independent work
· Instruction
· Getting materials
· Homework, etc.

	3. State, teach, review & reinforce positively stated expectations
[image: ]
	· Establish behavioral expectations/rules.
· Teach rules in context of routines.
· Prompt or remind students of rule prior to entering natural context.
· Monitor students’ behavior in natural context & provide specific feedback.
· Evaluate effect of instruction:
· Review data
· Make decisions
· Follow up

	4. Provide more acknowledgements for appropriate than inappropriate behavior
	· Maintain at least 4 to 1 ratio
· Interact positively once every 5 minutes
· Follow correction for violation of behavior expectations with positive reinforcement for rule following

	5. Maximize varied opportunities to respond
	· Vary individual v. group responding
· Vary response type (Oral, written, gestural)
· Increase participatory instruction
· Questioning, materials

	6. Maximize Active Engagement
	· Vary format
· Written, choral, gestures
· Specify observable engagements
· Link engagement with outcome objectives

	7. Actively & Continuously Supervise
	· Move
· Scan
· Interact
· Remind/pre-correct 
· Positively acknowledge

	8. Respond to Inappropriate Behavior Quickly, Positively, & Directly
	· Respond efficiently
· Attend to students who are displaying appropriate behavior
· Follow school procedures for major problem behaviors objectively & anticipate next occurrence 

	9. Establish Multiple Strategies for Acknowledging Appropriate Behavior
	· Social, tangible, activity, etc.
· Frequent v. infrequent
· Predictably v. unpredictably
· Immediate v. delayed

	10. Generally Provide Specific Feedback for Errors & Corrects
	· Provide contingently
· Always indicate correct behaviors
· Link to context



IV.C  Developing Systems to Support Classroom Practices
What are systems?
· Structures and supports district and school leadership teams provide to encourage teachers’ implementation of evidence-based practices with fidelity
What is Implementation?
· The systems we use to put into action a defined practice
· Ask: what?, where?, who?, how?
[image: ]

Key Questions:
1. Are foundational school-wide systems in place for all staff to enable successful implementation of Class-wide PBIS practices?  (Can I do it?) 
· Administration has communicated a clear priority for PCBS implementation
· Implementation of PCBS is connected to a clear need in the building
· Implementation of PCBS is aligned with academic instructional practices
· Staff understand and consistently use a data based decision making processes
· Staff have time dedicated to support PCBS implementation
· Staff recognition systems are aligned with accurate and effective implementation of PCBS practices
2. Do all staff know what they are implementing and if they are doing it accurately? (Do I know how to do it?)
· Clear expectations and explicit training about practices that should be implemented by all staff.
· Coaching and/or regularly available performance feedback on the use of PCBS practices?
3. Do data indicate that staff are implementing Class-wide PBIS practices with effectively? (Am I doing it?)
[image: ]

4. Do data indicate that leadership team members are implementing differentiated supports via a Class-wide PBIS framework effectively? (Am I getting the supports I need?) 
· Training and coaching fidelity data is collected, reviewed at team meetings, and used to guide decision making





[bookmark: _Hlk19096312]When establishing a plan for implementing practices and systems in classroom settings, consider the following guidelines: 
	[image: ]   
[bookmark: IVClassroomGuidelines]Guidelines for Classroom Settings

	· Academic achievement is linked to social success, active engagement, and effective teaching
· Good teaching is used as a behavior management strategy
· Behavior management is used as an instructional management strategy
· The three-tiered prevention logic is applied to the classroom context
· Classroom management is linked to school-wide behavior support
· Typical classroom routines have been taught, practiced, and reinforced regularly 
· School-wide support systems are used to sustain effective classroom management strategies
· Data-based progress monitoring and action planning
· Regular review of accuracy of intervention implementation



[image: ]For each item in your action plan, please also revisit additional guidelines related to systems and culture/context (repeated here for your convenience).
	Guidelines for Systems
	Guidelines for Culture and Context

	·  Agreement by > 80% faculty and staff
· Include procedures for informing others (e.g. families, community, district administrators, substitute teachers & staff)
· Includes procedures for providing instruction to new faculty, staff, students, etc.
· Schedule continuous evaluation of effectiveness, efficiency, and relevance
· Include in school publications (e.g., handbook, posters, newsletters, etc.)
	· Involve staff, students, & families in development 
· Contextually/culturally appropriate (e.g., age, level, language) 
· Examine disaggregated data to ensure implementation of each feature works for all subgroups of students
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ACTIVITY: Classroom Management Self-Assessment

	Review “Classroom Management Self-assessment” and discuss possible practices/systems applications to your identified (or new) problem setting.  Add relevant discussion items to your action plan.




	[bookmark: IVClassroomSelfAssess]Classroom Management Self-Assessment

	Teacher__________________________   Rater_______________________
	Date___________

	Instructional Activity
	Time Start_______
Time End _______

	Tally each Positive Student Contacts

	Total #
	Tally each Negative Student Contacts

	Total #

	Ratio[footnoteRef:12] of Positives to Negatives:  _____ to 1 [12:  To calculate, divide # positives by # of negatives.] 


	Classroom Management Practice
	Rating

	1. I have arranged my classroom to minimize crowding and distraction
	Yes    No

	2. I have maximized structure and predictability in my classroom (e.g., explicit classroom routines, specific directions, etc.).
	Yes    No

	3. I have posted, taught, reviewed, and reinforced 3-5 positively stated expectations (or rules).
	Yes    No

	4. I provided more frequent acknowledgement for appropriate behaviors than inappropriate behaviors (See top of page).
	Yes    No

	5. I provided each student with multiple opportunities to respond and participate during instruction.
	Yes     No

	6. My instruction actively engaged students in observable ways (e.g., writing, verbalizing)
	Yes     No

	7. I actively supervised my classroom (e.g., moving, scanning) during instruction.
	Yes    No

	8. I ignored or provided quick, direct, explicit reprimands/redirections in response to inappropriate behavior.
	Yes    No

	9. I have multiple strategies/systems in place to acknowledge appropriate behavior (e.g., class point systems, praise, etc.).
	Yes    No

	10. In general, I have provided specific feedback in response to social and academic behavior errors and correct responses.
	Yes    No

	Overall classroom management score:
10-8  “yes”  =  “Super”
7-5  “yes”  =  “So-So”
<5  “yes”  =  “Improvement Needed”
	# Yes____



Team Action Planning
The purposes of this assessment are to (a) determine the extent to which effective general classroom management practices are in place and (b) develop an action plan for enhancement/maintenance based on this information. This assessment and action plan can be completed as a “self-assessment” or by an observer.
1. Pick a teacher-led/directed activity that has a specific learning outcome/objective.
2. During the activity, count number of positive and negative student contacts that occur during the activity.
3. After the activity, 
a. Sum the number of positive and negative contacts and calculate the ratio of positive to negative contacts.
b. Assess whether each classroom management practice was evident.
c. Sum the number of “yes” to determine overall classroom management score.
d. Based on your score, develop an action plan for enhancement/maintenance.

	Team Action Plan

	#
	Current Level of Performance
	Enhancement/Maintenance Strategies[footnoteRef:13] [13:  What? When? How? By When?] 
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All behavior serves a function:
[image: ]


To determine the function of a behavior consider:
· Antecedents: What typically precedes the behaviors
· Behaviors: Observable and measurable actions
· Consequences: What contingently follow the behavior
[image: ]
By understanding the function of behavior, we can intervene more effectively:
[image: ]


	[bookmark: _Hlk19102239]
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ACTIVITY: Function of Behavior

	Consider a common problem behavior in your non-classroom or classroom settings (or a common challenge with staff!)
· Describe the “ABCs”
· Identify strategies to prevent, teach, and respond/reinforce



Apply to Common Student Behavior Problem
	Antecedent
	Behavior
	Consequence

	
	
	

	Strategies to Prevent
	Strategies to Teach
	Strategies to Reinforce (appropriate behavior)

	
	
	



Apply to Common Staff Behavior Concern
	Antecedent
	Behavior
	Consequence

	
	
	

	Strategies to Prevent
	Strategies to Teach
	Strategies to Reinforce (appropriate behavior)

	
	
	





	[bookmark: VBUnderstandingEscalation]V.B  Understanding Escalation and De-escalation



· Understanding escalation and de-escalation can enhance our understanding of and ways of responding to escalating behavior sequences. Including:
· Student <=> Teacher
· Teacher <=> Teacher
· Teacher <=> Parent
· Child <=> Parent
· Teacher <=> Administrator
· Etc., etc., etc….
· Critical Behavioral Assumptions
· Behavior is learned (function).
· Behavior is lawful (function).
· Behavior is escalated through successive interactions (practice).
· Behavior can be changed through an instructional approach.
· Key Strategies
· Identification of how to intervene early in an escalation.
· Identification of environmental factors that can be manipulated.
· Identification of replacement behaviors that can be taught (& serve same function as problem).
· Escalation and De-escalation Model (e.g., Colvin & Sugai, 1998):
[image: ]
	(Colvin & Sugai, 1998)
	Student Description
	Intervention Focus

	Calm
	· Student is cooperative.
· Accepts corrective feedback.
· Follows directives.
· Sets personal goals.
· Ignores distractions.
· Accepts praise.

	· Intervention is focused on prevention.
· Assess problem behavior.
· Triggers
· Function
· Academic & behavioral learning history
· Arrange for high rates of successful academic & social engagements.
· Use positive reinforcement.
· Teach social skills.
· Problem solving
· Relaxation strategy
· Self-management
· Communicate positive expectations.

	Trigger
	· Student experiences a series of unresolved conflicts.
· Repeated failures
· Frequent corrections
· Interpersonal conflicts
· Timelines
· Low rates of positive reinforcement
· Or other antecedent for problem behavior identified in FBA

	· Intervention is focused on prevention & redirection.
· Consider function of problem behavior in planning/implementing response.
· Remove from or modify problem context.
· Increase opportunities for success.
· Reinforce what has been taught.


	Agitation
	· Student exhibits increase in unfocused behavior.
· Off-task
· Frequent start/stop on tasks
· Out of seat
· Talking with others
· Social withdrawal

	· Intervention is focused on reducing anxiety.
· Consider function of problem behavior in planning/implementing response. 
· Make structural/ environmental modifications.
· Provide reasonable options & choices.
· Involve in successful engagements.


	Acceleration

Remember:
· Escalations & self-control are inversely related.
· Escalation is likely to run its course.

	· Student displays focused behavior.
· Provocative
· High intensity
· Threatening
· Personal

	· Intervention is focused on safety.
· Remove all triggering & competing maintaining factors.
· Follow crisis prevention procedures.
· Establish & follow through with bottom line.
· Disengage from student.


	Peak
	· Student is out of control & displays most severe problem behavior.
· Physical aggression
· Property destruction
· Self-injury
· Escape/social withdrawal
· Hyperventilation

	· Intervention is focused on safety.
· Procedures like acceleration phase, except focus is on crisis response


	De-Escalation
	· Student displays confusion but with decreases in severe behavior.
· Social withdrawal
· Denial
· Blaming others
· Minimization of problem

	· Intervention is focused on removing excess attention.
· Don’t nag.
· Avoid blaming.
· Don’t force apology.
· Consider function of problem behavior.
· Emphasize starting anew.


	Recovery
	· Student displays eagerness to engage in non-engagement activities.
· Attempts to correct problem.
· Unwillingness to participate in group activities.
· Social withdrawal & sleep.

	· Follow through with consequences for problem behavior.
· Positively reinforce any displays of appropriate behavior.
· Intervention is focused on re-establishing routines activities.
· Debrief
· Purpose of debrief is to facilitate transition back to program...not further negative consequence
· Debrief follows consequences for problem behavior.
· Goal is to increase more appropriate behavior.
· Problem solving example:
· What did I do?
· Why did I do it?
· What could I have done instead?
· What do I have to do next?
· Can I do it?
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ACTIVITY: Avoiding Escalation

	Review features & steps of “Escalating Behavior” model. Discuss extent to which escalating behavior is or could be issue in the settings in which you’ve worked.

	Strategies to Avoid Escalation:




	Strategies to Promote De-escalation:


















	[bookmark: VCIntegrationandAlignment]V.C.  Integration & Alignment



STEP 1: Leadership team assesses current initiatives:

STEP 2: Leadership team adopts process for New initiatives:


National TA Center on PBIS. (2017). Technical guide for alignment of initiatives, programs, practices in school districts. Eugene, OR: Retrieved from www.pbis.org 
When establishing a plan for aligning practices or initiatives, consider the following guidelines: 
	Guidelines for Effective Alignment

	· Align multiple initiatives at the organizational level where a common budget authority exists.
· Align multiple initiatives by using a common outcome measure to assess effectiveness.
· Build aligned professional development by comparing and combining the “core features” of multiple initiatives.
· Compare fundamental assumptions
· Start with common “core features” and compare the practices used to achieve these features.
· Determine how to incorporate additional core features with efficiency
· Build single Professional Development curricula that combine core features.
· Resolve Logic Model Conflict



	
[image: ]   
Self-Check: Integration and Alignment

	· Review the Integration and Alignment Guide below (also available as a Word document at www.nepbis.org under Tier 1 School-Wide -> Tier 1 Workbook and Supplemental Resources)
· Review the Working Smarter Matrix (II.B.i, pg. 54)
· What action steps are necessary to begin this work? Review relevant items to your action plan and add/adjust as needed.



Alignment of Core Features across Initiatives Worksheet

	Core Features of Effective Schools
	Initiative:


	Initiative:
	Initiative:

	OUTCOMES (Measures)

	Student Outcomes
	

	
	

	Other Outcomes
	

	
	

	PRACTICES

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	

	

	
	
	

	SYSTEMS

	Teaming 
	

	
	

	Training
	

	
	

	Coaching/Support
	

	
	

	DATA

	Fidelity of Implementation
	
	
	

	Impact
	

	
	


Adapted from Kent McIntosh, University of Oregon









Chapter VI
[bookmark: ChapterVIEquity]Equity















	VI.A.  Equity



	[bookmark: _Hlk18928010][image: ]   
ACTIVITY: We are all Cultural Beings

	Make a list of the aspects of your identity that are important to you. This may include information about friends, family, work, education, hobbies.

	1.

	2.

	3.

	4. 

	5.

	In groups of 2, introduce yourself to someone you do not know. You may NOT mention any topic generated on your list of meaningful aspects of your identity. 
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ACTIVITY: Discussion of The Silenced Self

	Return to your team and discuss the following. Space is provided for you to record notes from your discussion below.

	1. How did you feel as you were completing the exercise?



	2. How do you think students might feel when important aspects of their identity or cultural backgrounds are not included in the curriculum or addressed?




	3. What are some suggestions for preventing this from happening?





[bookmark: FivePointInterventiontoEnhanceEquity][bookmark: _GoBack][image: ]A 5-Point Intervention to Enhance Equity in School Discipline
(McIntosh, Girvan, Horner, Smolkowski, & Sugai, 2018; http://www.pbis.org/school/equity-pbis) 

1. Use effective instruction to reduce the achievement gap.
· Explicit instruction
· High rates of engagement and OTRs
· Quality performance feedback
· Progress monitoring and data-based decision making


2. Implement SWPBIS to build a foundation of prevention.

3. Collect, use, and report disaggregated student discipline data.

[image: ]

4. Develop policies with accountability for disciplinary equity.
· Include a Specific Commitment to Equity
Create mission statements that include equity
Enact hiring preferences for equitable discipline
· Install Effective Practices
Require clear, objective school discipline procedures
Support implementation of proactive, positive approaches to discipline
Replace exclusionary practices w/instructional ones
· Create Accountability for Efforts
Create teams and procedures to enhance equity
Share disproportionality data regularly
Build equity outcomes into evaluations

5. Teach neutralizing routines for vulnerable decision points.
[image: ]Vulnerable Decision Points from National ODR data
· Subjective problem behavior
Defiance, Disrespect, Disruption
Major vs. minor
· Non-classroom areas
Hallways
· Classrooms
· Afternoons
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[bookmark: VCiTier2]VII.i Tier 2 or Secondary (Targeted-Group) Intervention

What is needed to consider Tier 2?
The following readiness requirements are critical to the potential success of Tier 2:
	SWPBIS Systems established, including:
· School board/district/regional support
· SWPBIS Leadership Team
· Administrator endorsement and active participation
· Continuous, data-based professional development (training and coaching)
· Recognition of staff behavior, contributions, and/or accomplishments
· School-wide data system
	SWPBIS Practices established, including:
· 3-5 positively stated and defined school-wide expectations
· Expectations regularly taught in both classroom and non-classroom settings
· School-wide reinforcement plan to acknowledge expected behavior
· Plan and continuum of consequences for rule violations
· Evidence-based classroom management practices


In addition, schools complete the following readiness self-assessment in appendix XX (available for schools considering Tier 2 at pbis.org):

Common Secondary Intervention Features
· Consistent, standardized implementation across students
· Easily accessible (e.g., within a few days of referral)
· Continuous availability
· Implemented by all school staff
· Consistent with and extra doses of school-wide expectations and interventions 
· Continuous utilization of data for decision-making (e.g., progress monitoring)

Specialized Support Team: Roles, Responsibilities, & Functions
· Provide training and support to school staff regarding the program(s) 
· Provide specialized behavioral assessment strategies, interventions, and supports 
· Meet regularly (e.g., weekly or biweekly) to review the program, monitor individual student progress, and review new referrals 
· Coordinate school-wide implementation of the overall Tier II practices and systems
· Develop screening procedures and data-based decision rules for referring students to intervention
· Develop data-based decision rules (including time frames) for placing students, monitoring progress, and fading the intervention 
· Summarize and review data

[bookmark: VCiiTier3]VII.i Tier 3 or Tertiary (Intensive, Individualized) Intervention

Critical Features of Tier 3
· Behavioral competence at school & district levels
· Team- & data-based decision making
· Targeted social skills & self-management instruction
· Individualized instructional & curricular accommodations 
· Function-based behavior support planning 
· Comprehensive person-centered planning & wraparound processes

[image: ]

	[bookmark: VDSummary]V.D  Summary and Next Steps



Although this chapter provided a more advanced level of understanding of behavior and a preview of advanced tiers, the primary purpose of this workbook and the accompanying training was to assist schools in developing and implementing their approach to Tier 1 of SWPBIS with fidelity.  This workbook emphasized critical features of SWPBIS implementation, including:
· Documenting progress toward relevant school-wide outcomes, 
· Using data to drive decision making, 
· Selecting and implementing evidence-based practices that are aligned with outcomes, and 
· Investing in systems to promote implementation fidelity across time.
Further, this workbook and the accompanying training materials and experiences continued to discuss the importance of ensuring that implementation is culturally and contextually relevant, and leads to desired effects for all students and staff.
Continue to access updated/additional materials available at national (www.pbis.org) and regional (www.nepbis.org) websites, attend professional development events, and contact your trainers or technical assistance providers for additional support, as needed.  Also, use outcome and fidelity data to refine your on-going implementation.  

Define the valued outcome(s).


List related initiatives.


Identify core system features.


Analyze and make decisions for alignment.


Design the plan for effective alignment.



Consider fit and evidence-base.


If new practice/initiative is to be adopted, determine how the new practice/initiative can be aligned within the existing framework for related initiatives.
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DISTRICTS/SCHOOLS IN TRAINING

Purpose
Capacity Building
—District Level

Fidelity of
Implementation—
Building Level

Progress
Monitoring—
Building Level

Progress
Monitoring—Team
Level

School Climate

Student
Outcomes

Measure
District Capacity
Assessment
(DCA)

PBIS Tiered
Fidelity Inventory
(TFI)

Self-Assessment
Survey (SAS)

Team
Implementation
Checklist (TIC)

Georgia School
Climate Surveys

School-wide
Information
System (SWIS)

Year 1 Training

Function Winter  Spring Fall

Completed by district leadership team

(with the support of a trained

facilitator) to assess district capacity X
and to guide Action Planning.

Leadership team self-evaluation (with

support of external coach) to assess

the critical features of PBIS across X X
Tiers |, II, and 111

Used by school staff for initial and

annual assessment of effective

behavior support systems in their X
school and to guide Action Planning.

A self-assessment tool that serves as

a multi-level guide for creating School-

Wide PBIS Action Plans and X X X
evaluating the status of

implementation activities.

An annual survey that assesses
student (grades 3-12), teacher, and
parent perceptions of school climate.
The middle and high school surveys
also include items about adolescent
drug/alcohol/tobacco use, self-harm
ideation and behaviors, school
dropout, and parental involvement.
The survey provides information to
determine training support needs
related to school climate, safety, and
violence prevention.

Office discipline referrals (ODR)
provide data for monthly team reviews
and decision-making by teachers,
administrators, and other staff to guide
prevention efforts and Action Planning.

Weekly Weekly Weekly

SCHEDULE
Year 2 Training
Winter

Weekly

Spring

Weekly









DISTRICTS/SCHOOLS IN TRAINING
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Winter
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Winter
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Capacity Building

—District Level

	

District Capacity 

Assessment 

(DCA) 

	

Completed by district leadership team 

(with the support of a trained 

facilitator) to assess district capacity 

and to guide Action Planning.

	

 

	

X

	

 

	

 

	

X

	

 

 

Fidelity of 

Implementation—

Building Level 

	

 

 

PBIS Tiered 

Fidelity Inventory 

(TFI) 

	

Leadership team self-evaluation (with 

support of external coach) to assess 

the critical features of PBIS across 

Tiers I, II, and III.

	

 

 

 

	

X

	

X

	

 

	

X

	

Progress 

Monitoring—

Building Level

	

 

 

Self-Assessment 

Survey (SAS)

	

Used by school staff for initial and 

annual assessment of effective 

behavior support systems in their 

school and to guide Action Planning. 

	

 

	

X

	

 

	

 

	

X

	

Progress 

Monitoring—Team 

Level

	

 

 

Team 

Implementation 

Checklist (TIC)

	

A self-assessment tool that serves as 

a multi-level guide for creating School-

Wide PBIS Action Plans and 

evaluating the status of 

implementation activities. 

	

X

	

X

	

X

	

X

	

X

	

School Climate

	

Georgia School 

Climate Surveys

	

An annual survey that assesses 

student (grades 3-12), teacher, and 

parent perceptions of school climate. 

The middle and high school surveys 

also include items about adolescent 

drug/alcohol/tobacco use, self-harm 

ideation and behaviors, school 

dropout, and parental involvement. 

The survey provides information to 

determine training support needs 

related to school climate, safety, and 

violence prevention. 

	

 

	

X

	

X

	

 

	

 

	

 

 

Student 

Outcomes

	

 

 

School-wide 

Information 

System (SWIS)

	

Office discipline referrals (ODR) 

provide data for monthly team reviews 

and decision-making by teachers, 

administrators, and other staff to guide 

prevention efforts and Action Planning. 
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Sample Teaming Matrix

Initiative, Purpose Outcome Target Staff SIP/SID
Committee Group Involved
Attendance Increase attendance | Increase % of students All students Eric, Ellen, Goal #2
Committee attending daily Marlee
Character Improve character Improve character All students Marlee, J.S., Goal #3
Education Ellen
Safety Committee Improve safety Predictable response to Dangerous Has not met Goal #3
threat/crisis students
School Spirit Enhance school Improve morale All students Has not met
Committee spirit
Discipline Improve behavior Decrease office referrals Bullies, Ellen, Eric, Goal #3
Committee antisocial Marlee, Otis
students,
repeat
offenders
DARE Committee Prevent drug use High/at-risk Don
drug users
EBS Work Group Implement 3-tier Decrease office referrals, All students Eric, Ellen, Goal #2
model increase attendance, Marlee, Otis, Goal #3
enhance academic Emma

engagement, improve
grades
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Attendance 
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students 
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School Spirit 
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spirit 

Improve morale  All students  Has not met 

Discipline 

Committee 

Improve behavior  Decrease office referrals  Bullies, 

antisocial 

students, 

repeat 

offenders  

Ellen, Eric, 

Marlee, Otis 

Goal #3 

DARE Committee  Prevent drug use  High/at-risk 

drug users 

Don 

EBS Work Group  Implement 3-tier 

model 

Decrease office referrals, 

increase attendance, 

enhance academic 

engagement, improve 

grades 

All students  Eric, Ellen, 

Marlee, Otis, 

Emma 

Goal #2 

Goal #3 

Sample Teaming Matrix 
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Be kind. Use normal
Hands/feet voice Play safe. Practice Whisper Listen/watch. | Use a quiet
Respect to self. Include others. per. Use voice.
Others Help/share volume. Share good table Return appropriate Stay in your
. Walk to : manners books.
with . equipment. applause. seat.
right.
others.
Pick up Use Replace Push in Wioe vour
Recycle. litter. equipment trays & chairs. Pick up. ey
Respect o : ; feet.
P t Clean up Maintain properly. utensils. Treat Treat chairs Sit
roperty after self. physical Put litter in Clean up books appropriately. .
: appropriately.
space. garbage can. | eating area. | carefully.
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RAH — at Adams City High School

RAH Classroom | Hallway/ Cafeteria Bathrooms
Commons
RCSpCCt Be on time; Keep location Put trash in cans, | Keep area clean, put
attend regularly; | neat, keep to the | push in your trash in cans, be
follow class rules | right, use chair, be mindful of others’
appropriate lang,, | courteous to all personal space,
monitor noise staff and flush toilet
level, allow students
others to pass
Achievement | Do your best on | Keep track of Check space Be a good example
all assighments your belongings, | before you leave, | to other students,
and assessments, | monitor time to | keep track of leave the room
take notes, ask get to class personal better than you
questions belongings found it
Honor Do your own Be considerate of | Keep your own | Report any graffiti

work; tell the
truth

yours and others’
personal space

place in line,
maintain
personal
boundaries

o2n

5 PBIS

or vandalism

sssss
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<% North Hill Behavior Matrix

All School Lunch Playground Hallway Bathroom Cyberspace Commmunication with for
North Hill Students
Kind words Respect * Hands &feettoself | * Level 1 Wash Use electronic communication with care
Level 2 voice other's space * Share voices thru hands Choose words carefully that show respect for others
Follow adult Please & + Encourage others halls Flush Don't use words and actions that may be hurtful or
direction Thank you *  Kind words « Zero voices Allow intimidating
Respect school Use Level 2 thru pods privacy
property voice * Hand to self Quiet
Be kind Good manners voice
Make good Eat your own + Dress for the + Have aHall Put trash Don't say or do something in cyberspace via the
choices food weather Pass in garbage computer, phone, or text that you would not say
Recycle Stay seated + Lineup « Wak Use or do in person
Be on tme Clean your when bell « Stay toright assigned Only use and respond as your own identity
Be prepared space rings using « Follow restroom School personnel, parents,
Be positive Wait to be walking feet posted pod Use problem solving skills to work out conflicts
excused expectation
Fuel your body s
Stop & listen + Listen to adults « Stay with No Regort online threats/harassment/intimidation/
*  Report at adult signal + Play safely your class Loitering fighting or to an adult
unsafe * Use equipment * Take One Use cyberspace as a fun & efficient way to talk and
behavior cormectly stairata communicate
* Report + Report unsafe time Report any communications that concern the safety ant
& refuse behavior being of another person
bullying

Highline School District, Washington May 2011

PBI Positive Behavioral
Y Interventions & Supports

OSEP TECHNICAL ASSISTANCE CENTER









Highline School District, Washington May 2011 
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